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Abstract

Mother tongue generally is the language a child acquired from his/her parents,

"once language at birth, the language ·of the native community into which the

child is bom". A child is an expert on the pronunciation of at least one language.

The language in whose pronunciation the child is expert is normally his/her

mother tongue. ln this perspective, the child proficiency in the native language

becomes a determining ground on which English can be satisfactorily learnt.

When a language learning is well grounded in his/her native language, he or she

is empowered to draw the similarity and dispensations
there are in both the

language of his/her birth and any other in question. With that ernpowennent,
the

child can effect corrections or changes especially with conscious effort and at

will when faced with any difficulty that are from language differences. The use

of language positively by the parents to the child will bring about social

integration and such language must be the mother tongue. It can conveniently be

maintained that mother tongue serves a sound basis for acquiring correct

pronunciation skills in English because the ability of an individual to speak

English in the present dispensation
will undoubtedly offer him/her social

integration. This study exposes the fact that most elite parents for the reason of

prestige would prefer their children to use English at the level of discussion.

This came study will also indelicate in no small measures that the purposeful

use of mother tongue will enhance effective teaching and learning in classroom.
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CHAPTER ONE

1.0 Introduction

1',,[other Tongue a first language (also native language, arterial

language or L1) is the Language a person has acquired and from birth or

within the criticR\ period, or tlrnt person speaks the best and so is often the

basis for sociolinguistic identity Mother tongue is a language that person

speaks the best and so is often the basis for sociolinguistic identify.

Mother tongue is a \angu<1p.c that a person acquired as a child at home

(usually from his/her parents).

Femi and Wale 91990:49) secs mother tongue as "usually the

sequentially
first language

of a bilingual/multilingual person".

occasionally, a sequential language could become a mother tongue if it

assumes the role of a mother tongue as in the case when a

Yoruba/English bilingual wl10 was born in and grew up in England uses

English for most of his needs without having any recourse to using

Yoruba.

In :,;ígeria for instance, Yoruba, Hausa and lgbo are mother

,nng,Jes for Yoruba, Hausa and lgbo cultural groups. It is the language

y,?.t
id,;ntifies with the personal

or native culture of a

per'.irJn.



\fo·c"her :ongue can also be defined as the language in which a

biling1.ial or multilingual person conducts his everyday activities in which

he has the greatest linguistic facility or intuitive knowledge. Femi and

Wale (1999:50). The person who is a native speaker is exposed to the

language t\venty-fourhour daily. He uses the language both at formal and

informal interactions. He understands the rules of pronunciation, syntax,

lexis and discourse without having course to refer to texts for correct

usage of these aspects of his/her mother tongue.

Language can be described as a variety which has the socio-

cultural function of serving as the instrument or nationalism and a in a,

speech
community or nation,. ln other words, it is the language which the

users employ in expressing their nationalistic spirit. lt is the language in

which they take pride in such is the case of the English language in

England.

First language or mother tongue is the only language of a

monolingual person
which is acquired naturally in his/her native

ensironment and which meets ·all his/her linguistics needs (Afolayan,

l9S8). For instance, in England most native speakers of English know

now to use the English language. It is therefore the only language that

2



they have in their speech repertoire and the only means of communication

available to them. Such people are monolinguals and monocultural.

Chumbow (1990) describes mother tongue as a medium of

communication which enables· the child to learn and develop faster

cognitively. Mother tongue according to Chigoke (2003), has been

proved to be the best vehicle of communication for effective teaching and

\earning of any subject in the school.

The above discussions show the place of mother tongue in human

beings and roost especially
the early life of the child. The child learns and

understands how to communicate in the immediate environment in

his/her mother tongue, recognition of items and greetings
are usually

done through the first language of the child and when the child is later

taken to a formal learning environment, it helps the child to learn faster.

ln regards to the above statements, this research is going to look at

th< p\scc moth<' tongue in the lifo of elite ps,ents in the ,a,ly childhood

edurntion. The <escs<ch wl\l ,!so dud! oe how moth« tongue could

influcnc< the llfo of the child positively.
Fo< dicctive e ond simple

learning to take place
either at home or in the school, mother tongue

should be giveo, pNP°' pince to dwell both in homes ond ed education,\

settings.

3



1.1. Background of the Study

Mother tongue is not nevi. ln fact, it is as old as man. Every ethnic

group has its root or basis from mother tongue. Mother tongue is the basis

of the home and the society at large. ln Nigeria today, there are children

and quite a number of adults whom could not speak or communicate in

their native tongue or mother tongue. For this reason, it has become

imperative for parents to at least help the child or make sure the child is

able to communicate with his/her mother tongue in his immediate

environment. Because of the contact of the child with his environment,

his parents' tongue might not he his mother tongue.

ln some countries such as Kenya, India and 'various East Asian

countries, "mother tongue" or "native language" is used to indicate the

language of one's ethnic group.· ln Nigeria, the same is applicable. The

first language of the child is part of their personal,
social and cultural

identity.

1.2 Statement of the Problem

In every society, be it urban or rural, mother tongue is the back

hone of such society. Little oc 00 emphasis
h.s been put on tl,c issue of,

moú>e< tongue by dite P'"º? cspeci,\\y P""''' thsl settle in the cities.

Parents do not communicate
with their children in their native tongue,

4



believing that the children may not learn fast or speak good English in the

school. Elite parents have neglected the mother tongue, making it to be

seen to the child as an optional tongue or second language.

Mother tongue if properly learned by the by the child from his

early years, will help the child to communicate and understand his society

faster". ln the learning environment, the child will only transfer what he

had learned from his native tongue to what he is taught in the learning

environment which aid learning to take place even faster in the child. A

child who communicates in his mother tongue at his early age, have a

wider range of vocabulary and will be vast in the use of words.

1.3 Purpose of the Study

The purpose
of this research is to investigate what level does the

dit< p,ccnts ,gceed tho\ moth" tongue should be ,\\owed in the e,,\

childhood oducat\oo. To iO'esligot< ,!so how m,ny P"'º" enoourog< th<

ose of moth« tongue to thdt c\ú\dtsn at home by oommunicet\ng in the ii

n,tivc \anguoge
witlt thd< child«n. ln monY ethnic gmups,

this has

bccmno ver¡ ,lrunüng ss some ctltnic e,oops '" ,\most f,cing out due to

\,ck of native speok«s
of such \,ngu,gcs. It is impoctont fo< chil<ken to

be competent in thoi< mothcc to"S'" bcc,os< , concept fonnat\on is

easier in mother tongue.
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4.1 Research Questions

l. Wbat are the advantages of learning the rnothc:r tong.ne A the e,,r\,

childhood?

2. How important 1s mother tongue in the learning ,?i u sc'c·,,111_\

language

3. To what value is the mother tongue to the child"?

4. To what extend could a parent going making sure the child knrn

his mother tongue.

1.5 Hypothesis

In this research, the following hypotheses
were fonnu\utcd:

l. Mother tongue gives the child an awareness of his c11lt11rt' r,nd

helps him to appreciate
it.

2. A child competent in the mother tongue docs not in any wny p\net

himfher at any disadvantage
in using English-the second \an&1n1¡¡,,i.

3. P"''"" must estsblish , stmug hume \,ug?ge puliey ood ,,,.,k,

consistent effort to help their children develop good literacy g\d\18

in their f¡rst language.

1.6 Significance
of the Study

The significance
of the study is to empower the uiic of mo1her

tuogue in th< o,dy lifo of the child, wh\ch will help the child ló kuow

6



more about his tradition. Native tongue or mother tongue in this research

will encourage different cultural groups to see the need to communicate

in their mother tongue to the younger generation.
The study will also

assist the general public to know the consequences of not using mother

tongue in the early life of the child.

ln addition, the study will provide
some information about the

status of mother tongue in our society. lt will also assist the general

publlc te know the ,ffed of mothec wosoe, how it eases leamiog in the

early of the child. Another relevance of this study is to promote
the use of

mother tongue in our institution of \earning, especially
the pre-primary

level.

1.7 Scope and Delimitation of the Study

The immediate environment of the child will be covered at the

cause of this research,. The research will also dwell on the time the elite

pornnW spend
with tho child to moke su<e that tho child uses tho mothot

tongue properly.

1.8 Functional Definition of Terms

The following terms will aid the understanding of this study:

l. F,\ite, Flitc is , small grnup
of people

who oontrnl a

disproportionate
amount of wealth or political power.

7
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2. Parents: A father pr a mother. The adopter or guardian
of a child.

3. Mother tongue: Native language a person has learned from birth.

It is pass on from parents to the child especially
the mother.

4. Childhood: The state or time of being a child.

5. Eduoafiont 1b, prnoess
of tcachh,g, the iostroction ,·w,ivcd th<

process
of training and in proving one's taste.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.0 Introduction

A great deal of work bus been carried out in the general
field of

language acquisition and learning. Ho,,.¡ever, this study investigates the

elite parents
and the mother tongue (MT) issues in early childhood

education, which serves as a basis for greater
achievement in spoken

English. ln this chapter, relevant literature would be reviewed to give

support and background to the study.

2.1 Meaning and Nature of Mother Tongue (MT)

The meaning and nature of mother tongue (MT) is generally,

app\ic,ble
to oil \,oguages within cvecy human wodd ,nd used hy hum'"

p,;soes. LMI!"'•' apa<l from being the ,obi de of eommu,üestlon Is ,lso

die medium th,oogh which teachlnS Is dispensed
Thc<efoco, \c,coing Is

oot possible
without teaching in, psrtleuls<

\snguoge ood t,,ehlng is not

,quollY possible
oxoept with the ,Id of, morn so, to ,ttoin best ,osult in

teschiog ond \corning, the \mtgusge lo use must he thot u Jneh is

eomprnhensih\e
hy both the t,schec ,nd \com«. Hoff 1200 I ,242) states

that:

9



Long before now theoretical significance
to the study of input,

child language researches were studying mother Speech to their children,

Mother speech being the various ways or techniques mothers convey

information or Communication with their infants and babies.

Jiya (2007: 148) explains that: "indigenous language could be taken

as language that are native to their respective language communities

inespective of whether they have orthography or not because the natives

can communicate and live their normal lives which can only be expressed

more perfectly in their own tongue". For Hoff, (2001:242)
language

spoken
to chi\d<en hns füc charncwislics

of being in fonn of

conversation, which tends to be about the here and now, gestures, very

,cpctilioos ,rnong ofüc,s. Soch is fü, º''°" of ,he \anguoges wifü which

mothers relate to their children. Children's response to mother's speech is

innate. lt is natural and an unconscious act: Acquisition takes a gradual

process
until reaches fullness.

Olaoye (2007:4)
defined mother tongue as: "ones language at birth,

ücc \,ngooge of Lhe n,livc community into which ch, child is bom. This

Jcfin\üon is bn?d as furtcliona\ ,ha,acteüsücs
of \angoage gcn«a\\y

s,\iho (2007) gives ne\<% noW<' oc descciptlon of mofü« tongue. ln this

context he secs "moth« tongue ,s synonymous
wifü indigenous spoken

10



a,

language in Nigeria through which communication ensues. lt could be

Bassa, Hausa, Nupe, Gbagyi or any of the other over 250 languages in

Nigeria".

Mother Tongue has been defined as that language which the child

acquires or "learned through the language of the mother. It is conversely

used between mother dud child; and all close associates of the child

within the child's familiar terrain. Jiya'(2007: 148), postulates
that

"indigenous language could be taken as languages that arc native to their

respective language community irrespective
of whether they have

orthography or not". The above assertion portrays
a vividsupposition that

mother tongue is a language since every language is basically for

communication.
Ibrahim (2006:80),

"indigenous Nigerian Languages arc

actually great sources of knowledge and could well lead to and provide

keys to u,1de?unding ou,''"''°'"· lbeic de"lopmenl will ,\so spell the

development of the entire society and indeed our world.

Elugbd (2004:1)
asserts that: "each of us is an expert on the

peo;rnndotion
of et \e,st one lengu,ge The \enguage in whose

prnnoncietion
we s,e expert is nonnolly om moth& 1ongu, the \,ngue,e

in which we are most proficient
and of which we aid native speakers"

.
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l.2 ImportantIssues in Early Childhood Education

Eady childhood education also (early childhood \earning and cnrl)

education) refers to the formal teaching of young children by \"'ºPk

outside the family or in settings outside the home. "Early chil,1hood" is

usually defined as before the age of normal schooling five years in 11111s\

nations.

Early childhood education focuses on children \earning 1\iro11gh

play, based on the research and philosophy
of ,lean piagel This belier i?

centered on the "power of plaf'. lt has been thought that chtldret\ lcurn

more efficiently and gain more knowledge through play-based
activ\\ic?

such as dramatic play, art and socia\ games.

Researchers and early childhood educators both view the pnrcn\? us

an integral part of the early childhood education process,
Ol'lcn cchtcAtorR

refer to parents
as the child's "first and best teacher". lt is very impor\Alll

for parents
to stay engaged in their children learning process even if they

arc getting most of their education from a day care, day home, schoül é'\t.

The knowledge ¡,,mt fonn a psrt w;\1 he mo" cJ,e,ish,tl Mttl

c,memhered hy , child then if eny othet petson u,ught them, esped,ilY ,t

an early age. Early childhood education is crucial to child develor>tnent

and should be entered into continuously with someone you trust.

12
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Much of the first two years of life are spent in the creation of a

child's füst sense of self most children are able to differentiate between

themselves and others by their second year. This is a crucial part of the

child's ability to determine how they should function in relation to other

people Early care must emphasize link to family, home culture and home

language by uniquely caring for each child.

2.3 Elite Parents and Mother To?gue issues

Mother tongue based bilingual programs
use the learner's first

language, known as the L1, to teach beginning reading and unity skills

along with academic content. The second or foreign language, known as

L2, should be taught systematically
so that \earners can graclual\y

transfer

skills from the familiar languages to the unfamiliar one. Bilingual models

,nd prnuti?s "" ,s do th<fr ,esolts, b"' wh'1 lh<Y ho« in common is

their use of mother tongue at \east in the early yea so that students can

,equice ,nd ¿,vdop literncy shills ia ,dditioe W un<le<sto,dieg ,ad

participating
in the classroom,

The affective domain, involving confidence, self-esteem and

;d,nfi<Y, is str<0gthcned by us< of the L,, inu«ssing motl"ti°" ,n<l

initlsticcs as well ,s ccc,ticicy. L, d.ssrnoms ,\\ow chH<l«n to be

lhwsel ces ru,d d eccl op th<i r p«sons Ii li<' ,s, wdI ,s th dr intcl 1cc1',

13



unlike submission classrooms where they are forced to sit silently or

repeat mechanically, leading to frustration and ultimately 'repletion,

failure and drop out.

Elite parents see it like a competition amongst them to raise their

children to speak English there· by parenting
the children from \earning

how to speak their loca\ language fluently and efficiently. If the parents

never learnt their local languages. their \ocal \anguages
would have gone

extinct. The Elite parents must not allow their local languages
to fade off

just because of modernization. ln Europe; the, white teach or train their

children to speak English and not Yoruba, lgbo or Hausa. So mother

tongue first. Elite parents
have this that, once a child speaks totally in

English, it 'makes the child a brilliant child, which is not true sometimes

or even most of the times Let us all embrace our indigenous language and

also encourage our children to embrace it.

2.4 Th< Pia« of MothH Tong•• in Lsng•••• oevelopm•nt of th< Child

The place
of mother tongue is pertinent in the language

development
of any child of \earning child. The importance which has

been ,ic,ched to il did not just e,nc<g< from nowhece. Even in th< coloni•l

"' ,coommendnhorus
which rnse frnm l'"gu,g< educ,üon wm stzted "It

is a new policy"
This statement is meant to indicate that there was a

14



language policy in Nigeria before the present one who was formulated.

The following statement support tile fact stated above:

i.. "the \ocal language should be used in the lower elementary

standard or grades.

ii. Lingua' franca of African origin should he introduced in the middle

classes of school of the area is occupied by large native groups

speaking diverse languages, and

iii. The language of the European nation in control should be taught in

the upper classes: "(NCCE, 2004:47).

Fawehemi ( 1975:57), opines that "African nations had their

indigenous languages before the arrival of the colonial masters. Though

many of the languages are heterogeneous
to one another. Following a

pccvssiw mylh about sub s,h,,, Afri" is lhet "" like , ton«· of D,bel

before European colonization".
·

Jiya (2007:14)
laments that, "most indigenous Nigerian languages

have been completely marginalized and are gradua\\y being reduced in

terms of status and relevance despite its number and great potentials. ln

the same vein, he expresses
that another area which constitutes a cause

for worry is the inexistence
of orthography's

in our indigenous laiguages.

He stresses then the need fot documcntstioo of doh cultUt? end

15



traditional norms lest they beéome extinct in no distant time. Having

pointed out the danger that besets our indigenous languages, he

recommends the development of orthographies
in our indigenous

language will enhance the full implementation
of the National Language

policy of the NPE from preprimary school to the university level.

Mother tongue in \earner's language development is as important

as the soul is to the body. The above statement can very well sum up the

contribution of Niworu (2007:138-139).
in which he highlights the

efficacy of mother tongue in the promotion of Adult Education and Mass

Literacy for sustainable National development.

The NPE document sates that Government will ensure that the

medium of instruction in the primary school of initially the mother tongue

or the language of the immediate community. and at a later stage,

English. This policy document hence lays emphasis on tl1c l 953

UNESCO recommendation
that the most effective means of teaching any

child remains the mother tongue which will ensure not only the child's

socialization but also bridging the gap between home and school:

Therefore taking cognizance
of the intended beneficiaries of the

UBE programme
children, adolescent, youth and school drop out, etc.,

One believes strongly that the medium of instruction should be the

16



mother tongue or the language of the immediate community if the

objectives of the programme would be realized.

With the above stated facts drawn from various studies and the

UBE recommendations, we are left with no option other than to agree that

if the basic education as stipulated is for "every Nigerian child of school

going age:, and if the learning needs of "young persons who for one

reason or another, have to interrupt their schooling" and if the programme

will ensure "laying a solid foundation for life-long lea ruing', the medium

of instruction should be the mother tongue or the language of the

immediate community of those categories of beneficiaries. Through the

mother tongue whatever skill or knowledge these recipients will gain wi\l

he concrete: intimate and Jong lasting.

Mother tongue promotion
in school helps develop not only the

Mother tongue but also children's abilities in the majority school

languages. This finding is not surprising in new of the previous findlngs

that: (a) Bilingualism confers linguistics advantages on children and (b)

abilities in the two languages are significantly
related or interdependent.

Bilingual children perform better in school when the school effoctívely

teacher the Mother tongue and, where appropriate,
develops literacy in

the language. By contrast, when children are encaged to reject thiúr

17



Mother tongue and consequently, its development stagnates. their

personal cud conceptual foundation for learning is undem1ined.

Wben children are learning through a minority language (e.g. their

home language), they are not only learning this language in a narrow

sense. They are learning concepts and intellectual skill that arc equally

relevant to their ability to function in the majority language pupils who

know how to tell the time in their own Mother tongue understanding the

concept of the time. In order to-tell time in the second language (e.g. the

ma_iority language), they do not need to relearn the concept of telling

time; they simply need to acquire new labels or "surface structures" for

an intellectual skill they have already learned. Source (mother tongue in

school education) htt :/liteach\earn.or
cummins/mothcr.ht1n.

\ WJ..I.

mll·

2.5 Mother Tongue and the Elite

Language as a tool of cognition and communication is very

utilitarian in nature it is, good to he extent which it serves its purpogcs

well. Given that language acquisition is an arduous task that takes time,

effort and determination, why would an infant push himself to lean and

articulate his discomfort when. a whimper serves just as wel\7 lt is'

because, though his interaction with his parents, he has come to realize

18



iliat :fe.eling ·hungry· is different from feeling 'cold' and it serves him

well 10 he able to specify his feeling so that his parents can alleviate his

,voes more efficiently. Utilitarianism is at work right from the start. 1t is

he1pful tü dear this in mind when training to understand the problem of

language educJüon.

A good \m1guagc teacher should be able to highlight the

inadequacy of her students' l:111¡;.uagc by dc111onstrating a better use for

language. As one's out lnok in life can he .1ffcctcd by one's language

ability and vice-versa. such demonstration go beyond one of technical

expertise.

Individual take pair tn m,1stcr a langoage because it serves them

well. One is most comfortable ,md savvy with one·s own mother tongue

simply because it has served one well since young. One ,vould naturally

make the effort to pick up new languçiges a5 need arise, Conversely. when

one sees no need for a languc1gc, one would be a·1erse, to learning it. such

are the dynamics
to language acquôtíon and the indívídual level. To the

individual, language ]earning í•, a ·.-e,r)' p?grr,a,;c
is,ue- you either see a

need to it, or you don't.

Children Mother tongues ;,.re fragile ar,cl eas?ly lost m the early

years or school. May peopk rn,;,:t] 1:t ';_rp; quickly othngua\ children



seem pick up" conversational skills in the majority language in the early

year at school (although it takes much longer for them to catch ,1p 10

native speakers in academic language skills). However, cducr1tion? nn:

often much less aware about how quickly children can lose their ability lü

use their Mother tongue, even in the home context. The extent and

rapidity of language loss will vary according to the concentrntion nf

families from a particular linguistic group in the school and

neighborhood. Where the Mother tongue is used extensively in th,1

community outside the school, them language loss among young children

will be less. However, where a language community snot concentrntcd or

"ghee l-1oi zed" in particular neighborhoods,
children can lose their

ability to communicate in their Mother tongue within 2-3 years of ?tarting,

school. They may retain receptive (understanding)
skills in the lan¡;,,w1gc

but they will use the majority language in speaking
with their pc?r:; and

siblings add in responding
to their parents. By the time children becrnnc

adolescents, the linguistic gap between parents and children ha:, lv:cmn1;

an emotional chasm. Pupils frequently become alienated from the cult.urei;

of both home and, school with predictable
results. To reduce the extent of

language less, parents should establish a strong home language policy ;md

pcovidc ,uupk oppmt.mitics
foe cbild<eo to e,paod the füm:tiomo for

20



which they use their l\lother tongue ?e.' .g: reading and \Vtiting) and the

contexts in which they can use it l e.g .. community mother tongue day

care or p\ay groups. visit to the country of origin etc) Source; (Higher

mother tongue. Bilingual ta\ent and Bicultural elite) h

htt ://,Y\VW .theonlinecitizen.com120
¡ 4/04jbilinoua\-telent-bicultural-elite-

a-\abel-too-manv l 9/\ l/2013.

2.6 Mother Tongue the National Policy on Education

The language provisions
of the l 977 National policy on Education

are hereby presented:

a. 'The importance of a language in the educational process, and as a

means of preserving
the people's

culture the government
considers

it to he in the interest of national unity each child should be

encouraged 'to learn one of the three major languages other than

his own mother tongue ln this connection the government

considered the three major language in Nigeria to be Hausa, lgbo

and Yoruba (NPE p 8).

b. To achieve the above objectives
Government will ensure that the

medium of instruction will be principally
the mother-tongue of the

language of the immediate community, and this end will;
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Ill

Develop the orthography for many more Nigerian languages.

and

Produce textbooks in Nigerian language- (NPE, p 1 I en pre-

Primary Education).

c. Government will see to it that the medium of instruction in the

i.

ll.

primary school is initially the mother -tongue of the language of

the immediate community and, at a later stage, English (NPE p l

(4).

d. The junior secondary school will be both prevocational
and

academic. -The curriculum should be structured as follows:-

3. ln selecting two Nigerian languages students should study the

language of their own area in addition to any of the three main

Nigerian languages, Hausa, lgbo and Yoruba, sub_icct to avai\nbi\ity

of teachers (NPE, 19(4)) Akindele (1999:107-108).

Language in Pre-primary Education of the Child

The: position
of the medium of instruction íor pre-primary

education is clear from the policy. Just as the policy provides,
the mother

tongue ought to he the medium of instruction of chil<lren who still on

theic moth«'< bps. It will help to bddg, the g,p bctweoo tho ooo-forn"l

educations which the child encounters at school. Using the mother tongue

22



at nursery school will complement children's acquisition of the language

at home and thus help them to further learn about their environment and

social norms through it. Also. since it is the medium of instruction in

early primary education, the mother tongue can also best prepare
the child

for primary school. The use of mother tongue in pre-primary
education is

a good position if it is well-implemented. However. this position exists

only on paper and it is not clear how the government
intends to enforce it.

What is stated therein is contrary to what operates in reality, in which

English is used as the medium ofi instruction at this level since pre-

primary school are privately-owncc\.
Moreover, pro-primary

education is

an elite institution attended by a negligible number of the nation's

children and it is the wish of the proprietors
of institutions and 'elite

parents'
and the children that English be used as medium of instruction.

Of course. it is another matter whether this is in the interest of the

children or not.

Our contention respect of pre-primary
education is that government

should disengage its interest in it and let parents raise their children as

they wish bofo« t\,<y get to the pdm"'l' school. Educstion should

0c,nnaliY begin in the pcinmtY
school hut th< government

could counsel

paccrtn
of p,o-pcim"Y

,ge ehiidten t\uough vedous fo,m, of

23
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enlightenment. pr0gr-v-v·,ed
,"'r. lh"''" to properly bring them up. ln this

respect, parent could send their d1\ldren to leal1l in schools in the

language they wish. íh,,,(' r,2.rcnts who send their children to English-

speaking nursery s,hN'l? m:,,· hc1, e their children at a disadvantage later

when they will have to use their inother tongue for primary education.

Language in Early Childhood Eclnc,1tion

The \ang.uat;c po\ic: f,,r primary education recognizes the

importance of both the nwthcr ton&ue and English at this \eve\. lt

recognizes the appropri:1tcncss
,,t' tk mother tongue to childhood. And it

requires Ent;lish to assist th.: mnthcr tongue at a \ater stage' in the

primary school when it bclic\·cs the resources of the mother tongue may

not sophisticated
enough for the c:-;prcssion of concepts and for teach dig

other sub.iects. Akinc\c\c ( l 999: \ 12-114).
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CHAPTER THREE

.O Methodology

ln this chapter the rese,tr.:hc'r is f.OÍnf. t,1 dwell on research design

population sample, sarnpk .. md 9mr\ins technique, research instrument,

validation of the instrument cbtJ ,,,l\ccü,,n ,md data analysis.

3. l Research Design

This study intends to L\SC ,1 d.:,crip\ \\.: research that is. an analytical

and case studies \Yhich inn1hcs the dite 11,il
cuts in Minna Metropolis of

Tunga and hlaiturnbi D,it::i \\i\\ be c,,\kc\\:d frnm these parents and their

responses to questionnaires
Thc co\kctcd rcsponscs will be described and

analyzed.

Descriptive researches refers to rncthods used in exploring query of

subject where the method measures result instead of trying to predict out

comes or actions of determine cause of effect. Source: (Wikipedia, the

free encyclopedia.) hll?c_Dce.com/tnoti
f/cducation/types-cl:

?
3.2 Population

of the Study

The target population
for this study comprises the elite parents of

ho"'" in rung• ,nd Meilwubi Motrn1mlis of Chaochag• ,?cs\

Govcrnmont Ac<• of Nig0< Sta?' Those "" of demeoO ohôsen woold
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give the researcher the adequate infonnation required in solving the

problem under study.

3 Sampled Population and Sampling Techniques

The main sample population target for this study is the elite parents

of Tunga and Maitumbi Area of Minna. Because of the large population

of the areas. some elite parents where selected at random. Random

sampling is the basic sampling technique where we select a group of

subjects (a sample) for study from a larger group (a population).
Each

individual is chosen entirely by chance and each member of the

population
has an equal chance of being included in the sample. Every

possible sample or a given size has the same chance of selection.

The sample used consisted sixty (60) male elite parents and forty

(40) fern,\e dite pecents
which wcco rnndomly sdect,d. The both sex of

the elite parents
have the equal opportunity

of being selected for the

study.

3.4 Research Instrument

The instrument used for collection of data in the study includes the

questionosice.
The qucstionnsice

was well strnctucod ond consisted tdl

(¡O) items thet depict "rrious opinions ,bout dite P'""? ,nd tile moth"

·

s on early child education. The questionnaire
was used

tongue issue
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because of its inc>:_pr,'ssh "· ,1niek and easy td analyze. Also because the

questionnaires
,ir,' "\'c,1 Ii,· 1,, \\hat the researcher is asking,, tile

information )C'1in ê,111 h' ini11inu\ .

. 5 Validation of \nstn1nH'nt

The research 1<,,,\ "hi,·h \\,1, questionnaire
was administered lo th<;

respondents.
The r.::s.::ar..:h.:r distributed the questionnaire

tr, tht<J;

respondents
who responded rromptly. Validation of instr!J!Tí'.:nt í•, thé

extent to which an instrument measures what ii is supprffod 111 r(d;<',,ur1;

and perform as it is design to perform. Jt is rare, if nea.ri:.:

an instrument be l 00% Yalid. so Yalidity is.

3.6 Data Analysis

The data gathered from ,he q1ce:c,',onn6Ír<::
'é3'i '''

male female elite parents
a simple percent3g'é

·.,.?.é ·'!"io': ':, ··: ;('\((.?:;;:e the

response derived from the resp0ndenF

The researchers decide to use
,,,,,-_,,,,: ,.,•: :0• e"'?Y

to compare things that are not of S3Jn'ó éj,ce th<: ''º""-;,:,)', 1 ? ,rting

questionnaires,
it will be easy to comp,1re item.? or

respondents.
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CHAPTER FOUR

\'\ \tYSb x'\D l'\Tf.RPRET ATlON OF DATA

t•-?
,

ii.. ... researcher is
.

· gomg to dwell on the analysis of

gathered from the field. These are responses of the

lü th? (.1uesüt1
·

°'
. ,

'

- nnatres as well as the results obtained .

. t .\_nab si, and interpretation

analysis of the data collected from the respondent's

ye,r.ionna(ré is pres<:nted belo\\' using table for each researched question.

1:-,¿ 1¡ercenrngc
or the respondent is 1 OO.

The data obtained were subjected to means, simple descriptive

Dercenrn:";2 and Spam· s rank correlation coefficient. ln the case of

,impk descriptive percentage
was used.

Belo,, is the formula of statistical tools employed.

'.'cmtple üescripüve º10
? x 100/

\Vhere )'.

100

number of response

total number f responses

t tal number of questionnaire.

constant
or o
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Table 2: show hs l at 8S%

.
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-
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.
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\
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ln table 3, it is deal that 9' of ,he ,cspondec,l
coco? ,?e, mcth"

tongue as o ,n«lium of ,onunuoioslion
,,,bl« me cblú mt,,,. fa"'<<

while only 8% of the total respondent
do not agreed.
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ºi

1\11 '11

f
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Option
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56% ',

1

True
\

·\
19 -,

M
-14?/?
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I

\

7

II
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Total
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their mother tongue?
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Table 4, shows that 56% of th
.

. h'ld

e elite re d

the" e t ,en to «Isto

,pon ents accept thst

properly at l
.

1ome m th.

44% of the ,espondents d

"' Mothcc tongue, while

o not accept.

Table 5: Elite par tens could when theyassist the child d I

.
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with the' h'

.

?
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\
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I
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'
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\
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Tsble 5, show's thst 88% of the m,jocity ccspoodent
,gcecd that

elite pru-cnt
could child when they communi?te

with tbeic child"" io the

Moth« tongue while just 12% of the ,·,spondeot
dissgt·eed
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Mother tongue whlle jost l 2% of the 1espm1deot
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'f;.1;bk t-: '.'.\\other tongue has been proved to be best vehicle of

connnunicatiou for effective and learning of any subject in the school.
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Table 7: The I.e uld learns· and

conununicate in h,·s

nnd(:r•:t:;nds
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·
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Table 7. have 5.7% of respondent
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child \co<OS and undccstands
'"'" how <o wmmunics<e

,,, ús•t,cc

respondent
Strongly Disagreed.
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Table l O, shows 50% fo respondent Strongly Agreed that elite

parents
have neglected the Mothe< tongse, making it to be seen ro the

child as an optional tongue" (hied l'"guage while only 9% Disagreed.

4.2 Discussions

F I
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The cesult from the qoestim,nalce
""filed that majority of the

,espondents
found moth" ton,U' as nseful and " a means at which ,

child oc ,n individual e,n be identified
with bis 1,ognage

oc cultuCC, ln

Table I, 93% 0¡ the dite ,espondeo!
•!'!"d thol lan,UO\l' ideotifies the

? pccsona\ity
,nd cultuce ofa peeSon-

1
1

¿ge
that Mother

tongue gives
us the

=
If we know and acknºw

e
-

,
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1dentity of who we are frot11
whet
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Fina\lY, it was statically shown th t M ha ot er Tongue should be part

and parcel
of the child right from birth h

.

.

.

up to t e time he/she ts fit tor

fortnal education. Responses
of t\ d1e respon ents from the se\ected area,

equally
shows that elite parent

h ld
·

·

s., s ou encourage the1r children to \earn

the\< ,-<oth« T ongu, as \t f,uoil\tal< the child in )c,ming English os his/h«

second language.

findings on th< prnr.le \eve\ of th< topic; Elite r«cnts and th<

Findings.

Moth« Tongue fssu<S in E,dy Childhood Ednc,üon,
the "'""h ¡c,c,ls





finally, it is clearly shown from the research that mother tongue

sbo\M
be given much interest by th re e ite parents and cultivated habit of

weaking
the mother tongue with ch.id f

1
or proper, easy interaction and

cornrnunicati.on.

conc\usion

Issues are outcome of expe,·i·en e f
.

d' 'd
,

e rom an m ivt uai or among

gNups
manifostcd

thrnugh ,cspooses
ot «ocdons to sdma\[ 11,e issues

,nd p\aCC
of molhe,· tongue on the ,Ute ,aren?

and the ,hi\dho<Xl

education
ot th< effect of mothot tongue oe pensons.

m individuals
ot

consciously
in othet to hsV' desitshl<

«suit. 1t is a diff<ouh wsk to del"

into the issue 0[ mothct tongue e,pecial\Y
when it hOS to do with th<

,bi\d. 1t is of panunount
iWPº""º" fm sl"''°'' of ,nY give \,nguage to

ut side by side with other

build ,uoh \anguage.
lf out \rotguagcs

"' p

1,1ideiY
used and recognized,

we will

language
which perhaps

are rnore '

'"" oharaetoti
stl os t\;at peth"1''

,nay 9\aee
it

discover that none haS anY e

e \avs s1nú\ar
and distinct role.

high<' than the oth"· Ever:/ \ansº'g ' ·



?Ill
•

5¡:,,1\;C'i
•,,, t\;C finJi1\1', ÍI \\'\,

·

·
·

·· ·
·" n','nmmen<led that;

I-
\.,,,,;;Mi'' '" 1 ',en'" 1" up n""' 1'" ""'" O"'"? '"d sludcn? co

·,\,ê bi,;t<W' an(\ snà1\ fu ,(
.

' ne ions of this mother tongue

?y,;(\ \l'. 1..\tSC("\'C\' \\O\\' \mol v:r tongue can foster the

10 tine organize
activities or forum whereby parents,

j?

A.

t,e cc,;:•ecS"r1eaded
b;' \anguag,e

teachers.

,-1°,¿su;·
of Educaúon

,id oth" ,ducotional agencies
s\,ould ins\sl

,n ,be \n;ple,nentaúon
of \an<"''' 00\\cy

on edoc&lon-

.
. rnoúnº

various
ç\ubs in diYerse fields

Ju"t as there are agencies
pio

"

t.. \d be \anauag,e
ç\ubs fanned

at yarious

of e,indea"our,
so there suou .

º

. k. elle mother
tong,ue

interest.

1-?arnlD'i?:
to en in

.

.

. t of l\ut\l to raise the c\:nldren
to

h \cl maKc
1t a pon,

·
'

Ei"-' pacones
s ou

-

\
ch'tld

wi\\ \earn and speak
th,eir

cl. \ t 50 that t ,e

s, eak their \oca\
1ª ec

.

P

lh°' '°"''" w,11 not go

that the º'º

:mother
tongue

nuent\Y
so

,

extinct.
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Questionnaire

¡r,ciiY
cornP\ete

these questionnaires
carefu\

t

\y ,nd ,ccurnte\y
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wi.\\ be treated with great e
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S.
The chilu will not jea,n fos\ m spesk good Engtlsb ln school lf the ,hl\Ó

communication
in his mother tongue at early years of the child

9, Because
of the con\ac< of the ch\\Ó with \us \mmcd\.te e,wimnroen\,

his
SA ( )

A )
SD ( )

)

parents'
tongue might no be his

\O. f.\lte ps,·cots
hoV' ,cglected che mothe< tongue, m,k\no it to be seen to

the child as and optional
tongue or third language

SA ( )
A

D

mother tongue

SD
D )

SD
D )

SA
)

A



S.
The chHd w\l\ oot \ea<O fos\ m spesk good Eog\\sh \n school \fthe ch\\d

communication
in his mother tongue at early years of the child-

A
SD ( ) D ( )

9, B«aus< nf the ,onlad o[ th, child wóth h\s ;nuned\ate
'"'''°""''º'• h\s

SA ( )

parents'
tongue might no be his

SA (
A

mother tongue

SD (
D )

)

the child as and optional
tongue or third- language

SD
D )

A
SA

;

t


