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ABSTRACT

Virtually, all secondary school students and their parents pointed to' internal and external
factors as source of the overall poor performance of students Senior secondary Certificate
examinations in recent past with less than 50% of total number of candidates scoring credit
level passes and above in five subjects including English Language and Mathematics. This
study therefore examined Locus of Control, Achievement Motivation and Academic Self-
efficiency as correlates of secandary school student’s academic performance in Ondo State.
The stqdy adopted ex-post facto and descriptive research of survey type designs. The
Populatlon of the study comprises all secondary school students in three Senatorial Districts
in Ondo State. Multi-state sampling techniques were used to select 900 sample respondents
for the study. Instrument used for data collection were Locus of Control measurement Scale
adapted ﬁmm Walter 2009; Achievement Motivation scale; Academic Self-efficacy scale and
Academic Performance Proforma. Data collected were analysed using descriptive and
inferential statistics. All the hypotheses were tested at 0.05 level of significance.
The. result showed that there was significant relationship among locus of control,
achievement motivation, academic self-efficacy and academic performance of secondary
school students (R= 0.456, P< 0.05).Locus of control, achievement motivation and academic
self-efficacy jointly accounted for 20.8% of the total variables in academic performance (R2 =
0.208 , F (3.300) = 78.226, p<0.05). Locus of control which was the best predictor of academic
performance accounted for 55.6% (B= 0.556, p<0.05) of academic performance and closely
followed by achievement motivation with (f= 0.463, p<0.05), Academic Self-efficacy was
the least predictor, with p=0.233, p<0.05.
Based on the findings, it was concluded that Locus of Control, Achievement Motivation and
Academic Self-Efficacy were influential to students’ academic performance. It was
recommended that teachers should deploy greater commitment towards students monitoring,
counselling, development of strong internal Locus of Control in students, enhancement of
Academic Efficacy and good social support system for improved academic performance.
Government at various levels should regularly upgrade and develop capacity of school
counsellors to efficiently handle issues that relate to students’ academic motivation, self-
efficacy and locus of control.
Keywords: Locus of Conirol, Achievement Motivation, Academic Self-Efficacy

Word Count: 340




CHAPTER ONE

INTRODUCTION

Background to the Study

Education is one of the most viable legacies left behind by the colonial

masters in Nigeria. It is a heritage bequeathed to humans which is well
embraced because of its usefulness in shaping the society and individual
development holistically. Education enlightens and creates awareness of oneself
and the world. In education, leamers’ educational outcomes and achievements
are evaluated and graded, using examination (Chinta, 2005). In fact, testing is
common in everyday life ranging from school content-specific tests (that is,
class tests and national examinations) to tests taken to move up in jobs status,
thus adding a great deal of pressure to test achievement and grades. In most
cases, this leads many people to become anxious during examination period
{(Huberty, 2010; Supon, 2004; Collins, 1999).

Education in every human community is an indispensable tool to achieve
human progress and development. Any nation that lacks a sound educational
culture and philosophy is at the risk of backwardness and retrogression. This is
because education (primary, secondary and higher) plays a vital role in the
overall development of a couniry. Thus, informed the commitment of the world
leaders fowards ensuring that citizenry of the world acquire functional

education, especially in the 21* century. Secondary education has the broad aim




of preparing students for useful living within the society and preparing them for
higher education. One of the major roles of educators is to develop and ensure
that students acquire the relevant skills and knowledge that would make them
function effectively in the society. Thus, students’ academic performance is 2
major variable that interested both the teachers and Educational Psycholo gists.

How to actualize academic performance seems to be one of the top
priorities in schools and so important that parents, teachers and society in
general are much worried and apprehensive about how to improve it. Academic
performance seems to be an index that is being used to measure the extent to
which students, teachers and schools have achieved the stated and
predetermined educational goals. Academic performance which is the yardstick
to measure educational outcomes is paramount to the economic, scientific and
technological advancement of a nation.

Over the years, academic performance becomes extremely important to
students. Their academic performance can be related to their choices of subjects
or sireaming and even their secondary school, university and scholarship.
Although education is not the only road to success in the world of work, much
effort could be made to identify, evaluate and encourage the progress of
students in schools. Parents carc about their children’s academic performance
because they believe that good academic results will determine the chances of

their children in the world of work and security of job. Thus, academic

performance is important in the lives and activities of students, it is necessary to
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\investigate issues that are factors responsible for poor academic achievement

among students with the sole aim of devising measures on how to ensure good

academic performance by the students.

Locus of control (or location of control) refers to people's general, cross-
situational beliefs about what determines whether or not they get reinforced in
life. The determinants may be internal, that is internal locus of control, or
external, that is external locus of control. Thus, internal locus of control holds
tenaciously that success or failure is due to the students’ efforts, whereas
externals believe that reinforces in life are controlled by luck, chance or
powetful others. Consequently, internal locus of control considers success in an
examination as a result of students’ hard work (for example, good study habits),
while externals consider failure in an examination to be the result of an unfair
test, In Carden, Courtney and Rebekah (2004) study, findings showed that
students with  internals significantly demonstrated lower academic
procrastination, low test anxiety and reported higher academic achievement than
externals. These findings indicated the importance of locus of control as a
cotrelate to students’ academic performance.

The locus of control of a person is conceptualized, as either internal or
eve that their own behaviours determine the positive

external. Those who beli

reinforcement they receive and that they have control over their own lives are

internal. Individuals with external locus of control are those people who believe

that the rev'va;ds or motivation they receive are the results of fate; luck, character
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or other external circumstances. Such individuals attribute their problems to

environmental factors (Ogunmakin, 2013).

Achievement motivation is a fandamental recipe for academic success. It
involves internal and external factors that stimulate desire and energy in people
to be continually interested and committed to job, role or subject, or to make
efforts towards attaining a goal. Dornyei (2001), argued that meotivation
explains why people decide to do something, how hard they are going to pursue
it, and how long they are willing to sustain the activity. Tn order words,
“motivation is what gets you going, keeps you going, and determines, where
you are trying to go” (Slavin, 2004). Alderman (2004), indicated that those
students who, have optimum motivation have an edge because they have
adaptive attitudes and strategies, such as; maintaining intrinsic interests, goals
setting, and gelf-monitoring. Besides, motivational variables interact with
cognitive, behavioural, and contextual factors to upset self-regulation.

Furthermore, motivational beliefs are very essential to the academic
achievement of students, because they help to determine the extent to which
students will consider, value, put in their efforts, and interests in the task. For
example, self-efficacy influences how learners feel, think, motivate themselves,
and behave, Researchers phave shown that students’ problem solving
performance significantly relates to their self-efficacy beliefs (Marcou
&Pilippou, 2005). Highly cfficacious students are quickly capable of rejecting

faulty strategies, solying more problems, and reworking more previously
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difficult problems than their less efficacious counterparts. Students who
displayed greater perceptions of efficacy and used learning strategies progress
well in school. Students’ belief about their academic efficacy can provide an
essential “window” to understand individual differences in learning and
motivation. The general expectancy-value model of motivation characterizes
motivation into three components; value components which includes; goal
orientation and task value; expectancy components which includes; self-efficacy
and control beliefs; and the effective construct of test anxiety (Yukselturk
&Bulus, 2007). All these were considered in this study.

It has been noticed that some students in the classroom did not pay
attention to what the teacher was doing as they were easily caught engaged in
other activities due to lack of motivation from teachers. Jones (2008) observed
that it is easy to see students couched in their chairs and not listening to the
teacher or participating in the classroom discussion. This simply means lack of
engagement. Therefore, motivating students to learn in school is a topic of great
concern for the educationists today. Akomolafe (2013) stated that motivating
students so that they could succeed in school is one of the greatest challenges of
this century and lack of motivation is a significant factor standard of education.
Getting students to learn and sustaining their interests in what they are learning
{herefore should be an issue of serious concern to teachers in the classroom.

The overall objective is to ascertain the influence of locus of control,

achievement meotivation and academic self-efficacy on students’ academic

5




performance. This research effort, therefore, intends to proffer a possible causal
model that could uncover the influence of locus of control, achievement
motivation and academic self-efficacy on students’ academic performance.
Statement of the Problem

Globally, there has been an increasing concern in the education sector on
how to ensure that students learn optimally at school and achieve academic
excellence in their academic pursuits. In Nigeria, there has been a nationwide
cry by the stakeholders in education on the fallen standard of education.The
growing rate of failure of secondary school students in the yearly release of
Senior School Certificate Examination (SSCE) has raised a lot of questions

about the standard of education in Nigeria.

The Federal Ministry of Education (2006) reports in Nigeria, revealed
that the academic performance of students in the Senior School Certificate
Examinations conducted between year 2000 and 2006 were below fifty percent
(50%). In the 2009 May/June Senior School Certificate Examination conducted
by the West African Examination Council (WAEC), only 25.99% of the total
number of candidates passed at credit level and above in five subjects including;
English Language and Mathematics, while in 2010 May/June WASSCE, out of
the 1,135,557 candidates that sat for the cxamination, only 337,071 (24.94%)

obtained five credit level passes and above in subjects that included; English

Language and Mathematics.




Academic achievement is a term usually employed to describe an
individual's performance in subjects taught and tested in schools Mkpae, &
Obowu-Adutchay, (2017). It is the overall measured cognitive, affective and
psychomotor achievement of a student with which they are judged academically
fit or unfit Okafor, Obi & Oguzie, (2018). More so, Oguzie, Nwokolo,
Mokwelu and Ezunu (2019) viewed academic achievement as students'
scholastic ability and attainment, which signifies the overall level of knowledge
they have acquired in school, a subject, or a particular learning activity, process
or situation. In the context of this study, academic achievement is taken to mean
a symbol that indicates the level of knowledge/experience a student has
acquired in a particular course of study and their ability to communicate this
knowledge/experience in oral or in written form. It is the yardstick with which
educational outcomes are measured. The Federal Government of Nigeria has
made several attempts, enacted laws coupled with myriad of policy formation
on how to develop the educational sector of the nation, Nigeria. Among such
attempts is the law concerning the recruitment of qualified teachers to teach and
motivate students to learn, as well as, building in them, ability to develop
themselves without external influence at the appropriate level. Therefore, this
research, aimed at achieving educational aims and objectives. The researcher
intended to find out if, there is any relationship between the variables of the

study, especially in these few years that the nation is witnessing the massive




failure of students in their Senior School Certificate Examinations (SSCE). Thus

necessitated the study,

Purpose of the Study

This study aimed to determine whether a relationship exist among locus
of control, academic achievement motivation, academic self-efficacy and
students’ academic performance among public Secondary Schools in Ondo
State, Nigeria.

Specifically, this study examined:

1. the relationship between locus of control and academic performance

of Senior Secondary School students in Ondo State, Nigeria

2. the relationship between achievement motivation and academic

performance of Senior Secondary Scheol students in Ondo State,
Nigeria
3. the relationship between academic self-efficacy and academic

performance of Senior Secondary School studentsin Ondo State,

Nigeria

Research Hypotheses

The following hypotheses were formulated to guide the research;

1. Locus of control, achievement motivation and academic self-efficacy do

not jointly and significantly predict academic performance of secondary

school students




. There is no significant relative contribution of locus of control, academic
motivation and academic self-efficacy to the prediction of students’

academic performance of secondary school students.

- There is no significant relationship between locus of control and
academic performance of secondary school students

. Achievement motivation does not significantly correlate with academic
performance of secondary school students

5. Academic self-efficacy does not significantly correlate with academic

performance of secondary school students.

Significance of the Study

The findings of this study would be of immense assistance to teachers,
parents, administrators, counsellors and other stakeholders in the education
sector of the economy to help them understand the cause of students” poor
academic performance. The findings of the study would also help to proffer
solutions to teachers and other stakeholders on how students’ academic
performance can be improved. This area of the study is important to Educational

Psychology as a field of study because it would expand the knowledge base

about the role of the predictive effects of locus of control, achievement

motivation and academic self-efficacy on Secondary School students® academic

performance in Ondo State, Nigeria. This research would also create awareness

and insight on how fto monitor students for specific characteristics such as;
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procrastination, dependency, lack of confidence (self-efficacy) in handling
academic and personal problems (finances, family responsibilities, geographic
distance from the school) and responsibility skills.

Furthermore, this study would add to the extant literature by highlighting
the effects of locus of control, achievement motivation and academic self-
efficacy on secondary school students’ academic performance in Ondo State,
Nigeria. This research would encourage the educationists to work together in
order to improve on locus of control, achievement motivation and academic
self-efficacy of secondary school students on theiracademic performances in
Ondo State, Nigeria and so on.

Delimitations of the Study

The study focused on investigating the locus of control, achievement
motivation, and academic self-efficacy as correlates of secondary school
students® academic performance in Ondo State, Nigeria. Data collection was
delimited to selected public Secondary School students in Ondo State both in/at
urban and rural areas in the area of study. Also, the study was delimited to a
total of eighteen (18) secondary schools in the study area.

Operational Definition of Terms

The following concepts as used contextually were explained so as to

avoid ambiguities in their meanings;
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Locus of Control: This refers to the extent to which students perceive that they
have control over the expectancies of reinforcement and are responsible for the
cutcomes, success and failures in their academics.

Academic Self-Efficacy: This is students’ personal belief in their capability to
organize and execute courses of action required to attain designated types of
academic performances.

Student Satisfaction: It refers to secondary school students® overall satisfaction
with the dissertation process, as a factor influencing programme completion.
Academic Performance: It refers to students’ grade based upon their reported
grades in core curriculum classes (Sciences/ Mathematics and English Language
Arts).

Achievement Motivation: This can be defined as the need for success or the
attainment of excellence in which individuals will satisfy their needs through
different means and are driven to succeed for varying reasons, both internal and

external.

11
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

This chapter presents some related literature to the study, organized

under the following sub —headings;

Theoretical Framework

¢ Maslow’s Theory
s Social Cognitive Theory

s Attribution Theory
Theoretical Review

e Concept of Locus of Control

e Concept of Achievement Motivation
e Concept of Self-Efficacy

o Concept of Academic Self Efficacy

e Concept of Academic Performance

Empirical Review

e Locus of Control and Students’ Academic Performance

e Achievement Motivation and Students’ Academic Performance

e Self-Efficacy and Students’ Academic Performance

12




e Locus of Control, Achievement Motivation, Academic Self Efficacy and

Students’ Academic Performance

o Summary of Literature Reviewed

Theoretical Framework

The researcher used the following as theoretical bases for this research; Maslow
theory of human needs, attribution theory and social cognitive theory.
Maslow Theory of Human Needs

Maslow’s hierarchy of needs is a humanistic motivation theory. The
theory of humanistic motivation is based on the study of a whole person, which
includes; one’s self-awareness and choices (Schunk, 2011). The hierarchy of
needs is a pyramid in which the most primal or important needs exist at the
base, and the needs becoming more complex, as one moves towards the top of
the pyramid. The hierarchy consists of five tiers; physiological, safety,
belonging, esteem, and self-actualization (Maslow, 1943; Schunk, 2011 and
Weiner, 1992). Once a person’s basic needs are met, the individual seeks to
satisfy needs in the next level of the hierarchy (Maslow, 1943; Schunk, 2011
and Weiner, 1992). However, Maslow (1943) theorized that higher tier needs
may be sought before all lower level needs are met. This theory posits that there
is a higher percentage of an unmet need at the upper levels of the hierarchy
lower levels (Maslow, 1943). In other words, all needs

when compared to the

are not required to be gatisfied on the second tier before the needs of the third
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tier are sought, but there will be more needs met within tier two when,

compared to tier three.

Self
Actualisafion
Needs

Self Esteem Needs
prestige, selfconfidence,
competence,

/ Sorial Needs \
Safety Needs - job security, protection
from danger etc.
Physiclogical Needs:
Water, food, clothing etc.

Figure 1: Maslow’s Hierarchy of Needs

Source; "Banji Obadara (2005)

Furthermore, needs may be re-arranged, depending on the individual’s
values, the culture’s values, or they may change as the person progresses
through life (Maslow, 1943). This adjustment may be the result of a major life
change such as; a marriage, the birth of a child, or a career change. The re-
prioritizing of needs depends on the perception of what the person deems
important and the Hierarchy of Needs becomes readjusted (Maslow, 1943). For
instance, a high school student makes the decision to skip lunch in order to go to
the gym to work with the basketball team on their plays. In this case, the student

has chosen to by-pass lunch and leave the hunger need, unsatisfied (tier one) to
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work with the team (tier three). In this scenario, a tiet three need have been
satisfied, rather than a tier one need. However, this may not be a permanent
change in the person’s hierarchy of needs. According to Maslow’s (1943)
theory, a higher percentage of the tier one needs would be met in relation to the
student’s tier three needs,

Tier one needs are classified as physiological needs. These needs are
necessary to maintain homeostasis and ensure survival (Maslow, 1943; Maslow
et al., 1970; Maslow and Lowry, 1968). In order to maintain homeostasis, the
individual satisfies the needs necessary for the body to maintain normal
processes such as digestion, breathing, excretion, and metabolism. These needs
include sleep, food, water, oxygen, and sex. It is important to note, while the
topic of sex was used in Maslow’s study of adults, this research will not
incorporate the topic of sexual needs due to the age of the participants (Maslow,
1943).

The second tier is the group of safety needs, These needs could be
physical, mental, or financial (Maslow, 1943). For example, a student works
thirty hours per week in addition to attending school, each day. The student
feels the need to work because the added money provides the student with
financial stability and security. This financial security allows the student not to
out having enough money to participate in whatever activities he or she

worry ab

chooses. This financial security is what drives the student to work for so many

hours aside school responsibilities.
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Tier three needs are categorized by an individual’s sense of belonging.
This could be the love of family, friends or membership on a team or in an
organization (Maslow, 1943). For instance, a tier three needs was reflected in
the desire of a student to change the way he or she dresses in order to fit in with
their peers. The need to belong to this group drives the individual to make this
change.

In tier four, the individual focuses on self-esteem. At this point, the
person becomes focused on earning respect and begins to desire awards. These
actions are signified by an increased confidence in one’s abilities Maslow,
(1943). For example, a student seeking to satisfy tier four needs will work
tirelessly for the respect of the teachers. This desire to ¢amn respect will cause
the student to stay after school for tutoring, volunteer to help the teacher and/or
takes advantage of any extra credit assignments.

The final and most difficult tier to achieve is the self-actualizing needs of
tier five. These needs describe an individual’s desire to become one with nature,
people, and/or the world. This could be accomplished by playing music,

landscaping, or searching the universe for the reason of being there(Maslow

1943).

Social Cognitive Theory

Social cognitive theory provides a framework for learning that takes into

account the social environment, the personal factors such as affect and

cognition of the learner, and the behaviour (Bandura, 1986 and 2012). Consider
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Steven, a third grader with no prior history of school-related problems, who has
become easily distracted, ofien for gets to do his homework, and exhibits
outbursts during instruction time. As a result, his classmate soften exclude him
from games during recess and he does not seem to have any friends. Since
Steven’s performance in the second and first grades was without similar types
of behavioural problems, his teacher has become increasingly concerned. Due
to Steven’s failure to complete his third-grade work, the teacher was worried
about the upcoming state assessments. During the parent— teacher conferences,
Steven’s teacher discussed her concerns with his mother and learned that his
parents had separated just before the start of the school year. Steven’s mother
stated that the boy was very upset about his father moving out and suspected
that the drop in Steven’s grades and increased behaviour problems were related
to the events taking place in the home. Steven’s parents’ separation and his
father’s leaving (home environment) appeared to be affecting his concentration
(personal) and his performance (behaviour) in school.

Bandura’s (1986 and 1997) theory suggests that there is reciprocity
among the environmental, personal, and behavioural factors in this triadic
model meaning that as they interact, they also determine or cause the other,
Bandura’s social cognitive theory is based on the assumptions that these three
active and observational learning from one’s

factors are influenced by en

environment, personal motivation or self-efficacy, and the ability to: self-
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regulate. Steven’s behaviours are evidence of how a disruption in one area can

impact performance in another.

Attribution Theory

Before describing the basic tenets of attribution theory, it is useful to
understand exactly what is meant by the term attribution. An attribution is a
causal explanation for an event or behaviour. To illustrate, if a nurse observes
that a colleague is performing a procedure incorrectly on a patient, he is likely
to try to form an attributional explanation for this behaviour. The nurse might
conclude that his colleague is poorly trained, meaning that the observer is
attributing the behaviour to insufficient skills. People also form attributions for
their own behaviours and outcomes. For example, a physician might attribute
her success in diagnosing a patient’s rare disease to her intelligence and
training, or good luck. As these examples might suggest, the attribution process
is something that people are likely to engage in many times each day. For many
of us, the process is so automatic and familiar that we do not notice it. However,
a wide body of research indicates that the formation of causal attributions is
vital for adapting to the changing environments and overcoming the challenges
we are confronted with in our daily lives. When we experience desirable
outcomes, attributions help us to understand what caused those events so that
we can experience them again. When we experience unpleasant outcomes,
attributions help us identify and avoid the behaviours and other factors

responsible for the behaviours.
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Fritz Heider (1958) argued that all people are “naive psychologists” who have
an innate desire to understand the causes of behaviours and outcomes.
Attribution theory holds that attributions for these behaviours and outcomes
ultimately help to shape emotional and behavioural responses (Weiner, 1985).
In order to understand these relationships, however, it is important to be familiar
with the various dimensions of classifying attributions.

First, attributions can be classified along the dimension of locus of
causality, which describes the internality or externality of an attribution. If a
physician misdiagnoses a patient and attributes this medical error to his own
carelessness (i.e., ignored the patient’s symptoms), he is making an internal
attribution. If the same outcome is attributed to faulty laboratory results even
though the patient’s symptoms contradicted the lab results, the physician is
making an external attribution. The locus of causality dimension is particularly
relevant to emotional reactions. Internal attributions for undesirable events or
behaviours are frequently associated with self-focused negative emotions, such
as guilt and shame. External attributions for the same behaviours and outcomes
are generally associated with externally focused negative emotions, such as

anger and resentment (Gundlach, Douglas, & Martinko, 2002 and Weiner,

1985).

Causal attributions can also be categorized along the stability dimension.

Stable causes are those that tend to influence outcomes and behaviours

consistently over time and across situations, Causes such as; intelligence and
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physical or governmental laws are generally considered relatively stable in
nature because they are difficult, if not impossible, to change. Unstable causal
factors, such as the amount of effort exerted toward a task, are comparatively
casy to change. Unlike the locus of causality dimension, which primarily
influences emotional reactions to events and behaviours, the stability dimension
affects individuals’ future expectations (Kovenklioglu and Greenhaus,
1978).When an outcome such as; poor performance is attributed to a stable
cause, such as low intelligence, it is logical to expect that the employee’s
performance is not going to change in the future. If the same poor performance
is attributed to a less stable factor, such as; insufficient effort, we can expect
that the employee could improve his or her performance by working harder in
the future. The justification of the choice of attribution theory to this study
hinges on the fact that the theory explains possible factor(s) or situation that
resulted into a particular behaviour, thus in line with locus of control,
achievement motivation and self efficacy which are correlates and determinant

factors for secondary school students’ academic performance in Ondo State,

Nigeria.
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Theoretical Review

Concept of Locus of Control

The concept of locus of control from Rotter’s theory of social learning
refers to the cognitive component of self-concept. It refers to the extent to which
an individual believes he or she is at the mercy of external forces (external locus
of control), that is, the extent to which one is responsible for events that occur in
one’s life and the extent to which one can control the effect of one’s actions
(internal locus of control). Internal locus of control in fact has the same
consequences on behaviour, emotions, and decision sas self-efficacy beliefs.
The difference is that locus of control is usually considered as a more general
concept than self-efficacy beliefs which are more activity specific. Nevertheless,
some authors use the concept of general self-efficacy (Bezinovi¢, 1986; Opa&ié,
1993andJanjetovié, 1995).

Rotter’s social learning theory also identified it as a way of studying
individuals’ self-perceptions of control (Rofter, 1966). In his seminal
monograph, Rotter (1966) discussed individual differences on how individuals
regard rewards versus reinforcements. Rotter (1966), proposed that the degree
als feel that rewards are contingent on their own behaviour or,

to which individu

in contrast, are controlled by fotces not under theit own control determines how

they will view rewards or reinforcements. Thus, individuals’ beliefs about the
causal relationship between their own behaviours and the rewards that they
determining their own self-perceptions of control

receive are the key factors in

21




I

in a given situation (Rotter, 1966). Thus, the importance of individual
characteristics is highlighted with regard to perceptions of control. When events
are not viewed as the result of individuals’ own actions, then individuals® label
themselves as having beliefs in external control and perceive the events as the
result of luck, chance, fate, or as under the control of powerful others. In
contrast, when individuals perceive events as contingent upon their own
behaviours, they label themselves as having beliefs in internal control.

Rotter (1975) proposed that these beliefs develop from specific past
experiences and reinforcement histories. Thus, similar to individuals® reaction to
stressful encounters, individuals’ learning histories are also important in
determining the origin to which they will attribute significant outcomes. In
particular, those who have experienced and been reinforced for successful
control attempts in the past will hold more beliefs of internal control than those
with unsuccessful past attempts. Finally, Rotter (1975), suggested that these
generalized control expectancy beliefs have their greatest influence when a
situation is new or ambiguous and void of any preconceived notions on how to
act or react. Again, similar to an individuals’ response to stress, there seemed to
be a complex interaction between individuals® level of uncertainty with regard
to a situation and their control beliefs. Furthermore, this interaction is important
in gaining a more in depth understanding of how individuals® beliefs about

control impact their functioning,
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Initially, locus of control was viewed as a one-dimensional construct

ranging on a continuum from internal to external (Rotter, 1966). Internal locus
of control referred to individuals’ belief that events in life were contingent on
their own behaviours. In contrast, external locus of control refers to individuals’
belief that events were not dependent on the students’ behaviours, instead
dependent upon luck, fate, or powerful others. Researchers have revealed that
locus of control should be defined with more than one dimensions (Levenson,
1974 and 1981). Thus, this construct may be better conceptualized as multi-
dimensional in nature and as no longer falling on a continuum (Levenson,
1974and 1981). This multi-dimensional conceptualization has been composed
of three independent dimensions of locus of control (i.¢, internal locus of
control, powerful others, and chance) with the later two dimensions derived
from a division of the external dimension (Levenson, 1981). To examine this
new conceptualization, Levenson (1974) developed a scale consisting of three
separate sub-scales so that these three dimensions could be measured
independently. The identification of the three independent dimensions of locus
of control allowed for further development and examination of this construct.
The locus of control concept also has been adapted to understanding specific
s as a result of findings that individuals” locus of control beliefs

health behaviour

could predict health behaviours.
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behaviour determines the reinforcement they receive. These persons are called

internals. A person with internal locus of control attributes change to himself

and to his actions. They believe and act as if they control their own future and

see themselves as effective agents in determining the occurrence of reinforcing
events in life.

In contrast, a person who believes in reinforcements of external control
attributes their outcomes to chance, luck, fate, powerful others and so on. These
people are called, externals. A person with external locus of control attributes
changes to external sources, and believes that powerful forces such as; fate,
luck, chance, powerful others, social constraints or instructions are important
factors determining the occurrence of reinforcing events in his life. He or she
also believes that reinforcement does not depend on his actions or behaviour
ration by luck, chance or fate (Herbert, 2013). The implication of this is that
individuals with internal locus of control may likely change their behaviours
when reinforced than those individuals with external locus of control.

Locus of control can be measured by using the Internal/External (I-
E)Scale on which high scores reflect external locus of control and low scores
ntrol (Russ, 2011).The Psychologists typically believe

reflect internal locus of co

that locus of control forms during childhood and stabilizes during adolescence.

Also, parents can influence their children’s locus of control through their

parenting styles. Children are more Jlikely to develop an internal locus of control
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. 2 a .
if their parents encourage autonomy and consistently use a system of rewards

and punishments. Stressful life events may result in a higher likelihood of

having an external locus of control, Finally, although the empirical evidence is

in conclusive as individuals' locus of control may evolye over their life-cycle as

physical and mental health changes.

Concept of Achievement Motivation

Colman, (2001) has defined achievement motivation as a social form of
motivation involving a competitive desire to meet standards of excellence.
Thus, the basis of achievement motivation is achievement motive, that is
motive to achieve. Those who engage themselves in a task account of an
achievement motivation. Achievement motivation is expectancy of finding
satisfaction in mastery of difficult and challenging performances where as in
the field of education in particular it stands for the pursuit of excellence.
Since need for achievement vary from one student to anather, it may help in

planning activities to know where students stands which students, for

instance, have high achievement needs which are low in achievement and
i)

which scems primarily motivated by a need to avoid Fallute; THoserii e

more highly motivated to achieve are likely to respond well to challenging

assignments, strict grading corrective feedback, new or unusual problems and
2

the chance to try again. Bub less challenging; assigrments., siuple

reinforcement for success: small steps for cach task, lenient grading and
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protections from embarrassment are probably more

successful strategies for

those students who are very eager to avoid failure.

Denhardt (2008), defined motivation as “what causes people to behave as

they do” Lawler (1994), said “motivation is goal directed”. Motivation outlines
the achievement and pursuit of goals (Denhardt 2008). Pettinger (1996), defined
motivation as environmentally dependent. Campbell and Pritchard (1976),
defined motivation as being the set of psychological processes that cause the
initiation, direction, intensity, and persistence of behavior. Denhardt, Denhardt
and Aristigueta (2008), outlined that motivation is not directly observable, the
same as satisfaction, always conscious, and directly controllable. Denhardt
(2008), argued that motivation is not directly observable. Motivation is an
internal state that causes people to behave in a particular way to accomplish
particular goals and purposes (Denhardt, 2008). Motivation is not directly
controllable. Motivation is not something that people do to others and
motivation occurs within people’s minds and hearts (Denhardt 2008).
Motivation is not the same as satisfaction; satisfaction is past oriented, whereas
motivation is future oriented (Denhardt 2008).

Achievement motivation forms the basis for a good life. People who are
netal, enjoy life and feel in control. Being

oriented towards achievement, In g€

motivated keeps people dynamic and gives them self-respect. They set

moderately difficult but easily achievable targets, which help them, achieve

their objectives. They do not set up extremely difficult or extremely easy
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¢ e they ensure that they only undertake tasks that can be

achieved by them. Two motives gre directly involved in the prediction of

behaviour, implicit and explicit, These two motives often work together to

determine the behaviour of the learner in direction and passion. (Broussard and

Garrison, 2004)

Achievement motivated people prefer to work on a problem rather than
leaving the outcome to chance. It is also seen that achievement motivated
people seem to be more concerned with their personal achievement rather than
the rewards of success. In Nigeria, the importance attached to academic success
in secondary school education can be seen in the anxiety of educators, teachers
and parents over the achievement of students in external examinations such as
the Senior Secondary School Certificate Examination (SSSCE). This is why the
Federal Government of Nigeria places high premium on the Secondary level of
education, which is evident in the establishment of National Examination
Council (NECO) to conduct Senior Secondary School Certificate Examination
(SSSCE) along the West African Examination Council (WAEC) for senior

secondary school students in Nigeria. The same emphasis on education has led

- “4n i » for effecti
to the adoption of education as “an instrument par excellence” for effecting

national development (Federal Government of Nigeria [Federal Republic of

Nigeria 2004.]. In view of the high premium placed on educational attainment

B t and other stakeholders, students® under-achievement or poor
y governmen

: hie’v 1 i 1’()][3 Mathcmatlcs-has become a tl!.()]ll S t
emErlt 1mn Bxamlna 1 y ST
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attracted the attention of researchers and psychologists alike. The aim of

psychologists and educators in this regard has been to determine the variables

(both internal and extemal to the students) which are related to their educational

ievements. iceri 2
ach In Nigeria, some external variables such as overcrowded

classroom, inadequate facilities, unmotivated teachers, poor family background
and so on, have been identified as likely factors influencing academic
achievement of students (Cokley, 2005). The basis of achievement motivation is
the achievement motive which is target to achieve. The desire of learner to
improve the achievement at school or to get a good grade or to become an
engineer and so on is known as Achievement Motive.

Motivation is another factor thought to impact on students’ academic
achievement (Elliot &Dweck, 2005).1t is usually explained by using the Self-
Determination Theory (SDT) approach. This theory divides motivation into
three categories; extrinsic motivation, intrinsic motivation and a motivation.
Extrinsic motivation refers to a behaviour influenced by external factors, such
as; good grades and higher social status. Intrinsic motivation, on the other hand

means a behaviour impacted by a person’s interest and curiosity and thereby not

impacted by external factors (Guay, 2010).

A motivation means absence of motivation; individuals who lack
m

motivation conduct tasks without knowing the aim and have difficulties in

ehaviour and its outcome (Ryan &

understanding the interaction between their b

Deci, 2000a).Both intrinsic and extrinsic motivation have been shown to be
eci, 4).Bo
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positively eorrelated with higher achievements Gottftied, 2007; Yahaya, (2010)

and better reading and writing performance (Broussard & Garrison, (2004).
Among thesc two, intrinsic motivation has been considered as the most essential
form of motivation (Ryan & Deci 2000a; Ryan & Deci, 2000b). This type of
motivation has been found to result into decper learning and higher
achievements compared to extrinsic motivation in Mathematics (Ryan & Deci,
2000a; Ryan & Deci, 2000; Areepattamannil, 2011). These findings are in
accordance with the SDT theory, where students are motivated by intrinsic
motivation i.e. students performing tasks based on their inherent satisfactions,
are thought to achieve deeper understanding compared to students motivated by
extrinsic motivation i.e. performing task to avoid punishments (Ryan & Deci,
2000).

According to the SDT theory, an individual can be motivated by both
intrinsic- and extrinsic motivation simultaneously in different degrees (Ryan &
Deci 2000a; Covington and Mueller, 2001). Furthermore, as intrinsic motivation
concerns the individuals’ genuine interest for a particular task, the tasks and
otivate individuals differ among individuals (Ryan

activities that intrinsically m

& Deci, 2000a).However, intrinsic or extrinsic motivation will change over

time, meaning that an individual motivated by intrinsic motivation for a certain
£

task later on be instead motivated by external motivation (Pintrich
can

&Degroot, 1991).However contrary to intrinsic- and extrinsic motivation, a
egroot, . ’

Motivation has been shown to have @ negative impact on students” achievements
notivation he

30




in Mathematics (Walker, 2006). This is in accordance with the SDT theory,

where students with high level of motivation are thought to achieve lower

achievements compared to students with a low level of motivation (Ryan &

Deci, 20002). This pre-assumption is based on the fact that motivation refers to

lack of motivation (Ryan & Deci, 2000a).
Concept of Self-Efficacy

Bandura (1997), defined self-efficacy as individuals® beliefs in their own
abilities to organize and execute a given course of action towards solving a
problem or accomplish certain tasks in order to produce positive outcomes.
Self-efficacy is the central construct of the Social Cognitive Theory, which
views individuals as agents that are proactive engaging in self-organizing, self-
teflecting and self-regulating processes. This self-system enables individuals to
exercise a measure of control over their thoughts, feelings and actions. In other
words, this self-system serves as a self-regulatory function and provides
individuals with the capability to alter their environments and influence their

own actions (Pajares, 1996). Individuals’ environments, self-beliefs and future

performances are informed and altered by how they interpret the results of their

previous performance attainments.

Bandura considered that human beings engage in self-reflection, a form
an

0 st houglt He further argued that self-reflection is the most

i b leian characteristic for it mediates between knowledge and action in
quely I
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order to evaluate and alter their own thinking,

experiences, thought processes

and behaviour. These self-reflections or self-evaluations include; perceptions of

self-efficacy or beliefs in one’s capabilities required to organize and execute
courses of action in order to manage prospective situations (Pajares, 2001).

A central aspect of the Social Cognitive Theory is that individuals
possess self-beliefs, which Bandura refers to as “people’s judgements of their
capabilities to organize and execute courses of action required to attain
designated types of performances” (Bandura, 2001). Snyder and Lopez (2007),
reiterated Bandura’s ideas by explaining that ‘people’s judgement are what
individuals believe they can accomplish using, their skills under certain
circumstances and it focuses mainly on individuals’ beliefs about their abilities
to complete a task and attain a specific goal. Such self-efficacy beliefs provide
the foundation for human motivation and personal accomplishment.

For this reason, people’s behaviour and performance can often be better
predicted by the beliefs they hold about their capabilities than by what they are
actually capable of accomplishing. Does this mean that people can accomplish
tasks beyond their capabilities just by believing that they can? According to
Pajares (2001), the answer is no, since in order to attain competent functioning
ssess self-beliefs, but also the necessary skills and

one is required not only to po

knowledge and know how to use them to reach the desired outcome. Bandura

(1997), ch aracterized self-efficacy as @ multi-dimensional construct that varies

in strength, generality; and level (or difficulty). Thus, some people possess a
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strong sense of self-

efficacy and others do not; some have efficacy beliefs that
€ncompass many situations, while others have narrow efficacy beliefs; and
some may believe they are most efficacious even on the most difficult tasks,
while others believe they are efficacious only on easier tasks. For example,
some students may possess self-efficacy transferability beliefs across activities,
such as; from Algebra to Statistics, while others may not. Other students may
have the ability to perform successfully at different levels of difficulty on a
particular task, such as spelling words of increasing difficulty, others do not.
Self-efficacy belief affects and influences behaviour in several important
ways. They influence the choices individuals make and the courses of actions
they choose to pursue, how much effort people will expend on given activities
and endeavours, how long they will persevere when faced with obstacles and
failures, and how resilient they will be in the face of adverse situations. Efficacy
beliefs also influence the amount of stress and anxiety individuals experience
when they engage or perform a task, and the level of accomplishment they
attain. These influences are the reasons why Bandura argued that “beliefs of
personal efficacy constitute the key factor of human agency” (Bandura, 1997).
High levels of self-efficacy are influenced by how much effort is put forth
they will persevere in the face of obstacles and

in given endeavours, how long

failures, and their tesilience to adversity. Based on the research of Britner and

Pajares (2006) self-efficacy levels are not always constant across an

individual’s experience. For example, a high degree of self-efficacy will be
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exhibited by those individuals, who are attempting performing tasks which they

are familiar with, versus those individuals who have never encountered those
tasks before and are not familiar with the task they are attempting to complete.
It is believed that students who have g higher degree of self-efficacy are more
likely to succeed while attempting an unfamiliar task and persist in the face of
external obstacles. Furthermore, in achievement settings, skills, outcome
expectations and perceived value of outcomes are not always stable, because the
individual is constantly evaluating new information. However, once efficacy
beliefs have been established over a long period of time and are based on large
amount of information, they are unlikely to be changed (Bandura, 1997).
Concept of Academic Self-Efficacy

Academic self-efficacy is a multi-component construct grounded in self-
efficacy theory and it refers to an individual’s belief that he or she can
successfully organize and perform an academic task or achieve a specific
academic goal at a designated level in a specific academic subject area (Eccles
& Wigfield, 2002; Elias & Loomis, 2002; Schunk, 2002). Some students may
efficacy for believing in their ability to master and manage

possess general self-

general life situations, but they may possess low self-efficacy in academic

settings. Some ovetlap may exist between social self-efficacy and academic

self-efficacy. However, according to: Hall, Smith and Chia (2008) academic

self-efficacy is situation specific and must bemeasuted s auch
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Band 1 .
andura (1997) expanded on this view and stated, “Students may perform

poorly either, because they lack the skills or because they have the skills but

lack the perceived personal efficacy to make optimal use of them”, Numerous

studies have shown the importance of academic self-efficacy with regard to
academic performance at colleges, as shown in the following studies. Self-
efficacy has also been positively correlated with academic performance and
increased grade point average, as well as persistence in college (Berry, 1999;
Pajares& Schunk, 2001; Zimmermann, 2005). Furthermore, researchers have
positively correlated self-efficacy with an increase in study hours for College
students, students’ satisfaction with College life, as well as College students’
purpose in life (DeWitz, Woolsey & Walsh, 2009).

Zimmerman, Bandura, and Martinez-Pons (1992), indicated that
academic self-efficacy influences achievement directly, as well as, indirectly by
raising students’ grade goals. These findings suggested that students who
believed they were capable of performing academic tasks used more coghitive
s and persisted longer than those who did not. They

and Meta cognitive strategie

stressed that, if students had not learned these strategies, then they were less

likely to persist very long in a task, due to a lack of cognitive and meta-

cognitive strategies Furthermore, they concluded that academic self-efficacy
ve s :

correlated with academic performances; importantly that academic self-efficacy
orrelate:

played a facilitative role s regards a higher performance and completion rate on

final papers and examinations.
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Sources of Self-Efficacy

Accordi
Tding to Bandurg (1997), there are four specific sources from which

elfrefficacy beliefs are developed, such as; mastery experiences (or past

eriences), vicari : .
exp ), vicarious €Xperiences, social persuasions, and physiological states

and indexes. Mastery experiences arc the most influential source of self-efficacy
beliefs because they serve as an indicator for an individual’s personal ability
and “provide the most authentic evidence of whether one can master whatever it
takes to succeed” (Bandura, 1997). The more success experiences a person has,
the higher will be the self-efficacy appraisal. “Failures that were overcome by
determined efforts can instill robust precepts of self-efficacy through experience
that one can eventually master even the most difficult obstacles,” such as;
completion of a doctoral degree (Bandura, 1997).

The implications for academic achievement and task performance based
on this statement are very important verbal persuasion methods to raise

competence and confidence should be accompanied by authentic mastery

experiences. Students who performed well in school will be more likely to have

a high self-efficacy for future academic tasks or performances. However,

according to Lovitts (2008), this assumption may not be always true for doctoral

students. since the transition from course-taker to independent scholar or
ents, sinc

researcher is difficult for many doctoral students and success in the classroom
earcher is

d0es' not ahways translate to success during the dissertation process. Some
S not alway:
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adents, such as . ;
stu those with g high degree of analytic intelligence but with low

levels of practical and creative intelligence, may find the transition very difficult

for having fo go from a high sense of self-efficacy during the coursework to a

low sense of self-efficacy during the writing and research stage of the

dissertation process (Faghihi, 1999),

The : i T 1
M sanroeyaf efficacy information is the vicarious experience

which occurs when individuals adjust their personal levels of efficacy afier

witnessing other people’s performance and comparing their abilities to those of
others. Individuals who are uncertain about their abilities could become more
sensitive to vicarious experiences. However, researches have demonstrated that
the effects of models are particularly relevant in this context. Significant models
in one’s life could help individuals to develop self-beliefs that will permanently
influence the course and direction of their lives. Likewise, a highly regarded
teacher who models excellence in the academics could help her students

develop the belief that they can do that. Bandura (1994), states that “through

their behaviour and expressed ways of thinking, competent models transmit

knowledge and teach observers effective skills and strategies for managing

environmental demands” Therefore, significant models can have a positive or a
onmen "

negative effect on the self-efficacy of observers and thus this may be beneficial

for Doctoral students. Varmey (2010) noted that some doctoral students might be
r Doctoral s :

ieisptived by tlie experiences of other doctoral students or doctoral graduates who
Inspired by the €
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had previously faced different obstacles but they persisted and completed their

dissertations.

Social persuasion is another way by which individuals create and develop
self-efficacy beliefs based on the socia] messages they receive from others, This
is a weaker source of efficacy information than mastery or vicarious experience
since; persuasions can involve verbal Jjudgements of others which sometimes
can be effective, while other times could be empty praise. Individuals who can
be persuaded verbally that they have the ability to master a given task or activity
are more likely to expend greater effort and sustain it than individuals who have
a tendency to self-doubt and dwell on personal deficiencies when faced with
difficulties, This emphasizes the importance that a doctoral student’s beliefs in
his or her ability to complete the dissertation could be influenced by the type of
verbal messages/persuasions that he or she receives, during the dissertation
process. Students may find positive verbal persuasion from fellow students,
faculty members or an advisor very helpful and inspiring.

The fourth source of self-efficacy beliefs is related to physiological states
arousal, fatigue and mood states. Physiological states

such as; anxiety, stress,

will affect people’s beliefs and levels of self-efficacy based on how they

perceive and interpret their emotional experiences and states. People with a high

3 £ self-efficacy are more likely to view their state of affective arousal as a
ense of self-e

ii rmance,
source of energy that facilitates perfo

d to regard their arou

while those who have a tendency

gal as a debilitator. It is highly
to self-doubt will ten
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important for a student Sy
poi 0 minimize the stress and negative effects of these

siological stat
physiolog ates. These four sources of self-efficacy beliefs directly

i tedon .
jmpac several behavioyrg) outcomes, such as; (1) Approach versus

idance, (2 .
avoi e, (2) performance, and (3) persistence (Bandura, 1997). It is believed

that an individual with high self-efficacy for a particular behaviour is more

likely o approach, perform better, and persist at that behaviour, while an

individual with low self-efficacy is less likely to approach, perform well and

persist at that behaviour. As illustrated in figure 2.2 for a visual representation

of the interactions between the sources and outcomes of self-efficacy beliefs.

‘ Mastery Experiences ”Appt'{)ach\‘s.
Avoidance

| Vicarious Experiences
Performance

Self-
Efficacy

Social Persuasion

\A Persistence

2: A depiction of Bandura’s (1997) self-efficacy theory.

Physiological States

Figure
(
Self-efficacy is generally regarded as a multi-dimensional construct,

Since self-efficacy is specific in nature and in our dissertation completion is
discussed within an academic context, it is imperative to examine self-cfficacy
cussed wi

G ion.
for academic achievement and its influence o0 task completion




Concept of Academic Performance

concept academi
The j €mic performance according to Adeogun (2000), embodies

concepts; effecti i
WD pts; etiectiveness ang efficiency. Effectiveness on the one hand deals

with the congruenc
gruence between outputs and goals. It also refers to the usefulness

of the skills and knowledge acquired by students to themselves and their

environments. Efficiency on the other hand links outputs to inputs. Efficiency
refers to the rate at which an educational system is able to produce maximum
output with minimum inputs or the rate at which the school system is able to
reduce wastage in terms of drop-outs, repeaters, withdrawals and failures.

Students’ academic performance refers to their ability to do well; fairly or
pootly in an examination. The rate and degree of performance is determined
through evaluation which is the systematic way of estimating the worth, quality,
importance and relevance of a programme with a view of rating, correcting
modifying, improving or changing the programme.

The technique to determine students’ learning outcome is carried out

through various forms of standardized tests and examinations (Adeogun, 2004)

Academic performance can be said to be the success attained especially in

work-study experiment. work done in schools, Colleges or Universities after a
lot of conscious effort. Qimilarly, Cross (2002) opines that sharpening the focus

of higher education into student learning outcomes govsibeyuna e e
1lgher educ

with traditional structures and methods, it really constifutes a paradigm shift in
vith traditional S
educational philosophy and practice and increasingly accepted view among
educational phi :
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educational scholars is that traditional structures grg dysfunctional and overd
10nal and overdue

o
for change (Miller,2008). To remedy tnis situation, students and their learning

Id become th :
shou e focus of everything we do from the instruction they will

prov1de to the intellectual climate that we create to the policy decisions that we

make.

At this point, it is important to take a distinction on students® outcomes
and learning outcomes. Students’ outcome generally refer to the aggregate
statistics on groups of students, graduation rates, transfer rates and employment
rate for an entering class or graduation class. These often relate to institutional
outcomes because they attempt to measure comparative institutional rather than
changes in the students, due to their school experiences. They have generally
been associated with accountability reports. This implies that they are computed
without regard to incoming students’ individual experiences and without regards
to what they experienced at school’s environment, Consequently, they do not

distinguish between how much as observed measurement of the institution’s

product and its programmes 0n the students and how much is due to the other

factors, such as; socio-economic Status, general intelligence level and which
3 3

high school attended.
omes encompasses wide range of students’ attitudes

Student learning oute
and abilities, both cognitive and affective which are measures of how their
es,

¢ supported their deve
gition of speeific knowledge and skills,

Jopments as individuals. Cognitive
schoo] experiences hav

demonstrﬁb le va"n
41

outcomes include;




sctive outco
Affectt Mes are also of considerable importance. It concerns with the

impact of institutio :
imp: N eXperience op students’ attitudes, values, goals, self-

t, worldvi ) .
concep View and behaviour., Kehinde (2003), opined also that academic

performance is the level of a stydent’s knowledge in a given subject at a given
point in time. It is the score of the student in relation to others in a class test o
examination. This is as a result of the combined outcome of aptitudes and
interests. He explained further that performance of students in academic tasks
has always been of special interest to the educators. Therefore, students’
academic performance can be influenced by various factors such as; resources
allocation, utilization, quantity and quality of teachers, environmental factors,
learner’s characteristics and their attitudes towards learning, locus of control,
achievement motivation, self-efficacy, students’ socio-economic background,

and so forth.

Factors Affecting Students’ Academic Performance

Educational services are often not tangible and are difficult to measure

because they result in the form of transformation of knowledge, life skills and

behaviour modifications of learners (Tsinidou, Gerogiannis, andFitsilis, 2010).

So there i ommonly agreed upon definition of quality that is applied to
0 there 18 no ¢

: : : s
education ficld. The definition of quality of education varics from culture to

). Th environment and the personal characteristics of
. The

culture (Michael, 1998

le 1 important role in theit academic SUCCESS. The schools
iCarners play an 1) |
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sonnel, members o
per. of the families ang ‘communities provide help and support

to students for the quality of their academic performang.
€.

This social assis :
tance has a crucial role for the accomplishment of

performance goals of students g school (Goddard, 200%), Besides, the spcil
structure, parents’ involvement in their child’s education increases the rate of
academic  success of their children Furstenberg& Hughes, (1995). The
relationship between gender and the academic achievement of students has
always been discussing for decades Eitle, (2005), Above and beyond the other
demographic factors, the effects of Social Economic Status (SES) are still
prevalent at the individuals’ level (Capraro, Capraro & Wiggins, 2000). The
SES can be deliberated in a number of different ways; it is most often calculated
by looking at parental education, occupations, incomes, and facilities used by
individuals, separately or collectively. Parental education and family SES level
have positive correlations with the student’s quality of achievement (Jeynes,

2002; Mitchell & Collom, 2001; Ma and Klinger, 2000). The students with high

level of SES perform better than the middle class students and the middle class

students perform better than the students with low level of SES (Garzon, 2006

&Kirkup, 2008). The achievement of students is negatively correlated with the
low SES level of parents pecause it hinders the individual in gaining
ow

access to sources and resources of learning (Dike, 2007). Low SES level

L85 S0

stronaly affects the achievement of students, dragging them down to & lower
Mgty atlec ;

: isi
level (Sander, 2001). This effect 18 most Vi

ble at the post-secondary level
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to students for the quality of ey academic performance,

This social assj ;
assistance has 3 crucial role for the accomplishment of
performance goals of students at school (Goddard, 2003). Besides, the social

structure, parents’ inv : T )
> P olvement in their child’s education increases the rate of

academic success of their children Furstenberg& Hughes, (1995). The
relationship between gender and the academic achievement of students has
always been discussing for decades Eitle, (2005). Above and beyond the other
demographic factors, the effects of Social Economic Status (SES) are still
prevalent at the individuals® level (Capraro, Capraro & Wiggins, 2000). The
SES can be deliberated in a number of different ways; it is most often calculated
by looking at parental education, occupations, incomes, and facilities used by
individuals, separately or collectively. Parental education and family SES level
have positive correlations with the student’s quality of achievement (Jeynes,
2002; Mitchell & Collom, 2001; Ma and Klinger, 2000). The students with high
level of SES perform better than the middle class students and the middle class

students perform better than the students with low level of SES (Garzon, 2006

&Kirkup, 2008). The achievement of students is negatively correlated with the

low SES level of parents because it hinders the individual in gaining
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(Trusty,

less able to aff;
are ord the cost of education of thejr children at higher levels and

ently th
consequently they do not work ¢ their fullest potential (Reseit B
2006).

Krashen (2005) concluded that students whose parents are educated score
higher on standardized tests thap those whose parents were not educated.
Educated parents can better communicate with their children regarding the
school work, activities and the information being taught at school. They can
better assist their children in their work and participate at school. Theory of
Educational Productivity determined three groups of nine factors based on
affective, cognitive and behavioural skills for optimization of learning that
affect the quality of academic performance: Aptitude (ability, development and
motivation); instruction (amount and quality); environment (home, classroom,

peers and television) (Roberts, 2007).

The home environment also affects academic performance of students.

Educated parents can provide environment that is vety conducive for academic

i * authorities can provide
success academic success of their children. The schools’® aul P

counselling and guidance services to parents on the need to provide or make
home conducive for the academic activities of their children. The academic
performance of students heavily depends upon the parental involvement in their
activities to attain the higher level of quality in academic success. There is a
range of factors that affect the quality of performance of students Waters
' 44




gMarzano, (2006), A serieg of Variables

are to be considered when trying to

identify the affectin
identify g factors towards quality of academic success, Identifying

ost contributi i i
the m INg variables in quality of academic performance is a very

d ch ing j
complex and challenging jop, The students in public schools belong to a variety

of backgrounds depending upon their demography

Parents’ involvement has been defined and measured in multiple ways,
including activities that parents engage in at home and at school and positive
attitudes parents have towards education. The findings of several studies have
revealed that increased frequency of activities were associated with higher
levels of child misbehaviour in the classroom (Carden, Courtney and Rebekah,
2004).

Moreover, Dayad (2000), mentioned that good teachers are constantly on
the alert for methods and instructional materials that will make learning
meaningful. With the wise selection and use of a variety of instructional

materials or audio-visual materials, experiences may be provided to develop

understanding,

The factors affecting students’ academic performance arise from several

reasons. Thinking skills primarily affect student’s learning faculties, if they do
10t learn what they need to learn. If teachers do not know how to catch the
attention of a student, the more th student cannot make himself attentive to that
subject, The student gets 132y because it has & subject that they think that it's a
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. related, and (b) the magnitude =

iect he perceives
subje p to be not 5o Televant to thejy course; nonetheless, they still
5¢; nonetheless, they sti

study it.

Empirical Review,

Locus of Control and Academic Performance

Research
ch study by (Hasan, 2014) explained that high achieving students

G opr exermal focus of conirol strategy through which they should able to

achieve well academic performance on the other side low achieving students

must adopt internal locus of control strategy. He said further in his explanations

that Students who have study habits must achicve academic performance and
such academic perfortance is going to be positive locus of control. Another
researcher (Oshati 2014) in his study, he found out that locus of control is in
two types; internal and external locus of control. Internal locus of control is the
way whereby students get high academic achievement. He stressed in his study

that adoption of external locus of control may be caused by continuous failure in

academic session.
A more rigorous review was conducted by Renea (2009) approximately,

100 studies investigating the relationship between lsous ot eonbGLng Attt tis

achievement. Ilis review included; studies of all ages and used explicit
Quantitative techni(iues for drawing conclusion and included all of the mediators
Suggested by the other reviewers. The authors of this review concluded th.a.‘s @
locus of control and academic achievement aré significantly and' positively
. s relation is small to medium. Based on the
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y : , Used as mediators for the
investigation, it resy .
investig lted that the relation tended 1o be stronger for adolescents

an for adults and chi ]
th hildren, and he relation was more substantial among males

females, !
than More recent studies conducted on University students showed

similar results. Park and Kim (1998), conducted two studies to investigate the

relationship between behaviour patterns, locus of control and academic

achievement. Their first study analysed behaviour patterns and locus of control
in both university honour students and low achievers or students on probation.
Findings from this study revealed that honoured students showed higher internal
locus of control than lower external locus of control when compared with
students on academic probation, and they attributed their successes to efforts
and the influence of other people. Their second study focused on inter-
relationship between locus of control and academic achievement in three
groups; Korean, Chinese and Korean-Chinese students. Findings showed a
control and academic

positive relationship between internalized locus of

achievement in favour of the Korean and Chinese students with higher academic

. i d Rahm
grades. Other researchers, such as; Wiajzub Beiaineh Kha it =

{2009), in their study found gimilar results with positive relationships between
, in their s

: i d Turkish universi
locus of control and academic achievement in Jordanian an ty

Students respectively.

47




I

conducy,
ity of Mi s Shudy on PSyChOIOgY students at the
jversity o 1nmn
University €s0ta, Dylyth, Results of the study revealed that. there w

no significant differenceg between pre

ere
-test internal and external locus of control
and that locus of contro] orientation djq not change based on the quality of post-
test feedback. These resu]ts might be conflicting with Schmitz and Skinner’s
(1993) research which Suggested that, perceived success and failure do
influence locus of control orientation, Studies on investigating locus of control
and academic achievement have been conducted on graduate students. Nejati
(2012), investigated the relationship between locus of control and academic
performance of the master’s students of the University of Yazd, Iran. Their
lindings indicated that locus of control is significantly related to the academic
performance of the graduate students from their institution. How are students’
educational outcomes related to their locus of control? Does locus of control

have differential effects on educational attainment and educational

achievement?
Researchers opined that because those with an internal sense of control

believe that success comes from hard work, they are more likely to be aware of

i : illing to take
information that is useful for futurc decision-making, are more willing to
less likely to surrender to peer
. i i ance, and aré

action to improve their perform
1 locus of control is associated with superior academic
Pressures, An interna .
i increase effort
o of personal control is thought to ’

. Performance. A sense
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: ! ictin
- locus of control was a factor predic

tivation, and persi i
? Persistence i problem solving all of which ar ted
€ expected to

improve educational outcomeg (Ross and Brop, 2000)

trol was : =8
of con a factor that ig Predicting on students’ academic performance.

e (2003), ‘cxaminied the telationship between locus of control and

i school students’ academic performance. The findings showed a

significant positive relationship between academic performance and locus of
control. Shepherd, Owen, Fitch and Marshall (2006), found that students with
higher GPA reported higher score in internal locus of control.

Knowles and Kerman (2007), found that students with internal locus of
control tend to perform better in academic courses compared to those with
external locus of control. Nejati, Abedi, Agbaci and Mohammadi (2012),
investigated the relationship between locus of control and the academic

performance of students by considering the role of life quality and satisfaction

with life. The outcome of the study revealed that locus of control significantly

. [ ts.
correlated with the academic performance of the R

When association is found between locus of control and academic
en a

achievement, the association is found to be stronger in adolescents compared to
, ian students b
adults hildren. A study on locus of control among Iranian students by
or children. 2
B ‘o the I-E locus of control Scale by Rotter indicates that
arzegar (2011), using - .
= ) g students’ academic performance.
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Know.

), found that Students with internal locus of control

d to perform better ; '
5 - 1 academic courses compared to those with external

f control. :
Bl T uding ot e g, o Nejati, Abedi, Agbaci &
madi (2012
Moham (2012), have reported a strong relationship between locus of

control and academic achievements

Anakwe (2003), examined the relationship between locus of control and

secondary school students’ academic performance. The findings showed a

significant positive relationship between academic performance and locus of
control. Shepherd, Owen, Fitch and Marsall (2006)revealed that students with
higher GPA group reported higher score in internal locus of control. Nejati,
Abedi, Agbaci & Mohammadi (2012) investigated the relationship between
locus of control and the academic performance of students by considering the
role of life quality and satisfaction with life. The outcome of the study revealed
that locus of control significantly correlated with and the academic performance

of the students. Dingyiirek, Giineyli & Calar (2012) found no significant

relationship between locus of centrol and academic students.

S carchers have also found that academic self-efficacy and locus
0me res

of control are positively related to academic success (Cassidy & Veeachus,

2010)whereas some others
i 007; Akomolafe
2000, Derin 2006; Adeyemo, 2007

officacy and locus of contro

1ds & Weigand, 2010; Dingyiirek,

| had no impact on
Maintained academic self-

: Reyno
dcademic performance (Jeffreys 1998; Rey’

A12),
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Rese

¢ behaviour or ang
on! ther greatly dependy Upon expectations (Bergvik, Sorlic, &

2012; B p VWi
Wynt, rown, Garavalis, Fritts, &Olson, 2006: Ng, Sorensen and Eby

Based :
2006).Based on the findings of the research, the construct of locus of control

can be measured on 3 continuum from high intemal to high external. Most
people tend t0 fall somewhere between these cxtremes. Carlson (2007) also
suggested that individuals with a strong internal locus of control are inclined to
take more responsibility for the outcomes in thejr lives, and attribute their
successes or failure to their own efforts and decisions. When these individuals
reach a goal, they feel that they are responsible, and likewise when they fail to
reach a goal, they also accept responsibility. In contrast, individuals with an
external locus of control orientation tend to believe that their own efforts have
little impact on the amount of reinforcement they receive and that outcomes
such as success and failures in their lives are controlled by luck, circumstances,
fate, or powerful others. They believe that what happens is beyond their control.

They feel that no matter what they do, their successes and failures in life are

predetermined.
In personality studies, the locus of control refers to the distribution of
power. In this context as illustrated in Figure 3, the power to determine results is
by dircctly-impacting happenings- Whe patients' loci of °°““°l-:; i“fte"::ls
S101 or the

they believe they are in charge of their own fate and'ta.ke rej::: o t:xrmal.
Oufcome of what happens to them™ When the loci of <o :
; 51




Patients need to understand the

i :
benefits of daily oral hygjene g, they are empowered to be in charge of

maintaining their own oral health

Feels like Feels like
INTERNAL LOCUS EXTERNAL LOCUS

No control

atteibiited Ability Happenstance
Control | gl
atirbuted Effort Difficulty

' grade

Figure 3: Locus of control

Source: Field Survey, 2018.
Several resources have been conducted on locus of control across various

fields including Educational Psychology. Health Psychology and Clinical

to observe individuals and predict their behaviours.
0 0

Psychology in order : _
construct of locus of control in a vatiety of

Researchers have been studying the

Jines in order to find out its influence
ine

Subject areas in various discip
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academic achievement, motivation (Anderson,
ie, & Hami
Haitie, ilton,2005), self-efficacy (Harsch, 2008), stress (Sckmit

Neumann & Oppermann, 2000),

Measuring Locus of Control

€ al . )
There are ways to reliably determine one’s locus of control. For example,

the Locus of Control scale measures generalized expectancies for internal

versus external control of reinforcement. Rotter published the Locus of Control
scale in 1966. Rotter’s internal-external scale tests locus of conirol expectancy
using 29 questions (Kurt, Dharani, &Peters, 2012). Each question has two
options for the participant to choose from: one option expresses a typical
attitude of internal locus of control expectancy and the other indicative of the
attitude of external expectancy. This choice represents an extreme option and
the participants are asked to choose options which they more strongly believe in
or the option that is closest to their preferences. One point is scored for each

external option chosen by the participants. Thus, the higher the score, the more

external the individual is regarded (Kurt, Dharani & Peters, 2012). The scale
determines one’s perspective about how important events in society affect
different people. One’s perception of where control lies can have an impact Ofl
one’s viewpaint and the way they nteract with their environment. However, ‘t.
ontrol is 2 continuum and no one has a 100

isfiﬂ%Pﬂftant 10 note that locus of €
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rcent external or inte,
per mal locus of eontrol (Chepry, 2016). Essentially, most
people fall somewhere bety, €en the o exire , M
mes,

Achievement Motivation and Studepy Academic Per,
ormance

searchers have sho ; 7
Re W that there 13 an interest in achievement motivation as it
tudents. :
relates to students. Many studies hag peey conducted to discover what motivates

students towards achieving academic performance (Atkinson, 1999). With these

studies came ideas on how to predict an individual’s task performance. Other

studies have been conducted to increase students’ motivation. These studies also
have spawned new ideas on motivation (Accordino, Accordino &Slaney, 2000).
This work will look at person’s need to achieve, fear of failure, and probability
of success at a task, perception of the outcome of a task, and other testing
methods.

The individual’s perception of probability for achieving the task would
cause a need to achieve and a fear of failure. Both are strong emotions that
influence the individual’s decision on whether or not to attempt the task. If a

individual’ ivation to approach the task and
task simultaneously arouses an individual’s mot1v pp

motivation to avoid the task, then the sum of the two motivations will be the
the individual will
result. If the result is more positive t0 approach the task, then
ivation is also important,
be motivated toward the task. The gtrength of motivation is also 1mp
otivated tow: 5 s
ount for each task. Often this is done

; into acc
Different variables are taken into : et

ted to achieve, his or her behaviour is
va

alb‘cﬂljsci 0“5] I . .
o i 'y' f a perSOtl 1S I‘I‘lotl | . ..l | -
I pc[SOn iS motivated 1o avo d fal | -

a ure. hIS
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individual will find a task hard, jf they have a low probability of successfully

completing the task.

Motivation, as it relates to students, is very important. Students who have
high motivation to achieve generally do well, academically. Students with low
motivation do not do well academically. But motivation does not guarantee
achievement. Similarly, achievement does not reflect motivation Keefe and
Jenkins (1993).

Measuring Achievement Motivation

* The Need to Achieve
All students are influenced by the need to achieve. It causes them to want to be

| successful at what they attempt. But cach student is affected to different

degrees. For some students, the desire to achieve overwhelms other factors that
S 2

could cause failure. such as; lack of skills; lack of experience, lack of ability, or
use 5 ;

Th u h i wi or eliminate
lack of tj individual does whatever it takes to work through
ime. The

) Studies conducted b
o achieve a task they do not enjoy,

¥y Atkinson {1999), showed
these sethacks (Atkinson, 1999

- hard t

th"‘t-"ﬂ«percentzalge of students Will work .

' ; qpe Of high ¢
. $06ly to maintain their high grad® 2V
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v v

Expecfatmns about their life are V&

on the student’s attitude toward succeg Th
- Those

students who hold a high
attitude of success work hard to achieve g,
ceess,

perfeetionism (Accordino,zg()o).

If we accept the notion of intrinsic motivation, it implies that there is a
powerful potential for self — actualization within each of us, This potential is
based on the intensity of our neeq 1o achieve, as well as, our enjoyment of
achieving. Students who are intrinsically motivated participate in learning
activities for their own sake as they desire the outcome. They do not need
rewards or praise. They find satisfaction in knowing that what they are learning
will be beneficial later. They want to master the task, and they believe it is
under their control to achieve mastery. The work may reflect personal interest or
be a new challenge. “Academic intrinsic motivation has been shown to be
positively and significantly related to students’ achievement and perception of

i 1 3 51
their academic competence, and inversely related to their academic anxiety

(Eskeles-Gottfried, Fleming&Gottfried, 1998).

Extrinsically, motivated individuals are those who participate to reccive a
2

i t to do the task and
feward or avoid a punishment, they typically do:not-want o

d or not. If they do
believe that it is out of their control of whether they succee

of gain other than
&lenkins, 1993). A person’s

knowledge, such as; praise,
the task, they expect some sort

. ecfe
Wards or avoiding punishment 14

and a |)5150ﬂ5 attltude 18
WC[ful
Ty po g
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il. “You
are the person you imagine yourself to be, [f you imagine that you are

suceessful, then you will be a success, 1f you imagine that you are a failure, then

you will be a failure (Murphy, 1996).

Successful people are confident, enthusiastic, remain positive and

. optimistic. They always want to succeed. “Individuals with strong self-efficacy

are less likely to give up than those who are paralysed with doubting about their
capabilities” (Alderman, 1999). Unsuccessful people often lack confidence and
are negative and pessimistic about themselves. They rarely expect success.

Tracy (1993) opines that everything that happens to you, everything you

become and accomplished is determined by the way you think and by your

mindset. Qur self-esteem and how competent We feel is what causes certain
behaviours and establishes certain goals. Some people like to try ne\'zv
&periences and set more challenging gosls while others prefer tol 'S;ay in their
1511
“omfort zones and be happy with what they know they can accomp
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o The Fear of Failure

jvation has grad :
moti gradually slipped from the focus of attention. Meanwhile. th
: ile, the

ole of different measyr .
t ement techniques, that is, implicit and explicit, is
i

i ncing more ri .
influencing esearch. Wheregs Picture-story tests (PST) are often used as
implicit methods, questionnaires are still the method of choice for explicit

motivation. Early on the question Was whether implicit and explicit achievement
motivation can be understood as part of one construct despite different
measurement approaches (Thrash & Elliot, 2002). By now there seems to be a
growing consensus that both are distinct but related motivational systems.
Nowadays a lot of research is directed at finding moderators influencing their
relationship (Thrash et al., 2007). One of the major differences between these
systems lies in their assumed predictive power. McClelland et al. (2010) stated
that implicit achievement motivation determines spontaneous behavioral trends

over time, with the activity itself being the source energizing the need.

Consequenﬂy Se]f.referenced feedback would elicit ll'ﬂpliClt motivation.

Explicit achievement motivation on the other hand is supposed to be reactive to
it idence for thi
Social comparisons (norm-referenced feedback). Empirical evid is
i t criterion
to confirm the differen
&sumption is mixed. Meta-analyses see

Validiti 1992). :
1es (Spangler, ) ve success due to their fear of

¢ difficult to achie

: sl i
Some individuals find y will not be able to succeed at

e & the
f"‘ﬂure They ke .concemed that
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o dividuals can hardly t; i
indivi y time deg] With their shorlcomjngs They also fear failin
) Siling

1 nt of their i i
o fro Peers, 5o they ayoig Situations where the opportunity to fail

exists or where things are ou of e, control. According to Tracy (1993), “Fear

of failure is what keeps most adults from Succeeding”

If a student anticipates failure, the student wil] actively try to avoid being
in that situation. Likewise, if the studen; does end up confronted with a possible
negative consequence, the student does little, to achieve a positive outcome. If
the task is not attempted, it cannot be failed. Alderman (1999) buttresses that, to
this idea, “Students often believe that ability is the primary element to achieve
success and lack of ability is the primary reason for failure. Their motives then
become avoiding failure and protecting their self-worth from the perception that
they have low ability”. If students attribute achievement to ability, effort may be

seen as useless and the students may actually decrease their efforts to protect

their selfoworth. “A student’s motivation may be buried under years of less —

in school”. Murphy (1996) stated that, many

much as possible. Attempt to put it off as

than — successful experiences

people will avoid a stressful task as '
jety and allows little time to accomplish the
ie

long as possible, This increases anx
to avoid failure 1

for these students is not to fail,

s to succeed. Even though
task. For some students, the way

: 2 the goal
®hieving the outcome is @ SuCCES™
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a5 asgessed only with one

Their goal is not to gain e TeWards or pepef;
Clits of

: the outeome, b :
filure 8t &0y Cost (Simons, 19gg) e

o The Probability of Succegg

1s accomplishment,
e ¢ ent. The strength of the motivation to act however, depends

gn theperoeived achicvec ability of the task as well as the importance of the

task. When the probability to achieve success s low, i.e. confronting a very

difficult task, there is little embarrassment jn failure. For some individuals

failing a task that should be easy is humiliating. Rather than to fail a task, they
prefer not to attempt the task, thus not completing it. But if the task is very
difficult to accomplish, then failure to achieve the task is expected. Attempting
the difficult task and failing brings no shame, since failure was expected, but

attempting the difficult task and succeeding, brings happiness.

A recent study by Brunstein and Maier (2005) showed that task

performance is predicted by implicit motivation given task-orientation and self-
referenced feedback. However, when the situation is highly relevant to the
person (high ego-involvement), it is explicit motivation in combination with
norm-referenced feedback that predicted task performance. Implicit and Explicit
Achievement Motivation 85 Constructs A study by Thrash et al. (2007) revealed

sed either on Murray’s or on McClelland’s

that g; tionnaires ba i
ifferent ques ;. Because implicit motivation

facto!
i . common
“Onceptualization constitute 00¢

PST, the authors could not
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to pro
Of these individuals often feel 8 70 0P

Perceived Jack of ability, $

on implicit motjyag:
comm Vation  conggrye;. Other ways ¢
e 0 measure implicit
ievement motivation indj
e are indirecy assessment techniques, such as Implicit
: mplici

Association Tests (IAT, Greenwalg McGhee, & s
2 ] Ci Wartz,

tests (Schmidt-Atzert, 2004), Ay eXample for an achiey,
em

ent motivation TAT

can be found in Brunstein ang Schmitt (2004). The IAT uses different adjectives
(see description below). The adjectives in the version used here were chosen
partly from standard questionnajre Mmeasures of achievement motivation and
partly from content coding categories listed in manuals for the scoring of
achievement related imagery in PSTs (sce Brunstein & Maier, 2004). An
objective test, measuring achievement motivation is the Objective Achievement
Motivation Test (OAMT, SchmidtAtzert, 2004, see description below). In this
computer based test participants in several trials have to steer the cursor along a

winding road by pressing two different buttons indicating the direction.

Between the trials, participants are given performance feedback.

What should we expect of a person in whose his or her disposition to

i ieve? It is apparent at once that the
avoid failure is stronger than a motive to achieve? It is app:
ive for him. This person
resultant motivation for every task would be negative p
iti hievement situations are
] Competitive ac
would want to avoid all tasks.
is based on ability and
Unattractive to him. Some individuals feel that success
ve to ;

;e gituations oceur, many
8 mpetitive situa
ility. When comp

faifure ; ck of ab .
e tect themselves from failure or a

such as; withholding effort

o they develop gtrategies,
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0id tagks we believe to Ted4

- lIIq'ivmfl‘fl’él»lhﬂs 1o experiences ©

performance and are untrue.

i f inad
Feelings of inadequacy, whether true or false, become true if, the belief is strong

enough. Belief can make individuals 1, disregard informatjon contrary to one’s
beliefs. Many students feel that if, they make efforts and work hard they will be

successful. Effort is the key to success Leondar, Syngollitou and Kiosseoglou,

(1998).

Alderman (1999) adds to the achievement theories that “Ability and effort
have typically been found to be the most frequent reasons for success and
failure in achievement context”. “Ability and self — worth are often seen by
students as synonymous. It is ability, in the absence of accomplishment that
defines self — worth for them. Further, it was stated that, “Personal experience is
one of the most influential sources of efficacy information. It follows then that

successes tend to raise efficacy expectations — whereas failures tend to lower

them.”
If an individual has related experiences of abilities in doing a task, the
an in

i hile the chances
amount of intended effort to complete the task will be low, W

999) stated that, “We are
for a positive outcome will be increased. Alderman (1999)
lieve we have the skills to handle, but
¢

b
More likely to undertake tasks that we
ire greater skills
e intended effort is great and the

than we possess”. If an

r ability, then @
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paving the ability (can) to succeed on the gagp ey
. ever,

Tracy (1993), noted

that people have skills ang talents that gre developed

experience. These can improve Wwith study ang practice. With the correct

Even so, Reynolds and Weigand (2010), “Improvement in on-task behaviour

does not necessarily lead to increases in academic performance”. One must gain

knowledge or understand the concept to improve, not just behave in a manner
that is conducive to learning.

Some students do not believe in additional effort. However, belicve that
ability to learn is fixed, at birth. These students believe they can only learn so
much so fast, and that any effort put forth to leam more or faster will be wasted.
To avoid failure, they will arrange the circumstances so that if poor performance

= ther than lack of
should occur. those circumstances will be seen as the cause ra
3

ability, e
i tivate:
In deali ith the probability of success, & person that is more mo
n dealing wil = )
g e risk, His level of aspiration will fall
" ;

o od
1 achieve success would prefer a m

. ation is strongest at the point ey
otLvi

e ) el
e b posi” £ failure docs not want to take

i ith a fear ©
- ™ds seem to be 50 — 50. A person i '

he will not
task that he or s

Y tig by e will prefes ¢10eE 28 &5
- * bisk, but when forc
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qul, or 8 task that is difficyl; ¢, 1, eXpected ¢,
- 0 aCchp
ity five-year old, a ring-toss Was used tg pg), id

P Identj

evels. Those five

2002).

In summary, the :
¥ Person in whom the achievement motive is stronger

ould set his level o iration ; .
sh 1 aspiration in the Intermediate zone where there is
moderate risk. On the other hand, the person in whom the motive to avoid
failure is stronger should select either, the easiest of the alternatives or should
be extremely speculative and set his goals where there is virtually no chance for

success. These are activities, which minimize his anxiety about failure.

* Perception of the Outcome
Keefe and Jenkins (1993) stated that, “Authentic human achievement, on the

other hand, is concerned with what is significant, worthwhile, and meaningful in
the lives of successful adults from all walks of life — artists, business people...

ncern itself with
Authentic academic achievement, ther, should  co

ant, worthwhile, and meaningful for students
C' >

dcomplishments that are signifi
at, “Children are born

' ; ined th
Yeparing for adulthood”. Jenkins (1997) opt | '
still possessing this enthusiasm

j ; arten
Motivated to Jearn. Children enter Kindetg

vate childrenl to leamn, this was
i

| U learn; not mot
r fﬂr leammg. i e s to eliminate the loss of

ity 0
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. Ownership of

Atkinson (1999)

B Bt Ownershlp deVelopS a sense of Tesponsibility, pride and the

motivation to succeed”,

An individual’s achievement motjve may be seen as a personality trait,
Each person has different degrees of achievement motivation. High achievers
may be classified as driven, striving for success, competitive or taking charge.
Low achievers may be seen as quitters, non-participants or failures. Each petson
approaches each situation with a unique combination of several achievement
motives. These achievement motives are shaped by significant interactions in a

child’s early developmental years. They are leamed motives, shaped by play,

eXperience and rewards or consequences for actions or behaviours. It is at this

i s can have the greatest impact on
lime when parents’, role models, and teacher

i tivation.
the child’s habits and values about achievement mOGY
t students who
Th lts of studies done by Sander (2001) showed that s
e results o .
tegies to achieve the
e the outcome put forth more effort and try more strateg:
; co : -
] try different means
Home, Figh achievers Work harder and will Y

11 possibilities of
t even when 2
served tha

‘ "m‘-’mﬂﬁsh success. It was also ob
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- llre 2 removed from g gjgo Many syq
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qovatempt the 1asks if the outeome has no perce;
CeIVed val

gther Test Methods e,

+ Story Sequence Analysis

Story Sequence Analysis is a methog of testing achievement motivation by
aalysing stories told by subjects. The subject is showing a series of ambiguous
photographs and asked to write a detajled story about each photograph. The
stories must explain what is occurring, the feelings of the photographed people,
and what will result. It is thought that the story will reveal the story tellers®
motivation level. People with high levels of motivation will tell stories of
Success, based on work and accomplishments. People with low levels of

motivation tell stories of dreams and wishes where failure often result (Thomas,
2002)

* Thematic Apperception Test

Thematic Apperception Test is quite similar to Story Sequence Analysis,.The

Wbiect is showed a series of 31 ambiguous photographs and asked to wnt: :
C

T for each photograph, deseribing Whe! happencd, how the photograp

nd. The story is anal

the motivation of the author

ysed for recurrent

*0le fee], and how things Wil ©
‘ ght t0 reflect

t'ﬁimt‘i-mliﬂ themes that are thou

(2002),
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answers each time. In this manner, the consistency of the respondents answers

can be checked. The answers to the questions are presented as a Likert — type
rating-scale. Typically, there are between five and seven answers which the
respondent can select (Jagacinski & Duda, 2001).

Some individuals have a need to achieve. They want to be successful at
Whatever they attempt. They have a high attitude toward success and work hard
0 ensyre they are successful. If they are intrinsically motivated, they participate

i i : ivity or improving their abilities at
nthe activity for the sake of learning that activity or imp

. ici in the activi
that activity. If they are extrinsically motivated, they particlpate i i

ied. Fleming and Gottfried,
i the expectation of reward (Eskeles—GOttf““’d* ce

199g),

£ iluro, They will proid feehite 28 cb
al. s

- Other individuals have 2 et the task. In this manner, they
80 iy e individonl will ot ven 247
S Usy e in

empte

4. it cannot be failed. The

- is pot att
‘with their peers. If the task is
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oderate difficulty seem to pe Preferreq by indj
i

Viduals with high achievement

motivation. An individug]’g Perception of th

€ outcomes also affects their
jchievements motivation, If the outcomeg

of a task is not viewed as
wimportant, little or no effort may pe made in attempting the task

Types of Achievement Motivation

Achievements are caused by implicit explicit comparison and avoidance

motives. Why humans do the things that they do specifically, what creates the

drive for success, has been a subject of scientific investigation for decades. The
consensus is that everyone is motivated to achieve, although for different
1easons. These reasons are collectively called achievement motivation and
directly influence everyday actions, such as; doing work, practicing a sport or

hobby studying for an examination, attending college and even shopping, There

4¢ Various types of achievement motivation

i nced by intrinsic
* Intrinsic Motivation: Individuals are commonly influe y

ire to perform well and
Motives, which come from within, based on the desire to p

a sense of self-satisfaction

: : 5 include;
baseq on the incentives. Such incentives ¢ having completed a
jlaration ©

- “hieved by going a good J°

Nge and a sense of mastery:
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i Lo M t- = .
¥ Wnsic otivation:

outside the individua], Very often

However,

ing these tas i o
performing ks, can IMprove an individyal’s i

Universal Motivation: The need to achieve is part of the human condition,
What motivates achievement differs ftom individual to individyal depending
on factors like; personality and self-esteem. In 2005, Mathew Weller of the
“Los Angeles Business Journal” wrote that Universal motivation include;
incentives, desire, a favourable environment and pre-existing internal
motivation. When any such condition exist, achievement is likely to look

more attractive, resulting into additional effort on the part of would be

achieyers,

3 {2
sﬂlf-Emcacy and Students’ Academic Performanc

ire i ation to evaluate
cquire inform
at people 4

Self-efficacy theory postulates th |
ary SOUICES; namely;
jon of others (vicarious

(a) enactive mastery

Fmpa“Y beliefs from four prim
| = (b) observat
al and otherwise; and (d)

®ices (actual perfonnaﬂces)"
both Verb

ces); (c) forms of persuasion;
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L ciological and affect;
! ng Ve states from Which peqny
eOpe . :
apablencss: strength, and Wlﬂerabﬂity ol Partly judge thejr
8

; ; Ction’ (B
jese four information sourceg, researches (Bandura, 1997y, ¢
el ave g|

hown that, enactive mastery

personal FESOUTCES necessary to succeed (Bandyr,
el

ast successes raise efficacy beliefy While i ;
p s Iepeated failures, in general, lower
them. However, the influence of performance Successes and failures is a bit

x than this,
more complex than this. For example, ‘afer strong efficacy expectations are

developed through repeated success, the negative impact of occasional failures
is likely to be reduced” (Bandura, 1977). Thus, the effects of failure on personal
dficacy really depend on the strength of individuals’ existing efficacy beliefs,
s well as, the timing of failures with respect to the totality of their performance
periences, In other words, later failures may not negatively impact efficacy

beliefs to the same extent as earlier failures might.

While experienced mastery has been shown to produce the most powerful
inﬂu'ernce on cfficacy beliefs, individuals can also learn by observing ]Ih:
“so-calle
Heesses ang failures of others. According to Bandura (1997:1;3t S;ht:y too
H { ers
| -Vigﬁrious eXperiences can generate efficacy beliefs in observ: e
| . ce and effort.” Howeven such vi

| '%mﬁin g e d modelling are postulated to

mparisons an

'-'@"WS; which rely on social co
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from others. Such social Persuasion

is wide] i
Y used in academic settings to help

sudents believe that they cap ;
Y can in fact Cope with difficyl situations, T
ons. In the words

ura: (Bandu 9 i m m in
of B&Ild ( andura, ] 97) verbal Persuasion al
power to create enduring i i o
g Increases in perceived efficacy, but it can
| > out it can boost self-
change if the positive appraisal is with; unds.” O
1s within realistic be
ds.” On the other h
h and,

p perSuaSI ve comments tend to be ineﬁecti €, particularly f th
(¢} Ve, 1 [+

individual being persuaded ultimately fails—a result that acts to discredit the

persuader and undermine the recipient’s efficacy beliefs (Bandura, 1997).

The fourth and final source of efficacy information comes from one’s
own physiological and emotional feedback during performance, particularly that

iﬂvulvmg physical activity. In particular, individuals interpret stress reactions
£, increased heart rate, sweating, hyperventilation, and feelings of anxiety
s fear) during demanding tasks as signs of vulnerability (Bandura, 1997).
emotional arousal can often

I because excessive physio]ogica[ and
At ; ess, t

” ﬂegﬂlvely impact on performance. Individuals tend to expect success, o a

| me by stress reactio

actions tend to generate

By ns than, if they are
U extent when they are nof 0Verco

Unfortunately, fear re

and Viscerally agitated”-

71



efficacy beliefs,

dependi
pending on the leve] of arousal and a person’s cognitive

appraisal (Bandura, 1997),

Bandura’s theory identifies four core features of human agency:

intentionality, forethought, self-reactiveness, and self-reflectivencss (Bandura,

2001). Social cognitive theory is rooted on the view that individuals are agents,
pro-actively engaged in their own development and can make things happen by
their actions. In the social cognitive view, people are neither driven by inner
forces nor automatically shaped and controlled by external stimuli. Human
functioning is explained in terms of a model of triadic reciprocity in which

behaviour, cognitive and other personal factors and environmental events all

operate as interacting determinants of each other.

Furthermore, researches in academic settings have focused primarily on
2

three major areas. One area has focused on the link between piicaey BElE 2
tollege major and careet choices, especially in the areas o\f/ S'cxencc:u :n:

ol . Various studie
Mathematics (Farmer, Wardrop: Anderson & 2 e 29?5)1:5 i::]e selection
have demonstrated the meditational role of self-efficacy ¢ ’le sy i
of carcer choice in college students. Findings have a0
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t competent and avoj :
mos 1d those i Which they believe themselves 1
clves less

tent or less abl
e € to compete, Researchers have found the M th i
athematics

A cy of C
filleeicacy olleges, undefgfaaluates to be more predictive on thei
e

Mathematics interest and choice of jty regeq courses and majors than their

prior achievement or outcome eXpectations (Pajares, 1996). Furthermore, the

g tcatss that male undergraduates reported higher Mathematics self-

efficacy than did female undergraduates (Pajares & Kranzler, 1995), This type
of research has valuable implications for the counselling and vocational
psychology theory and practice,

The second area of the studies focused on efficacy beliefs of teachers and
students’ outcomes. Findings of these studies suggest that teachers’ self-efficacy

beliefs affect their instructional practices and their orientation toward the

educational process and their student outcomes (Pajares, 1996). Researchers

have also found that teachers with a low sense of efficacy tend to hold a

S * motivation. They emphasize
custodial orientation which impacts on students

; i
rigid control way of controlling classroom behaviour and rely heavily on

; ts study. Teachers
eXttinsic enticements and negative sanctions ke ’
; iences for their
with hi gh . onal efficacy focus on creating mastery experien
igh instructional €
cacy beliefs and pro

tructional self-efficacy tend to

viding a positive learning
Students, building student self-effi
low ins

s with .
as well as, students’ judgements of

Atmosphere, while teacher
a meﬂts
Undermine students’ coghitive develop

; 73




heir 01 capabilities, Teacher Efﬁcacy i8 an ing;
Indicator

; of students’ achie
d students’ achievement belie: vement
an 5 acrosg various are

43 and levels (Gabriela,
2016)-

scademic performances and achievement, Constructs included; in these studies

;. attributions, - self-regulation, Modelling,  strategy training, social

comparisons, problem solving, reward contingencies, test and domain-specific

anxiety, as well as other self-beliefs and expectancy constructs, and varied
academic performances across domains (Pajares, 2002).

Findings from the available studies have strongly supported Bandura’s
argument that self-efficacy beliefs mediate the effect of skills or other self-
beliefs on subsequent performance attainments which are influencing and being
influenced by effort, persistence and perseverance. This is illustrated in a study

conducted by Collins (Pajares,1996) on selected children at three levels of
learning ability — low, medium and high — and she asked them to judge

themselyes if, they were at high or low self-efficacy on each of the three levels

given t0 solve difficult academic problems. At

of academic ability as they were |
sured in their perceived self-

: ho were as
fach ability level, there were children W

The results of the study show that at

®fficacy and ofhers who had self-douots:
gh self-efficacy

were quicker t0 diseard faulty

and those who believed

* %ach ovel of ability, children of P
3 bettet,
ngly in their capabilities performed
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-pmdimd P perceived self-efficacy thap by actual ability. As this stud
& 18 y

i eorlc vho porform Poorly may do so because they lack the skills or

itey have: the skills but they lack the sense of efficacy to use them well”

(Bandura, 1993). However, Wentzel (1999), has noted that although positive

self-efficacy may be important for academic performance, it will not produce
competent performance (by itself) in the absence of pre-requisite skills and
knowledge.

Other studies have found that self-efficacy also could enhance students’
memory performance by enhancing persistence (Berry, 1999). Similarly, studies
of college students, who pursued science and engineeting courses have shown

hat high self-efficacy beliefs could influence the academic persistence that is

MeCessary to maintain high academic achievement (Michael, Richard, Huebner,
209), Furthermore, rescarch findings by Pintrich and Gareia (1991), suggest
Bat students with high self-efficacy who believe they are capable of perfzrmi;g

o Gl
| ®emic asks persist longer on 8 8VE" task and use more CoBRYe S

Furthermore, Pintrich and DeGroot

| do not.
Ogni Ve Strategies than those who do no

aCy corrclated

Sshunk (‘1991), indicated in

with academic OULCOMIES,

); found that academic gelf-effic
P .

| year examination SCOr Similarly.
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e e eindiv: .
597 found that individuals wig, a low senge ofself-efﬁcacy Wi 1

ere more likely
o give up When challenged by difficult situation

jigh sense of self-
develop new ones.

Research on academic self-efﬁcacy in other subject areas showed similar

results. For example, Pajares and J ohnson (1996), studied high school students’
weiting self-efficacy performance and found that their writing performance was
directly affected by their self-efficacy beliefs and as theorized by the Social
Cognitive Theory, it assumed a meditational role. A study conducted by Pajares
and Valiante (1997) found similar relationships with fifth grade students’
Wiiting self-efficacy, as did Pajares (1996), when he examined the relationships

between self-efficacy judgments and mathematics problem solving of middle

thool students in an algebra class.

i d Pajares
Research on science self-efficacy conducted by Britner an 1j

‘: i If-efficacy beliefs
| (006), on middle school students, found that seience s¢
p 3 icular showed that mastery
. Mdicted gcience achievement. This study in paric d science self:
i : dicted sciel -
Ctien hasized in Social Cognitive Theory, Prect
ces, as emphasize

gtudents Were able to carry postiive

. idea that j
The study highlighted the idea o current scicnce project




Accordingly, perceived academic self-efficacy is de

fined as “personal

judgments of one’s capabilities to organize and execute courses of action to
aiain designated types of educationa] performances” (Zimmerman, 1995),
Ascording to Pajares (1996), self-efficacy research in academic settings has
focused primarily on two major areas. One area has explored the link between
sificacy beliefs and college major and career choice, particularly in the areas of
science and mathematics (Farmer, Wardrop, Anderson and Risinger, 1995).
Researchers have reported that self-efficacy of College undergraduates was a

befer predictor of their learning interest and majors than either their prior

rt higher
“hievement or outcome expectations. Also, male undergraduates report hig

indi self- efficac
Sﬂlf.'e.ﬁ-“:acy than female undergraduates. Findings from these ¥
t of students and can
| "l have provided insights into the career developmen
: re having important
e Ued to devel op career intervention strafcgies: therefo

ychology (Pajares, 1996).
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| Predictive of their interests and

| ojed psyehological construcrs academj
b i € Motivation an

: ' d achievement
<ares, 1996).Relationshi -
(Pajare PS Bmong selfefficgoy Perceptions, self.eff
; ] 8, self-efficacy for
glfregulation, academic Self-regu]amry Processes, and academ;
s ademic achievement
: been reported i i
pave also P 0 the literat;pe (Zi
IMmerman and Bandurg 1994)

; . Band -
Zimmerman, - Bancura, and  Martinez-popg (1992) wsed path analysis to

Jemonstrate that academic self.

efficacy mediated the influence of self-efficacy

for self-regulated learning on academic achievement. According to their

researches, academic self-efficacy, influenceqd achievement directly, as well as;

indirectly by raising students’ grade goals. Other findings suggest that students
who believe they are capable of performing academic tasks use more cognitive
and meta-cognitive strategies and persist longer than those who do not (Pintrich
& Garcia, 1991).The research base to support the important role played by self-
efficacy in predicting and explaining human behaviour has been well

documented by Bandura(1997). Additionally, Pajares (1996) has summarized

extensive literature on academic self-efficacy. The following is a summary of

Pajares” findings: Because of beliefs individuals hold about their abilities and

: in which the
the outcomes of their efforts to powerfully influenraiiic ey ¢

i oor predictors of
behave Knowledge, skill and prior attainments arc often poor pr
undergraduates is more
Subsequent attainments, self-efficacy of college ‘ .h
hoi of related courses and majors than either
choice
self-efficacy is & powerful

outcome expectations,

S the’:'fli'mn" achievement Of ; de
: 1 to predlct aca

mic self-beliefs and
ks wel
that works

ion  construct
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h other

| @Iﬁéﬁcmy beliefs, motivation Constrycts

F » and academ;e choices, changes, and
W . ] ’
gvement;: general measures of gop- efficacy insensitive ¢

hi . 1VE to context are weak
; edictors of academic performances.

Similarly, academic self-efﬁcacy which is described ag 1
persona

judgment of one’s capabilities to Organize and execute course of action to attain
designated types of educational outcomes/performance has been reported to
promote. academic  achievement directly and also indirectly by increasing
academic aspiration and pro-social behaviour. Studies have reported a
significant influence of academic self-efficacy on academic performance
(Adeyemo, 2007&Akomolafe, 2010).

The positive links between academic self-efficacy and academic

performance has been reported by (Chemers, Hu & Garcia, 2001, Greene,

Miller, Crowson, Duke and Akey, 2004; Sharma,& Sibereisen, 2007). For

txample, Green (2004) tested a model explaining the impact of 220 high school

Students’ perceptions of classroom structure on their academic self-efficacy,

jﬂstrumentality nd academic achievement. Self-efficacy had a direct positive
a

_efficacy for successful

Klationship, demonstrating the importance of el ey

, on the influence of self-efficacy on

o 05 conducted @ study 5
e s gcademic performance. The finding
8

e American hi fudent :
Nﬂﬁve. . i correlated with academic

el
.o otly and positive -
ed that self-efficacy significantly o

found in his study that self-

Schallert (2006)
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Zimmerman (2000) found in thej, Various gg,g;
. es

inﬂue_nced students’

assen, Krawchuk &Rajani
' jani
(2003), found that academic self-eﬁicacy Was a strong preg; ¢

Tedictor of academic

rmance. However, i
perfD contrary ﬁndmgs have beep reported by a few empirical
1ca.

sudies, For instance, Saunders, Davis, wijjia and Williams (2004) and L.
and Loo

B 01 found thay self-efficacy had smal| positive effect on academic

performance. Reynolds & Weigand (2010) examined the relationships among
academic attitudes, psychological attitudes and academic achievement with a
sample of 164 undergraduate first year students. The researchers found that self-
efficacy was not significantly related to academic achievements. Teffreys (1998)
tlso reported inconsistent findings regarding the relationship between self-

efficacy and academic achievement of University students. Self-efficacy did not

Predict academic achievement among the students.

Akomolafe (2013) concluded that academic self-efficacy is one of the

| students in
Major factors influencing academic performance of secondary schoo

i i tion and direct
Nigeria, Academic self-efficacy is rooted in learning by observatio
amme of secondary schools

KtSonal experience. Therefore, education. Progt
is would be given to
Shoulg b restructured in such @ Way that much emphasis
1
b g 3 tudents- SChOO
- Gveloping .. elf-efficacy ©of S
. Ping  academic § hould WOk hard to develop and enhance
5 shou _
all essential conditions and

administrators,
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; ; 5
struments for students’ success in schools and learning environment th
ent that is
@qndu"i"e and rich in high quality course curricula and offering chlisfigemsthat
€S 1hal

can be met.

In addition, teachers should establish and maintain supportive and
gppealing pedagogical environments and employ teaching and evaluation
methodologies which are focused on students’ educational needs and overall
development. Counseling and Educational Psychologists should use appropriate
psychological interventions to enhance academic self-efficacy of secondary
school students.

Locus of Control, Self-Efficacy and Students’ Academic Performance
The concept of control plays an important role in several psychological theories.
It is central to Rotter’s Social Learning Theory, Bandura’s Self-Efficacy

Theory, Weinet’s attribution  analysis of motivation and emotion, and

Seligman’s probability analysis of control (Wise, 1999). Self-cfficacy and locus

of control can be understood as independent or inter-related constructs. The

essence of the interrelations between these two constructs is captured very well

by Lefcourt (1992)_Although, the authors of these various cognate constructs

insist on the uniqueness of their contributions and draw detailed definitions to
i

disentangle theirs from the terminologies of others, it is evident that there is
is _

much overlap in the meanings that are dealt with under these diverse rubrics.

Research has indicated that there is a relationship between self-efficacy
and locus of control in that higher self-efficacy is correlated with internal locus.
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of Wﬂﬂo} jiinons & Callaba, 1994, 1995). While self-efficacy is the belief that

'mdi‘fiduals can succeed in a specific area of their lives, locus of control

e el ndividuals o] they have over the outcomes. Thus
people with high self-efficacy in an area are more likely to persist longer in
peﬁ'orming a task and to believe that they can control the outcome of a situation

(Strausser, Waldrop, Hamsley, &Jenkins, 1998).

The relationship between self-efficacy and locus of control has been
studied in areas such as: self-management of health and emotional conditions
{Dunn, Elsom, &Cross, 2007; Sonntag, 2010) goal setting and task performance
(Bandura, 1977; Phillips & Gully, 1997) academic achievement (Nowicki,
2004; 2008; Choi, Tella, Tella & Adika, 2008; Sagone& Akomolafe, 2010;
Choi, 2013; De-Caroli, 2014), and stress and coping behaviour (Roddenbberry
& Renk, 2010; Benight & Bandura, 2004).Based on the fact that, external locus

of control has been claimed to be related to passivity and learned helplessness

(Rotter, 1992), and also the fact that perceived environmental control ability has

been found to be related to greater self-efficacy (Phillips & Gully, 1997), it is

proposed that individuals with more internal locus of control will have a higher

self-efficacy than individuals with external locus of control (Phillips & Gully,

1997). They asserted that, locus of control influences people’s individual level

of performance and studies have shown that self-efficacy has an effect on an

individual’s performance. Thus, it will be very unlikely for an individual to set

high performance goals, if she doesn’t believe that she is capable of performing
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ps & Gull i
S Gully, 1997). Based mainly on Social Cognitive Theory,

, ers have found that individuals with high self-efficacy set higher goals,
: grgmm‘ﬁ likely to engage and persist in a given behavior or task that they
pelieve they have the ability to complete successfully, tend to put a great
amount of effort into the task and have higher performance than individuals
with low self-efficacy (Bandura,1991). Wood, Bandura, and Bailey (1990), also

suggest that stronger self-efficacy has been found to lead to higher self-set

goals.
The concepts of self-efficacy and locus of control have been recognized

by researchers to be factors associated with academic achievement (Nowicki,

2004; Tella, & Adika, 2008). Most available studies indicate that both self-

efficacy and locus of control are able to predict academic achicvement
(Nowicki, 2004; Tella, Tella &Adeniyi, 2011), while others indicated that they

had no impact on academic performance. Some studies suggest that higher
achievers tend to be more internally controlled and have higher levels of self-
efficacy than lower achievers (Sagone &DeCaroli, 2014), while other studies

indicate self-efficacy as @ sign

of control (Choi, 2013)-
dura’s (1997) Theory of Self-Efficacy and &

y and 1

e may have the ability to perform well on that partiular |

ificant predictor of academic achievement but not




internal locus of control would generally perceive themselves as
perform and more responsible for their progress and performiance
dissertation completion, while students with lower self- eifoneyariilin

xternal locus of control would most often blame or thank luck, fate, destiny, or

Jfher force beyond their control. McDermott (2002), found that students with |
internal locus of control were more likely to complete the doctoral degree than
dudents with an external locus of control. Additional research is needed to
study the combined influence of locus of control and self-efficacy on

dissertation completion.
Based on the findings of the researches stated above, it can be said that

there is a strong relationship between self-efficacy and academic performance.
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Summary of Literature Reviewed

ature to this study, the researcher considered some

N

In the review of related liter
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with academic performance Were gitvee
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‘happens to him or her, The review also showed that locus of
be internal or external in nature. In the former an individual
 be the controller of his destiny of performance whereas in the latter.

i idual believes that there are certain external forces outside his domain

#‘ |

| yhich determine his outcome or result. These include; fate, chance, luck or
other powerful or influential personalities

Again, the review revealed that self-efficacy is a volatile determinant
' factor of academic performance in schools. Academic self-cfficacy has been

conceived as students’ perception of self as learner and how she or he interacts .

with the learning environment. Studies of the relationship between self-efficacy ¢

and performance in educational settings have been a major focus of research

o il e

and theory for many years. It was reviewed also that there is a persistent and

significant relationship between self-efficacy and academic performance and

that the change in one seems t0 be associated with a change in other.

The literature further revealed that there was a consensus among various
researchers that several factors aside the main variables of this study significant
both internal and external

impact students’ academic performance in
examinations. Accordingly, these included; school climate, school climate
ange, teacher quality, availability and utilization of instructional 1
‘. jetal influence, peer-group influence,



i academic self-efficacy on students’ academic performance. It was

in the review that, these two variables have positive correlation with
dents’ academic performance. Therefore, the contradicting findings from
:. yarious literature reviewed could perhaps be due to the time or place in which
those studies were carried out, it is therefore imperative to examine students’
geademic performance as it is being correlated with locus of control,
achievement motivation and self-efficacy in Ondo State Secondary Schools.
Thus, the review of related literature summarized that: for effective
academic performance of secondary school students in general, is important to

note that adaptation of students to situations depends upon expectations and

their behaviour. It arrived at the point that gender has roles to play in

determining the performance of students academically as males have stronger

perception of an internal locus of control and females have stronger perception

of external locus of control, based on the relationship between Locus of control

and sex tested in the interactive. Self-efficacy also serves as factor which

determines academic performance of students.

e review of the study looked into the combined impact of locus

i
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CHAPTER THREE

RESEARCH METHOD

chapter describes the method and procedures used to conduct the
y under the following sub-headings; rescarch design, population of the
E sudy, sample and sampling techniques, research instruments, validity of the
instruments, reliability of the instruments, administration of instruments for data 7

collection and data analysis.

Research Design

The descriptive research design of Survey type and ex-post facto method

were used in the study. Survey method was used to enable the researcher to

capture a large sample of students for the purpos¢ of making generalization. It

also involved the use of a questionnaire. Ex-post facto was used because there
resumed that data

manipulate the variables since the design p

was no attempt to

were collected after events of interest had occurred.

Population of the Study
comprised all secondary school §

enatorial Districts in Ondo State (Ondo

The population tudents in Ondo State,

ria. The study covered the three S

o South and Ondo Central Senatorial Districts). A total o




‘. used to select 18 public Secondary Schools in Ondo State, Nigeria from which
 therespondents for the study were drawn from the Local Government Areas.

In stage 1, the state was grouped into three senatorial districts (Ondo North,
ondo South and Ondo Central) with each senatorial district having six local
governments’ areas. In stage 2, one secondary school per local government area

was selected in each senatorial district using stratified sampling technique,

meaning that 18 secondary schools were selected. In the last stage, simple

random sampling technique was used to select 50 students which was 20 males

and 30 females in each secondary school giving 2 total number of 900 students

as respondents, used for the tesearch.

Research Instrument

A self-developed, structured questionnaire by the researcher, titled,
“Questionnaire on Locus of Control, Achievement Motivation, Self-Efficacy and
Students Academic Performance Questionnaire (LCAMSESPQ)"was used to
collect relevant data for the study, The instrum

ent used was adapted from

PR Tl i




| swongly Disagree (SD) = 1.Section B consisted of 17 items on locus of control.
‘ gection C consisted of 10 items on achievement motivation, and Section D
consisted of 15 items on academic self-efficacy. Also, the Academic
performance was used for the collection of students’ results in English

Language and Mathematics.

Validity of Instrument

The validity of the instrument was done by the researcher’s supervisor

and expert in Tests and Measurement in the Faculty of Education, Adekunle

Ajasin University, Akungba-Akoko., proper scrutiny of the items were done,
their suggestions, modifications and corrections were effected. The instrument

was found as valid for the study.

Reliability of Research Instrument
instrument was determined through test re-test

The reliability of the

were administered on students twice at an interval of

method. Questi_&_mnaircs
two weeks on the students. The Scores of

Correlation analysis to ‘establish the

the two tests were correlated using

al = UELIERN




ration of the Instruments

| -.i_Th_e researcher administered copies of the instruments through direct
- Jelivery method. A letter of introduction obtained from the Head of Guidance
and Counseling Department, Adekunle Ajasin University, Akungba Akoko was
presented to each of the selected schools® principals for approval. Then, the
researcher, with the help of two counsellors in each of the selected secondary

schools who were duly briefed and well informed about the purpose of the

f study, distributed and administered the copies of the instruments to the students.

The completed instruments for the study were collected for data analysis.

Data Analysis

Data analysis was done using, both descriptive and inferential statistics. i

e statistics of frequency counts, mean and standard

The following descriptiv

the analysis. The inferential statistics of Pearson Product

deviation were used in

on (PPMC), Independent t-test, and Multiple Regression

Moment Correlati
ed to test the hypothesis. Hypothesis one was analysed using

used to take an accurate prediction in the

Analysis were us
sion, this ‘method was

Multiple Regres
which helped the researcher to get the ng]ffg

" the variables used,

toduct Moment Correlation was used to ana







CHAPTER FOUR
RESULTS AND DISCUSSION

s chapter presents the analysis of data and discussion of findings
n of data was carried out and testing of hypotheses. Discussions of
gs were presented at the end of the analysis.

earch Questions 1-3 were converted to hypotheses and tested, inferentially.

. Testing of Hypotheses

Hypothesis 1

Locus of control, achievement motivation and academic self-efficacy do
not significantly predict academic performance of secondary school students.

In order to test the hypothesis, scores relating to locus of control,

achievement motivation and academic self-efficacy on the prediction of

academic performance of secondary school students were computed and

subsequently subjected to statistical analysis involving Multiple Regression

statistics at 0.05 level. The result is presented in Table 1.
Table 1: Multiple Regression Analysis on Locus of Control, Achievement

Motivation and Academic Self-Efficacy as Predictors of Academic

ce of Students

Performan B
R R |Adjusted R
: ; P i
Model  [SS daf Migm ¥ _ ikl
T R e 5 i
R 153 78.226" |000 |0456 |0.208 10205

L
22.106

#




shows that locus of
L co chiev
ntrol, achievement motivation and
fficacy jointly and significant i ;
gn ly predicted academic performance
school students (Fjge=
- (F3,806=78.226, p<0.05).The null hypothesis is
. The table reveals that there is a positive significant, but moderate ”
» . " . ?? “
mu[.flple correlation between the predictor variables (locus of control
~ gchievement motivation and academic self-efficacy) and academic performance
of sccondary school students (R=0.456, p<0.05). This implies that all the
predictor variables are factors that can exert influence on academic performance

of secondary school students.

The value of the coefficient of determination (R?=0.208) indicates that all

accounted for 20.8% (R* X 100) of the total

the predictor variables jointly

variance in academic performance of secondary school students, while the

ion is largely due to other variables not

remaining 79.2% unexplained variat

included in the study that can account for academic performance of secondary il

SO

school students.

Hypothesis 2
e contribution of locus of control, academic

There is 110 significant relativ
motivation, and academic selfefficacy to the prediction of students’ academic

-e of secondary school students.



bsequently subjected to statistical analysis involving, Multiple

stics at 0.05 level. The result is shown in Table2

Multiple Regression Analysis Showing the Contribution of Locus
of Control, Achievement Motivation and Academic Self- Efficacy

to Students’ Academic Performance

Unstandardized |Standardized 4
Model Coefficients Coefficients
B Std. Error| Beta(B) t Sig.
(Constant) 34629 | 1481 23376 000 /
Locus of Control 437 .038 .556 11.503| .000
Achievement Motivation 164 022 463 7.416 | .000
Academic Self- Efficacy | 127 036 233 |3.497| 000
Multiple R=0.436, Multiple R°=0.208, Adjusted R'=0.205, F,0~78.226
. p<0.05 l
The regression result in table 2, reveals that the single best predictor of
total variance in students’ academic performance is locus of control (f= 0.556). 3
by achievement motivation (B = 0.463. The variable with the

This was followed
Jeast contribution t0 students’ academic performance is academic self- efficacy



s; followed by achievement motivation (46.3%) and

acy (23.3%) as the least contribution,

There is no significant relationship between locus of control and
scademic performance of secondary school students. 4

In testing the hypothesis, scores on locus of control and students’ :
academic performance were computed and subjected to statistical analysis

involving Pearson Product Moment Correlation at 0.05 level of significance.

The result is presented in Table 3.

Table 3: Pearson Product Moment Correlation of Locus of Control and

Students’ Academic Performance.

Variables

Academic Performance

o O S i

Locus of Control

3 shows that computed c-value (0.392) is significant at p<




ement motivation does not significantly correlate with academi
\  ith deadtaie

ce of secondary school students.

E m@ ;imdgnts’ academic performance were computed and subjected to statistical
analysis involving Pearson Product Moment Correlation at 0.05 level of :
¢

significance. The result is presented in Table 4a.

Table 4a: Pearson Product Moment Correlation of Achievement

Motivation and Students’ Academic Performance

mriables

Achievement Motivation

\

0.153" .000

Academic Performance

LI EPVR SOPUAE RS

i p<0. 05

PO

r-value (0.153) is significant at p<0.05

a shows that the computed

Table 4

ficance. The hypothesis i
cen achievement motivation and academic

s hereby, tejected. This implies that there

level of signi
cant relationship betw!
of secondary school students. “There is no significant ﬁiﬁiaﬁqnsﬁ‘?g

is signifi




Product Moment Correlation at 0.05 level of sieni .
' f significance.
d in Tabledb.

N i P

“Academic 900
/

| performance

Locus of Control 900 0.392" .000 ,
/
h— - 1
| p<0.05 :

Table 4b shows that computed rvalue (0.392) is significant at p< 0.05

level of significance. The hypothesis is hereby, rejected. This implies that there

is significant relationship between locus of control and academic performance

| of secondary school students.

Hypothesis 5
s not significantly correlate with academic

Academic self-efficacy doe

performance of secondary school students.

In order to test the hypot'hesis, goores relating to academic self-effice

performance Were computed

and si

mic



duct Moment Correlation summary of Academic Self-

‘and Students’ Academic Performance

900

0.259" 000

Academic self- Efficacy 900

p<0.05
Table 5 shows that re(0.259) is significant at 0.05 level of significance. }

The hypothesis is hereby, rejected. This implies that there is significant

relationship between locus of control and academic performance of secondary T

school students.

Discussion of Findings
!

showed that locus of control, achievement motivation

The findings of the study
efficacy significantly predicted academic performance of

and academic self-
nding is consistent with Philips and Gully

secondary school students. The fi

influence of locus of control and self-efficacy on

(1997) that found the
it will be very unlikely for students to set high

agadgmm perfonnance Thus,

goals, if they do not believe that they are capable

have the ability to perfonn



achievement.

The result in h :
Ypothesis ty fevealed thyt there was 5 significant

relationship between locus of control and academic performance of d
€ 01 secondary

sehool students. This s in support of Majzub, Bataineh, Ishak and Rahman

(2009), who opined that there was 5 significant positive relationship between
locus of control and academic achievement among Jordanjan and Turkish
University students, respectively. Nejati (2013) also found that locus of control
was significantly related to the academic performance of the graduate students.
Knowles and Kerman (2007) also opined that students with internal locus of
control tend to perform better in academic courses compared to those with
external locus of control. This can be attributed to the fact that such students

were intrinsically motivated and they viewed themselves as architects of their

future,
The result in hypothesis threc showed that achievement motivation

sigﬂiﬁcantily correlated with academic performance of secondary school

students. Students who have high motivation to achieve generally do well
i ined that hi

dcademically, This is in supgast of Choi (2000), who opine gh

ay be associated with normal

7 i ent m
Achievement motivation and high achievem .
nttich and Garcia (1991) opinion that

Perfectionism. This is in support of Pi
pelieve they & c

and use more cognitive and meta

apable of performing
Students with high self-efficacy
Cad iven task
Hademic tasks persist longer on a give

; 99




, w@uuve strategies than thoge who d, Rdt
ale

z (2012) also sy
rted
officacy beliefs play a Mmeditationg) role ang pported that

affect the skills and other self-

(2000) and Klassen, Krawchuk,

Rajani (2008) found in their r, €Spective studieg that academic self- efficacy is a

person can exercise control on him op herself; organize angd regulate, as well as,

control ones thought positively which on the long run impact positively on such
person’s or student’s academic performance,

The result on with hypothesis four revealed that academic self-efficacy
significantly correlated with academic performance of secondary school
students. This is in support of Bandura (1997), who opined that vicarious
experiences can generate efficacy beliefs in observers that they too can attain
Suceess through persistence and effort. This implies that efficacy beliefs induced
solely by observation and modelling of others tend to be weaker and more

Susceptible to change. Gabriella (2016) also submitted that teachers® efficacy is
i i nd levels.
M indicator of student achievement and beliefs across various areas &
ing mastery experiences
Teachers with high instructional efficacy focus on creating

efficacy beliefs and providing a positive

for thej ilding student self-
e structional self-efficacy tend to

Jow ins
Sarning atmosphere, while teachers with

t as well as students’ judgments of
enl

| undéfmme students’ cognitive develeprs
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This chapter Presents the Summary

- Conclugion, fecommendations and
suggestions for further studjes,

Summary

is study exami
Th y mined locys of control, achievement motivation and

wademic self-efficacy as comelates of Secondary school students’ academic

performance in Ondo State, Nigeria, The study specifically determined the
relationship between locus of contro] and academic performance, examined the
relationship between achievement motivation and academic performance and
examined the relationship between academic self-efficacy and academic
petformance of secondary school students. The review of relevant literature was
done under the following sub-topics: theoretical review, conceptual review,
empirical review, summary of literature and theoretical review.

The study adopted ex-post facto and descriptive research design of the
Suvey type. The population of the study comprised all Secondary School
Students in the three Senatorial Districts in Ondo State. The sample size for this

) Wa; 9 tu t h ﬁ' area. o
8 00 3 den S C osen om Publlc Seconda[y SCllOO]S n the
le Iandon]., Strat]iled and

ich i d, simp
ey, Multi-stage procedure which involve h
select sample for the study. The

: d to
Pmpogiye sampling techniques Was US€

: t Scale (L

Measuremen

- Wit b of Control REas
Miments 140 TLocus self-

' i Motivation Scale (AMS), Academmic

CMS) adapted

‘alter (2009), Achievement
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oiicacy Seale (ASES) ang Academig Petform,
A ance

Proforma” Were
ecti i used for
gollection of data. The Mstriumen;q Were validageq b

e Y experts in LCMS, AMS
1ad ASES, reliability Coefficients of 0.89, g 79 and (8¢

> U *09 Were obtained, Data

llected Were analysed ugipg descriptive ang inferential statistics, Th

1CS, e

dsseriptive  statistics of frequency coypg Percentages, mean and standard
3 5 and s o

deviation were used to answer the generg] questions, while the inferential

sutistics involving Pearson Prodyet Moment Correlation, t-test and Multiple
Regression analysis were used to test the hypotheses. All the hypotheses were
tested at 0.05 level of significance. The study revealed that:
i Locus of control, achievement metivation and academic self-efficacy
significantly predicted academic performance of secondary school

students.

ii.  There was significant relationship between locus of control and academic

performance of secondary school students.

li. Achievement motivation significantly correlated with academic

performance of secondary school students.
significantly correlated with academic

iv. Academic  self-efficacy

dents.
performance of secondary school st
ender on the locus of control,

: of
" There was no significant sty d students’ academic
stude :
ion, academic self-efficacy an
dcademic motivation,
] students.
Performance of secondary scho°
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- There was significang relatiye Contributjgn

3 of l()cus of contr :
motivation, and academic ey, ol, academic

effj

| Ieacy to the Prediction of students’

academic performance of Secondary schoo] st;q
ents,

Conclusion

ed on the findj P
Bas indings of the Study, it wag concluded that Jocys of control

yas & major factor that cap influence academic performance of secondary

school students,

In addition, academic self-efficacy which is the belief (conviction) that
students have about their abilities 1o Successtully achieve at a designated level
on an academic task or attain a specific academic goal significantly predicted
academic performance of the students, Finally, Achievement motivation wasa
significant  factor  determining secondary school students’ academic
performance.

Recommendations/FindingS

Based on the conclusion of the study, the following recommendations were

Made;

i itoring students for
* teachers should show greater commitment to monitoring
dependency, lack of confidence

Frosh 3.
Specific exhibited characteristics, such s; i
roblems, as well as, responsibility

in handling academic and personal p

mic self-efficacy thereby improving

e de
skills in order to instill in them a¢&

y . {o
Students’ academic performan®
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their academic perform Snee:

Sehool counsellors shoyjq design appropriate and effective counselling

techniques to detect, assess and treat students that gre exhibiting negative

psycho-social and adjustment trajts telating to academic motivation, self-
efficacy and locus of contro] in order to boost their morale, enhance theijr
academic  self-efficacy and subsequently promote high academic
performance of students,

There is need for government in partnership with Ministry of Education
to organize seminars and workshaps for school’s Counsellors on how to
handle cases, relating to students’ academic motivation, self-efficacy and
locus of control as they affect their academic performance in schools.

School counsellors should develop good social support mechanisms,

ent to assist
involving family members, teachers and school managem
: in the area of academic
students who may be experiencing problem 1n

d locus of control to enhance academic
an

Motivation; self-efficacy

Performance.
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Biﬁmﬁons to the Study

The major problem encoyy
Ted there Wwas
the une

O0perative attitudes of
ondents duri ini
ome Tesp uring the admmlstration of the instrumen; Th
'- ent. The researcher
pad to Visit some selecteq Schools seyers) time;
S

for the retrieval of the
completed instrument, However
methodology of the research work
Suggestions for Further Studies

The study was carried out on the locus of control, achievement

motivation and academic self-efficacy as correlate of Secondary School
students’ academic performance in Ondo State, Nigeria. However, further
research works should be carried out in the following areas;

a. A replica of the study could be carried out in higher institutions in Ondo

State.

b. A similar study could be carried out on parental motivational factors in

" . c.
relation to students’ academic performanc

¢ A study could also be replicated in other states within the South-west

geopolitical e of the country to further validate all the generalizations
opolitical zon

made in this study. dary schools and
i b should also be carried out in private secondary
* hesearch shou

Is.
Compared with public secondary selos
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APPENDIX I

ADEKUNLE AJASIN UNIVERSITY, AKUNGBA AKOKO
DEPARTMENT OF GUIDANCE AND COUNSELLING
FACULTY OF EDUCATION
LOCUS OF CONTROL, ACHIEVEMENT MOTIVATION AND
ACADEMIC SELF EFFICACY AS CORRELATES OF SECONDARY
SCHOOL STUDENTS’ ACADEMIC PERFORMANCE IN ONDO
STATE, NIGERIA
Dear Respondents,
This is a study on “LOCUS OF CONTROL, ACHIEVEMENT
MOTIVATION AND ACADEMIC SELF EFFICACY AS CORRELATES
OF SECONDARY SCHOOL STUDENTS’ ACADEMIC
PERFORMANCE IN ONDO STATE, NIGERIA.”
Please, complete the section (A)
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Academic Self-Efficacy Scale
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Adekunle Ajasin University,
Akugba-Akoko, Ondo State,
Faculty of Education,

Department of Guidance and
Counselling.

The Permanent Secretary, 29th October, 2018,

* Ministry of Education,

Akure,
Ondo State.

Attention: Director Research and Statistics,
Ministry of Education,
Akure.

Dear Sir,

\

i

| REQUEST TO COLLECT SS Il STUDENTS’ LAST PROMOTION EXAMINATION
! RESULTS IN ENGLISH AND MATHEMATICS OF EIGHTEEN (18) SECONDARY
‘ SCHOOLS IN ONDO STATE
|

|

\

|

Iam a post-graduate student of Adekunle Ajasin University , Akungba Akoko with Matric

No; 159201004 in the Department of Guidance and Counseling, Faculty of Education,

conducting a research on Locus of Control, Achievement Motivation and Academic Self-

Efficacy as correlates of Secondary School Students
Nigeria,
In light of the above, [ humbly request for the purpose of my M.Sc Thes
Last Promotion Examination results in English and Mathematics respec
18 Secondary Schools in Ondo State.
Iwould be very grateful, if my request could be granted.

» Academic performance in Ondo State,

is, the SS 1 Students’
tively of the attached

Yours faithfully,
. Oshakuade, 0.J.(Mrs)
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th Local Government: CAC Grammar School Akure

orth: Elu Tju High School, Tta Ogbolu
Ondo West: Adeyemi College of Education, Demonstration Secondary School, Ondo
Ondo East: Ekimogun Grammar School, Bolorunduro
Ifedore Local Government: Community Comprehensive High School
6, Idanre: Methodist High School
7. Ile-Oluji/Okeigbo: Gboluji Grammar School, Ile-Oluji
8. Irele: Oyenusi MemorialGrammarSchool, Ode Irele
9, Okitipupa: Stella MarisCollege(SMC), Okitipupa

10. Ese Odos Igbobini ComprehensiveHigh School, Ighobini

11. Tlaje: Igbokoda High School, Igbokoda

12. Odigbo: Isero Grammar School, Odigbo

13. Akoko South West: Oroke Grammar School, Akungba Akoko

14, Akoko South East: Unity Grammar School, Epinmi

15. Akoko North West: Greater Tomorrow High School, Arigidi Akoko
" 16, Akoko North East: Leonard Jubilee High School
Ose: Eka Marun Grammar School

. Owo: Owo High School, Owo



