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ABSTRACT 

This study was undertaken to assess Drama as a tool .for teach ing English 

language: a case study of selected primary schools in Yo/a .. Systematic Random 

Sampling procedures were used to select students while simple random sampling 

was employed in selecting teachers as well as parents. 111 this study the 

q11estio1111aire, physical interviews and observa1io11 u111woudn•s were used in data 

collection. The data were analyzed using desc:riptil'e Wl/llt•sis and Binw:1· logistic 

model used for i1?fere111ial analysis. The researcher reco111mem/.11he consideration 

ofthe followingfactors: Enviro11111e11t as one 0(1/wfactur thut hinders :itude111s 

.fl"o111 leami11g J:"nxlish lan&>iwge through the uoe 11/ dmnw. quality teacher>, 

pare11ts.fac1or. 
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1.1 Background of the Study 

CHAPTER ONE 

INTRODUCTION 

There are many different methodologies to tcach English as a foreign 

language, although some of them are more commonly used than others by Eng lish 

teachers of Infant education in Catalonia. The present study, which is the degree 

thesis of my degree in Childhood Education with the specialization in English, 

focuses on drama techn iques as a methodology to leach l'.nglish in Catalan schools. 

Through this research 1 aim to discover the use or the drama techniques as a 
methodology to leach English in Infant education by Catalan teachers, know their 

perception about the reasons for using it or not. 

To carry out the study J lirst conducted a rcsc<m.:h or inlormation about this 

tcchniquc and its use in teaching foreign la11gu agcs. A lh:rwards l search..:d 

pre\'ious studies similar to the one I wan ted to carry out. All this information, 

included in the theoretical framework, has been useliil Lo set out the basis of my 

study. Second, I designed a questionnaire as an instru ment to collect data of the 

study, "hich I sent to different schools of Cata lonia. This questionnaire has been 
the basis of my study and from where l 've extracted the r esults and the 

conclusions. 

The study presented belcrn is divided into thr·ee' parts. In the· first one, )OU 
will find the theoretical framework, with a briel' in1rodt1c1ion 01· "hat is drama, its 

applica tion in the schools to teach English with� special l(J<.:us nn in l'anl education 

and some samples of' previous studies related to this topic. The second part 

includes the research questions , the methodolog.� .111d the· results. The third ;,ection 

includes the conclusions of the study. 



1.2 Statement of Problems 

The problem of the study can be stated in Lhc main question:what is the 
effectiveness of teaching Engl ish subject using drama on the development of 

intermediate students' creative thinking? 

1.3 Aim and Objectives of the Study 

n1e general aim of this research is assess drn111a as a tool for teaching 

English language, mainly in pr imary schools in Ynla 111clropolis with the following 

objectives: 

i. To assess the impact ol"drama to the dcvclop1ncnt ofa child's vocabulary 

11. To investigate how drama teaches childr<.:n how Fngl ish language can be 

correctly spoken. 

111. To Investigating the effectiveness or teaching English subject using 

dranrn on the development of intermediate st udents' creative thinking 

i\'. To ln\'cSligating relationship between slll<knts' achievement of control 

group (those who study using the traditional method or teaching) and the 

achie' emcnt of experimental group (those who study using drama) 

according to the post-creative thinking tcsl. 

I A Rcsca1·ch Question 

1. What is the impact of drama to the develop1ncnl ofa child's vocabulary? 

11. How will drama teaches children how Engl ish language is correctly 

spoken9 

111. Whal is the effectiveness of teach ing l'11�li,h 'uhjcct using drama on the 
developm ent ofinterrncdiatc student' s rr«:11i,c· 1h ink i11g'.' 

1v. What is the relationsh ip between stutknts' :1chicvc111c11t of control group 

(those who study using the traditional method of teaching) and the 

achie,·cment of experimental group l thnsc· " ho st ud) using drama) 

according to the post-creative thinking 1,·sl'.' 



1.5 Significance of the Study 

This research will sound significant roles by reviewing the various ways in 

which English language knowledge can obtain despite lesson plann ing and others. 

It will also let known that English language knowledge can be obtained through 

various means including drama. 

1.6 Scope of the Study 

The study is restricted to the factors drama as a tool li>r teaching Engl ish 

language in  some selected primary schools in Yol:1, /\d:1111nwa State. 

1.7 The Operational Definition of Terms 

Role: an individual or thing takes part in a play, movie, opera, something or other 

pcrfor111ance. 

Teaching: The occupation, profession, or work of a teacher. 
Prinrnry school: A primary school (or elementary school in American English and 

ollen in Canadian English) is a school in which children receive pri111ary or 

clcrncntar) education from the age ofabout liH� to t11..:h..: . ..:om ing aflcr pn�sehool and 

before secondary school. 

Drama: A serious play written for performance on stage. tell:' ision, or radio 

English language: a language of the United States, Canada, the United Kingdom of 

Great Britain and Northern Ireland. the Republic or Ireland, Australia. New Zealand, 
South Ai'rica, and several other countries. 350 million.375 million. 
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CHAPTER TWO 
Literature Review 

2.1 Introduction 

Language teachers have to often resmt to new ways to make their classes 
i nvolving, interactive and, at the same time, interesti ng. They need to develop a 

repertoire of concre te activities which appeal to students. engross them and, at the 

same time, avoid chaos and boredom. For this p11rpos1.:, one or the most effective 

tools that can be used in teaching of" a foreign hrnguagc like Eng lish can be drama. 

As it is suggested that an effective way to speak in l · 11glish is to think in English. 

Howel'er, the non-native speake1·s of Engl ish ol'tcn think in LI (mother tongue) and 

tran slate it into the foreign language. Tn this regard, the use of drama, 

as a teaching tool, can not only make the classes interesting but also help the 

language learners to sta1t thinking in Eng lish. 

2.2 Why Orama'! 
Drama transfers one to a land of hopes, aspir:i tions and the positive beings 

that we ha\'e all longed to be. Dramn is a special rnmmunication situation which 

makes considerable demands on the flexibilit� and skills or the teacher (Kao, 

1998). \Vessels ( 1987: 07) author of Drama: Resowc·•' 8ook /iJr Teachers begins 

her book by stating that drama is doing something or an action . The author opines 

that if drama is taught as a practical learning experience, it can give amazing 

results. For example, according to her, "Tf a learner or l·:nglish asked you 'What is 

a blind person?' you might simply reply,'/\ blind p..:rson cannot sec·, and this 

probably may satisfy him intellectually. But if you r..:p lit.:d , 'Shut your eyes and try 

to find your pen on the desk in rront of you', you 11ould be i11\'oh ing. him in the 

actual experience or being blind. a11d would thus "Hist\ him 11\it onl:- im..:llc<:tuall), 

but emotionall) as well, and possibly inspirt.: li:c·li11�· ,,r t.:mpath) "ith all blind 

people. I Jc would be more likcl) to remember the· mc·aning. of the word as a result 
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of this moment of direct experience. Such potential in d rama can be of immense 

help while teaching and learning a foreign language like F.nglish in meaningful 

way. There are various important aspects of drama which make one to think of 

incorporating it in EFL classrooms. 

2.3 Drama and Expression 

Drama provides a pl atform for students to express themselves and explore 

the world or expectations that they have from thc1nseln·s and others. Most of us do 

not actuall y know our true worth and one needs s11111L' 111otiv:Jlion or some e'ternal 

body to m:ike them know about innate talents. Till now, the students have been 

learning through a structured syllabus and within the definite regimes of course 

completion on time and writing the examination 11s p<.:r thl: demands of the syllabus 

and qul.!stion paper pattern. With the introduction of dramatics, as a paper, the first 

thing that happens is that they are able to break away with the structured pattern of 

the syllabus and give a way to their ideas. White ( 1984. 1'1': 595-99) also advocates 

the use of drama to promote student moti,·ation and to create non-threatening 

situations for language production by exploring thl· cxperienccs that precede it. 

such as sensing and analyzing. Derrida's Thcor) or l)econ�truction ( 1966) and 

·free play'. plays a major role here. In this, he suggests that the changes for gro\\th 

increase \\'hen one is able to deconstruct the existing ones and give a \\U)' to non

structurcd existence. ln other words, once the stulknts get the l"rcedom to voice out 

their ideas, they start thinking afresh. The purpose or th..: language teacher is, thus. 

fulfilled as he/she has been able to trigger !hem towards initiating the thinking 

process. The next chal lenge that lies ahead is to nwtivatc them and help them in 

coming out of their inhibition and start speaking in l·ngl1sh. 

2A Drama and Fear Eradication 

Drama can create entertainment . run and n11Hi\'ati\1n and can pro' it.le 

different opponunities for the use of languagl' in ulf1ll''t and is also useful in 



1cad1ing and learning eross-eurri cular content, etc. (l'hillips, 2003; l lillyard, 2010). 
Through the drama activities tl . ,, 

. . . 
ie students learn to develop practical "hands-on 

skills lor applymg meaning int . 1 1. . . . . 0 1ca - 1fe s1tuat1ons. I hus, we can say that drama 1s 
a learne r-cen tered approach h . · · · t at allows learners to become active participants m 
the teaching-learning proces WI s. 1en the learners arc engrossed in an activity, they 
are involved and they keep ·d h · 

· · 
asi c t e m1sconcept1on that learning English language 

is 3 tou0h nut to crack Tl1e 1· t. ·d · · · · - · 
"' · n 11111 at1on and fear ol spcukmg m l:nghsh very often 

blocks learninQ Rcsulta tl l � · · n y, t icy are not able to pcr\"nrm better. But, when drama 

11·ill be us�·d ns u learning lm>L thc:y would be 1norc upen Lo 11e11 cu11cepts and 

hence will bc able to learn the language in a better way. I ,earn ing through drama is 

a more pra ctical approach. As when the learners me c11joying, they let their fear of 

speaking in second language set off and become kss in hibited. The students tend 

to rcla:.. and stop blocking out the new language:. Th<.:y forget how hard it is and 

start absorbing in the ideas presented. Thus, drama, like other forms or l iterature, 

can ·help in stimulating the language acquisition process' (Pathan,2013, P. 22). 

Changing the students' perception of language learning. from negative to positive, 

is 1er� important for the learning process . .1\nd in this rr<;pccl. different studies 

ha\C also 1·ari licd the effecti1enCSS or the use ol· lii.:ratun: in transfor111111g the 

negatil'e attitudes of EFL learners, towards foreign language skills, into positi,·e 

ones and in easy fostering of major foreign language skills (l'athan, :!013, P.39). 

Therefore. it can be suggested that drama can he· :1 t\1nl for transforming students 

negative attitudes towards foreign language into the positi1 c. Drama, in FFL 

classroom, can also provide an opportunity to develop the imagination of the 

students. l'vlcCaslin ( 1996) very rightly opines th:n ll'h<.:n the students are gi1en a 

I t. ,. tlicy cnn think beyond the l"l:tssn>Olll and subject themselves p at orrn to per orm. " · · 

t I• I · 1 tl1·15 ,, .. 11· dra111a can alsl> lwlp tlwm in heirn.?. indc11endcnt 
o rec earning.. n '. · -
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thinkers which is considered to be the real aim or any teaching and learning 
process. 
2.5 Drama makes Learning Focused 

lntroducing drama in the classes p rovides the right approach and insight for 
the language learners. In order to be succ essful, one must be productive and 
focused. Learning is also more purposeful when classroom goals are specific (e.g. 
describing the number of problems to be coinpkted), proximal (e.g. having 
deadlines or to111orrow or next week), and attainable. The positive psychology 

premise is to foster a 'WE-Ml�' viewpoint. /\ usel"ul visual means of helping 
studcntg to think beyond their own viewpoints (Ml·.) is ttl have them 
consider th..: 111irror-likc views of others (WE) (Sn) dcr C.:. R. I .ope;: and Pedrott i, 
'.!O I 0. p 395). 

2.6 Orama and Classroom Interaction 

I lurmer suggests that a rich classroom e111 ironmcnt should not only expose 

the students to language, but also give them opportunities to activate their language 

knowledge( ... ) and learn it in its natural and applied manner. (2007, p 48) IL is 

absolutely true that the when the classroom environment is encouraging, the 

students foe! more comfortable and less hesitant to speak in English. An important 

thing t0 bear in mind is that teachers should crc·a"' the classroom atmosphere in 
which language e1Tors are considered a nawra l part or the prncess or learning a 

foreign language (Dornye i, 200 I. p 42). Drama abo pro1 ides an excellent platform 
for exploring theoretical and prnctical aspects or the· !'11g.lish language ( Whiteson, 

1996). 
\Vessels is of the opinion that drama in cducati1111 works on the same toob as 

arc being used by the actors who perform on stag.c. \"11..:y make use of mime and 

improlise th e play so as to suit the purpose. The nnl� diftcn.�m:c that lies is that in 

theat re th..: performance is ainwd at the needs and tkmands of the audience while 



in classroom drama the focus is more on the learners learn ing of the language 
{Wessels, 1987). 

2. 7 Other Related Theories ab t 0 ou rama 
2.7.IDrama promotes the Nat ' ural Use of English Language 

Drama bridges the a l , . g P Jc tween course-book dialogues and natural use of the 
English language. It also br· d · · · · 1 ges a snnilar gap between the classroom and real-ltte 
situations by providing insight · h · · · · s mto ow to handle tncky s1tuat1ons (Davies, J 990). 
It strenc.thens the bond bet 1 h · · 

� ween t 1oug t and expression 1n language. Drama helps 

the students to locus 011 tl1c·11. 1 t 1 · b
·
1
· · 1· · · · J · 1 a ·ura a 1 1t11.:s o 11111lal!ng anc expressing 

themselves. lt l'oslcrs the interest of the students in sp<.:ciking in l\nglish in a natural 

wny. While the students are engrossed in their respective roles they become 

oblivious or themselves and language is no more :i barrier in expressing 

th.:msch·es. One of the very positive intlurncL"s nl" introducing dn.1ma in the 
teach ing model is that the student is able to idL"1Hil"> himselli'herselr with the role 
he she is playing. This identifying with the role acts as a booster to justify the role 

in the best possible way to the audience. l lcnce th.: students try to put up their best 

as they get an immediate recognition and appreciation in the form of feedback 

from the audience. If drama is considered as a teaching methodology in the sense 

of being part of the eclectic approach to language teaching. then it can help in 

de\ eloping the communicative competence of the> nunµ learners in a natural 

manner. Drama is a way of bringing the issues ;1bn,,· 11aturalh into the Jangua;sc 

cla;s room (Via, 1976, p J 15 ) . . i\ncl as Smi th (I')� I l righ t I> points out, it also 

allows for m a kino l inguistic and natural analyses of charactl"r� where participants 
"' -

use English in m eaningful contexts. 
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2.7.2 Drama Increases Self-E t . . s ccm of an md1vidual 
Orama increases the self 
. . 

-esteem of a person, a qual ity that is very much 
essential 111 building one's . personality. Research lindings suggest that the 
development of self-esteem , h. h . V IC IS defined as "a person ' s  appraisal or his or her 

value" (Leary and Baumeist . ?OOO . ei · - , p 2) may have.: signi !icant consequences !or 
lifo outcomes. Self-esteen · · · · 1 comprises of self-assessed c.:0111pctcnc1cs that contnbute 
to a generalized sense of 1 1· h se -wort (Harter, I <)<)<) ). 1 larpcr( 1 970, pp 1 33 - 1 40) 

listed esteem among the b 
· 

d f · d h h as1c nee s o all human beings and suggeste t at t e 

need for esteem must be satis fied before the ind ividual can move comfortably 

towards g.rnti l'ying his need to actualize a common, l ln iquc potentia l for learning 

and growth. 1\ healthy self-esteem has been shown to produce a positive: scl l'

concept and scl f-confidence in social and academic �et ting (K ing, 200'. L pp 2 1-25). 

Self-worth and self-belief flourish when children reel competent and ellccti,·e; 
\\hen adu lts make them feel significant. likeable. respected and valued not just for 

'' hom they are but also as a source of authorit,· nbnut themselves. Positive sci f

esteem helps them develop their identity and courage to face the world. They also 

feel confident when they are able to appraise thei r  strengths and weaknesses 

realisticall) \\"ithout engaging in d istortion or pn:scncc. They develop an 

underl) ing belie!' that they can meet challenges and i n n ut:ncc what happens to 

them. I n  other words, they have a well-founded sense or agency, internal locus of 

control, or perc eived self-efficacy (Bandura, 1 977.  pp I 9 1 -2 1  �). 

When a student is able to communicate in English. his hn sci l'-cstccrn b,1osts and 

he/she is ab le to perform better with due course· o r  1 i 1 1 1c .  I t  is o lien seen that a 

student " ho is peer group. But when they :ire :1hk t'' speak e\ .:n one or t\\O 

dialoaucs in En!rlish they feel confident and the appn:ciation of the peers make 
- -

them feel important. They start believing that they arc· good. capable indiYiduals 

and can do great in future. Drama fosters their bc·licl' and trust in themselves and 
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dps them to assert themsel . 
. 

ves. Isam (2006, pp 26-38) i l lustrates the impmtancc 
t awareness as a preliminat l . . 

. 
-Y step eadmg to introspection and in analyzing 

,11c 's behavior. 1 t is important r . . . . 01 teachers o[ 1-.nglish to cncourage the cvelopment 
of this process of "awarene ,, d "' ss an mtrospection" \\ilh their students to better 
prepare them for their future careers. 

, 2.7.3 Orama Develops Problem-Solving Skills 
Li fc is all about tl1c cli · k I I rnces we ma · c .  I )ra111a h..:\ps us to exp ore t 1e 

Possibilities of m·iking tl1e . 1·1· · · h · · · ' c ec t1 ve c 01ccs. One ol the very common tasks given 
by the interviewers is to solve a problem . Through this, they arc looking for a 

candidate who hns logical and appropriate solutions to the problem or situation 

given. Dr:1111:1 helps in developing the problem solving abil ities. The student of the 

drama classes would be a step ahead of the other cn ndi cbtcs as he/she has a 'hands

on · cxperknce in solving the problem as they ha\c b..:en doing this in their drnrna 
classes. The pn1ctical knowledge that he/she has gained about problem solving 

would he at par " ith those of experienced candicl:itc·s. 

2.7..t Timc-i\lanagcmcnt 

Learning is in fact partnership between teachers and students. However, 

Harmer ( 1998,p 9) stresses that good learners arc always willing to \eam. Jn this 

respect. the practical experience needs to be mentioned. One or the teams from the 

drama classes approached me about one hour prior l<> th..:ir c lass " ith a request to 

perrorm Jirst. When asked the reason for it, they said t h a t  artcr their drama is over, 

they would change their costume, make-up etc. and lhal \\Ould require time. So i f 

they are given the first turn to pcrrorm, they can ck: 1r their make-up and change 

their costumes during the time the other pcrforrn:111c·<'s .11·" g.ning on and in this ,, a> 

the> will  be able to attend the nc:-.;t class on time. as the'\ didn't \\ant to give any 

excuse for coming late to the next class. We keep ad\ ocating of time management, 

but here was it in its actual face. The young graclu:itcs '' c•re not on\) conscious but 

10 



also responsible. A change th t 1 a 1ad com 
· vhich they were lf . 

e over them Wl\S through the drama classes 
111 ' se -motivated. 
2.7.5 Development of Soft Skills 

Drama acts as a podiLiiii lo cnha11ce th 1· · • 

-

. e so l skil ls  o l  larni.uage learners. Muir 
(2004: 95- l 0 l )  1s of the 0 J in ion . 

-

. . 1 that soft ski l ls arc .. allituJcs and behaviours 
displayed 111 interactions amono . d . .  "' in 1v1duals that a lfccl the outcomes of various 
interpersonal encounters" s· · 1· ·1 . . · 11111 a1 Y definmg 'soil sk i lls' ,  Purreault (2004, pp 23-

24) states that lhcsc are perso I 1. . . na qua 1t1es, attributes. or l evel of com mitment of a 

P <L mm other 111d1v1duals who may have s11111lar skills person that set him or her a a ·t I'· · · · · · · 
and experience. Throuoh dra111a st d t l · 1 · · "' < ' • u en s can earn and explore what 1s ackmg 111 

them. And as drama deals with lhe real-life situations, and by solving them, 

they arc :1chicv i ng their goal as well as learning the im portant constituents 

n(ccssary l(.>r using the language .  The developnwnl or •iO ft sk i l l s  will help them in 

securing a better place for them in the work place. 

2.8 Guidelines for Introducing Drama in thr Classroom 

Drama acti\'itics facilitate the type of languag,· hc'haviour that should lead to 

fluency. and i f  it is inculcated, the learners " il l he· eager lo learn. Introducing 

drama in the language classroom requires a strategic approach and a willingness at 

the part of the instructor to implement things in a slightly different way. The 

teaching-learning sessions would be student-centered rather than teacher-centered. 

The role o f  the teacher is quite challenging as he/she has to impart the knowledg.e 

about theatre and connect it to drama in real I i It:. Thc objective o f  the course 

should be to make the learners comfortable with the spc<1king. of Engli sh throut!li 

th. 1 1- l). . d b "l\1\\' arc lcw wm s th1< 1 1 1cd1 " hi ch drama ..:an be 
1s p at orm. 1scusse � · · · 

· . d · I 1' 1· ·I 1� 1uL1·i«t: classr0oms sn :1' t•' !-!.c'l dcsircd rc·sult. 
1nu o uccd 111 t 1c :ng. 1s 1 .. 1 = · ::-
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z.s.t  tnitiate through Different Pl . ots/Stories/Fa bl cs 
One of the very interestin . . 

. . . 
g ways of prepanng the students for drama is lo 

gi\'C them real-I tfc situations such . . . 
. . . 

as handl ing a conllict with your best fnend, the 
dilemma of confessmg a gui lt l . . . . ' ove or eaieer- the wise choice etc. Another simple 
\\'ay to init iate the thinkino pro , . "' cess could be ask ing them to take the famous fables 
as the thirsty ennv, rabbit and ti · 

I ' · ic tortoise, clc\'t•r frh ;1s the plot and weave a p ay 
on these l ines. !'he students sl Id b · · d • l<lll e encourag.cd to usc thc minimal props an 
l\1·1kc use of ph" si cn l theat1·c I ti · h · · · · , · n i1s, t e students can play the role o l  111an1mate 
objects and cnn evcn make it more interesting. S1udems should be encouraged to 
introduce physical  themre in the i r acts wherein they C�lll play the role or inanimate 
objects and cvokc human [ee l ings of sympathy, pain. cndurance etc. through the i r  

dialogues. A ,·cry simple and common theme can also be presented in a di ffcrcnt 

\\'ay through clrmna. Students feel motivated by the ideas and can really bring out 

something ' cr� innovative and interesting. Pnn ic l inl' 1hc righ t kind or motivation 

is ncccssar� to ha' c the dcsin:d result. 

Drama cannot bc clone alone. Students need to talk abnu1 it. discuss the plot. \Hite 

snipts. dialogues and so on. I n  doing this, they L1'C their active learning and 

listening ski I ls. 
Si lbcnnnn ( 1 996, p 6) considers collaboration to be central to contemporary 

I · · · H e ·ts that i n  providing stucknts with the tasks in which 
t 1eon es of learning. e ass 1 � 

I . t I ers capitalize the social need of the students and 
they depend on each ot ie1, eac i 

. . . . . t :1 g out their kclinl!s by s!ianng and d1scuss111g 
encouraoe and moll vale them tu 11 1 1  · · 

" 
. . . .  lc·irn the i 1 n p<>r1.111cc 01· \\ t>rking in and " i1h 

their , ic" poinb. rl1c young ic<111K1 s ' 
. . 

. " he . come 10 k i t<>" thL' pns1ll\ cs and dr�m backs 
the team. ,\s thc' proceed turthc t .  t ) . · 

·c1 thc n)lc,; I<' be plan:d. knowing thc 
d. <>! . dcc1 e on · of each other and accor Ille � . . 

. 1 , cl'r ·cl C't'"riL·ncc ,,1 human rcal tty, 
A d .. ll'l o I \'CS l lC I c 

potent in I or each othcr. s 1 .u · c 
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·tudcnts !irst gel lo know lhcmsel ' 
. 

ves and then Lhc others. So, we can say that 
through drama, they are not only 1 . earning to empathi1:c with one another, but also 
at the same time evolving as better l b . mman emgs. 
z.8.2 Introducing Mime 

Bod) Language plays a · . · ve1y important roil: in drama and to initiate the 
·occss of c:-;prcssing, through th . f . pi · � � e nse o appropnat<.: gi:sturcs, Mime can be used as 

\ •' aching tool. J\ceordino to !) 1 · 11 ( 1 987 · · · a " - "' l ug1 ' ), mime 1s a non-verba l representation 

of a concept. an idea or a story by using the body. its 1 1 1oves and various gestures 

and c:-;pressions(p 1 3 ) .  M ime· emphasizes the p:1ra l i nguistic l'catLires o r 
co1nnn111 ic: l l ion. It helps the' learners gain conlid.:ncc as through mime they are 
getting :1 ch:111Cc' lo get up and do things in front or others. Even the students who 
arc not so well ' ersed with language can exceptionally do well in mime as it docs 

not in\'oh c dialogues. As discussed by ! !ayes, 111i1nc he lps develop students' 

pO\\ers of imagination and observation, and can also be quite simply '"a source or 

great cn.io: mcm" t 1 98-1. p 28). 

\ l irnc·d acti' itics cmphasi/l' mm cment. :1c1io1b and physical responses 

rather than 

di�logues or thoughts. In one or my classes studc111s presented their mimed ac1 in 

" h ich the: had tried to bring out social problems 1h:il arc o ften ignored by 1he 

societ; . J\mong such presentations was the story o r  :1 joker who entertains others 

\1hilst on the other hand h i s  chi l d  faces the humil iation in the class for mentioning, 

that her father i s  a joker. The agony and humil iation or the child and the e ffect or i t  

o n  her psyche \l'<tS presented in a very real istic 1m1nncr through t h i s  act. In another 

ac1 �tudcnts took the theme o r corruption and i t s  c · i 'i\.·c·t 011 sncict; through a m ime 

act ·111 \ I · I I l l l . )L ,111 1,, l i . ,ht the \c;rn1i1w str 1tc»!i<:s. ;1llitudc· inwards l i te 

\ 11L' 1 t ll': 1al 11 ( I� = 
' 

alld I • 1 d 1· . l,1· ·in honest :1ml di,hn11c,.;t pcn;n11 right from 

t 1c' 1111erpcrsl11ia ea 1ng.� · 
-

ch. Id\ · 1 ,· . ·ict \\US till' l(1n11a1 io11 of di fferent shapes as that 

1 1ood. \\'hat \\·as nc\\ 111 t 1L 1 1  • • 

13 



Of a cvclc, motor-bike etc wl . 
• · 1erein the . . . Y made use or physical theater. Through 

qich ad1v1t1es the class was ab 1 , so Utely i I . . . 
. nvo vcd and was abk to 111terpn:t thmgs 111 

a broader pcrspccti ve. 

2.9 theoretical frame work 
Teachers should select the 1 . P ay assignments as per the level of the students. 

The beginners can be given ·1 st d - ' · ory an asked to develop it into a play by writing 

the di:.ilou.ues. /\s this woul 1 b . - < e something ne\\ for them they should be 

encouraged nnd helped :.it writi 11 ' · I I  · · · · - ' b dS we as enact mg ol thc play. The tune duration 
t·or them should nlso be ke1)t ·it ·1 · · I I I 

· · · ' ' 1n11111na eve , around \-4 mi nutes and 1ncrl!ase i l  
gradt1al ly ; 1s  thl'y become use to it. For the advall<'L'd learners the assignment 

should be more l'halknging. They can be given just the themes and asked to write, 

direct and ennct the play on it. The teacher shoul d  take a note on the use o f  

lang.t1:.ige in th..:: appropriate context, performan ce or a n  individual, proper use of 

gc-stlll\�S. niice modulation, body language and 1·111al\y the overall performance. Al 

times, they can also be given probl em statements, open-ended plots and universal 

themes as abol ition of child labour. chal\cng.cs l(ir the youth etc. and asked to 

perform on it. The plays should adhere to the timcl inc gi,cn and must have the 

thrct> essent ial parts of drama i .e .  exposition, clima' and resolution . Students 

I 1 1  b cl lo Lise Sl.111r1le and 1' aroon frc<.: \angua\!.C in the plav as i t  
s 1ou c e encourage . · . , . e - · 

d I I · •· · 1 · ak '111 E· 11<dish natura l I\'. 
C\C ops t 1e1 r ao 1 It)' to spe, "' · 
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3.0 Introd uction 

CHAPTER THREE 
Research methodology 

This chapter d iscussed th h d · e met o ology adopted for this study. Methodology refers to a system of expl ici t  rules and procedures in which research based and against which claim o r knowledge Are evaluated Nachimias and Nachiarnia8 ( l 996). 
This related the sequence. Adopted in !\'search work. It is a regular and 

systematic plan for a way or doing something. Tcyu Maiyc. (2003 l 
Berger, (2003) sec methodology as the rnost 1 1nportant stages 111 1 • ' 

· 
· ·ese·1rch 

,1 ork the lllL'thodology as chosen for th is inquin· i, surrey 
J. I Research Dc�ign 

S urYe\' rcsearch design was use to ga 1e1 ,, 
. 

d ti . . '1··1111ary data in this study · 

· 
· 

· Ni11.cria \\'hich is nimed at finding on drama as medium or commu111cat1on m -
med in. 

:\ccording to Ade li la (2008). also calil:d descriptive research \\·h ich focus 

on questionnaire. Data arc col lected from population or intensive study and 

ann lysis. There nre two types of surYe� rcsc:m:h method, interview and 

questionnnirc. 

Sc' erin ( t 9 87 )  survey research method is tile· study or a portion or sample 

of' a speci fie population of a community or sl8tt.:. I r  done according to this 

statistical principles generalization can be m:idc from the sample of the 

population. 
, 1 · · ) ·tnnt to this stud1 because 111· it adYantage is that 

Sun'c' rL'searc 1 1s  11npl 1 • · 

. 
. 

. , · , , t ' problen1s, in real istic st.:ttings. Thus, this study 
n can be used to mvesllJd c 

. 
• 1 ., ,.1 as a mcdiu111 111' c11mmu11icati()n in Nigeria 

111\ l dra\\ sample l rom t t .tll • 

media 
15 



P Pulntion of Study tl 0 
• According to Berger (2000) population refers to all clements of the investigation. 

The) can be counted di rectly or observed 

The popubtion to be covered is some selected media house in Adamawa 
state which are: 

1 .  Dnmare primary school 

1 1 .  S:inda primary school 
I l l .  B.1ko primar) sChl\ol 

i' . Bl.'b_ii primary school 

Considering_ the 11 011 ulation of tl l 'I . · · 
· · 

- · 1e e e v 1s 1011 and house rather 1t will be 

impossibk lo meet every single member thu:-., thcn.:'s need Lo sample the 

111..:d ia house which involved the popula t ion. 

According to Afdcfila (2008) in some cases studies many involve a 

small number of peopl e  who can be co\'crcd by the study. 

Ho" CYer, often time research ti.1cus on i<irgc wide range of population. 

It is ;It this point that the need to select l Sarnplc) some of number within 

l;ll"g<-' popu l::tt ion. 
Adetila (:2008) precedes that non-probabil i ty sampling as a method of 

I .  · I · I . , ·chei· employs the use o r  human j udgment in the 
>amp lllg 1n w 11c 1 1ese,11 

�ckction o l "  1·csearch sample. 

13 Sam p le a n d  Sample Method 

'The sample method for this research \\Ork is  the portion of the 

popu lation to be used in representing th� n,crall population Hence, the 

population to be looked is Bako prinwr� schn<•I .  Sanda . 0�1111are primar) 

school in term l'r teaching Jnd learning, drama in 

school and lkkaj i pri 111ar:i 

the \ arious channel or tek' ision and n1dil• h11tN'-

16 



Dawn ('.!00'.!) posits ti . . · · lat purposive sa111pl ing i s  
r:.ithcr than gcncra\i/.al ion oi ' the goal .  

. t  Method of Data Colketio11 3, 

used for description 

This instrument or data col l ection is questionnaire. /\ imed and 

objective of the study to which the respo11tkm arc required to answer by 

writing, their rcsponsc.(/\ruczui\q, 1993) 
Whcnc\'cr the sumplc size is large questionnaires most reliable and 

· 1· bl · · 
· · · s every subject economist or pro em o l t11ne and fund observe 1ntcrv1cw <1 • 

ol'thc popul ation. 

Qt1L''tinn11 ·1i1\.' wil l \' ,  1· · I d · 
. . 

' 1c .c 1 v 1ce into two s<xl 1011s /\ and [3 . i\  w i l l  generate 

imprO\ Cl\\C\1\ about the respondent pcrson� i l  cbta and s<.:c Lion [3 wi l l conl<1 in 

question rdatcd to their subject maner or inquiry.  The question wil l  

comprise both opened and closed ended question which 'enable respondent 

Ill n1111111�111d \\'here necessary and also hdp diminatc ambiguous and 

irn:kYant statement that as a related is nc·<.:cssary to the subject matter the 

questionnaires \Yi\\ be self� administered. 

17 



�. I 

CHAPTER Fotm Presentation, An alysis and Interpretation of Results tNTRODUCTlON 

The analysis and 1hc ·1 t · . · · · b · 
n e1p1etat1on ol dala collected trom as1s on which the research process. The answer lo the '""' data lhc question which is 

the raw data is analyzed in this chapter, ror lhe emergence of mean full conclusion. Analysis would be conducted 011 lhe observed events . The analysis '.'.O questionnaires were administralcd and fitly (20) was returned by 
the respondent which the researcher then analy1.cd based on the data and 
i tems in th<.' questionnair<.'s. 

t2 Data Pn•sc nt;1t"ion and Analysis 

Thl' sc'\ l)t' the respondents 

rs ,, I c No or respondents 

i\ lak 35 

Female 1 5 

Total 50 

i l'crct:nl�g,e (%) 

\ 70% 

I 30% 

-, 

-� I 
I - --1 
1 1 00% l 
l -

The information on the table above show that 1 5  respondent represents 30% 

are mnle " hereas 3 5  respondents represents 70'Vi, arc l'cmalc: meaning both 

m:ik :mcl krnale were engaged. 

I abk 2: agc o I '  the respondt:nts 

Ag..- �No nf respondents 
--

20-30 � ..- :1rs '.'.0 

r 3 1 --rn � c:1rs - 20 

-1 1 and abo' e ----t-1 o \ - o  ) 
--

Total ---� 
18 

I l\:rcc111agc (%) 1 --j 1 .rn°'o -
1 -10° 0 

- - - i 
- - -1 

:!O"i1 
-------i 

1 00% 



'!'he nbovc table indicate that 20 respondents represents 40% are 20-30 year, 20 respondent represents 40% arc 3 1 -40 year, while 1 O or 20% the respondents willing 4 1  and above years . 
'l able 3 :  the marital statu� of the respondents 
I Ma ril;;\ status \No or responde-;)ts I 

- ·----lSing.le 3 5  I 
Married �o 

---
Divorce . I \ Total s o 

I Percentage (%) 
I -- -1 
1 70% 1---------1 1 20% 
I 1 1 0% 
I 1 00% -1 -- _I 

The t:1hk abo\'e show that 35 respondent n:prcscnts 70% are single 
(un111:1rric-d) 1 0  respondent represents 20° 0 or the respondents is marred 

\\ hik 5 rc-spondent represents 1 0% arc dirnrcc: 1«:spondents. 

ahlr .t: do \ ou understand the important or dr.1111:1 in teaching of English 

ang.uage·� 
R.:sponscs 

----
Yes 

,--No 
Total 

Respondents 

3 5  
1 5  
50 

\ Percentage (%) 
-

\7o% - - - -

1 - ----
1 30% 
fl00-01._o __ 

---

1 

horn the table above. 70% of the rcspo1llk111,; : 1�n.:cd that they understand 

e important or drama in t.::aching or [ngli�h l .:11 1g11ag.: \\'hik.  30% of the 

spondents disagreed that they did not und.:rsland th.: important or drama in 

ching olTnglish Language. 

blc 5: Do you understand the role drama plays in 1h� lit '.: ofstudenls'? 
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Responses Respondents Yes 
No 
Total  

30 
20---

-- /so --

-

Percentage (%) 
I�% 

_____ I 1 40% -- � 1 00� I i -- -From the table above, 60% or the respondents agreed the fact that they undcrswnds the role d rama plays in the l i fe o f stud.:nts �md 40% o f  the respondents dis:igrccd that they do not understand the role dra 1 11a plays in the l i fe or students. 
Table 6: Do you support the fact that drama should be embraced into the 

Nigerian educatiomtl system? 

l Rcspon'c� 

I Y e � L -j No r. ,, I Ol:l 

Respondents 
44 

6 

1so 

--- - - - -1  
Pcrcenla�e-(%) 

_ _J sso/o _ __ I 
1 2% I I 1 00% 

I - - - ·-

From 6 abl'' c. 90% of the rcspondrnts said the '  support the fact that drama 

shtllt ld be cmbrnced into the Nigerian educational ,ystem while. 1 2% of the 

r�spondems said they did not agree that drama should be embraced into the 

\igcrian educational system. 

Table 7: Do you agree that the Nigerian educational system allo" s drama in 

sd1oolg'.1 
Responses 
Y�s 
\!o 
·1 otal 

-\ Rc�po�clcnts 
' -

I ..J O 
1 0 

___ J 
I 50 

-- ____ J. 

zo 

I l\:rccnt:12.c ( % ) 
I 

-
80° () 

I 20°0 
I - -I I 00°,o I 



Frotn 7 above, 80% of the . tespondent . . . ct . s agiccd that the Nigerian educational ·t�in allows rama 111 school s, While 200 >)' . . ' Yo of the respondents disagreed with the _. g that the N1genan educational s�l 111- system allows drama in schools. 

fi1Iile 8: ls drama played in your school? 

I Responses --1, 
-

1 • 

_ 
_ __ • '-espondcnts 1 Percentage ('�) �s __ �- 45 90% No 

_ _ 
_s _ 

\ 1 0°1:- -= _ _ / l I\11:1 1  � 1 1 00% - - 1 I 'rorn t:ibk � abon:. 90% ot' the respondents agreed that dramas are played 
in their schools '' hi k. 1 0% of the respondents disagreed that dramas arc not played 

in your school .  

Tahk 9 :  . \re � l'll one among the casters? 

Rc'spt)l1SC� 
Ye� 

\o 

l'ot:il 

Respondents 

30 

::!O 
509 

--"----

I Percentage (%) 

1 60% 
-

1 .1()% -
--- 4 

I - --

1 1 00% -----

From 9 abo1 e. 60% of the respondents agreed that they arc involved in the drama 

casters 11hilc. -WO/o of the respondents disagreed that they arc involved in the drama 

CJ1tcrs. 

Table 1 0 :  ,\re � nu educated 11 hcncver dr::unas an.: acted i n your school? 

Re>ponscs l{cspo1�·s \ l'cn.:cntagc (%) -

Yes -10 

0:0 I O  

1 otal )0 
-

- 1 �0°o - --

20° 0 

1 00° 0 
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t�bk I 0 above, 80% of the respondents agreed that they arc educated 

!'"'"' 
· 

·  

d greed 

.,·er drrimas arc acted 1!1 their school while, 20% of the respondents 1sa 

he Ill 11 
·e not educated whenever dramas arc acted in their school.  

thcY 31 
th�t 

. ssion of Findings �J 01sCU 

From the table above, 70'Yo or the respondl"nls agreed that they understand the iinporwnt o i" drnma in teach ing of 1-:nglish I anµuagc while. 30% of the tents disagreed that they did not understand the imrorlant of drama in 
r�sponl 

t�:iching of Eng,lish l ,unguagc. 
From the table above 60% r I ' 0 t 1e rcspondcnts agreed the lacl that they 

untkrstand::: the role drama plays in the l i fe ofstudcnb and 40% of the respondents 
disagreed th::it they do not understand the role drama plays in the l i fe of students. 

From Ci above, 90% of the respondents said they support the fact that 

dr:11113 should bl' embraced into the Nigerian cducatinn:tl system while, 1 2% of the 

r?spondcnt,; ,;�1 id the� did not agree that drama >lmuld be embraced into the 

:\igeri:111 l'duc::u iL>n�1 I system. 
From 7 :ibo' c. 80% of the respondents agreed that the Nigerian educational 

$\;tenl al!O\\ � dl"<ll113 in schools. \\ bile, :!0% of thl' l"L'SpOndents disagreed \\ith the 

· · · · l t llo\l's drama in schools. 
sa111111 that the '.'. H 1enan cducationa sys .em a · 

. 
-

_ 

-
9001 f the respondents agreed that dramas are played 

1-rom table 8 above, 10 o -

d 1ts dis·iorecd that dramas are not played 
in their schools " hile, I O% o f thc respon ei · ' "  · 

in your schoo I .  

l'rom l) aho1 e.  60% o r  thl' responden ts a�·.1n·d 1 \ t a l  thi:y arc in\' Ohed in the 

drama ca�t..:r� \\ hi k  . .. wo o  of the rl'spondcnts di�aµr,·,·d t lt at thL'' :1re inH1h ed in t he 

drama ca�ter�. 
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Fro111 table 1 0 above, 80% o f the rcsponck1 1 ts  :1t,;n:1.:<l that they arc educated 
'r dramas are acted in their school while, 20'Y., or lhc respondents disagreed 

d1�n�ve 

. . 

1 
·c not educated whenever dramas arc ac.:tcd 111 their school. 

the)' a1 th�\ 
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, 
C'HAPTF.R lil V 11 Sum m ar" Cii 1 

· 

·' , . nc us· •on an1I 1{1 . . 
· 1 ..;u111111:1 ry 

\ o111 1 1 1� 11da t ion 
' . 

. • rhe main purpose Of this stud W . 
. 

y as lo lllvo.:stig,ah.: I . . . . 

I. li la1H!Ufl!:?.e. mnmly in iiriiii� . 
l ie 1olc drama in teachmg 

c ,, is - � - ul \I school . 
�o� . . , "' . , . 

' s in Y ola n11.:lropolis. 
L1ter:itu1 c l c\ lo.:\\ \\ ns done accord in' 

. . · . 
. . 

. . . . . . 
g to lh1.· v:iriahles and hypothesis for the 

d to t:ic il lt.llc tho.: d1scuss1011 ot' ti 1- . 
·1\1 ) lC llld11 1" · S . · 
, 

• • . 
,_s . · lll \ cy n:search design \\ a' 

d i ted tor the stud� . I his \\"as bcc:iusc ti , . :1 of ' • h: 1 cs1::1rchn h:1s no direct control of the 

. ·l ·  c!llknl ' ariables which bcc1usc th .· . . · · . . . . 1n11P <.: l l  lll.1 i 1 1 l 1. s t . i t 1011  has a l rl!ady occurred. /\ 

san1pk ot" Ii Ii� ( :' l ) )  r1.·spondcnts " :is randomly scln:11.·d l ( i r  the study. The selection 

\\'1> done thrmq;.h the• sim pk r:rndorn sampling technique 

Simpk r:rndom s:1111pli11g 11.·chniquc. This was lo �ivc cqual and indcpcndrnt 

'""Lll"lllllil\ to :111 the members in 'the popula1ion nrc to be selected. The 
1 1 1 · 

Jl:cs\ionnaire '' :b 1h1.· ma in i nstrument used l(1r data collection. The data were 

il1!1wcd per,;01ull�  b� 1he ri.:scarcher. 

fo IN 1h1.' h� !'0ihi.:sis formulated to direct 1hc ,111dy. the independent and 

,t:':nd..:111 \ ;tri.1h\·:-. \\ere idcnt i lied. The' perc1.'11l.:1��1.· :i 1:11: si� "ns considered mnst 

0rr:11pria1e \\) h.'st the h� po1hi.:s is for the sllld) . I his ,tatistical technique \\"as used 

�!:JU>1.' of the n:ltllre of \he \ ariables invoh <:d in thi: hypothesis diri:cling the 

':�di . The resull 01' the analysis indica1es 1h:1l innucncc ot' mother 10ngue. 

'"guJge b:1ckg.round. age. conducive cnvi ronn1..:11L ll.':1chcr bchaYior. The use or 

' ·· 

:r.:d1ing. ma1erials and method o r  teaching sig.ni lic:ulll� has impact or students' 

. I. ' " '' ··• ' L. 

'-hie1 em, . t:nl I ll 1:11!.!.li sh 1<1111.!ll ll".;. f3ascd Oil 11 11; u1111.' IU�ion 

:1c-
- - 0 

•\Oline I ' · 
. . 

. 

nt .111ons ,111d sug.gcs11ons !or further s1ud1cs 11 .:re' n1:1de. 
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, 11l·h1sion 1 { 0  
�·· d d iscussed the content of d . . . . . . · h 

. o;ttl � · 

tama act 1v1 t1cs in lcach1 11g of l:nglis 

Jhl� . 
. 

· tl1c 11nmary l evel 01· edu · t' 
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. t .011 for possible amend111ent of the activities. The theory was based on 
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·:Kher 1' - ,,. 

. . 
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• d . . .  . . 
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. • l ll' �cl\ 1..' J'llllll'ilt \\ 1 c 1  L• s. ' "  = 

:ti the r: 1. ng 1sh l'duc:.11 ion. 

25 



CT! ,, � ce. u;· -u 0 ;::,- ,, 
'"" "' 

� §' 
" '< "' ao 
0 ,, 



r") I· I 
.,.. 

� " " i .. J ' ; / t. , ,  I ;f:. [, r, ,, " r ( ' : I� ,, ' I :. '· ·- �.' • /  'I'• 
'• ,, � : ' ·  ,,, . .., � ' , 

; � � I 
'-· '� 

-� '; /• ' -:. - C:. . .  r, /. - -� -
/ r: -. :;; ?; ::: 

:;; 1 � ;. -.,, - :;; :;; / 

& :::;- r. =3 '.:; ;;:; ".:.. "./ "/ 'f � .. ! J � :-l 
r 

.. 
r ;?" 

;:, ;. 
'/ ii � r. 
::r ,.-� 0 / ... 2. ::!". .,, / -; 

r' 0 
·1 .•. -l 
. ! fl 

'· � -; 
-:: --

.:.. 

!c_ .::::. -
-

/. 

.... ,. 
I '/ r, :::r 

0 ?. 
ri� 
? 
F, :;... 

-

-
-; 

r, 

� 
-:; � ..., '"' 2. � 
r, 
:-: ;;:; 

� I 
g :r 
c... ,,,., 
B 

<--
� 
� 

-
-

" 

-

.. t 

;;:; ·"" 
..,, ·""' :z 

) 

.� 



'<l07). Contox<cmiiz;ng T%oh;0g '"' 1,,,.0;0S ;, Ro,,] p,;m,.y Schoo\; 

)'>I , d. l-

. 
. 

'" . """"·ch Pop" Vo] .  I No. 20 "'"""' by GoogJo ,,.,,b °" 26/\12001 

.. ,u,111 i:J111. · 

,0 1 1 )  Pri n..:i pies and Practice of Education. Sinl!«tporc: Longman 

1.S l-

. 

'<· 

· · 

• 
· • · 

• Th · Ch'""" 

• 
� oo7) L in nu 1 st1c Power L:..ncounter \1 1th C hmua /\chcbe c 

\I ( ..'. . '=' r S. 
�h� · 1 ,.,  Marchn I 997L 260 (cntur) -

R (1006). C'ol,!.n i t i on ::ind the development ot'lanl!ual!c New York: Wiley. 

J \ -

' ' 
:'- . 
fjJ S.E ('.�00-l ) . I ;111guag.c Attitud..::, use and proliL·icncv I\' Sociol inguistic study of 1 . . 1 · 11 N i •'cria U npubl ish ..::cl D. Phil. Thesis. En�hs i ' "' 

. 1· N ("007) 1:oumbt ions o r  lkhavioral Research. New York: Winston. ;J\\\�l'l. , I -

:·�n. S.D ( 2 0\l� \ Sc-..:ond L;111gu;1g..:: Acquisition ;md ":i:ond tang,uag.: learning,. 
Pr�nticc-1 bll intcrnatio11;1l. 

;·.1�k. R (cd) (200<') Cas.:- Studies in EL T. London: \\'illiam Colins sons ancl Co. Ltd. 

\I  ( 2006) Speech (\,1rnn11ni1y. New York: 

;.:::': \\ 11 \\.hi ad .. \I l.'l lpubl ishing.com/content BPI .  images.html. Retrieved on 

:, I 200S 

D .. \ 1 20011 ). Resources ::ibout Language and C u l t1 1 n: . Washington DC: George 

\l h · ' 3' 1111;!\Llll l Ill\ ersi l� . 

' \\'. 120 • 
. . . ' . . . . 

04). C ontcmpor:tr)' L i ng.u 1 st 1cs  An 1 n t roduc 1 1 L1 1 1 .  1 . Llndo n :  Pearson Lduc a 1 1 LJ11 

Lid. 1 1 6  

.,,._ \ 1200;:\ I l :lllt!Ll·lg.e in �(H.:iet' 
(,\ford Uni\ er�i1' Pres�. 

\n introduci 1<lll L I '  "''· i 11 l in�uistics '-'..:" Y(nk :  

28 



I \, ,, l-
,d, '· . 

,1.1rin<1 

'<H\7) I """'"'"' ""ii '>•lhwo. t · "' il<>m;,, 1 1,.,,.;,,.,.,, Library San 
) \ ldrl.'ssi n).!. th,, I ·  \ · 

· \ 

1 \l (�007 · · l ' ·  � t lll'Ultonal Needs nr < 'ulturally and Linguisttcal Y 

• \ . 
I . 1 'I" \\' 

. t 

• l'<llt <.: :>. <ltso11· ( )I \ 1 l · · lJt1ivcrs1 Y· 

.. , 

. \ (l\111111011 

) ,.,1 ,  
. . . 

J I  , .,, cld i11t-: rn :H i,,11·l l .l lrg 111lo�hcc1s. Rl'tn1·vl· "" •4th or January, 2008 1 1 7 

. - \\ \ ·�-
--� 

. 
�o09): \ "ngl i:;h L1ngua)!.l' l'l'achcr hluca1io11 ·I earning to teach L'.ngltsh; 

D l-
·:111· 

I in\.. i1h!llb.dsl'\ i,•rxn111 . Rctri1.:v.:c! on 1 7'i. or January 2008 
· \\\\ \\ . -·� 

•()O'i). Fund;1m,·n1�1l , 1111 l- . l'tHll'l'pls o f  l ,anguagc · 1 caching. London: Oxf(ird \ ni'.:r,;it: \>r,•ss . 

.. \\ .B l:OO�). C1.'nducti11g l ·:ducationa\ research. New York: Harcourt Brace "' ,n. 

)l1.1nlwinc l m ' .  

<O t�ll0(1 ll \ .HlSU,\�CS l h i 11g on 801'1'0\\CU l irne · /\ frica New�: Nigcria 

i_;N>k) . I .S ( 1 978). ·1 hnught and language 

�!2).'-'h.l1:l11l'\ l'r.l'dll ' n!.otsky/rnilkr.h111!. Retrieved on 24th of January 

· i ,anguage I .in\..s 

.. ' "nu 1'-cmbo S . l  t::'.008): African Voices An i 111roduction to the Languages and 

,.:,�uistic� of :\ l.ric::i.  Johannesburg: Oxford Uni,ersity Press 

��C'.3 1 :001 1 .  I h-: 

"'�·· 
. 

�\ i\y.�r .:=u"1g ... • tt!:J:J.:rl 1..'llL 

Enc\'cl opc:d i n  !'rec ,, . .  -

\\ \u\iy:1 .htn1.  l�c· tric 1 ·,I (>ll 1 7 '" (>f J : 1 1 1u : 1 1· ) ,  :0011  

_(Hll'- l 1 1  I L h1undat ions , , 1  I : 1 1 1g.un!!-c' \ c 1 1 1do 1 1 :  t h l lml l l i 1 1 \ ..: r:; i l )  Pn: s s .  
�c�t�. \ (1 . 

. . 
. . 

(,r t, an)!llag.c ,\n i n1 n1d 1 1c·1 inn  C:1 1nbr id�c :  C ambri d�c  

Ci. Coo�;. I h� sw<l) 
1 r."er,jt, Pre,:-. 

29 




