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CHAPTER ONE

e s

! INTRODUCTION

j;.l Background to the Study

Teaching is a process that involves bringing about desirable changes in learners so as to achieve specific
iobjectives (Ayeni, 2011). The importance of teaching and learning to a nation cannot be overemphasized.
?Teach'mg and learning are dependent events that oceur simultaneously and are insepatable. In other words,
érwhere teaching is going on learning is also taking place. The primary purpose of teaching is to bring

|fundamental change in the learner. (Tebabal & Kahssay, 2011).

Learning is a relatively permanent change in human behavior arising from experience. Surprisingly, the
“term teaching has been erroneously misunderstood to mean an act whereby anybody who is assumed to
be knowledgeable to disseminate information to others. It is this wrong interpretation of the term, that has
Jed to the appointment of many unprofessional qualified people in the profession. Teaching is a serious
business as it is very tasking and highly demanding. It is an art of passing knowledge by way of deliberatle
arrangement of the task to be learnt, the methods to be used, the materials to be used, the learners, the

! evaluation as well as the entire teaching - learning environment in a manner that will provide learning

| arising from the interactions. Therefore, any teaching activity which fails to produce the desired outcome
f (learning) should not to be considered as teaching. To facilitate the relatively permanent change in

| student’s behavior, teachers should apply appropriate teaching methods that best suit specific objectives.
|

Economics is one of the electives or group of subjects expected to be studied at the senior secondary
| school (8S8) level under the new National policy on Education. The guiding principle of the Economics

curriculum is the need to equip graduates of the Senior Secondary School (SSS) with the basic knowledge

and skills that will enable them to better appreciate the nature of economic problems in any society, The




tﬁﬁder]ying Philosophy of this is to present Economics as a subject that has Vrelevance to everyday life.
‘ﬁ‘hus, an attempt has been made to integrate the theoretical foundations of the subject with their practical
ﬁpplicaﬁons. This curriculum has been designed as a teaching syllabus with built-in teaching schemes and
;some suggested strategies to facilitate the teaching and learning process. This approach is expected to
:ensure the effective handling of the subject in the classroom by inexpe:rienced or untrained teachers while
reinforcing the knowledge of teachin'g methods of the trained teachers. In economics activities, the
‘individual does job to earn a living and study his many wants or needs which include food, clothing,
housing and so on. For example, there are individual farmers, business people and other workers who

produce goods and services to satisfy the needs of consumers. The government strives to provide services

‘for the welfare of the citizens in the state. Nations trade among themselves, and many international

E

v

 orpanizations exist to promote the economic wellbeing of mankind.

 Morakiya (2003) opined that the falling level of academic achievement is aftributed to teachers' non-use
%-of appropriate teaching methods. However, looking at what is applicable in the selected secondary
schools, the general practice by both teachers and learners towards the teaching is not encouraging.
' Emphasis is only made on teacher-centered meth(;d, the traditional approach in spite of other teaching

' methods.

;Furthennore, substantial research on the assessment of teaching indicates that the quality of teaching is
oﬁen reflected by the achievements of learners. Teaching and learning had been assessed by many
Tesearchers to bring out the best way of teaching of economics that provide better learning. The effect of

quality teaching of economics should be the interest of every economics teacher and student. This is what

has ¢ I ted th dforihiéresearch, e
fhasactualYPrompe eneé SeRIR L
LIBRARY UEPT,
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_: {2 The Statement of the Problem

: L‘h’e act of teaching is fundamentally concerned with passing ideas, skills and attitude from the teacher to

the learner. Spoken words alone in communication of idea are grossly not enough in providing desire

learning outcomes. Most economics teachers including those who are graduates in the field lack the
Fudiment of effective teaching and presentation which greatly contribute to poor learning habit, deviation
@f learners’ interest and massive failure in the subject assessments. As a result of the identified problems,

l

%this research work would investigate the following:

; 1, The methods and techniques employed in teaching economics in secondary schools and their

: effectiveness.

ii. The types of teachers employed to teach economics in the secondary schools, and how students
are motivated to learn and understand economics?

iii.  The types of instructional material e.p. textbooks, posters, pictures, charts teaching aid ete. used
by the teachers; and how relevant those materials are to the teaching and learning of economics.

! iv. The areas of difficulty faced by teachers and students in the cause of teaching and learning of

economics. Suggest how best to improve the teaching and learning of economics in secondary

school.

13 Objectives of the Study
The broad objective of this study is to identify the challenges that are associated with teaching and learning

of economics in secondary schools with reference to selected secondary schools in Bida local government

. : i TR
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fhe specific objectives of the study are as follows: :
1, To evaluate the quality of economics teachers and the material used in teaching, whether the
materials are adequate and relevant or not.
2. To evaluate the methods employed in teaching economics in secondary schools and their
| effectiveness.
3. To identify and address various challenges faced by teachers and learners of economics.
! 4. To draw aitention of school administrators, educational planners, economic policy makers and

| curriculum developers to be aware of what is happening in classroom.

1.4 Research Questions
'The following research questions will be used to guide the study.
i Will there be any significant difference between the academic performance of students in

3 economics taught with traditional method and those with non-traditional method?

ii.  Will there be any significance difference in the performance of students in economics due to the
use of instructional material?
ii.  Will there be any significance difference between the performances of students in economics
taught by professionally qualified economios teachers and those taught by unqualified teachers?
iv. Willtheuseof instructional materials have significant influence on students learning economics?
{ . Wil there be any significant difference between the performance of motivated economics

students and those who are not motivated?

R T e ST
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5 Rescarch Hypothesis

;e following are the research hypotheses:

{ 1. Null Hypothesis (Ho): There will be no any significant difference in academic performance in
Economics between students taught with traditional method and. those with non-traditional
method.

Altetnative Hypothesis (Hi): There is significant differencel in academic performance in
Economics between students taught with traditional method and those taught with nontraditional
method.

2. Null Hypothesis (Ho): Teaching with instructional materials does not have any significant
influence one learning of Economics.
Alternative Hypothesis (Hu): Teaching with instructional materials has significant influence on

learning of Economics.

16 Scope and the Limitation of the Study
?I'he scope of this study is narrowed to cover the few selected secondary schools in Bida local government

area of Niger state. Due 10 financial and time constraints, the study is confined to the evaluation of the

Ehallengcs of teaching and leamning of econoniics in secondary schools taking into consideration the

&bilowing factors: methods of teaching, qualification of teachers, instructional materials used and how
E

student are motivated to learn.

1 7 The Significance of the Study

Thls study will not only acquaint the aconomics teachers with the challenges of teaching gconomics in

Secondary schools, it will also be of immense use 10 other teachers in various subjects who are faced with

S

;‘simiiar challenges. Mofe so, it will make the economics students Jknow where emphasis should be laid to

|




er enrich the study and learning of the subject. Finally, this study will serve as a guide fo stakeholder

in education as to what must be done to give students a progressive education,

:
i
?
{
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CHAPTER TWO

LITERATURE REVIEW

T T A TR

it

Conceptual Review

:
?.1.1 Concept of Economics
Naknsl]i (2017) said that the basic problem of the society is "what to produce, how to produce and for
;whom to produce". Development economy is achieved by effective allocation of scarce resources to solve
%this problem, Countries and their government need money for investments as well as provision of goods
and services. The study of economics covers a broad range of skills needed to work effectively and
{prepares pe_ople to fill these roles. Econorﬁics education is important in any country that seeks
\development as it has been shown to contribute directly towards economic growth and indeed where
countries are unable to provide suitable education systems, there is a direct link with poor economic
‘growth, Therefore, it is important for stakeholders in every economy to ensure that their €COonomics
Eﬁeducation system serves the intended purpose. Economics education has been an important part of
\ieconomic development in Nigeria for a long time now. For the economic education to be effective, it must

pr0v1de students who meet the country's need in terms of the skills and the level of proficiency to be able

to advance the country economically. Only a strong system of teaching and learning of Economics can v

Ecnsurc that the education has been assimilated and embedded into the skill base of Nigeria.

!Soas (2020) said that the term “Eeonomics™ originates from two Greek words, ‘eco’ meaning home and
”‘nomos meaning accounts, The subject has developed from being about how to keep the family accounts

Einto the wide-ranging subject of today. Economics has grown in scope, very slowly up fo the 19th century,

!
ibut at an accolerating rate ever since. It focuses on the behaviour and interactions of economic agents and
|
?-IOW economies work. Microeconomics analyzes basic clements in the economy, including individual

E@gems and markets, their interactions, and the outcomes of interactions. Individual agents may include




Eﬁ)ustholds, firms, buyers, and sellers. On the other hand, Macroeconomics analyzes the economy as a
: j'ystem where production, consumption, saving, and investment interact, and factors affecting it:
?uployment of the resources of labour, capital, and land, currency inflation, economic growth, and public
solicies that have impact on these elemenlts. Krugman (2012) furiﬁer asserted that Economics is concerned
with the study of scarcity and choice. Tt also finds ways of reconciling unlimited wants with limited
tesources, Economics explains the problems of living in communities in terms of the underlying resource
ﬁosts and consumer benefits.
Mdrew and Robert (2021) contend that there are four i)asic economics concept which help human to
better understand why they make many decisions in respect to consumption of product and services. These
c.oncepts include: scarcity, supply and demand, costs and benefits, as well as incentives. Scarcity explains
the basic economic problem that the world has limited or scarce resources to meet seemingly unlimited
:‘wants, and this reality forces people to make decisions about how to allocate resources in the most efficient

way. As a result of scarce resources, humans are constantly making choices that are determined by their-
: : e -

A

lcosts and benefits and the incentives offered by different courses of action. 5‘\‘ P}) =2
R
: lq‘q ‘I Fa N
2.1.2 Teaching B R
‘ ‘ . T o

‘Teaching can be referred to as the {ransmission of the knowledge of ccouomics;
students. According Glickman (1991) effective teachilng is not a set of generic practices, rather it a set of
context-driven decision about teaching. Effective tcat;,hers do not use the same set of practices for every
lesson, they constantly reflect on their worl observe whether students are learning or not then adjust their

;'[practices accordingly. In effective teaching, the teacher uses certain approaches and tools to help the

students learn. To be an effective teacher, {he following needs to be done:

i. Get to know your student: effective teaching begins most importantly with knowledge of your

students. To achieve this and assist them, you need o answer the following questions:

e

i i
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ii.

i,

»  Where are they academically at this point?
* What is the appropriate material for their grade level?

*  Are there any students with ADHD (Attention Deficit Hyperactivity Disorder) in the class
who need unique assistance?

s Have any gone through a recent trauma or tragedy?
Explain material clearly, break down bigger concepts: students learn best when the teacher
explains the material well, It's important to develop the habit of teaching patiently, take harder
materials step by step, observe the students ;;o identify the confused ones and clarify their doubits,
Promote students’ independence: one purpose of teaching is to build up the students' abilities
to remember the material/concept learned and figure things out for themselves, Thus, effective
teaching includes: giving students the chance to work independently in the way that builds up
their own critical thinking as well as their confidence in the material, and ensure students
understand that they have to work independently rather than getting help from parents or peers
when going over homework/assignments.
Get student interested and engaged “;ith the material: the best teaching makes students
curious and motivated to learn more. As such, you need to think if there are interesting stories
or examples you can provide. It's crucial for teachers to be creative enough to; apply content of
the material to the students' lives, and give them opportunities to do various projects that will get
students inieracting with the lessons. i
Provide immediate feedback to students: one of the essential ingredients of effective teaching
is ta provide students with rapid guidance, motivation and encouragement when necessary. For
students to learn well, teachers need to provide them with feedback on their performance to

enable them know where they need help and what they are doing well.




Monitor students' progress and get feedback from students: it is vital for teacher to pay close

attention to the development and progress of their students. It is also helpful to get feedback

from students on things like, what is helping them learn better and what they feel is not helping.

The best teachers are the ones who are willing to learn from mistakes they have made and who

are constantly searching for ways to teach more effectively.

3 Learning

brose (2010) Learning is “a process that leads to change, which occurs as a result of experience and

teases the potential for improved performance and future leaming” The change in the learner may

jpen at the level of knowledge, attitude ot behavior. As a result of learning, learners come to see

icepts, ideas, andfor the world differently. Learning is not something done to students, but rather

nething students themselves do. It is (he direct result of how students interpret and respond to their

seriences. While there are disciplinary differences in what students leamn, students need to have

mificant opportunitiés to develop and practice intellectual skills/hinking processes (e.g. problem-

ying, scientific inquiry), motor skills and attitudes/values that are important to their fields of study.

4 Instructional Material

ic (2020) Instructional materials are those materials used by a teacher to simplify their teaching. They

‘lude both visual and audio-visual aids and could either be conerete or non-concrete. These instructional

sterials bring life to learning by stimulating students to learn. Instructional materials also known as
ing sifuations to help achieve

iching/learning materials that a teacher may use in teaching and learni

sired learning objcctiiies. Types of instructional materials include:

i, Print: Textbooks, pamphlets, handouts, study guides, manuals.

ii, Audio: Cassettes, microphone, podcast.
iii, Visval: Charts,‘reai objects, photographs, transparencies.

10




Audiovisual: Slides, tapes, films, filmstrips, television, video, multimedia.”

£ v Electronic Interactive: Computers, graphing calculators, tablets,

TE,I.S Assessment

E’rodigy (2020) Assessments are a way to find out what students have learned and if they’re aligning to
;ti;urriculum or grade-level standards. Assessments of learning are usually grade-based which include:
‘!f:xams, portfolios, final projects, standardized tests; each of these ways of assessing students’ learning
:}}ave a concrete grade attached to them that communicates student achievement to teachers, parents,
laudems, school-level administrators and district leaders. Assessments for learning provide you with a
iclear snapshot of student learning and understanding as you teach, allowing you to adjust everything from
your classroom management strategies to your lesson plans as you go. Assessments for learning should
always be ongoing and actionable. When you’re creating assessments, keep these key questions in mind:
e What do students still need to know?

o What did students take away from the lesson?

e Did students find this lesson too easy? Too difficult?

o Did my teaching strategies reach students effectively?

° %at are students most commonly misunderstanding?

;
; o What did I most want students to learn from this lesson? Did I succeed?

understanding of what students know, understand and can do with their knowledge as a result of

i-luba & Fred (2000) defined assessment as a process of gathering and discussing information to develop
i
[ﬁ deep

Eheir education expetiences. Asking students to demonstrate their understanding of the subject matter is

?ritical {o the learning process, it is cssential {o assess whether the educational goals and standards of the
¢

as it determines whether or not the

esson are being met, Assessment is an integral part of instruction,

j0als of education are being met.



Theoretical Review

; Theories of Learning

E@koslﬁ (2017) Learning theories are organized set of principles explaining how individuals acquire,

;‘t_ain and recall knowledge. By studying and knowing various theories of learning, we can better
mderstand how learning oceurs, The principles of the theories can be used as guidelines to help select
nstructional tools, techniques and strategies that promote learning. Theories of learning equips the

gacher's effectiveness to meet the learning needs of learners.

fhe Behaviorism Theory: this theory assumes a learner is essentially passive and will be shaped through
éositive or negative reinforcement; according to B.F Skinner learning is therefore, defined as a change in
behavior. Skinner believed that behavior is a function of its consequences. Consequences that reinforce
the desire behavior are arranged to follow the desire behavior (e.g. study foratestand geta good grade).
i"he new behavioral pattern can be repeated so it becomes automatic, The change in behavior of the learner
p,ccording to Skinner signifies that learning has oceurred. Teachers use behaviorism when they reward or

punish student's behavior. Teachers are led to believe that if learning is not occurring then it was their
pesponsibilities to restructure the environment to prém{)te {he desired student behavior provide a negative
¥

| . . - . .
teinforcement to extinguish unwanted behaviors. Examples and application of behaviorism learning
E

hlcories are drill/fete work, providing an incentive to do more, verbal reinforcement like saying excellent,
ivcry good.

ifl’he Cognifivist Theory: this theory of learning focus on what happens in the mind such as thinking and

. solving. New knowledge is built upon prior knowledge and learners need active participation in

érder to learn. The cognitive approach to learning pays more attention to what goes on inside the learner's

Qead and focuses o mental processes rather than, observable behavior. Changes in behavior are observed

ind used as indicators of what is happening inside the learner's mind. Learning involves the reorganization

12




periences, ither by attaining new insights or changing old ones. This theory implies that learning is

ghange in knowledge which is stored in memory, and not just a change in behavior.

EP"“‘“‘"’ for Cognitivist Teaching Method: cognitivist teaching methods aim to assist learners in

S

ésmllﬁtmg new information to existing knowledge and enabling them to make the appropnate
%t_;dlﬁcahons to their existing intelligence framework to accommodate that information. Thus, while

ppnitivists allow for the use of "skulls are drill" exercises on the memorization of facts, they place greater

portance on strategies that help learners to actively assimilate and accommodate new material. For

jstance, asking students to explain a concept in their own words can assist them in assimilating it by

E
Frcing them to express the new idea in their existing vocabulary which promotes learning.

E’he Pragmatism Theory: John Dewey (1859 - 1952) believed that formal schooling was falling short of

potential. Learning can be enhanced through promoting various learner-friendly activities rather than

y using a traditional teacher focused method. Dewey believed that leaers learnt more from guided
?%-(pericnces than from authoritarian instruction. He subscribed to a pragmatist theory which placed the

Samner as the focus rather than the teacher or the teaching itself and emphasized that using different

V':l‘ivery approaches combined with practical activities preferences of the individuals you are teaching is

5&3 key to learners’ progress.

v

¢ Constructivism Theory: this theory of learning states that learning is an active process of creating

ecu:ung froﬁl different experiences. It says that people construct their own understanding and knowledge

the world through experiencing things and reflecting on those experiences. In other words, this implies
we have to reconcile it with our previous ideas and experiences,

_at when we encounter something new, =

E y be changing what e believe o may be discarding the new information as irrelevant in any case, we

e active creators of our own knowledge. Students will learn best by trying to make sense of something

13




I
J - it] 9 .
?,;hen‘ own way with the teacher as a guide 1o help them along the way. This has led many 1o believe that

8 way to learn i avi

b best way is by having students construct their own knowledge instead of having someonc
‘ it for : tructivi : : ; 5 ;
gustruct it for them. Constructivism offers teachers instructional approaches that are in agreement with
. sear i o : . j !
urrent research on leaming, By viewing leaming as an active process, taking students previous

nowledge and consideration, teachers can design instruction that goes beyond role learning to meaningful

?arning” that is more likely to lead to deeper, longer, lasting undertaking,

3  Empirical Review

sf[alcoshi (2017) discovered that many students are of the opinion and belief that there’s no other
gtamatwe aside from their teacher’s way of addressing an issue. This ideology gave birth to another
gmnclple of teaching, the use of case studies which is applied to enable students analyze a particular issue -
gsmg different views. For example, to teach the concept of unemployment, the class was divided into
;mall groups provided with data on uncmploymc,m over the years for further discussion so as to identify
Ehe potential causes of unemployment and its possible solutions; after which each group would deliver a
?resentatlon on the given problem. This gave the students the privilege to understand the problem, analyze

| 5 .
ttand proffer solutions 1o it in their own way. It gives them different views on unemployment and they
‘ i
"realized that as long as they could logically’ justify their solutions, there was no right or wrong answer

ﬁence the teacher's views are not the only view on 2 topic. Under the case study method, information is

Em\nded However, there is no analysis regarding outcomes Of solutions students need fo provide situation

i'!Ossible options to the given situation which are backed by conceptual justifications. The teacher uses the

1ase study method to extend stude
!

%onoeptual knowledge.
|

ate' understanding of real-life issue and in tum enhances their existing

1 e (2018) revedlc d that alternative stratcgy to enhance learning is students teaching each other in

; fety of ways which is referred to as peer (enching and learning, This sirategy is very useful for topics
14




)t require a large number of points to be covered such as factors affecting elasticity of demand. The

ﬂﬁﬂ is divided into groups and each group read only one factor and ensures that each group member

:Tderstand it. The teacher asks any group member to articulate the understanding of the group.

j[iorakiya (2003) associated economics students’ learning and performance with the adopted teaching
Ethods while stating that the falling level of academic achievement is attributed to teachers' non-use of
pproprlate teaching methods. He also revealed that at secondary school level emphasis is only made on
;g;mhr:reentered method, the traditional approach in spite of other teaching methods as such, the general
%actice by both teachers and learners towards the teaching is not encouraging.

Aakoshl (2017) ndennﬁud these as challenges of effectively assessing teaching and learning of the subject
;5 earlier discussed in the chapter: time consumption, unqualified teachers, lack of capital, poor record
:;feepingA In the light of this, many schools record high rate of failure and underachievement due to
leprematmn of students’ interest in economics; as viable solution to change the students’ thinking about
he subject, he proposed the use of case studies in teaching-learning process. Adekunle (2018) also
hlggested peer teaching and learning can also serve as a solution to some challenges of secondary school

FGDanxca teaching and learning. Noting that, it i3 a very useful strategy for simplifying cumbersome
|

opics like factors affecting elasticity of dem:

£

!

and as it catries every student along in the learning process.



CHAPTER THREE

RESEARCH METHODOLOGY

Research Design

this is a detailed outline of how the investigation is carried out. In this research work, the descriptive

E . ) ’
E;rvey method will be used so as to obtain firsthand information and/or opinions of students and teachers
i

glthe subject matter through the use of a structured questionnaire.

1

&h&rea of Study

his study would be conducted in Bida Local Government Area of Niger State, a prominent north central

te in Nigeria which was part of the former Kwara State. Niger state is considered state of power as the
dro power station responsible for provision of electricity is located in one of its regions named Kainji.

inally, the state constitutes twenty-five (25) local government areas.

'3 Population of the Study
e target population of the study is a large group of people, which has one or more characteristics in
E’m mon on which the research study will be focused (Kothari, 2004). Population is customarily referred

‘as universe is simply the totality of individua! observation about which inferences are to be made

Srown, 1983). The research population constitutes secondary schools” teachers and students in Bida local

vernment.

4 Sample and Sampling Techniques

gcordin g to Brown (1983), & sample is the fraction of an entire population. The process of selecting a

‘mple is called sampli.ﬁg. This implies that sampling invalves taking any portion of a population or

liverse whether the population is infinite or finite. As 2 matter of fact, in Bida Local Government Area,

are a lot of public and private secondary schools. It is however, tedious to use the whole of this

16



ion as result of i : ! :
ation as result of its large number and time consumption, As such, for the purpose of fulfilling the

ectivity of this research, only schools were sampled taking twenty participants from each school as the

ple size. Thus, the sample is made up of 100 respondents or participants and the questionnaire will be

Vtributed using random sampling technique. The schools considered are as follows:

Day Secondary School, Ndayeko.
2. Model Day Secondary School, Bida.
- 3. Eyagi Day Secondary School, Bida. :

. 4, Government Girls’ Secondary School, Bida.

' 5 Police Day Secondary School, Bida.

ES Validation of the Instrument ‘
3 : |

e to which an instrument measurcs what it is intended to measure

validity of test reveals the degre

7‘0rland, 1990). He stated that the accuracy and significance of inferences are based on research results.

e validity of the research instrument is determined by the amount of built-in error(s) in the

easurement. Copies of the survey data would be made accessibie to the concerned expert (the project -
bpervisor) for his comments and opinions in order to create validity in terms of contrast, content, criterion
it to be suitable for the objectives of the study. Also, areas considered irrelevant to the

d readability for
El g ones will be updated.

udy will be removed and the remainin

!;)ntent validity will be used in determining {he validity of the research instrument. Content validity is

measuring instrument provides suitable coverage for a particular study (that is,

‘extent to which a

ty of the research instrument will be gotten from the various

arch items or variables). Thus, the validi




Mctlwd of Data Collection
ia collection involves gathering of relevant and important data used for conducting & particular research

ork It is the basis for acquiring data. Data can be collected in two ways which are; primary data and

; P
condary dat rimary source of data was used for gathering data in this research work. It is the data

11ected for the purpose of the research, these are the responses generated or obtained from administered

u<’a5“°“n"m":S (Mugenda & Mugenda, 2003), The guestionnaire research instrument was used in this

ents at a minimal

ssearch work to gather information because it helps to access a large number of respond

St.

":; Mcthml of Data Analysis

_f j presenting the finding of this study, with compliment of

data collected was analyzed descriptively

bles The form of descriptive statistics used in analyzing the data is frequency distribution. Frequency

arate description of case in the study. This is in.

fis a good measure of comparison of data which give acc
greemcnt with Daka (1990) who opined that such illustraiion enables the research to fully appreciate

nship that might exist among the key variables of the study.” Data from

£ ly enough the ' 'possible relatio

estionnaire will be cross tabulat ted from the frequency distribution table for the

ection A and B of the qu
urposc of analysis.

8 Administration of the [nstrument

lve two variables and what is tested is the assumption that the two variables

fests for independence invo
ndent. Independence i

ariable which has no effects on the

mplies that knowledge of the category in which an

statistically indepe
propability of being in one of

bservation is classified in respect 10V
ariables. Since two variables are

ed table or contingency {able. The dimensions of such tables are defined by the

involve the observed frequency are

eral categories of other v

SEY

bered in two-way classifi

"K" the number of columns. The

nR" indicate the number of TOWS and

18
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=

1
2
=

4

5

1e 3.1t Questionnaire Distributed Per School

iputed as follows:

rand Total

7 othesis of independence is a relationship between them (Kazimier, 1981). The que:

stionnaires Were

g/No Responses of Schools Teaching Staff - Learners (Students)
Day Secondary School, Ndayeko. S 15
Model Day Secondary School, Bida. 5 15
Eyagi Day Secondary School, Bida. 5 15
Government Gitls’ Secondary School, Bida. 5 13
Police Day Secondary School, Bida. 5 15
100




CHAPTER FOUR
DATA REPRESENTATION AND ANALYSIS

pata Presentation, Analysis and Interpretation

3 'n H * . &
rally, the information used in this section were generated from the responses supplied in the

fionnaires by respondents in various chosen schools and percentage was the too! used in their analysis
L follows:

Responses of Different Schools
sampled

ior the purpose of this project work, one hundred (100) questionnaires were administered to

Lnondents in selected schools. During this exercise, it was noticed that not all the participants filled the

lestionnaire. Analysis of the collection is as follows:

dministered and Rptrieved from Different Schools

Lble 4.1: Details of Questionnaires A
aed No. Collected % of No. Collected

No. Iss

ISIN School Name

1. Day Secondary School, Ndayeko. 20 19 95
5 Model Day Secondary School, Bida. 20 20 100

3. Eyagi Day Secondary School, Bida. 20 16 80
4. Government Girls’ Secondary School, Bida. 20 18 90
7 5. Police Day Secondary School, Bida. 20 17 85

‘ 100 90 90




ble 42! Classification of Response by Gender

F
requency Percentage (%)
Male 52

l 573
Femalie
o 38 422

otal
920 100

i

ple 42 shows that 52 (57.8%) of the respondents are male while the remaining 38 (42.8%) are female.

Table 4.3: Classification of Response by Occupation

Frequency Percentage (%)
Teachers 25 27.8
Students 65 g2l
Total 90 100

ffable 4.3 shows that 25 (27.8%) of the respondents are Economics teachers while the remaining 65

(70.2%) are Economics students.

;.3 Testing of Hypothesis One and Two

- e null (negative statement) and the alternative (positive statement) are the two components of
iypothesis. The researchers have expectations concerning the relationship between the research variables.
iThe hypothesis is tested through chi-square data analysis which will confirm or reject the hypothesis. If

i of independence 18 rejected for classified data; this indicates that the two variables are

he null hypothesis

dep_endcnt and that there is 8 relationship between them.

#.3.1 Test of Hypothesis One
¥

lThe first hypothesis involves investigation info {he methods used in teaching Fconomics in secondary
Null Hypothesis (Ho): There will be no any significant difference in academic performance in Economics

students taught with traditional method and. those with non-fraditional method.
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_ive Hypothesis (Hi): R
native Hyp (Hi): There is significant difference in academic performance in Economics
cen gpudents taught with traditional method and those taugﬁt with nontraditional method.

gormula for the goodness of fit test is as follows:

_.ﬁce 2= 0,05 and the degree of freedom is § - 1 = 4, the critical value is 9.488 from the chi-square table.

Fable 4.4: Observed Frequency Contingency

SN Schools Methods of Teaching Total

i4.3.2 Expected Frequency Table

E Traditional Non-Traditional
" 1. Day Sccondary School, Ndayeko. 8 11 9
9. Model Day Secondary School, Bida. 13 6 19
3. Eyagi Day Secondary School, Bida. 14 3 17
4. Government Girls’ Secondary 3 is 18
School, Bida.
5. Police Day Secondary School, Bida. 14 3 17

‘5 rom table 4.1 the number of respondents that learn best by traditional method from Day Secondary

aditional method is eleven (11); this.gives us the total number

S chool, Ndayeko. is 8 while that of non-tr
as 19. The total number of respondents from all schools for traditional

of respondents from that school




dis 38 while that of non-traditional method is 52. This gives us the total number of 90. The expected

are calculated for each school as follows:

# Day f seondary Behool, Ndayeko, Government Girls’ Secondary School, Bida.

222 =1098 : “:0”7 =982
38x1% _ 802 3817 o4g
Model Day Secondary School, Bida, Police Day Secondary School, Bida.
22 = 1098 : 22 = 1098
2L~ 502 =718

'\ Eyagi Day Secondary School, Bida.

5?.)(19 - 10.98
90

38x18
— =176
90
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fable 4.5° Computed Values for Testing Hypothesis One

Observed  Expected O-E (O-Ep (O-EF/E

Day Secondary School, 8 10.98 29 841 0.77
Ndayeko. ; :

11 8.02 3.00 9.00 1.13
: 13
9 Model Day Secondary School, 10.98 2.10 441 040
Bida. 2
o 6 8.02 -2.00 4,00 050
: : 14 9.82 42 17, 8
g, Eyagi Day Secondary School, S
1 Bida. ;
3 7.18 -4.1 16.81 2.37
S y 3 10.4 -7.40 5476 527
L Government Girls’ Secondary
School, Bida. ; 15 7.6 740 5476 721
F 14 9.82 4.2 17.64 1.80
Police Day Secondary School,

433 Test of Hypothesis Tweo

The second hypothesis for this research is concern with how instructional materials affect teaching and

.éamiug of Economics. Null Hypothesis (Ho): Teaching with instructional materials does not have any

significant influence on learning of Economics.

Alternative Hypothesis (H): Teaching with instructional materials has significant influence on learning

of Economics.

4.3.4 Observed Frequency Contingency Table

. o test this hypothcsis, the observed frequency and the expected frequencies were tabulated as thus:

+ A =True, B= Fairly True, C= Not True.




Survey Questions

0 4.6: Observed and Expected F fequency Contingency Table

Response Options Total
A B
i ‘ CIEE 0 E 0 E
Al Instructional material sim e ‘
e ulates learners 60 391 20 271 10 23.7 90
P 2 Making teaching-leaming more productive 52 391 20 271 18 237 90
¢ 3. Improve teachers’ competence : 26 391 30 271 34 237 90
f 4, Provide sources of information for teachers 19 391 41 27.1 308 237800
| 5. Stmulation of problem-solving in students 57 39.1 20 271 13 237 90
6. Helping to overcome physical limitationin 45 39.1 25 271 20 23.7 90
teaching-learning
1. Instructional materials are affordable by all 15 39.1 34 27.1 41 237 90
students
Total 274 190 166 630

L3.5 Expected Frequency Table

able 4.6, was done by the use of the formula:
3 ¥ row totalxcolumn total
Expected frequencies = — o
27><9u 39 10
Te30
=27.14

190x90
0

166800 — 5oy
630

25

‘he expected frequency values were caleulated and the frequency constructed as earlier mentmncd in

like these ones, values of the other expected frequencies were caleulated using the same formula.



ble 4.7: Computed Chi-Square (X) Value

B e

26

Expected 0-F 0-E)? (O-EPIE

391 209 43681 1.7

20 27.14 -7.14 50.98 1.88

1y 23 -13.90 187.69 574

= ' 39.1 129 166.41 4.26

20 : 27.14 7.14 50.98 1.88

18 23.7 57 32.49 137

26 39.1 -13.1 171.61 439

30 - 27.14 2.9 8.41 031
34 237 103 106.09 4.48

19 39.1 20.1 404.01 1033

41 27.14 139 193.21 7.13

30 237 63 39.69 1.67

F 57 39.1 17.9 320,14 8.19
- 20 27.14 -7.10 50.41 1.86
13 237 10.70 144.49 4.83

45 30.1 5.90 34.81 0.89

25 27.14 2.10 441 0.16

L 20 237 -3.70 13.69 0.58
15 39.1 2.41 580.81 14.85

34 27.14 6.90 47.61 1.76

21 237 2.70 7.29 031

X2 88.84




4 Decision Rule

il Decision Rule for Hypothesis One

egree of freedom = 5-1 = 4,

; gmputcd value of x2=21.82
loe=0.05, the critical value from the chi-square table is 9.488

I:_mce the calculated x* value of 21.82 is higher than the tabulated value of 9.488, by implication the null
hypothesis is rejected and alternative hypothesis is accepted which stated that there is significant
difference in academic performance between the students taught by traditional and non-fraditional
method. In conclusion, the table reveals that students of Economics in the non-traditional method learns

better than the students of traditional teaching method.

‘= ¢ computed value of chi-square invalidates Ho which states that there is no any significant difference
s academic performance of the students taught by traditional and those taught by non-traditional methad.
éus, the superior performance of non-traditional method students over others lend credence to the fact
_t students who actively participate in the learning process learn more. This support the view that

’ﬁdents’ active participation in the learning process enhances their academic performance (Bradford and

eck, 1997).

.{4.2 Decision Rule for Hypothesis Two

i testing the hypothesis, the researcher makes certain compatisons of certain values - the critical value

21d from the chi-square table with the caleulated value of x? in order to guide the decision making. To

lculate the degree of freedom, the contingency table has 7 rows and 3 columns, the degree of freedom

alculated as follows:




-
Where, r (row)= 7 and, ¢ (column) =3
@) e-H=(7-1)3E1)

6x2 =12

L 1 of significance i i o
Fhﬁ leve gl nee is also considered. This is the maximum probability with which the researcher

. i <R
:quld be dwelling to risk a type 1 error, The level of significance of 0.05 (5%) is used. From the chi-

21, . '
square (x?) table, the 5% (0.05) point at 12 degrees of freedom is 21.02.5. Gince the observed values of e

fies in the critical region, the result is significant at the 5% level.

other words, the evidence suggests that there is a real difference between teaching, and learning of
.nomics with instructional materials. However, from what we have seen above the computed value is
.eater than the table value as such, the alternaﬁ‘ve hypothesis is accepted and the null hypothesis is
ejected. This implies that teaching and learning economics using instructional materials improve teachers'

mpetence and students' performance.

Summary of Findings

e result of the study shows that the non-traditional (students-centered) method is better for promoting
ademic performance in Economics than the traditional (teacher-centered) method. Teaching and
kmnng with instructional materials enhance learning, improve the teacher's competence and make
;rning more meaningful. There isno 1ota of doubt that the instructional materials and the non-traditional
_éﬁwd of teaching provide an avenue for both the good and weak students to interact by discussing the

gson taught to them and work on assignment together. This clearly relates a precise explanation for
&

perior performance of the non-traditional method.

£

i
|
E

28




CHAPTER FIVE

SUMI
MARY, CONCLUSION AND RECOMMENDATIONS
4 ‘1 Summary

- research work 1s concer i i
L emed with assessing the challenges of teaching and learning of Economics at

_chdﬂl'Y schools with particular reference to five (5) selected secondary schools in Bida local
pvermnenl area of Niger Siate. The assessment of teaching and learning aims at strengthening the
:—- yeational sector so as to enhance student's academic performances for effective management of national
ources. The study envisioned educational assessment as a facilitator for higher achievement on the part
ot the students as it will help them learn better and succeed in school steadily keeping track of their
.complishments and learning progress. For te:?:chers, the research will give them a clearer picture of
: ing goal in the economics domain, and standard learning pathway for reaching those goals. The study
f'll proffer solution to students’ phobia in terms of'providing answers to their teachets' questions, writing
‘ d simplifying difficult cm;cepts to their colleagues. Findings of the research show how teachers can use
E e obtained information to modify instruction for the entire class and individuals on the basis of their

inderstanding and thinking patterns.

l Conclusion
e have seen {hat assessment is an integral of instruction, as it determines whether or not the goals of
ucatiun are being met. Asking students 1o demonstrate their understanding of the subject matter is
i-iitical 1o the learning process, it is essential to evaluate whether the educational goals and standards of
,g lessons are being met. The result of this study suggests that the non - traditional method of teaching
‘. learning promete greater learning in econonlif:s than the classroom teaching and learning method.
s implies that non-traditional classroom teaching and learning is a viable teaching strategy that
‘o-mics teachers as well as others can adopt to enhance the learning in secondary school level. Also,
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| instructional materials are indispensable in the teaching

7 - learning process. They enhance learning,
. 5 S,
jmprove the teacher's competence and make learning more meaningful,

53 Recommendations

‘The findings of the study show that teachers cen'tered pedagogy is the dominant of instruction while
?mdeﬂt centered (non-traditional) pedagogies are used sparingly. Teachers seem to be more concerned
‘with completing the Economics syllabus in time for examination at the expense of imparting knowledge.
The findings of this study suggest that the practices of Economies studies teachers do not confirm to model
‘of teaching and learning Economics in that traditional method appears to be the dominant mode of

instmcu'on in schools rather than non - traditional method. This study therefore, recommends that:

i Curriculum bodies responsible for designing and developing curricula, such as the Nigerian
Educational Research & Development Council (NERDC) and professional bodies like
National Association of Business Economics (NABE) need to specify non - traditional method
; as a teaching method, that Economics teachers should use in the teaching of their classes.

The school inspectorate, the national Economics studies committee and school administrator

should monitor and ensure that the delivery of Economics education is done according to

== et

stipulated curriculum and set standard. They should also enforce the fulfillment of pedagogical

practices set in the syllabus.

iii.  There is need for teachers' development to assist teachers with the implementation of the

economics education by sending them to seminars and workshops in order to update their

knowledge.

" iv. The finding after testing hypothesis Il indicates that there will be a significant positive

difference in the performance of secondary school students in economics when they are taught
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instructional materials are indispensable in the teaching - learning process. They enhance learning,

‘improve the teacher's competence and make learning more meaningful

153 Recommendations

The findings of the study show that teachers centered pedagogy is the dominant of instruction while
Istudent centered (non-

traditional) pedagogies are used sparingly, Teachers seem to be more concerned
‘with completing the Economics syllabus in time for examination at the expense of imparting knowledge.
E‘The findings of this study suggest that the practices of Economics studies teachers do not confirm to model
of ieaching and learning Economics in that traditional method appears to be the dominant mode of

finstrgction in schools rather than non - traditional method. This study therefore, recommends that:

'§ i.  Curriculum bodieslresponsible for designing and developing curricula, such as the Nigerian

i Educational Research & Development Council (NERDC) and professional bodies like
k

i National Association of Business Economics (NABE) need to specify non - traditional method
|

as a teaching method, that Economics teachers should use in the teaching of their classes.

§
|§ s
|

L The school inspectorate, the national Economics studies committee and school administrator
! ; . ]

g should monitor and ensure that the delivery of Economics education is done according to
!

stipulated curriculum and set standard. They should also enforce the fulfillment of pedagogical

practices set in the syllabus.

| iii. There is need for teachers' development to assist teachers with the implementation of the

~ economics education by sending them to seminars andi workshops in order to update their
knowledge.

iv. The finding after testing hypothesis [I indicates that there will be a significant positive

difference in the performance of secondary school students in ecoriomics when they are taught

30




Vi,

the subject with instructional materials as the use of instructional material in teaching and
learning of economics obviously improves the performances of students.
Schools should provide enough instructional materials to enable teachers clarify their lesson

for students to learn effectively.

Government should subsidize textbooks, as well as others materials to make it affordable for
all.
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APPENDIX

Niger State College of Education Minna,
fopartment of Economics,
Minna, Niger State,
October, 2021.
Dear Respondent,

REQUEST FOR THE COMPLETION QF QUESTIONNAIRE FOR THE AWARD OF

NIGERIA CERTIFICATE OF EDUCATION (NCE)
We are students of the Department of Economics, Niger State College of Education Minna. Towards
the partial fulfilment of the requirements of NCE in Economics/Social Studies, we are undertaking a

group project titled “Challenges of Teaching and Learning Economics at Secondary Schools (Case

Study of Selected Secondary Schools in Bida Local Government Area).”
g ‘

To this end, we would dearly appreciate your assistance in the completion of this questionnaire so as
to obtain relevant information for further analysis. Kindly note that, the research is purely academic

in nature and as such, all information supplied would be treated with utmost confidentiality.

Thank you.

Tauheed Ibrahim
Salihu Musa

Isah Aliyu

Siraju A. Majahidi

Abdulkadir D. Hussaini




- Instruction: Please tick

QUESTIONNAIRE SURVEY

[V] the a : ¥
Ppropriate option(s) for each question as stated in this section

of the questionnaire

SECTION A: For Teachers Only

1',

What is your gender?

Female ()  Male ()

What is your marital status?

Single () Married ()

What is your employment status as a teacher?

Full-Time ()  Part-Time () Student Teacher O

What is your highest educational qualification?

NCE/OND () FirstDegree ( ) Master’s Degree and Above ()

How long have you been teaching Fconomics?

Below Five Years ()  Five to Ten Years()  Above Ten Years (),

Do you have any professional teaching qualification(s)?

NCE(} B.Sc.Ed( )} PGDE( )} ifany other please specify

What instructional method do you use best in teaching economics?

Teacher's centre method () Student's centre method ()

‘Which method does students' best understand for teaching?
Teachet's centre method () Student's centre method ()

How do you assess your teaching and your students’ learning?

By observation () By writtentest () terminal examination ()




"{ns"uction: Please tick [\]

fhe quesﬁunnairc

L

the a ; .
PPropriate Option(s) for each question as stated in this section of

1§ SECTION B: For Learners Only

What is your gender?

Female () Male ()

What is the level of Your class?

SSL () 882 ( ) gg3 O

What infrastructural method does your teacher use to teach economics?

Student's centre method () Teacher's centre method Q)
Which method do you best understand your lesson?

The teacher's centre method () thestudent's centre method ®)

Does your economics teacher use teaching aid and illustrations?

No() Yes ()




