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ABSTRACT

This study was undertaken to assess Drama as a tool for teaching English
language: a case study of selected primary schools in Yola.. Systematic Random
Sampling procedures were used to select students while simple random sampling
ways emploved in selecting teachers as well as parents. In this study the
questionnaire, physical interviews and observation approaches were used in data
collection. The datawere analyzed using descriptive anulvsis and Binary Logistic
model used for inferential analysis. The researcher reconinends the consideration
of the jollowing factors: Enviromnent as one of the factor that hinders students

Jrom learning English language through the use of drama, quality teachers,
parents factor.




CHAPTER ONF

INTRODUCTION
1.1 Background of the Study

There are many different methodologics 0 teach English as a foreign
language, aithough some of them are more commonty used than others by English
teachers of Infant education in Catalonia. The present study, which is the degree

thesis of my degree in Childhood Education with the specialization in English,

focuses on drama techniques as a methodology o (cach Iinglish in Catalan schools.
Through this research I aim to discover the use ol the drama techniques as a
methodology to teach English in Infant education by Catalan teachers, know their
perception about the reasons for using it or not.

T'o carey out the study J first conducted a rescarch of information about this
technique and its use in (eaching foreign languages. Afterwards | scarched
previous studies similar to the one I wanted 10 carry out. All this information,
included in the theoretical framework, has been useful to set out the basis of my
study. Second, | designed a questionnaire as an instrument to collect data of the
study, which I sent to different schools of Catalonia. this questionnaire has been
the basis of my study and from where I’ve extracted the results and the
conclusions.

The study presented below is divided into three parts. In the first one, you
will find the theoretical framewaork, with a brief introduction of what is drama, its
application in the schools to teach English with a spectal tocus on infant education
and some samples of previous studies related to this topic. The second part

includes the research questions, the methodology ind the results. The third section

includes the conclusions of the study.




1.2 Statement of Problems

The problem of the study can be stated in the main question:what is the
effectiveness of teaching English subject using drama on the development of
intermediate students’ creative thinking?
1.3 Aim and Objectives of the Study

The general aim of this research is assess drama as a ool for teaching

English language, mainly in primary schools in Yola nictropolis with the following

objectives:
L To assess the impact ol drama to the developinent of a child’s vocabulary
s ‘To investigate how drama teaches children how English fanguage can be

corvectly spoken.

i, To Investigating the cffectiveness ol teaching English subject using
drama on the development of intermediate students’ ereative thinking

V. To Investigating relationship between students' achicvement of control
aroup (those who study using the traditional method of teaching) and the
achievement of experimental group (those who study using drama)
according to the post-creative thinking test.

1.4 Research Question

i What is the impact of drama to the development of a child’s vocabulary?

. How will drama teaches children how Pnglish language is cowrectly
spoken?

i, Whatis the effectiveness of teaching Fuglisli subject using drama on the

development ol intermediate student's creative thinking?

iv.  What is the relationship between students' achievement ol contral group
(those who study using the wraditional method of teaching) and the
achievement of esperimental group (those who siudy using drama)
according to the post-creative thinking test?
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1.5 Significance of the Study

This research will sound significant roles by reviewing the various ways in
which English language knowledge can obtain despite lesson planning and others.

It will also let known that English language knowledge can be obtained through

various means including drama.

1.6 Scope of the Study

The study is restricted to the factors drama as a Lool tor teaching English

language in some selected primary schools in Yala, Adamawa State
1.7 The Operational Definition of Terms

Role: an individual or thing takes part in a play, movie, opera, something or other
performance.

Teaching: The occupation, profession, or work of a teacher.

Primary school: A primary school (or elementary school in American English and
olten in Canadian English) is aschool in  which children veceive primary or
clementary education from the age ol’about five 10 twelve. coming after presehool and
before secondary school.

Dram:a: A serious play written for performance on stage. lelevision, or radio

Inglish language: a language of the United States, Canada, the United Kingdom of
Great Britain and Northern Ireland. the Republic of Irefand. Australia, New Zealand,

South Alrica, and several other countries. 350 million.373 million.




CHAPTER TWO

Literature Review
2.1 introduction
Language teachers have to olten resort to new ways to make their classes
involving, interactive and, at the same time, interesting. They need to develop a
repertoire of concrete activities which appeal (o students. engross them and, at the
same time, avoid chaos and boredom. For this purpose, one ol the most effective
tools that can be used in teaching of a foreign langusye like Fnglish can be drama.
As it is suggested that an effectlive way to speak in Iinglish is to think in English.
However, the non-native speakers of English often (hink in L1 (mother tongue) and
translate it into the {oreign language. In this regard, the use of drama,
as a teaching tool, can not only make the classes interesting but also help the
language learners to start thinking in English.
2.2 \Why Drama?

Drama transfers one to a land of hapes, aspivations and the positive beings
that we have all longed to be. Drama is a specii] communication situation which
makes considerable demands on the flexibility and skills ol the teacher (Kao,
1998). Wessels (1987: 07) author of Drama: Resource Book for Teachers begins
her book by stating that drama is doing something or an action. The author opines
that if drama is taught as a practical leaming experience, it can give amazing
results. For example, according to her, “If a learner ol I‘nglish asked you “What is
a blind person?’ you might simply reply, *A blind person cannot see’. and this
probably may satisfy him intellectuaily. But it you replied, *Shut your eyes and iy
to find your pen on the desk in lfont of you', you would be involving him in the
actual experience of being blind. and would thus satisly him not only intellectually,
but emotionally as well. and possibly inspire [ecling of empathy with all blind
people. He would be morc likely to remember the meaning of the word as a result

4




ol this moment of direct experience. Such potential in drama can be of immense
help while teaching and leaming a foreign language like English in meaningful
way. There are various important aspects of drama which make one to think ol
incorporating it in EFL classrooms.
2.3 Drama and Expression

Drama provides a platform for students to express themselves and explore
the world ol expectations that they have from themselves and others. Most of us do

not actually know our true worth and one needs some motivation or some external

body to make them know about innate talents. lill now, the students have been
learning through a structured syllabus and within the definite regimes of course
completion on time and wriling the examination as per the demands of the syllabus
and question paper pattern. With the introduction of dramatics, as a paper, the first
thing that happens is that they are able to break away with the structured pattern of
the syllabus and sive a way to their ideas. White (1984, PP: 595-99) also advocates
the use of drama to promote student motivation and 1o create non-threatening
situations for language production by exploring the cxperiences that precede it,
such as sensing and analyzing. Derrida’s Theory of Deconstruction (1966) and
“free play’. plays a major role here. In this, he suggests (hat the changes for growth
increase when one is able to deconstruct the existing ones and give a way to non-
structured existence. In other words, once the students get the hreedom to voice out

their ideas, they start thinking afresh. The purpose of the language teacher is, thus,

fulfilled as he/she has been able (o trigger them towards initiating the thinking
process. The next challenge that lies ahead is 10 motjvate them and help them in
coming out of their inhibition and start speaking in {inglish.
2.4 Drama and Fear Eradication

Drama cun create entertainment, fun wnd motivation and can provide
different opportunities for the use of language in conlext and is also useful in
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teaching and learning cross-cupr: .
" & eross-curricular content, cte. (Phillips, 2003; Hillyard, 2010).
Through the drama actjyit
Fhe g acuvities the students learn 1o develop practical “hands-on”
skills for applying ipmoe; ; R il : ;
PPIyINg meaning into real-life situations. Thus, we can say that drama is

a learner-centered appy : 1 -
pproach that allows learners to become active participants 11

the teaching-learning process. Whep the learners are engrossed in an activity, they
are involved and they keep aside the misconception that learning English language
is a tough nut to crack The intimidation and fear of speaking in English very often
blocks learning. Resultantly, they are not able to perlorm better. But, when drama
will be used as w learing (oo, they would be more upen W new concepls and
hence will be able to learn the language in a better way. | earning through drama is
a more practical approach. As when the learners are enjoying, they let their fear of
speaking in second language set off and become less inhibited. Yhe students tend
to relax and stop blocking out the new language. ‘T'hey forget how hard it is and
start absorbing in the ideas presented. Thus, drama, like other forms of literature,
can “help in stimulating the language acquisition process’ (Pathan.2013, P. 22).
Changing the students® perception of language learing. [rom negative to positive,
is very important tor the learning process. And in this respeet. different studies
have also varitied the cffectiveness of the use ol literature in transforming the
negative attitudes of EFL learners, towards toreign language skills, into positive
ones and in easy fostering of major foreign language skills (Pathan, 2013, P.39).
Theretore. it can be suggested that drama can be a ol [or transforming siudents
negative attitudes towards forcign language into the positive, Drama, in EFL
classroom. can also provide an opportunity to develop the imagination of the
students. McCaslin (1996) very rightly opines that when (he students are given a

platform to perform they can think beyond the classroom and subject themselves

t0 free learning. In this way. drama can alsa help them in being independent




thinkers which is considered 1o be the real
rez

aim ol any tecaching and learning
process.

Drama makes i
2.5 Drama makesg Learnmg Focused

Introducin ‘ama in t . .
& drama in the classes provides the right approach and insight lor

¢ langua ‘ner . : 3

th guage learners. In order lo be successful, onc must be productive and

cused. Learning is ; 5 o
fo earning is also more pucposeful when classroom goals are specific (e.g.

describing the number of problems to pe completed), proximal (e.g. having
deadlines ol womorrow or next week), and attainable, ‘The positive psychology
premise is to foster a “WE-ME' viewpoint. A usclul visual means of helping
students to think beyond their own viewpoints (M) is 1o have them

consider the mirror-like views of others (WE) (Snyder C. R. |.opes and Pedrotti,
2010, p 393).

2.6 Dramn and Classroom Interaction

Harmer suggests that a rich classroom environment should not only expose
the students to language, but also give them opportunities to activate their language
knowledge (...) and learn it in its natural and applicd manner. (2007, p 48) It is
absolutely true that the when the classroom cnvironment is encouraging, the
students feel more comfortable and less hesitant 1 speak in English. An important
thing to bear in mind is that teachers should create the classroom atmosphere in
which language errors are considered a natural part ol the process of learning a
forcign language (Dornyei, 2001, p 42). Drama also provides an excellent platform
for exploring theoretical and practical aspeets of the Fnglish language (Whiteson,
1996),

Wessels is of the opinion thatdrama in education works on the same tools as
are being used by the actors who perform on stage. They make use of mime and
improvise the play so as to suit the purpose. The only difterence that lies is that in
theatre the performance is aimed at the necds and demands of the audience while

¥




|
' in classroom drama the : 4
focus is more on the fearners learning of the language
(Wessels, 1987).
2.7 Other Related Theories about Drama
Drama pr
2.7.1Drama promotes the Natyral Use of English Language

Drama bridges the 2ap beiween course-book dialogues and natural use of the
English language. It also bridges a similay gap between the classroom and real-life
situations by providing insights mto how to handle tricky situations (Davies, 1990).
It sirengthens the bond between thought and expression in language. Drama helps
the students to locus on their natural abilitics of imitating and cxpressing
themselves. 1t Tosters the interest ol the students in speaking in Fnglish ina natural
way. While the students are engrossed in their respective roles they become
ablivious of theimselves and language is no more a barrice in expressing
themselves. One of the very positive influences of inttoducing drama in the
teaching model is that the student is able to identify himself/hersell with the role
he/she is playing. This identifying with the role acts as a booster to justify the role
in the best possible way to the audience. FHence the students try to put up their best
as they get an immediate recognition and appreciation in the form of feedback
from the audience. [f drama is considered as a leaching methodology in the sense
of being part of the eclectic approach 1o language teaching, then it can help in
developing (he communicative competence of the young learners in a natural
manner. Drana is a way of bringing the issues above naturally into the janguage
class room (Via, 1976, p 113). And as Smith (1984) rightly poinis aut, it also

allows [or making linguistic and natural analyses ol characters where participants
£ o =

use English in meaningful contexts.




2.7.2 Drama Increases Self-Estecm of an indiv

idual
Drama incre

a e I !
ses the sclf-esteem of a person, a quality that is very much
essential in building one’s personaljty

Rescarch findings suggest that the
o 1 P _
development of self-esteem which 15 defined as “a person’s appraisal of his or ber

» ) . X
value” (Leary and Baumeister., 2000, p 2) may have significant consequences for

life outcomes. Self-esteem comprises of self -assessed competencies that contribute
to a generalized sense of self“worth (Harter, 1999). tarper(1970, pp }33-140)
listed esteem among the basic needs of all human beings and suggested that the
need or esteem must be satisfied before the individual can move comfortably
towards gratifying his need to actualize a common. unique potential for leaming
and growth. A healthy self-esieem has been shown Lo produce a positive self-
concept and self-conlidence in social and academic sctting (King, 2002, pp 21-25).
Self-worth and self-belief flourish when children feel competent and effective;
whep adults make them feel significant, likeable. respected and valued not just for
whom thev are but also as a source of authority about themsclves. Positive self-
esteem helps them develop their identity and cowage 1o face the world. They also
feel confident when they are able to appraisc their strengths and weaknesses
realistically wvithout engaging in distortion or presence. They develop an
underlying beliel that they can meet challenges and influcnce what happens to
them. In other words, they have a well-founded sensc ol agency, internal locus of
control, or perceived self-efficacy (Bandura, 1977. pp 191-215).
When a student is able to communicate in English, his/her self-esteem boosts and
he/she is able to perform better with due course of e, 1L is olten scen thal a
student who is peer group. But when they ure able o speak even one or two
dialogues in English they feel confident and the appreciation of the peers make
them feel important. They start believing that they are good. capable individuals
R i de, peaiilt future. Drama fosters their behiel” and trust in themselves and

9




jelps them to assert i
p themselves. Jsani (2006, pp 26-3R) illustrates the importance

17a\Nal'eneSS asapr lll i y st i
mna J 1 i i ‘
pre 3, Sle] leadlng o1 U‘()SI)CCUUI ar mn lyzm

ne’s behavior. I s ant for —
1S Important for (eachers of English 1o ¢ncourage the evelopment
{ this process of “awar » X M= .
> wareness™ and “introspection”™ with their students to better
prepare them for their future carcers.

2.7.3 Prama Develops Prohlem-Solving Skitls
1

ite is all about the choices we make. Drama helps us 1o explore the
possibilities of making the effeciive cheices. One ol the very common lasks given
by the interviewers is to solve a problem. Through this, they are looking for a
candidate who has logical and appropriate solutions fo the problem or situation
given. Drana helps in developing the problem solving abilitics. ‘The student of the
drama classes would be a step ahead of the other candidates as he/she has a ‘hands-
on’ experience in solving the problem as they have been doing this in their drama
classes. The practical knowledge that he/she has gained about problem solving
would be at par with those of experienced candiclites.
2.7..4 Time-Management

l.carning is in fact partnership between teachers and students. However,
Harmer (1998,p 9) stresses that good learners are always willing to learn. In this
respect. the practical experience needs to be mentioned. One of the teams from the
drama classes :lppro;\ched me about one hour prior w (heir class with a request to
perforim first. When asked the reason for it, they said that after their drama is over,
they would change their cosiume, make-up ete. and that would requive time. So if
they are given the [irst turn to perform, they can cleur their make-up and change
their costumes during the time the other perfarmances are going on and in this way

they will be able to attend the next class on time, as they didn’t want to give any

excuse for coming late to the next class. We keep advocating of time management,
), o
: |
i 3 X P A 1 [
but here was it in its actual face. The young graduates were not only conscious but i
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also responsible. A change that
: . had come over them was through the drama classes
in which they were self-mgtivat ed

2.7.5 Development of Soft Skills

2004: 95-101) is of the onin - _
( pimon that sol’t skills are “Auitudest AnaREEH A IRa
displayed in interactio .y - _

m NS among individuals hat alfect the outcomes of various
interpersonal encounteys”

- Sunilarly defining *solt skills’, Pemeault (2004, pp 23-
24) states hat these are persopl qualities, attributes, or level of commitment of a
person that set him ot her apart from other individuals who may have similar skills
and experience. 'l‘hl'OUgh drama students can learn and explore what is lacking in
them. And as drama deals with the real-life situations, and by solving them,
they are achieving their goal as well as learning the important constituents
necessiry for using the language. The development ol soft skills will help them in
securing a better place for them in the work place.
2.8 Guidelines tor Introducing Drama in the Classroom

Drama activities facilitate the type of language behaviour that should lead to
fluency. and if it is inculcated. the learners will be cager to learn. Introducing
drama in the language classroom requires a strategic approach and a willingness at
the part of the instructor to implement things in a slightly different way. The
teaching-learning sessions would be student-centered rather than teacher-centered.
The role of the teacher is quite challenging as he/she has 1o impart the knowledge
about theatre and connect it 10 drama in real tife The objective of the course
should be to make the learners comfortable witl the speaking of English through
this platlorm. Discussed below are few ways (hrongh which drama can be

introduced in the English langhag® ahssroems s 1 gordesind ethieg

1

Dlan aactsasa ) d N A Y £ S G
Poa 1 i, P e er
. Oen ance the soit skitls of ]d]'liikfrlae learners. MUI




2.8 1Initiate through Different Plots/Stories/k
ies/Kahles
One of the very j :
nteres
, S = T & ways of preparing the students for drama is 1
gjve them real-life situationg such as handli
¢S nandling a

. ; . conllict with your best friend, the
dilemma Of confessing a guilt, love
B e % O caeer- the wise choice etc. Another simple
way to initiate the thinkine proeee
‘ ay = & Process could be asking them to take the famous fables
s the thirsty crowv, rabbit . 1 .
a abbit and the tortoise, clever oy as the plot and weave a play

on these lines. the students «
dents should be encouraged (o use the minimal props and

make use of physical ] {
phy theatre. In this, the students can play the role of inanimate

obijeets and can even make | e 8 :
obj en make it more mnteresting. Students should be encouraged (o

introduce physical theatre in their acts wherein they ¢an play the role ol inanimate
abjects anel evoke human feelings of sympathy, pain, endurance cte. through theiv
dialogues. A very simple and common theme can also be presented in a different
way through drama. Students feel motivated by the ideas and can really bring out
something very innovative and interesting. Providing the right kind of motivation
is pecessary 10 have the desired result.
Drama cannot be done alone. Students need to tatk about it, discuss the plot. write
scripts. dialogues and so on. In doing this, they use their active leaming and
listening skills.

Silberman (1996, p 6) considers collaboration to be central to contemporary
theories of learning. He asserts that in providing students with the tasks in which

they depend on each other, teachers capitalize the social need of the students and

encourace and motivate them to bring out their feelings by sharing and discussing
[ < -

their view points. The young feamers learn the importiee ol working in and with
the team. s they proceed forther. they come to Know the positives and drawbacks
of each other and accordingly decide on the roles o be played. knowing the
potential of each other. As drama aives the direct experience o human reality,




students first get o know (hems
emselves g i olre R o
ough drama, they others. So, we can say that I

are not only | b
earr . ! :
e time : NG to empathize with one another, but also |
at the same time evolving as begter e ) : 1
CINgsy |

2.8.2 Introducing Mime

Body Language plays

a very i 5 s : v

o — Y amportant role in drama and to initiate the

HIOCCSS Npressing throug . 8

X eh the use of appropriaic gestures, Mime can be used as

q teaching tool. According t 5 : i :
el g o o . .

i ; & 1o Dougill (1987), mime is a non-verbal representation

of o concept. an idea or a story o

of ¢ pLoe R Ustory by using the body. its moves and various gestures

and enpressions(p 13 ATt .

\l f 0 13) Mine  cmphasizes  the paralinguistic  feawures ol

commumnication. It helps the learners gain confidence as through mime they are
getting & chanee Lo get up and do things in front of othess. Even the students who
are not so well versed with language can exceptionally do well in mime as it does
ot involve dialogues. As discussed by Hayes. mime helps develop students’
powers of imagination and observation, and can also be quite simply “a source of
areat enjoy ment” (1984, p 28).

Mimed activities emphasize movement actions and physical responses
rather than
dialogues or thoughts. In one of my classes studens presented their mimed act in
which they had tried to bring out social problems that are often ignored by the
society. Among such presentations was the story ol a joker who entertains others
whilst on the other hand his child faces the humiliation in the class for mentioning

. , 5 : iliati (" the child and the effect of it
that her father is a joker. The agony and humiliation of the e 1

onher psyche was presented iy a very realistic manner through this act. In anothet
¢ as :

i ¢ s cllee sociely il WOugh a mime
’ Ld‘ 1 [®elnl pLoN dl\d 1S llect on society i
1€ students \Ool\' the lhel G, ol xeluut]!

4t in which they had hrought W linht the leamme srategies. ttude tow Sl
b ch eSO s | o
. 1 J eslod lishonest ]'\L‘]',\'OH l'i‘)}‘ll from
1 © § f S an hUl]th ‘ll\d s o
‘hk‘ it ’l'l\L‘l',‘Ollﬂi dC‘,_ llll‘.l\ Ul ¢
childt W1 in their act was the formation ol difterent shapes as that
5 300(1_ “hat was new
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of a cycle, motor-bike ete,

herein

they made : ;

use o

cuch activities the class wag absolutely b AL LT T
Y Inv

: olved and was able to interpret things 1
5 broader perspective. PERHAle oinorP R
2.9 theoretical frame work

Feachers should select the play assignment
@ cnls

il _ as per the level of the students.
The beginners can be given a story and

d‘l E asked 1o develop it into a play by writing
the dilogues. As this ;

would be something new lor them they should be
sncouraged and helped at writine ag
enc £ ped at writing as well as enacting of the play, The time duration

for them should alse be Kept al a minimal level, arouid 3-4 minutes and increase it
gradually as they become use to it. For the advanced learers the assignment
should be more challenging. They can be given just the themes and asked (o write,
divect and enact the play on it. The teacher should take a note on the use of

lnguage in the appropriate context, perfermance of an individual, proper use of
gestures. voice inodulation, body language and finally the overall performance. Al
times. they can also be given problem statements, open-ended plots and universal
themes as abolition of child labour. challenges for the youth cte. and asked to
perform on it. ‘the plays should adhere to the timeline given and must have the
three essential parts of drama ie. exposition. climax and resolution. Students
sheuld be encouraged to use simple and jargon free language in the play as it

develaps their ability to speak in English naturally.




3.0

CHAPTER THREF,

Reseapey
. . meth ’
Introduction odology

This chapter discusseq

the Mmethodg)
O s J G
Methodology 8 adopledifo

refers to g System of ey
research based and ag

this study.
. plicit rules and procedures in which
anst which claim
Nachimias and Nachiamiag (1996)

uence. Adopte
systematic plan for a way

of knowledge Are evaluated

This related the
{ seq i
| d I research work, It is a regular and
ol doing something ‘I'eyu Maiye. (2003)
Berger, (2003) see me
ger, (2003) see methodology as (he most important stages in research

work the methodology as chosen for this inquiry is surrey

3,1 Research Design

Survey rescarch design was used to gather primary data in this study
which is aimed at finding on drama as medium of communication in Nigeria

media.

According to Adefila (2008). also called descriptive research which focus
on questionnaire. Wata are collected from population of intensive study and
analysis. There are two types of survey research method, interview and

questionnaire.
Severin (1987) survey research method is the study of a portion or sample
ol a specilic pepulation of a community 0F state. I done according to this

stalistical principles gencralization can be made [rom the sample of the

population. )

- : because of it advantage is that
! el e iportant to this study aus g

Survev research is 1mpt
. . in realistic settings. Thus, this study

T : 3 ‘tjoate problems.
it can be used lo Nvests A — - oy
as a medium of communication in Nigeria

i T cma
will draw sample from dran

media




32 Popu

[}

jation of Study

.A“.mdmg to Berger (2000) Population yefys 1, S
investigation. all elements of the _
They can be counted directly or observed
The population to be covered is some selecled meg; g
Woterwhich are: cdia house in Adamawa

i.  Damare primary school
ii.  Sanda primary school
i, Bako primary school
iv. Bekaj primary schaol

Considering the population of the television and hause rather it will be
impossible o meet every single member thus, there’s need to sample the \_:
media house which involved the population.

According to Afdefila (2008) in some cases studies many involve a
small number of people who can be cavered hy the study.

However. often time research focus on lrge wide range of population.

It is at this point that the need to seleet (Sample) some of number within
Lirge population.

Adetila (2008) precedes that non
ploys the usc of human judgnient in the

-probability sampling as a method of

sampling in which researcher em
selection ol research sample.

Sample and Sample Method
hod for this tesear

| ch work is the portion of the |
‘The sample met

ing Al population Henee, the
in representing

the over
population to be used
kcd s Bako pr

q term of teachin

jmar) school. Sanda, Damare primary

population to be l0o
imary school It

g and learning drama in

school and Bekaji pr

fevision and radio house.
[QRD

the various channel or t€
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Dawn (2002) POsILS (i
SIS I

Al purposive « o,
purposive sampling is used for description

rather than o eneralizal
Sencrajization o
ol'the goal.

3.4 Method of Data Colleetion

This instrument o ¢

ata  coilecti 3 . h .
. . 3 on 1§ ques oy
objeclive ot the study 10 w L L Ak

hich the v A
e h the vespondent ave required to answer by
wrting, thawr response.(Aruezuilg, 1993)

s 3 3

Whenever the s: :
e sample size | .
D¢ size is large questionnaires most reliable and

economist for proble M g biec
I m ol time and fund observe interview as every st ject
ol the population.

Questionnaire will be divi .
J maire will be divided into two seetions A and B.A will penerale

mproyement res i i i
improvenent about the respondent personal dat and section 13 will contati

quesiion related to their subject matier of inquiry. The question will
.~ oy 1 A, a R Y iyl x . .
comiprise both opened and closed ended guestion which enable respondent

o command where necessary and also help climinate ambiguous and

irrelevant statement that as a related is necessary to the subject matter the

questionnaires will be sell- administered.

Tl




CHAPTER fo

. . OUR
Presentation, Analysis and Int
y ic

INTRODUCTION FPretation of Results
The analysis ang the intcmmlalion ol d

) : ala collected from basis on
which the research process. The ang d ftrom
5 Sw

0 the raw data the question which is
alyzed in this chapter

conclusion. Analysis

the raw data is an

lor the emergence of mean full

would be ¢ : i
. be conducted on the observed events. The
analysis 20 questionnaires we

re administyated and litty {20) was returned by
esp o Tic e

the respondent which (he researcher then analyzed based on the data and
items i the questionnaires,

Breing .
Data Prosentation and Analysis

The sex ol the respondents

Sex | No of respondents [Peaadte. &
Male ST 1 0% o )
Female T S [30% ——— !
V"OUI ——_SO i | ]00(:% = |

¥ i ‘e s that 15 re ent represents 30%
The information on the table above show that 15 respondent repre
1re male whereas 35 respondents represents 70% are female: meaning both
are male eas 35 res .

male anc female were CITngf:‘L‘(L

S S LS
lable 2: age ol the respondent

NI O LV b e v ) |
Age 3 J No of respondents I. |’k1ht”1dé_k (%) . ‘%
i — " 0,
20-30 vears "'“Tjn i r |
ZU-o0 years A '.4()0“ \
vy s 20 B
31-40 vears gl e |
41 and above 10 P e SROSERT

!
SR PSRNt
Total g R




The above table indicaie that 20

respondents repr . e
vl : esents 40% are 20-30
year, 20 respondent represents 4

9 e 2 :
% are 3140 year, while 10 or 20% the

respondents willing 41 and ahgve years

. 3 . an
lable 3: the marita) siatug of the respondenny
{

'(\\im'im\ status

= L E N
No of respondents

el | Percentage (%) l‘
[Single Wi | e
s e 2] | 70% |
|‘ Married \‘ T |‘ e
b : bl O |
I‘ Divoree I‘ 5 \! % - I‘
KHV i s \i()o% EREERE

The tible above show that 35 respondent represents 70% are single

nmarried) 10 respondent represents 20% ol the respondents is marred

while 3 respondent represents 10% are divoree cespondents.

i * drama in teaching of English
Table 4 do vou understand the important of drama in teaching of Englis

anguage”? | = -
— = = Pereentage (o)
Responses Respondents | S : A
Yes 33 —
= = ; 30% |

: ; 15 e —
e | [100% i

- |
Totwl

L . " understar
( Y 1| 4 109% Of the Iesj ohdets lL,’I\.L(‘ that lh\' RS i
v e} \]\L' Lll lC above, : € (

b g ile I the
i R 18 AFATRRRAAN while, 30% o
“d iH l\fl]Chll]g ol in ’11-\\1 Lin 21 |
S‘ 0“]] 1;”‘”“ il o aun s yortant ol drama n
‘ L S he d[d nol Ul]d(,‘l .\MV\ll the 1y d
o 1at tney )
por nts dL \\L’_lkkd U

biching of Enplish Langtage:

- - e
le dramd plays the lile of students?
ole dré ;

> I
ble 5: Do you undersl‘dl‘ld the
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T’_ercenlage (%)

60%

I3
i L
K

100%

O

From the table above, g

0% of the

Fespondents agreed the fact that they

anderstands the role drama plays in the Jife ol st
Students and 4¢)

W7 & OQ <
disagreed that they do not unde e

UStand the ol . . .
the role drimg plys in the life of students.

Table 6: Do you suppor 5
4 - Suppot ) .
PROfUthe fact that drama should be embraced into the

Nigerian educational system?

% Responses }T{;pymc—lﬁs 1 Percentage (%

‘. Yes ]’ir = ’ 8807 F e
No = :Tﬁ ' 12% = ‘1
Total |50 oo ;

From 6 above. 90% of the respondents sard they support the lact that drama
should be embraced into the Nigerian educatonal system while. 12% of the
respondents said they did not agree that drama should be embraced into the

Nigerian educational system.

Table 7: Do vou agree that the Nigerian educational system allows drama in

sthools?

N - T e ek A s TS
Responses Respondents | Lercoams e {
! : 80% {
Vo 40 ' |
‘ 209 :
No 1@ b - -
R - [ 100% ‘
Total il _ s oo =i
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From 7 above, 80% of yye re
SPndents

w1 allows drama i agree . . X .
ety allows drama in schools, &reed that the Nigerian educational il

While, 299 .
- S Y%
> i g 0 of the respondents disagreed with the

i schools
Table b Is drama played in youp schogl?
Responses b ‘
L | Respondens : —
[Yes ,,,,_f i dents | Percentage (%) | ‘
5 \ 2 SO0 Ak
No Lo L 90% |
| > 0, - |
: 10%
[otal ﬂ(-) s
L 100%

From table 8 above, 90% of the e
R ; %0 of the rec — Il
the respondents agreed that dramas are played
heir schools while, 10% of the res ;
auiheit « ¢. 10% of the respondents disagroed that dramas are not played
i vour school.

£

Table 9: Are you one among the casters?

Responses Respondents | Percentage (%)
Yes 30 60% et
No 20

39 | 1 00%

From 9 above. 60% of the respondents agreed that they are involved in the drama
casters vwhile. 40% of the respondeats disagreed that they are involved in the drama

casters.

e acted 1noyour school?

Table 10 Are you educated whepever dramas — |
) T | Percentage (%) 1 |
Responses Respondents \, 4 \
R 3 | ' | $0%
40 | A |
Ay : 20%
N 10 e
§ : 100%
lotal 30 7 el —




From able 10 above, 8gyq ¢ the

ver dramas respondeng agree
ol while, 50y,
heneyer dramag 4pe

ne are acted j :
ene ¥ Cd in 1
wh theiy sche

d that they are edycated
hat they ar¢ not educated M e
acted in their sehoo].
“Discusswn of Findings

From the table above 70% of g1
¥ the reg -
e Important o drama in qeqq] pondents agroed thay they understand
¢ & < Cachine of 5 -
S enghish | aneys i
e g anguage while, 30% of the
gondents disagreed that thev 4
tesy A hey did not understand e important of drama in
eaching of English Langugge,

From the table above, 60y,

v of the respondents agreed the fact that they
unclerstands the role drama plays in the life of students and 40% of the respondents
disagreed that they do not understand the role drama plays in the life of students.

From G above. 90% of the respondents said they support the fact tha
drama should be embraced into the Nigerian educational sysiem while, 12% of the

respondents said they did not agree that deama should be embraced into the

Nigerian educational system.
From 7 above. 80% of the respondents agreed that the Nigerian educational

svsiem allows dirama in schools, while. 20% ol the respondents disagreed with the

saving that the Nigerian educational system allows drama in schools.

E ] lents agreed that dramas are plaved
From table 8 above, 90% of the respond ag

isaorecd that dramas are not played
. ; . W e ents disagreed that drama 3
mtheir schools while. 10% of the respond o

N your schoal. l -
coreendd hat they: are involvec
i 9 al 60% ol the respondents awreed that the)
rom 9 ahove. 60% : .
- g T a1 thev are nvolved in the
; egpondents disagroad thatthey a
Grama casters while, 40% of the respt

drama casters,




: able 10 above, gy S
From tabl IOVE. BO% of g FESPondents yoreed that they are educated
ever dramas are acted in

hen®
A\

20%

T schaol while, 20, ol the respondents disagreed
( they are not educated wheneyey dramas are
tha

acted n their school.
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The main purpose of this study
: was (o j
3 . BIVestio ate
< language, mainly & stgate the yole " !

fl\‘}lbh 1«3”5 H M nl) mn primagy ﬂ(‘l]ooi h i (G N)]L drama in \CaChll‘lg
. b S Yol
S apature FeVie & melropolis
Literature FeView was done according 1¢ ¢ e
10 the v
< ari

qudy 0 actlitate the discussion of the | ks i

" ¢ Nindines, §
B8 aurvey research design was
3 WdS

opted for the study. This was hees
o s because the vescarcher s I
. . S as no divect control of the
sendent variables which bee : n
pdep* FRTRsL TS Hestali
> ailestation has alr
! as already oceurred. A

1 ol RN (Z;U\ 1‘x.‘spg\\u!gm< W s
quple © 2 s was randomly selecte 3 1 :
i ' ly selected Tor the study. The selection
s done through the stimple random sampling technigue
gple Tandom sampling eehnigue. This was i f

y | Phis was o give equal and independent
grporiapity 1o all the members in ‘the population are to be selected. ‘The
gestionalre. Was e main instrument used lor data collection. The data were
slieeted personally by the resea cher.

To st the hypothesis formutated to direct the smdy. the independent and

Ependent variables were identilied. The percenbige & lysis was considered most
apropriate 1o test the Iy pothesis for the study. This slatistical wechnique was used
hause of the nature of the variables mvolved i the hypothesis direcling the
wudy. The result of the analysis indicates that influence 0F mothel: tongiEs

. o environmenits
age buckground. age. conducive €

(eacher behavior. The use of

T e of students”
T teaching gmmhc;nul} has impact ol students
and method ol e i St . _ o
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foscriptive analysis ol drama activities fop - wdy was conducted W e
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53 Recommendations

s makes the g e
This study kes the tollowing recommendationg:

> aovarnnent; . o1 " ‘
Tothe ¢ ent: the government should ensure 4 very conducive envirommen
J \&

fordrama in prinary, so as to enhance a better understanding and achicvement in

English language.

he government should  considered  (uality  teachers in culture  drama
seeialization when it comes to emploviient. From the data assessed above. the
teaching ability of a teacher. henee. the research recommends that the above stated

P must be iy ine

o the parents: the parenls WUSE know the principal role drama plays in

. WS alee 2oo0d options of
Whieving nglish language education. Hence, they should make good options of
( Cheir children admilied

ch :
®lools where they 1ake or g¢ [
| anderstand the etforts made by the

3 + or should
[() SlliLiL‘ntSj the S[leCIIIS must o1 shi

ama Tor botier achievement

slaiuouse ol
and the government whereas: making

':Dll - _ .
% English education.
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