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CHAPTER ONE

: : INTRODUCTION
l.1 Background to the Study

The National Policy on Educaiion‘(2004) ﬁrovides for Adult and Non-formal
Sducation as an instrument par excellénce for lifelong education. Section 6 of the Policy
dutlines the goajs of Adult aﬁd Non-formal Education to include: Providing functional
iteracy and continuing education for adults and the youths, provide education for
different categories of complsiers of the formal education system to improve their basic
mowledge and skills, provide i m—serwcc, on-the-job, vocational and professional training
for different categories of workers and give adult citizens of the country necessary
aesthetics, cultural and civic education for public enlightenment. Ugwut;gbu (2003)
opined that Adult Educl:ation in Nigeria is not just about literacy or remedial education to
fill-a gap, that it is what is needed and wanted by all as long as they are alive and
regardless of pr.ev-ious education.

Adult .education is one of'the fields of academic endevour that is saddled with the
responsibility of solving socio-economic, cultural, political and environmental problems.
There is positive association between Adult Education programmes and increased levels
of self-esteem and high levels of knowledge and skills which thereby encourage positive

\

and active engagement of people in their own development (Umar, Eshak, Bichi. &
Aunjara, 2010). Adult education is narrowly interpreted as literacy only. From 1960-1980

movements and campaigns on adult education were largely confined to literacy the

results were very discouraging because the programmes were too prescriplive in their
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:;)ntenty structure and duration and insufficient resources and efforts were put into their
design and implémentation. Hence with some excéptions, large proportion of those who
participated in the literacy campaigns dropped out and up to half of the participants who
passed the test relapsed into illitcfacy (Aderinoye, 2004).

There are lots of challenges facing Nigerian educational system making it difficult
for good quality education that is empox.ivering and capable of bringing about sustainable
development to be provided. Nigeria, when compared with other countries, remains poor
in matters of education funding. This poor funding of education has resulted in lack of
adequate facilities for teaching, learning and resea.rch (EFA Global Monito;ing Report,
2002). This poor funding does not only affect formal education but all types of education
including adult education. The problem of lack of adequate funding has led to the
problem of low quality adult education especially in connection with poor centres not
conducive for learning, Vlack of motivated and qualified staff (EFA Global Monitoring
Report, 2002).
] The challenge of -tf:achi'ng.is another problelm being faced by adult education and
this is in addition with the problem of facilitator. Imhabekhei (2009) is of the opinion that
a person that is not a trained adult educator, may not be able to function as expected in

X

terms of teaching the adult and he thus‘__posit:ed that there is need to differentiate between
the method for teaching the young ones (Pedagogy) and the method for teaching adults
(amdragogy). Facilitators should learn to incorporate methods of learning that prove
effective in every learning situation. Combining methods will help both facilitators and

learners to achieve. Doing this may however be difficult for an untrained facilitator en
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whom the effectiveness of adult education lies. The facilitator who is not a trained adult
educator may not be conversant with the nature and characteristics of adult learner and
may not really understand that adults achieve less when the learning tasks involve too
much theory and memorization.

Itis baséd on the above note that the résearcher deems it necessary to investigate
the challenges and prospects of Adult Education programme.
1.2 Statement of the froblem -

Adult and Non-formal Education Programmes play a very crucial role in the
deyelopﬁ]ent aspéct of any society, They are widely recognized as a powerful tool for
eradicating adult illiteracy, reducing poverty and attaining the Millennium Development
Goals (M.DGS). They provide basic Education andllraiﬁiné opportunities to adults and out
of school‘youth, aged fifteen years and above, who have either missed out on formal
educatioﬁ in their childhood or for one reason or anofher, dropped out of school before
éttaining sustainable Tevels.

Despite their significance in Nigeria’s National development especially in Chanchaga
Local Government Area, adult education programmcs. have continued to fac;: Tegression,
stagnation or even erosion in Chanchaga Local Government Area and beyond. According
to recent research ti;aill.gs, adl-llt education programmes still lag much behind what 1s
needed, in respect to employability and an active citizenship, not just in Nigeria but in

most countries. One of the key challenges has been the lack of coherent strategics.

iregulations and a policy to guide its operations.




It is based on the above discourse that the research is embarked upon to examine the
challenges and prospects; of adult educatién programmes in Chanchaga Local
Government Afea of Niger State.

1.3  Objectives of the Study

The primary objective of the study is to examine the challenges and prospects of adult
education programmé-in Chanéhé;ga Local Government. The specific objectives are to:

i Determiﬁe the programme of Adult Education programme in Chanchaga Local
Government

ii. Examine the impact of Adult Education programme in Chanchaga Local
Government Area, Niger State

ili. Identify the challenges of Adult Education programme in Chanchaga Local
Germment Area

iv. Determine prospects of “Adult Education programme in Chanchaga Local
Govemrﬁent Area

1.4 Research Questions

i, 'What are the programmes of Adult Education programme in Chanchaga Local
Government Area; Niger State?
. What are the impacts of Adult Education programme in Chanchaga Local

Government Area, Niger State?

fii. What are the challenges of Adult Education programme in Chanchaga Local

Government Area, Niger State?




iv. What are the..prospects of Adult Education programme in Chanchaga Local

Government Area, Niger State
1.5 Significance of lthe Study

This research will be of éreat benefits to Adult Educators, Government or policy
makers, Chanchaga Loeal Government Education Authority, future researchers as well as
the society at large.

The research will prdvli de meaningful information to Adult Educators on the factors
responsible t"or low participation of learners in Adult Education Programme. The research
will . also provide useful suggestions to Government or policy makers on ways of
irllcreas'mg. par‘ticipat-ion in Adult Education Literacy Programlln‘e. It will enable them to
design policies that will enable active participation of disadvantaged adults in Adult
Education proéramme which. will in turn bring about meaningful development to
Chanchaga Local Government Area as well as Niger State in General.

The research will also assist Chanchaga Local Government Education Authority
with vital information needed to solve the problem of low participation of Adult learners
in Adult Education Pfogrammé in the Local Government Area, Niger State.

It is hoped that the research will serve as reference point for researchers as well
students wishing to carry out similar research. The research will form part of reference

material in Niger State College of Education School Library where the research is being

conducted.
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1.6 Scope and Limitation of the Study

This research is based on the examine the challenges and prospects of adult education

programme in ChanchagalLoéal Government .

The research will be limited fo the analysis of data based on the questionnaire

admiﬁistered ;13 wei] as literatures that have direct bearing on the subject of study.

Other limitations of the study are inability of the researchers to cover the entire
population of the study, f'mancial and time constraints.

1.6 Definition of Terms - 7

Adult Edurca.ltion: Refers to education provided for adults who could not have access to
formal form of education with the view to bridge the gap between literacy and
illiteracy.

Adult Education Programme: Refers to a programme where adults who could not have
access to formal form of education are provided with education with a view to
reduce illiteracy in the society.

Challenges: Refers to a matter or situation regarded as unwelcome or harmful and
needinig to be dealt with and overcome

Prospect: Refers to the possibility or likelihood of some future event




CHAPTER TWO

i REVIEW OF RELATED LITERATURE
2.1 Introduction

l This chapter intends to review existing literatures that have direct bearing on the
subject of the study. The review will be done under conceptual framework, theoretical
framework and empirical studies. ‘
2.2 Conceptual Frarﬁework ‘
2.2.1 Concept of Adult Education

Many people have de.ﬁrlled the concept “Aduit‘Educétion” in several Ways yet all

denote the same thing. According to Adedokqn (2012), adult education is that education
that redresses the imbalance between educations received when one is young and that of
later life. To him the earlier education is not adequate tlo save one from professional as
wefl as cultural obsolescence duriﬁg the iater period of lifé .This implies that adult
education produces a tyﬂe of satisfﬁng cclmtinuing effect for all levels of school leavers,
in order to make them stand the test of time in their various professions. Omolewa (2006)
sees adult education as an instrument for moving forward in that adult and non-formal
education helps 'people and institutions to meet their challenges and provides
opportunities for re-.;'growth t(; hépper; by providing avenue for change in\i‘ndividuals.
communities, societies and nations. The implication of this is that adult education assists

its recipients to experience transformation and a change of circumstances and so it is a

source of providing opportunities for people at various levels .




In the opinion of Okediraﬁ‘and Abidoye (2001) Adult educ;ltion is a tool that frees
people‘ frorﬁ poverty.ridden situations and. it is a tool through which individuals and
nations rise above their challenges, Adcdokﬁn, (2008) expresses the view that adult and
non-formal education hés their a'ims in bringing about social transformation and
reconstmctiﬁg society to make it modernized, productive, participative and value
oriented. Adult and non-formal education includes any organized systematic educational
activity carried on outside the framework of the formal school system to provide selected
type of learning to paﬂiculér sub-group in the population, adults as well as children
(Egbezor and Okanezi, 2008). According t-o Nzeneri (2008) adult and non-formal
edt’lcation accommo&ates all f01.‘ms of Vformal, non-formal and informal aspects of
edﬁcation given to men and women (alone, in groups or institutional settings) to improve
them in their society .by increasing their skills, their knowiedge; understanding, attitudes
and sensitiveness. ;

2.2.2 Historical Backgr(l)und of Adult Education Programme in Nigeria

Nigeria was colonised by Britain. The British government had no clearly defined
policy on education for Nigeria before 1925. Education activities in the tolony were
managed by colonial administrators, in consultation with Christian missions and their
home offices. (Fafunwa, 1974). In 1922, a cm;nmission set up by the Phelps-Stokes Fund
to iook into education in West and Equatorial Africa, which included Nigeria, produced a
report titled: “Education in Aﬁ'ipa”. Thf: report emphasised the need for a policy on adult
:ar.ld community educ.ation (Fafunwa, 1974). The commission’s recommendation for the

‘:development and institution of a policy on adult education represented the first key
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fonﬁal acknowledgemer_it of the need to 'develop adult education alongside youth
education or schooling. The éommission stressed the education of the entire community
if education was to result in meaningful development. To educate the children at school
while the adult population remained largely illiterate and uneducated amounted to a
grossly inadequate utilisation of education in development.-Following the Phelps-Stokes
report, the British colonial government issued its first education policy for Nigeria in
1925. |

The policy and its implementation strategies did not address, in any significant
wdy, community or adult education. Rathe;, the colonial government concentrated on
school education. Consequently, a significant opportunity to begin to develop adult
education in. Nigeria was missed. However, in 1951, the Central Board of Education
endorsed a policy on édult education. The aim of adult Veducation, as articulated in the
policy, was to organise remedial primary education for adults. This included basic adult
li;Leracy and craft-making. The policy stressed the importance of women’s patficipation in
adult educatidn (Fafunwell, 1974). Following the poficy, adult literacy classes sprung up in
many parts of Nigeria. There was considerable enthusiasm for adult literacy among the
pec;ple and the governments of the three regions of Nigeria: East, West, and North. The
lenthusiasm was particularly strong from 1950 to 1956, but the frec primary education
schemes initiated from 1955 and 1957 resulted in the waning of the enthusiasm and in
drastic decline in g(;vet-*nmenwt 'support for adult literacy. The enormous cost of free
iprimary education left little resources for adult literacy.‘Thus, the first somewhat serious

‘attempt at adult education lost steam or even collapsed.




In 1959, the Asﬁby Cg)lnmissian was app(l)inted to determine Nigeria’s human
iesources needs, 55 well as the country’s necds for post-secondary education over the
next twently years, 1960-1980. Reviewing Nigeria’s primary, secondary and post-
secondary education, the commission noted that the country had made progress in these
levels and recommended further expansion. The commission was, however, curiously.
Sﬂeﬂt on adult education. Consequently, very little attention was pald to its development.
Nevcrthe]ess, adult education flickered in some communities unattended to by the federal
govemmént‘ It was barely kept alive by regional governments and voluntary agencies.

Nigerié. became indepenaent in 1960. Since then, there have been several National
Development Plans articﬁlating the country’s dcvclopmer;t priorities and strategies. None
of the plans provided a comprehenswe framework and impetus for the development of
adult education. The ngerlan NElUOI]al Policy on Education was adopled in 1977 and
modified in 1981. The policy provides for equal access to education, including continuing
and further education, and commits to the eradication of illiteracy and promotion of
lifelong learniﬁg. Beyon_d the articulation of desired outcomes, nothing much has been
.achieved in terms of significant development of adult education. For instance, 28 years
after the adoption of the policy, the literacy rate for Nigerians 15years and older is about
66% (UNESCO Institute for Statistics, 2004). There has hardly been a sustainable, virile.
and coherently comprehensive set of programs demonstrating government’s commitment
10 adult education as a strategic priority in Nigeria’s development.

. Although the National Qommission for Mass Literacy, Adult and ‘Non-Formal
3_’.Educati'on was established in 1990 to monitor and coordinate adult education

o i g
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programmes, as well as tolcondﬁct research relaﬁcd to the development of adult and non-
formal education in the country, adult eéucalion progi‘ams continue to opera\te mainly as
disparate, piccemeal activities that are not integtated into a coherent, purposeful strategy
in pursuit of a national devclopme;nt vision. Many government sponsored adult education
activities have been chronically anemic dule to inadequate funding, and lackadaisically
implemented owing largely to a historical lack of passion and vision for adult education
as both a strategic goal and an instrument for national development. Adult education
surricula are hardly forward-looking or responsive to the strategic needs of the economy
ar to the personal, social and political development needs of the vast majority of Nigerian
1dults. Frameworks for organising and delivering programs are Hardiy innovative or
?orward-lookiﬁg. ‘ ‘

The lack or inadequacy of physical and instructional facilities in government-
wned adult. education Hajniﬁg centres is indicative of the neglect and marginal status of
idult education (Aderinoye, 2002). Inadequate commitment to the development of adult
;ducation is not unique to Nigeria; it is a typiclal phenemenon in most African countries.
{ number of factors account for the underdevelopment of adult education and education
enerally in Africa (Omolewa, 2000; World Bank, 2001). They include “the constraints
i funding, lack of continuity- of policy, increasing huge debt, problem of gender and
mguage” (Omolewa, 2000). :
12.3 Objectives of Adult Education Programme inrNigeria

The objectives of Adult Education programme as a potent tool for human capacily
?t%vpldpment and at"c“zﬁiinmentrgf' sustainable Tivelinood in Nigeria has been pointed out
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clearly by the Federal Government of Nigeria as contained in National Policy an
Education (2004), they include: .
(1) Provlide functional literacy and continuing education for adults and youths who

have never had the advantage of formal education or who did not complete

their primary education.

(ii) Provide functi_ona_l and remedial education for those young people who did not

complete secondary education.

(iii) Provide education for different categories of completers of the formal

educ:;tion system in ordef to improve their basic knowledge and skills.

- (iv) Provide in-service,~on-the-job, -vocational and professional training for
different categories of workers and professionals in order to improve their
skills and

(v) Give the édult citizens of the countr-y necessary aesthetic, cultural and civie

education ...fcr. public énlightenment (National Policy on Education -NPE.
2004).

Therefore, Adult Education has been designed for all categories/class of people in the
society which ranges fmm thp stark illiterates in the society, dropouts from formal
school; the disadvantaged/marginalized groups which includes: women/girl-child.
physically challenged group, prisoners, migrant fishermen/farmers, nomads, ete; waorkers

of different categories/levels and professionals of all types; and the educated people iv
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Ad“h‘ education is one of the principal profcssionrs that can take adequate care of
socio-economic, cultural political and environmental problems of the adults. The success
lof adult education in terms of achieving its goals as stated in the National Policy on
[Education (2004) cannot be over-emphasized. Adult education changes the social and
psychf)logical minds of adults more than any other profession, instills lost hope in them
and liberates them from their prejudice o seeing themselves as not beings that are
capable of learn. Adult education awakens adult learners to become aware of their
environmental (social, economic, cultural and political) and psychological potentials and
hidden abilities. Tt also exerts enormous influence on the larger society in terms of
national development. Adult education continues from where the teacher in the formal
school system wh‘o rigorously inculcates in the individual the desire for knowledge,
understanding and education stops (Fasokun, 2006)

2.2.4 Challen.ges of Adult -Education Programme in Nigeria

The following are the major challenges faci.ng adult educétion delivery in Nigeria
according.to policy issues and practice (2010):

i Failures of the UBE act to give adequate recognition to Adult and Non-Formal
Education as Vz.-t‘ke}.l sect(—)f éf ba;éic education.
Accessibility: In the world of rapid changes, adult education should be
established at the door steps of all the interested adult learners so as to avail the
opportunity for learning. However, all citizens should have the opportunity to
develop themselves_ﬂlmughout their life at whateverrage,l to acquire knowledge
and know-ilow to better pilot their life transition, to improve their quality of life, to

13




ii.

CERelapihioip otential,-to experience the joy of leaming.‘ In that perspective, no
arca should be left. In that context, the rise of fees to attend evening courses is
becoming a huge issue all over the country.

Inadequate funding: The budgetary allocation to adult education at all levels of
government is grossly inadequatc especially when compared to the formal
education sector, More importantly Non-Formal Education is exclﬁded in the
share of two percent Consolidated Fund meant for Basic Education in spite of
policy pmfiision. However, it is noted that there is problem of accountability and
transparency in the management of funds allocated to Non-formal education
sector.

Lack of mobilization: Many interesting learners are not aware of the existence of
the adﬁlt education centres and even the programmes they are supposed to enroll.
This affects seriously efforts to achieve Education for All. Even thers are some
philanthropists who are willing to contribute their own quota but dgc to lack of
advocacy and mabilization they cannot do so.

Lack or inaciequate number of literacy instructors or personnel who posses
Information and Communication Technology skills is a serious challenge to
Nigeria’s desire of becoming a key player in the information age. Lack of
personnel with Informatlion and Communication Technology skills across the

Non-Formal Education centres inhibits the effective use of Information and

Communication Technolegy for Non-formal Education delivery in the country.

14




vi.

Vii.

Viii.

There is the dearth of skilled manpower in the area of monitoring and
evaluation: Lack of trained monitoring and evaluation personnel in the Non-
formal education sector is a serious problem to the development of the sector since
monitoring is-a sine qua non to a successful aduit and Non-forméxl- education
programmes. It involves the management of a large database. Monitoring is vital
ingredient for successful implementation of NFE as such it should be integrated in
the programme action plan. Adequate funds are not provided and required
infor.mation about the ste;tus of the programmes is not available. Due to lack of
prop¢r monitoring and evaluation in the Non-formal eduéation has resulted in
variations in the types of programmes available and offered across the states of the
federation.

Poor remuneration of facilitators: Most states and Local Government Areas do
not pay the facilitators regularly; the 7500 nairé stipulated in the bencﬂmark meant
for the remuneration of the facilitators cannot be paid by almost all the states. In
some cases even facilitators arenot being paid for so many months.

Inadequate number of qualified facilitators: Appointment of non-professionals
ed facilitators who do ot understand the use of andragogical

and untrain

techniques, primary school teachers and even school certificate holders are usually
it

appointed as Wfacrilitators. According to NMEC (2008) Nigeria Certificate in

Education (NCE) should be the minimum teaching qualification in compliance

with the provision of National Policy on Education to ensure the quality delivery

in Adult and Nop-Formal Education. Statistics revealed that there are still Grade 11
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teachers and fzven less qualified personnel teaching in the Non-Formal Education
egnls and .are not fully trained in the andragogical methods.

fix Fooparecorg .ll(eeping;' There is a problem of record keeping in NFE. This has

seriously affected the database needed Vfor adequate planning and implementation

of Non-Formal Education intervention programmes, This also affects the tracking
of learner’s pért’ormance and transition from one level to the other.

! x. Poor attitude of the target group: Yearly statistics of NMEC have shown that
moét of the targeted groups have not reé]ly embraced the NFE programme. It is on
record that an average of 1.7‘mil‘.lion learners out of over 44million projected
learners had only embraced the programme.

2.2.5 Strategies for Curbihg the Challenges of Adult Education Programine

In view of the foregoing the following strategies are provide;l to ameliorate the

‘predicament. |

1 The Universal Basic Education act should be reviewed to accommodate Adult and
Non-formal educatioﬁ as ‘.this would bring about the much desired changes in
Adult and Non-formal education practice in Nigeria.

[ ii.  Establishment of more centres and former ones be well equiped of adult education
in the country should be embarked upon so that everybody will have easy aceess

¢ more functional on the job performance and makes

t6 education and thus becom!

them affordable to all interesting adult learners or in some programines like the

Basic and Post literacy programines be free at all the states of the Federation and

the programmes should be based on the learners’ needs and aspirations.

P 16




vi.

LV,

wid.

Upward review of Facil :
acil % . o
1tators’ remuneration (allowance): payment of facilitators

should be i : i
gl Cofdanc? }ﬁlth the minimum benchmark as set by the Non-Formal

Education blue print that facilitators should be paid minimum wage as their

remuneration or allowances

Recr?itment of adequate and qualified facilitators: persons with Nigeria
Certificate in Education and specialization in adult education should be employed
as facilitators in th;a Non-Formal Education centres.

There should be; intensified and sustained advocacy, sensitization and mobilization
of all éttake holders to cc;lne and support Adult and Non-Formal Education in the
country. |

More capacity building programmes  (pre-service, in-service and on-the-job-
training) for Adult and Non- Formal Education personnel at all levels should be
put in place.r Effectiye_ ‘programming and implementation would require

appropriately qualified personnel with definite schedules of duty.

Employment of adequate number of staff at all levels to meet the ever increasing

demand of Adult and Non-Formal Edﬁcation in the country. Adult and Non-formal

‘Education should be staffed with people with proven ability so as to strengthened

the system and helps in the development of Adult and Non-formal Education in

the country.

Regular and effective monitoring of programmes at all levels. It is essential to
egular = :

; AT itor raluati tivities in the
/ : wer to manage Monitoring and Evaluation ac
train and re-train manpo

Non-formal Education There should be capacity building for moﬁitoring and
on-form: et :
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evaluation of offic ‘
ers through short, medium and long term training programmes,

workshops, conferences amongst others

‘ 2.2.6 Prospects of Adult Education Programme in Nigeria

i

ii.

Accordi : g
ording to the Policy Issues and Practice of Non-formal education (2010), the

following are the emerging prospects of adult education Programme in Nigeria:
HIV/AIDs: stake holders in literacy programmes are aware of the causes and
prevention of HIV/AIDs. Therefore there is the need to design and implement
HIV/AIDs educational programme for out-of-school boys, girls and adults and
create suppori .for thé‘ t-raining of Non-formal education facilitators for effective
delivery of the programme.

Mainstreaming: after basic literacy the issue of post literacy and emerging
6pportunities ‘forrlearners to maiﬁstream to formal schools is yet to be fully
accepted and implemented by all concerned. Some of school administrators have
shown outright reluctancé in admitting out-of-school boys desiring to mainstream.
However, in some states approval has been secured by State Agencies of Mass
Education Directors to conduct Junior Secondary Schools Certificate Examination
(JSSCE) and Senior Secondary Schools Examination (SSCE) for Non-Formal

Education learners.

[nter-sectoral linkages: Coordination, cooperation and collaboration between the
nter-se :

L) oivcd in Bésic Education is lacking. There is the need to streamline
agencies 11V

fivities and programmes of these agencies: to avoid duplication of efforts. A
actviies
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practical exampie’ 15 scenario
ple of this scenario is the existence of Non-Formal Education unit in

the Federal Minj S ¥
msu‘ry of Education despite the existence of a full- pledged National

Commission for .
Mass Literacy Adult and Non-formal Education Commission.

charged wi T
& ith responsibility - of over-secing everything about Non-Formal

Education in the country.

v Information and Communication chhnolagy‘(ICT): given the iml;ortancc and
relevance of Information and Communication Technology in our society,
therefore, the.need to mobilize.resources and manpower for inclusion of ICT in
Non-Formal Education programmes. However, 36 states and the Federal Capital
Territory (FCT) radio stations should partner to State Agencies for Mass
Education in Literacy by Radié programr‘nes. :

2.2.7 Adult Education Programme
Adult‘ Education progfammc is concentrating on progtammes and strategies that

;Will help reduce poverty and facilitate development. The role of adult education is 10

‘empower people for change and development. This is why the developmental role of

‘adult education according to Nyerere (2016) incorporates anything that enlarges man’s

{understanding, activates them, helps them to make their own decisions and to implement
&)

Ithose decisions for themselves. In the same vein the aim of education including Adult

fEducation according-to Fafunwa (1974) includes the development of practical skills,

B i raini teaching respect for elders, teaching the values of honest labour.
(character training,

& : ommunity spirit and promoting cultural heritage.
Hneulcating a sense of belonging and ¢




f Lifelong Learning

| Hikeans 1f>aminlg is also an Adult Education Progamme designed for all learning
%aCtiVity undertaken throughout life, with the aim of improving knowledge, skills and
{competences within a personal, civic, social and/or employment-related perspective”.
E.Lifelong learning - Lifelong icaming is the "ongoing, voluntary, and self-motivated"

‘ :
; i kn :
‘:;Pm:.smt of knowledge for either personal or professional reasons (Ugwoegbu, 2003).

£ ;
| Continuing education
| :

Continuing education an Adult Education Progamme which encompassing term

"W'ﬂhlﬂ a broad list of post-secondary learning activities and programs. The term is used

mainly in the United States and Canada. Recognized forms of post-secondary learning
| activities within the domain include: degree credit courses by non-traditional students,

inon-degree career training, college remediation, workforce training, and formal personal
\enrichment courses {both on-campus and online). General continuing education is similar

|
Io adult education, at least in being intended for adult learners, especially those beyond
i e
{traditional undergraduate college or university age. (Ugwoegbu, 2003)
E
{Remedial Education

Remedial Fducation (also known as developmental education, basic skills

{education, compensatory education, preparatory education, and academic upgrading) is
‘also an Adult Education Progammed assigned to assist students in order to achieve
i u

j‘ S academic skills such as literacy and numeracy
{expected competencies 1 core

;?:(Ugwoegbu, 2003). i : ;

ST
)
(=)




\yocational Education

Vocational education j
1S an Adult Education Progamme that prepares people to

work as a technician or in varioys ;
0 : s
Jobs such as a trade or a eraft. Yocational education is

smetimes referred to a: e
5 § career and technical education. A vocational school is a type of

Jcational instituti ey \
o on specifically designed t6 provide vocational education. Voeational

x
E
|
|
E on can t;

[educatl n take place at the post-secondary, further education, and higher education
5
l

Jevel; and can interact thh the apprenticeship system (Ugwoegbu, 2003).

i Historically, almost all vocational education took place in the classroom, or on the

| job site, with students learning trade skills and trade theory from accredited professors or

{established professionals (Ugwoegbu, 2003).

12,3 Theoretical Framework

|

I The study is guided by Andragogical Approach to Learning

Therc are different intellectual views on the origin of Andragogy as a study of

ﬁdult learning. Some say it originated in l:urope in 1950's and was then pioneered as a

ftheory and model of adult learning from the 1970's by Malcolm Knowles an American

I
i
|
\Tpl‘actltmner and theorist of adult education, who defined andragogy as "the art and

Sl:lence of helping adults Jearn" (Zmeyov. 1998 & Fidishun 2000). Alexander Kapp a

Germ sjum teacher (1800~ -1869) is the first known user of the term; he does not
an gymna:

deﬁn Wi Addsiposy concept, and did not develop a theory on Andragogy. He simply
| e the Andrag

’] fies the cal i la oi‘ates on what qtlﬂ“tiﬁ:s it is
e : t1on for adults, and € b |
l[ i necessny of edu

i : jon. This he calls andragogy. For
d for different occupation o
important to develop in general &%

cation in adulthood But, Alexander Kapp and Malcolm

thim andragogy is a term for 0
= 21
E




“

‘¢ Knowles both agree that chi '
S hild and Youth education is covered by Pedagogy and that

i ducatnon in adult age is ¢
i’ TRy Andmg(’gy Malcolm S. Knowles however develops

\ the the
mote on ory of andr;
F agogy which he bases on a set of assumptions about how

{ dults learn. It adapts :
%adu i dpproacheS 10 learning that are problem-based and collaborative

ther than didactic, an
el d also emphasizes more equality between the teacher and learner.

Lmezibie 2006) ivhis ﬁndings revealed that there are several problems seen to

}2,4 Empirical Studies
l

tmmtate against adult education programmes in performmg their roles in economic
i

rdevelopment of the state. It showed that due to the misinterpretation of adult education

N
|

éprogrammes by different people, the programmes could not achieve what they set out to

i ; 5 d

{accomplish. Other findings of the study showed that such problems like inadequate
|

|

{provision of finance leads to other problems of lack of infrastructural provision for use in

adult education and lack. of training for adult education personnel for the implementation

of the programmie. More importantly is the problem of non-continuity of adult education

programmes by government due to frequent changes of government machinery in power.

In the study carried out by Bua, Ogasele and Torlaha (2004) on Adult Education. it

bwas discovered that the standard of living of the people has improved as a result of

tacqmre d skills and kn owledge from Adult Education Programme‘ Further fmdms_s show
i

ise to changes in attitudes, values and habus as well as

lthat Adult Education ¢an give I

i
§
Jad Federal supported Adult Education:

That illiteracy could be cradicated

ies.
dcquisition of skills, ablimes and competenc

the three tiers of government, local, state

that
fhrbugh Adult EduCﬂtion Programmes and thal




P . _ CHAPTER THREE

! RESEARCH METHODOLOGY
4 Introduction . . V

This chapter dea - ) :
p ls with the research method used in carrying out the research,

which includes: th ;
which in € research design adopted in the study, pepulation of the study, and

size and ' i : .
gample sampling techniques, research instrument as well as method of data

‘collection and analysis.

12 Research Design

This study ﬁdébted surw;ey research design. This type of research design was used
' Ibe(;ause it allowed the researcher to study small sample and later generalized the findings
to the wholle population as explained by Osuala, {2001) that in survey research small
\sample is studied and the findings generalized to the whole population.
133 Population o-f the Sfudy
Accordinrg‘ io Orodho, .(2008) specifying the population that is targeted for study is
searcher to makel decisioné on sampling and resources to use. The

‘important as it helps re

d facilitators of Adult Education Centres

5\

{population of this study is the entire learners an

e Local Government Ared of Niger State. The entire population is one
anchaga

hundred and five (105) comprising one hundred (100) learners and five (5) facilitators.
i and f

i

3.4 Sample and Sampling Technique

i i ue was used in the selection of five (5) Adult
m sampling technid

) learners of Adult Education centre in Chanchaga

Simple rando

Education facilitators and EighY (80
| B i ili d sixteen (16) learners
: : dult Education facilitator an

Rocal Government Area. 01€ 1 A
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I ore randomly sampled ' S -
:wer pled from each of the five Adult Education centre under study. A total

‘ le size of eight <
‘Samp BT (B8) respondents was used for the study. Five (5) different

‘sohools that were randomly chosen are:

‘Table 1: Name of Sampled Schools and n
; umb
"$/NO | Name of Sampled Schools e of Respondents

Number of | Number of
Sampled Sampled
Facilitators | Learners
Mainasara Area, Kpakungu 1 16

2-2 IQE, Kure Ultra modern Market ! 1 16
T— Madarasatul Ibadur-rahman, Kwarkwata 1 16
‘ 4 Mallama Maryam Moris, Barikin-Sale 1 16
| ) Maryam Sunnah Islamiyyah, Dutsen-kura 1 16 =2

Total 5 80
e a0 i

Source: Field Survey, 2019

35 Research Instrument

The research instrument used in this research is questionnaire. Two (2) Likert type

:C;f questionnaire (i.e Yes or No) was used to collect data from the respondents.

Questionnaire was used since the study was mainiy concerned with variables that could
ionnai

n {b directly observed or manipulated. A questionnaire was also preferred because it
ot be directly obs

tak £ confidentiality The questionnaire was tagged “Questionnaire on Challenges
(fakes care of conll .

. 2 AEP).
and Prospects of Adult Education Programme (QCPAEP)

24




\
-3»6 Validity and Reliability of the Instrumeng
men

In order to ensure reljahit: :
eliabii : '
1ty of the Instrument, the questionnaire was given o

erts as well the project i
‘exp ; Project supervisor to ensure the instrument is appropriate for the

study. Face and content validity was determined

To ensure reliabili ]
tability of the instrumen, pilot study was employed. The reliability
coefficient of 0.79 was obtained which was considered adequate for the study.

37 Method of Data Collection

To enable the researchers administer the instruments to the respondents, the
researchers sought permission from Heads of Department of the five (5) selected Adult
.Education centres under study to carry out the study. The instrument (i.e. questionnaire)
:was administered and retrieved from respondents by the researchers with the help of
research assistants.

'38 Method of Data Analysis

Data collected -via questionnaire was analyzed using descriptive statistics and

simple percentage and tabulation.

I
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CHAPTER FOUR
b
ATA PRESENTATION AND ANALYSIS

'4.1 Introduction oy

This chapter deals w ;
ith data Presentation and analysis of data collected in the field

42 Data Presentation and Analysis

Table 1: Gender of Respondents

§/No | Gender Frequency Percentage (%) |
Learners Facilitators
Female 34 3 43.5
46 2 56.5
80 5 100 |

Source: Field Survey, 2019

Table 1 show that 37 representing 43.5% of the respondents (learners and facilitators)
were Female, while the remaining 48 representing 56.5% of the respondents were Male
learners and facilitators. The implication of above analysis is that both malé and female
Jearners and facilitators participated in the study.

Table 2; Educatlonal Qual[ﬁcatwn of Facilitators

| $/No Percentage (%)

— |
' Source: Field Survey, 2019

i dents (Facilitators) are SSCE and
ting 40% of the respon
Table 2 shows that 2 represet
i %% of the respondents (Facilitators)
. +.o ] representing 20
NCE holders ile the remaining
each, while

¢ the above analysis is that majority of the respondents
n o

ate M Ed holders, The implicatio

s and-aré all-in

g position to provide answers to the quesuom i
¢ §SCE and NCE holders |

Westionnaire,
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Pel‘cemage
(%)

Table 3 shows that 15 representing 17.7% of the respondents are single, 50
wpresenting 58.8% of the respondents ar.t‘i married, while the remaining 20 representing
53.5% of the respondents are divorced. The implication of the above analysis is that majority
.uf the respondents are Married.

Table 4: Religion of the Respondents

§/No | Religion { Frequency Percentage (%) ‘I
ﬁearncrs I Facilitators

65 81.2

1 Islam
2 Christianity

Source: Field Survey, 2019

of the respondents practice Islam, while

Table 4 revealed that 69 representing 81.2%

e remaining 16 represenﬁng 18.8% of the respondents practice Christianity. The

mplication of the above analysis ‘s that majority of the respondents practice Islam.

programmes of Adult Education programme in

Resaarch Question 1: What are the

Chenchaga Local Government?

27




{ Table 5: Response of learners on the
Chanchaga Local Government

programmes of Adult Education programme in

rsiNo | Items T
Response
| YES NG Pel;ier;t;\gc
—'—_'——_—'_-‘r._——“—_—x-_ s
{1 Are you provided with functional literacy programmes? | 53 32
.- - (62.4%) | (37.6% 100
o Are there ‘vacatlonal and professional training | 61 ( 24 -

programmes in your center? (71.8%) | (28.2%) 100
13 Does th": progranune assist you to become enlightened | 47 38
; on certain societal issues? (55.3%) | (44.7%) 100
4 | Does your center offer remedial programmes? 28 57
- *(32.9%) | (67.1%) 100

Source: Field Survey, 2019

Item 1 under table 5 shows that 53 representing 62.4% of the respondents said Yes to

the assertion that they are provided with functi onal literacy programmes, while the remaining

32 representing 37.6% of the respondents said No to the assertion.

Item 2 under table 5 revealed that 61 representing 71.8% of the respondents said Yes

to the assertion that there are vocational and professi_onal training programmes in there

centre, while the remaining

assertion.

issues, while the remaining 38 representing 44.7%

24 representing 28.2% of the respondents said No to the

Item 3 under table § shows that 47 representing 55.3% of the respondents said Yes t©

assertion.

lto the assertlon that the centre offer’s remedial programme

representing 67.1%

Item 4 under table 5 revealed that 28 representing 32.

of the respondents said No to the assertion.

| the assertion that the programme assist them to become enlightened on certain societal

of the respondents said No to the

9% of the respondents said Yes

s, while the remaining 57




Th : .
! impiication o the abdve ana 'S'S is at most Ac t education TOgrammes
I € Y P

| chanchaga Local G i
| C overnment Area provide their learners with functional literacy

| programmes, vocational and professional training programmes , the programme as helped i

| 5 1 ped in
assisting the learners to become enli i ietal i

! ightened on certain societal issues and but as failed to in
l its part to offer remedial programmes.

X

{ Research Question 2: What are the impacts of Adult Education programme in Chanchaga
’ Local Government Area?

} | Table 6: Response of Learners on the impacts of Adult Education programme in
{ Chanchaga Local Government Area

L ERES Gal IR
Source: Field Survey, 2019

Ttem 1 under table 6 revealed that 35 representing 41.2% of the respondents said Yes

to the assertion that they are aware of the causes and prevention of HIV/AIDS and other

health related issues, while the remaining 50 representing 58.8% of the respondents said No

to the assertion.

Item 2 under table 6 shows that 44 representing 51.8% of the respondents said Yes 10

" the assertion that the programme provides them with the opportunities t0 mainstream 1o

29

( S/No f Items Response I
; Percentage
; YES NO (%)
l ['Are you aware of the causes and prevention of | 35 50
HIV/AIDS and other health related issues? (41.2%) | (58.8%) 100
12 Does the programme provide you with the| 44 41
opportunities to mainstream to formal education? (51.8%) | (48.2%) 100
I3 I am now employed and employer of labour 35 50
1B . (41.2%) | (58.8%) 100
4 I can now read and write through the knowledge | 57 28
| acquired at the center (67.1%) | (32.9 %) 100




formal education, while the remaining 41 representing 48.2% of th
1 L/ £

h . respondents said No to
| the assertion.

Item 3 under table 6 rev?al_ed thgt 35 representing 41.2% of the respondents said Yes
;to the assertion that they are now employed and are now employer’s of labor, while the
remaining 50 representing 58.8% of the respondents sai& No to the assertion. k

Item 4 under table 6 shows that 57 representing 67.1% of the respondents said Yes to

| the, assertion that they can now read and write through the knowledpe acquired at the centre,
‘ while_ the remaining 28 representing 32.9% of the respondents said No to the assertion.

The implication of the above analysis is that majority of the respondents are not aware
of the causes and prevention of HIV/AIDS and other health related issues, they believe the
programme has provided them with the opportunities to mainstream to formal education they
are now employed as Weil as employers of labor and they can now read and write through the
knowledge acquifed at the centre.

Research Question 3: What arc the challenges of Adult Educétion programme in Chanchaga

Local Government Area?
Table 7: Response of learners on the challenges of Adult Education programme in

Is there enough awareness on
and non-formal education programme In Chanchaga

Local Government?

(61.2%) | (38.8%) 100

ration thereby not punctual to| 34 51

thod of teaching.: - mese see &

' Source: Field Survey, 2019 :
30 ; ;

W :
S/N Items Response

| Percentage
YES NO (%)

Facilitators lack remune ;
the centre (40%) | (60%) 0
' .70 15

gl The learning center lacks adequate facilities such as | 85 0
* | conducive classroom and chairs. (100%) | (0%) 100
the existence of adult | 52 33

i Titators dampen the use of good ;
Lack of qualified facilitators _p : ] i o




|

Ttem 1 under table ] reVealed thdt 85 IfeprESenting 100% of the TeSpOnd"‘ﬂtS said Ye
( e )

to the assertion that the learni
arning centre lacks adequate facilities such as conducive classroom

 and chairs.
Item 2 unde :
r table 7 shows that 52 representing 61.2% of the respondents said Yes to
assertion
zhe' ion that there are enough awareness on the existence of adult and non-formal
_ education programme in Chanchaga Local Government, while the remaining 33 representing
38.8% of the respondents said No to the assertion.

Item 3 under table 7 revealed that 34 representing 40% of the respondents said Yes 1o

the assertion that facilitators lack remuneration thereby not punctual to the centre, while the

| remaining 51 representing 60% of the respondents said No to the assertion.

[tem 4 under table 7 shows that 70 representing 82.4% of the respondents said Yes (o
the assertion that lack of qualified facilitators dampen the use of good method- of teaching,
while the remaining 15 representing 17.6% of the respondents said No to the assertion.

The implication of the above analysis is the learning centre lacks adequate facilities

such as conducive classroom and chairs, there are enough awareness on the existence of

! adult and non-formal education programme in Chanchaga Local Government, facilitators

lack remuneration thereby not punctual to the centre and lack of qualified facilitators dampen

the use of good method of teaching.

Research Question 4: What are the prospects of Adult Education programme in Chanchaga

Local Government Area?




Table 8: Response of learners on the prospects of
Chanchaga Local Government Area

Adult Education programme in

Tt
iy Response
D e
YES NO lel;ger;taan
Do you l:fe‘comf: enlightened on what goes around your | 75 10
communities through adult education programme (88.2%) | (11.8%) 100
12 Adult educz_xtion programme had helped in reducing | 72 13
| the rate of illiteracy among the people of Chanchaga | (84.7%) | (15.3%) 100
| Local Government Area
|3 Does adult education programme paved way for the | 71 14
development of rural communities (83.5%) | (16.5%) 100
1|
|4 The community standard of living has improved as a | 78 7
‘ result of skills and knowledge acquired from Adult | (91.8%) | (8.2%) 100
Education Programme

Source: Field Survey, 2019

Item1 under table 8 shows that 75 representing 88.2 of the respondents said Yes to the

assertion that they become enlightened on what goes around their communities through aduit

edycation programmes, while the remaining 10 representing 11.8% of the respondents said

No to the assertion

Item 2 under table 8 revealed that 72 representing 84.7% of the respondents said Yes

16 the assertion that adult education programme had helped in reducing the rate of illiteracy

among the people of Chanchaga Local Government Area, while the remaming 13

representing 15.3% of the respondents said No to the assertion.
Ttem 3 under table 8 revealed that 71 representing 83.5%
to the assertion that adult education programmed paves

communities, while the remaining 14 representing 16

assertion.

of the respondents said Yes
way for the development of rural

5% of the respondents said No to the




Item 4 under table 8 shows that 78 representing 91.8% of

the respendents said Yes to

| the assertion that the community standard of living has improved as a result of skills and

knowledge acquired from adult education programme, while the remaining 7 representing

8.2% of the respondents said No to the assertion.

The implication of the above analysis is that majority of the respondents believe that
they have become enlightened on what goes around their communities through adult
education programmes, that adult education programme had helped in reducing the rate of
illiteracy among the people of Chanchaga Local Government Area, that adult education
programmed paves way for the development of rural communities and the community

standard of living has improved as a result of skills and knowledge acquired from adult
education programme.

4.2 Discussion of Findings

Based on the analysis above it is observed that most adult education centers in
Chanchaga Local Govemnment Atrea provide their learners with functional literacy

programmes, they also provide yvocational and professional training programmes in there
3 v

i i i o become enlightened
centre’s, and the adult education programme assist their learners them t g

i i j fer remedial
on certain societal issu€s and most adult education centre’s do net off

5

programmes.

Tt also revealed that the learning centres lacks adequate facilities such as conducive

m h i d n-formal
classroo and ¢ airs; there are: enough awareness on the existence of adult and no
'y

catio [ AMmMe ] eratio
edl A} T 1 n aga (3031 Gover ment [aCl]ltatO!S lack remun
Chanch 2 I i

1on P 0g

. o o
. thereby not punctual to: the centre and lack of qualified facilitators dampen the us,e.c‘ i ‘.’l(w !
| thereby no ; .

” : i i ike (2006
.method of teaching. This is in agreement with the findings of Umezulike C )
g 33

o i




nhowed that su ] R :
I show ch problems like madequate provision of finance leads to other problems of

' lack of infrastructural provision for use in adult education and lack of training for adult

. education personnel for the implementation of the programme. More importantly is the

| illiteracy co

problem of non-continuity of adult education programmes by government due to frequent
changes of government machinery in power

The findings further revealed that the adult education programme in Chanchaga Local
Government Area has made the learners become enlightened on what goes \around their
societies and beyond, It has helped in reducing the rate of illiteracy among the people of
Chanchaga Local Government Area, it has also paved way for the development of rural
communities and standard of living of the people has improved as a result of acquired skills
and knowledge from adult education programmes. This finding is in line with the findings ol
Bua, Ogasele and Iorlaha (2004) on Adult Education, it was discovered that the standard of
living of the people has improved as a result of acquired skills and knowledge from Adult

Education Programme. Further findings show that Adult Education can give rise to changes

| in attitudes, values and habits as well as acquisition of skills, abilities and competencies. That
)

uld be eradicated through Adult Education P'rograrhmes and that the'three tiers of

governmen

t, local, state and Federal supported Adult Education.




‘respondents are no

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5] Summary

The aim of this research was to examine the challenges and prospects of adult
education programme in Chanchaga Local Government Area. Existing related literatures
were reviewed in chapter two. The research adopted survey research design. Simple random
sampling was used in the selection of five (5) adult education centers in Chanchaga Local
Government Area of Niger State. The instrument used in data collection was questionnaire.
Data collected via questionnaire was analyzed in chapter four. Chi-square was used in testing
the hypothesis posited in chapter one.

5.2 Conclusion

Based on the findings this research concluded that most Adult education programmes
in Chanchaga Local Government Area provide their learners with functional literacy
programmes, vocational and professional training programmes, the programme as helped in

agsisting the learners 10 become enlightened on certain societal issues and but as failed to in

its part to offer remedial programmes. The study also concluded that majority of the

t aware of the causes and prevention of HIV/AIDS and other health related

issues, they believe the programme has provided them with the opportunities 1o mainstream
; : : o

to formal education they are now employed as well as employers of labot and the)t can now

read and write through the knowledge acquired at the centre. The study further concluded

{hat learning centre Jacks adeqﬁate facilities such as conducive ¢lassroom and chairs, there
aj

existence of adult and non-formal education programme: 1fL

are enough awareness on the

i

Chanchaga Local Government.




“'Recommendations

iii.

ed on the findi :
b Sings ot iy study the following recommendations were made:

blish
Establishment of more centres of adult education in the Niger State should be
embarked upon so that every body will have easy access to education and thus
become more functional on the job performance and makes them affordable to all
interesting adult learners or in some programmes like the Basic and Post literacy
programmes be free at all the states of the Federation and the programmes should be
based on the learners” needs and aspirations.
Upward review of Facilitators’ remuneration (allowance): payment of facilitators
should be in accordance with the minimum benchmark as set by the Non-Formal

Education blue print that facilitators should be paid minimum Wage as their

remuneration or allowances-

There should be intensified and sustained advocacy, sensitization and mobilization of

all stake holders to come and support Adult and Non-Formal Education in the

country.

M ity puilding programmes (pre-service, in-service and on-the-job-iraming)
ore capact ‘

for Adult and Non Formal Education parsonnel' at all levels should be put in place.
or il =

Effecti & amming and 'lmplementaﬁon would require appropriately qualitied
ective Pro, :

personnel with definite schedules of duty.

Employment of adequate aumber of staff at all levels 10 meet the ever increasing
o :

demand of Adult and Nop-Formal Education in the country. Adult and Non-formal
e

d be staffed with people with proven ability s0 as t0 strengthened the

Education shoul




gystemn and helps in the development ¢

p of Adult and Non-formal Education in the
C.oi.lﬂtrY‘
Regular and effective monitoring of programmes at all levels. It is essential 1o train
and re-train manpower fo manage Monitoring and Evaluation activities in the Non-
formal Education. There should be capacity building for monitoring and evaluation of

officers through short, medium and long term training programmes. workshops.

conferences amongst others.
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APPENDIX

DEPAR
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([)of Niger State College of Education, Minna. ia.
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1| information provided ghall strictly be used for this research alone. Thank you

I(TION Az PROFILE OF RESPONDENTS

Sex: Male () Female ( )

Centre Name ................

‘Educational Level: Basic ( ) Post Basic ( ) Secondary ( )NCE ) MEA(C )

Marital Status: Single ( ) Masried (

) Divoreed ( )

y Christianity ()

! Questionnaire 1
Y MO
. What ar¢ fhe programimes of Adult

Research Question 1:
Education Programine in Chanchag? Local Government Area of
|
|

Niger State?

Religion: tslam (

SECTION ‘B: Learners

| societal jssues? _,/,———-":7’
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s of Adult Education
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Provision of opportunities for learners (o mainstream 1o formal
education
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. problems of the adults.
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Eduecation programme in Chanchaga Local Government Area?

9

| Inadequate funding

10

Lack of in-service and workshop to facilitators

11

| Lack of incentives to facilitators

12

Inadequate number of skilled monitoring and evaluation
personnel

Research Question 4: What are the prospects of Adult
Education programme in Chanchaga Local Government Area?

Through adult education programme, most adults have become
enlightened on what goes around their socicties and beyond
Adult education programme has helped in reducing the rate of
illiteracy among the people of Chanchaga Local Government
Area

of rural communities i ‘
Standard of living of the people has improved as a result. of
acquired  skills and knowledge from Adult Education

Programme
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Adult education programme has paved way for the development




