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ABSTRACT
This study investigated the reasons for poor performance in oral English amongst form

six (S>S IIJ) students with a view to finding lhe degree lo wl1ich 1hese reasons do affect their

performance.

The study was 'conducted in Minna, Niger Stale with students of Day Secondary School,
Minna in Minna Local Govcrnmen1 Area, and the student of Day Secondary Scholl Maitumbi,
Minna, also in Minna Local Government Area, Eighty (80) students were used in the sampling.

Methods used in analysing the data were by quc;tionnairc, observation and interview. form the

result obtained from the experimental group and conlrolkd group the research found that type of

error listed contributed to poor pcrforma11cc in oral English a111ong S.S 111 sludcnls.

During the investigation the responses proved 1ha1 many reasons were responsible for S.S

Ill students performance in oral English. 1-'inally, lhe sllllly will show Iha! !here is a need lo

improve performance of sludc11ts in oral English. to enable them become good speakers of

English, and make them see oral English as enjoyable activity now and in the lülure.
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CHAPTER ONE

INTRODUCTION

As a student of English language I come to realise Iha! English is one of the major
languages used in mosl part or Africa. It is so widespread i11 ils usage 1ha1 it has become essential
in everyday life in many counlries including Nigeria. it is the language of" communicalion. the

language of administration, of the law, the national press and commerce and most impmiantly
the language of interactions.

Indeed, without English there could presenl be liltlc education above clemenlary level.

English is needed for communication at both the nalional and intcrnalional levels. So if the

speaker is to understand and be understood. he must keep within generally accqiled norms of

language from the poim of view of prosecution and grammatical usage unless we bear this in

mind when teaching English in schools and colleges. we may defeat the very purpose for which

English is taught as a means of comnntnication.

As a student of English language performances of students in English language. Not even

me bul, even sorne teachers of English feel the same as confirmed by the head of English

Department in Day Secondary School Minna in the course of discussion I had with him.

But, much of what has to be said applies Ill English langtwgc in secondary schools.

I

·

d I

·

r ,11 1·11 •lish The focus would beHowever, it applies parlicularly lo the leac 11ng an earning O or, ' g • •

•

l

e: . bl. ffcct on the desire out come of lhe S.S 111 oral as a subject inon the soc10-cultura un,av01a e e

•

Scl1001 Minna. Maitunbin, Old /\irporl Minna and /\hnrndu Bahago all inthe Day Secondary

Minna Niger State.
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f' The subsequent establishment of oral English standard to get a clue on oral English

standard. The study will explore the questions of the different varieties of secondary schools

English intelligibly, acceptance, trow and variants.

Herc is a close assessment of variables, which operate in students poor performance in

oral English. Most students unconsciously rely 011 their rnothcr tongue (M.TJ models for the
teachers, they find it difficult to teach, partly because they are not sure weather their own

speeches rcllcct the pronunciation norrns or standard English which they are supposed to be

teaching the education who an to have some superiority in the language fail to offer solution over

the obvious problems in our secondary schools. Similarly. we have the policy maker, linguistics,
the researchers e.I.e. Who find themselves in the environment where all these problems persist

yet fail to proffer solutions anel also refuse to play the major roles they are supposed to play.

l. I STATEM ENT OF nm PROBLEM

For quite sometime now, the issue or poor performance in oral English has been my

major greatest concern since many students in the secondary schools cannot be said to be fluent

in speaking English language. As a student or English I am often disappointed by this, that is

why ¡ picked 011 thus topic. REASONS FOR POOR PERFORivlANCE IN ORAL ENGLISH

BY S.S II STUDENTS.

1.2 THE NEED FOR SUCH A STUDY

f "O. 1 E !'sh" it simply means correct English pronunciation, writtenWhen we talk o ia ng 1

.

b
.

I)' wry different skills. Writing consist or marks on paper whichand spoken Enghsh arc o vious
•

I ·1, speech is organised sound listening by car. Do marks
make no noise and taken by the eye, w 11 e,

.

d I ,11 •r? The answer to this is that it cannot byk th ,ir English soun Je e ·on paper help anyone to rna e e

itself
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Language starts through bcmi1111, by en,, lh111\ wiJ,,n a bnby starts to talk he does thus hy
hearing the sounds his mother make., and imitate:; hn. This girt or imitation, which gives us the

giJt of speech, last for a nu111ber of yc11r.,:. It is wl'il kn"w,1 that 11 child oi' ten years old or less

than ten years can learn any language very well ii J¡" i:, l11ought up sunuundcd by speakers of
that language, no 111atter where he was horn or who hi:; pan.:nt;; were. However, after this age the

ability to imitate. Perfectly dismisses we :ill know'"º well tlnit's an adult has 111uch dilTerently in

mastering the pronounciation of an,,tlwr lrn,gua¡,e. H111 in •·,orne rnscs so111c people are more

talented then others in that view, they lind :;pcakiiw .,11,cr:, J;111¡•u;1gcs :is simple skills while other

people who are not talented find it difficult 1,, rnmprd,,,1,d rn11,lher la11g1wge bu1 one question is

this. why slllluld this girt that we all have;,•. drildmi du,¡,p,:;,r i11 lakr life'/ Why cant grown up

people pick up the characterises sound al f<,reign J;mgu;,:y.:·, such as (i:N(il.JSJJ) as a child can

d ')o.

The ans'-ver to thts qucstif¡f: fri;Jt t,;,_;;1r,•.: <JUr nuti ve Ianguage causes some

intemperance. By the tim? v,c ar•é gr,,,•.-,c, '}j i;ur <;v,·n hn1gu:Jges are so strong that

they are very difficult to be bro,>cn

units which we put to:;ethe,· n ,,-,J,, 1i..H·n1 lhe \\orJs and sentences V\.'C

use every day.

Unfortunately. it i.s r,e,,?r ""'·'•;< e,,

make S.S Ill students irnpr,,·.e '"·1

language. The target is not 10 ,¡:,c,;k ' ,(,'' ',

it as possible the research will al:,(, '"1""'•-

/ind ways of solving the pr,,l·,kir,:,

•:,•: krtt la11ly small number of sound

I he purpose uf this research is to

if 111<:y ha,c no great talent for

--:;pt·akcrs but at least to gel as close lo

?0,_,L p.i-1..f. ien-1? 1hat lead to poor pronunciation and

,'",fi<i!i irnprun: oral Eng.1ish competence,



similarities, products of our post primary schools will perform better in their examination. And
for future usage,

J .3 SIGNIFICANCE OF THE STUDY (Aims)
Relative to the ulter neglect of the arca of pronunciation in our various secondary schools

today; recent investigation in our various school today proves that S.S Ill students always

perform very low in oral English. And this is attribute to their failure in English language it is the

effect that the researcher wants to !ind out the reasons behind the poor performance and proffer a

number of solutions to lhe cases of these problems. Such attempt will provide some clues for

ensuring that subject materials and tcacl1ing techniques are relevant to goals that are specilic and

clear to the participants and cognisant of the operative variable in the teaching.

1.4 HYPOTHESES

These are some basic assumptions drawn from the literature review for this study of poor

I.

performance in oral l?nglish amongst S.S Ill students is bccause:-

Students unconsciously rely on their mother tongue (M.TJ model.

ii. f. I

·

1·acto1·s that contributes to the poor performance byUnqualified teachers is on o t 11s

Ill.

iv.

V.

vi.

vii.

students to oral English.

.

·oiiti··ibLlles lo our l}OOI' performance in oral English?Poor expression e

•.

The poor method of teaching oral English also contributes.

. .

t
e i"!Lll"C to offer in our secondary schools.The educat10111s s 'ª

.

c1·¡·¡·, It lo teach the student according to the syllabus.Teachers find JI 1 icu

,·¡¡ t adequate early training contributes to
The status of English as a second language "I iou ' ,

I t
. on! English in secondary schools..

, of stm en s m ,
'

the poor perlormancc

4



J.5 SOME BASIC QUESTIONS
ln a study of tl;is n11turc, certain questions come up to mind which arc imposed on the

works explored.

I. What is the altitude of scholars towards spoken English in Nigeria?
2. Can lack of qualified teachers in our secondary schools affect our students spoken

English standard?

3. Can interference deviation and creativity affect English standard?

4. Can teachers clifliculty in om! lcnglish teaching a/Teet the learning of the students'>

5. Will considering or,d English as a separate rnursc help the students to speak better

6.

The neglect of teaching oral English, aspect in the teaching of English language also
contributes to the poor performance.

Lack of motivation by lhe teacher also lead to poor performance in oral English.

English?

Can the production of quality teachers by the univcr;;itics and colleges of education's

facilitate quick learning by our students?

7. Lastly, how viable is an oral English standard?

1.6 METHODOLOGY

The research was conducted by the cxpl_oration of all available materials in relation to the

English pronunciation the materials used include text books. I land outs seminar presentations

conl'erences. Magazines. journals and newspapers. Thepaper presented at workshops and

research also was based on interview and pcr;;onal observation of the research.

?



DEFINATION OF TERMS
¡
t

· Definition need to be ma I t f; .
.

. , .

r
Ce )e Ole lhe ma111 explanation oi thrngs in details thus giving

?-
the definition of terms as follows.

a. PERFORMANCE

This term acctÍrding to chom 1.
,,

1 Ii
. . .

s '} s 'e 1mt1011 111 lhe essential of grammatical theory. "The
use of competence to produce .1 nns a ," Tl b

.' ' s, ge 1c ehav1our governed by the rules but not only it is

a matter of chance which particular 111

....
,

.

, • .
.

.c1ssc1gc 1s sent dlso
111 ultrances that do occur rnay be m a

pretty, poor slrnpc, affected by "MEM(-)l'Y"
1,·111·1ta11·(111.,·. 1·

'
, , 1stributions shifís of attention and

interest and errors:-

Bi. ORAL ENGLISH

This simply means perfect English pronunciation. It is always an organised sound, taken

in by the ear. ln this case it docs not simply çutails complete over howling of the world standard

but ensuring that greater pronounce will be given to pronunciation because. Oral English is

neglected in the leaching of English language most Lnglish language teachers lind it difficult to

teach oral English because of their own speeches rcllccl the pronunciation norms of standard

English in the case of (Received pronunciation) which they arc supposed lo be teaching with the

altitude. students and teachers alike therefore. they lencl to ignore the oral English section of the

course book. So in this case oral English courses should he made obligated to student of

secondary schools with the order as a course and it should be separated from the general English

d
. . t a ¡011g standing in balance in English course favour of literarylanguage m or er to co11ec

studies.

Bl·,·
·

b ti e universities and college of education of highly
Another measure is the production Y 1

•

.

I

,. li secondary schools level, Because, the low or lack of
qualified teachers of oral Englis 1 ,or ie

6
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r

qualification in English by teachers of English should be rightly considered by many educationíst
!. to be a national super periovily.
t· Biii Finally, the ideally standard oral English for examination purpose should be

¡

t
l

í

'

f

I

internationally be of West Afric, F ,¡·,1
.. • •

.
.

a -ng 1s 1. l his is not a suggcst111g the survival of only oral
English but of the English langu· , .

d .<tgc stu cnts as a where 111 the S.S schools curriculum. 1 lowever.
it should be more of individual ·· t'

·

¡

• -
• · ·

' p1ac ice 111 ot 1er words pronunc1at1on proficiency 1s not Just a by
Protect of more induction The OVE!'T ·¡·

· ·
·

·
·

·

'- 111a111 cst10n 1s oi course. performance productively
And receptively. Mere explanation will be given 011 "Oral Lnglish as its analysis in our overall

context is the crux of this work.

1.8 SCOPE

Since there arc many reasons responsible for poor performance in Oral English in senior

secondary schools. This study was limited to the major reasons responsible for the poor

performance amongst form six (S.S Ill) students 111 Day Secondary School Minna, Day

Secondary School Maitumbi Minna, Ahmaclu 13abago Senior Secondary School Minna and

Government Girls Secondary School, Old Airport Minna, all in Minna Local Government Area.

1.9 LIMITATION OF' nm STUDY

Tl· 1

·

t ·111 Lil ·11's 1·1111·1t·11ion thêsc includes the foct that both ilnancial and timellS SIU( y IS 110 WI O , •

I to involve all the schools in Minna Localconstraints make it impossible for the rcsearc 1er

Government Area for the sampling oflbe study.



CHAPTER TWO
THE REVIEW OF RELATED LITERATURE
This review is designed to explore vili-ious relevant articles with the intent to locate whatproject findings in different places have established as the factors effecting the leaching/learningof oral English among senior secondary schools (S.S Ill) and their suggested remedies on theissue.

Accordingly to Henry of Huntington (1951) in A HISTORY OF THE ENGLISH
LANGUAGE. It is necessary lo assume that the literally educated man should know smething of
the strncture of his language. ln addition lo this; It is not only the structure of a language that is

supposed to be known but, also the phonological aspect o/' a language in the sense that a man
cannot be assumed to be educated unless he is seen thrnugh his speech compelcncc.

Therefore, one of the major problems of learning spoken English is that users do not

seem to agree on what should he the standard lénglish (SE). J.'ortu11ately for the learners, all the

dilkrcnt accents of English have a great <leal in commun. Ii' a good speaker of English language

speaks; No matter the type of accents he/she has it must be comprehended by the listener. These

general factors which we find in practically all varieties is what is referred to as the "Common

core".

d to have model pronunciation, which theyAs learners of English, students are suppose

According to J.ü i\bolade. . . . .

,oing lo be taught by the teacher.have to constantly refer to. I his IS g

have recognised that intelligiblefor West Africa. lvfost teachersctal (197!) in oral English
.

.

I b t has to be "Taught".spoken English is not "Caug 1t u

E I' 1 ,sed bv educated. •

(RP) is that type of "Ilg 151 L -.

ed pronunciation ·Our model which is recc,v·
,

1 that have university
I

,
·cl in Oxford, 1rom t wse

II is commonly 1eainatives in Southern English.



Also, it is known that R.P is not a particular dialect of only one region.
According to AC Gimson ( 1989) in An Introduction to the pronunciation of English. lt isthe accepted socia] standard of pronunciation. It's particular virtue is that, it is the easiest to¡, understand by the widest circle of speakers of English.?'

l: Before, oral English was involved in the secondary schools curriculum. lhe curriculum

'·

I.

planners had some aims at the back of their mind which will help lhe student in and outside the
school if being taught in lhe school. Those aims were as ltillows:-

To enable the students lo be easily unJcr.,luoJ when they speaks. Thal is lo say their

I.

2,

ability to comnmnicate etfoctively with otT1er people.

.

1 ¡· ¡· ¡- I

• ken by education

To make the students to understand with ease t 1c type o :ng JS 1 spo

a.

native speakers and other education users of English language.
ln this case. in other to make an effective conrn1t111icalion. the students should be able to:-

En_g.lish sounds and produce them in appropriate
Distinguish between significant

situation.

b. d innovation in lónglish and use lhe appropriate onesUnderstand the values of stress an

themselves.

d ot irritate or bore their listeners.To speak in natural manner that aes n

. ""The ¡Jri111e medium of English language JS speechA. C G. ( 1989) also added that.

.

.
. Jtnson

. .
.

I f r there JS nocl I with English in its wnllcn fmm on y o
·

t expected to eawith these, a leaner JS no '

, En ,Jish pronunciation. Such. ct· ientary ele111enlsoi ? g
. . . fat least lhe tu JcJescape from the acqutsJtJOll O

f
. , should be devoted to- ,

,1· ·ha realistic amount" t1111e..
. . .

. oursc ot Eng isconclusJon 1111plics that 111 <1ny e

c.
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r: practice of the spoken English. As it has been observed that S.S student atler graduation from Lhe
secondary school can not construct a single good sentenced in English.

Another one is, the now national curriculum in English language for Nigeria secondaryschools in the I 980s gave a welcomed fresh emphasis Lo developing proficiency in spoken
English which was hitherto neglected. Due to the inclusion or oral English in the secondary
schools curriculum. the planners made it a kind of comr,ulsory for oral English lo be taught at
that level. The course will be taken also a separate subicct i11 the W!\EC. Ci.CE. JAMB. NEC()
E T.C. •,,nh this upproach students will be given solid hackground .

While. DONALD LlüYED I'. (1965) viewed that "a youngster coming to school with
.·i;?í, ,ic·\ el<,pcd language of a kind that i'i not acccplahlc in the school culture suffer from

:,r,c•L'icr form of verbal inadequacy" with this view. One will sec that in most cases this type of

chi,d finds ll difficult to communicate in the class. To that cfkct, he is likely to find it difficult in

l>é:1?: sc1cial communication. l\.1any situati1Jns arise where the teacher and the students never

ma,,, 2:ll,lact in terms ur direct corn111u11ications. This is the greatest mistake teachers make in

tn, ;i:es?:E S\'Sli::m of education. ln other words they attempt to teach a second language as if it

government. agricullllral science. history. Biology and,,crt ar, tirdmar, school subject like

r:,:, :,ice -,.i;e, forget t/Jat students ability is influenced by classroom interaction and the vital part

l!Ji: 1111eraclion is languages.

ln this note. one ought to know that to know that oral English is the essential aspect Df

ianguage. which is involved. in one's everyday life. And DUSTEfvl ( I 969) is of the same

lnJ. ",deal!) the standard of oral English for examination purpose should be international

,,:,,,iagibic \i est African English.

p
tti 10



Another review by DEIGA!-1 O. ( 1981) in his wrile' up lnid cmplwsis 011 lhe lt·arning undthe ]earning difficulties of English language, I le is or lhe view that ln11guagc i111crforc11ce a limesis one or the causes of learning diflicultics. It is due lo lill' liicl lhiil s,1111c slud,•11ls 1u1w a/readyinternalized their n101hcr To11guc (MT). l11 nccordn11cc wi111 litis, lhnl' ,11-c• lll:111y dilfrrrnccs.which may bring these dif!icul1ics to the sludcnts 1ha1 is hdwcrn 11tcir lirsl l1111gu;ig,· (LI J andsecond language (L2).

While another difference is some phonological aspects or 1,nglish which ,ire i11hcrc11llydi!1icull for certain linguistic groups in Nigcri,1 that is .so111e vowels ami c111iso11,111ls wltid1 arc
acquired by our students f'rom the parent manner o/' prn11u11cia1iu11. 1:or ex:1111plc, ·1 iv native
speaker of English in Nigeria find it dif'licult lo distinguish helween (I.) rnHI (){) If this should
be part of their language intcrkrcncc their d1ilclrcn arc hound 10 crnulak thc111 i11 lhe course oi'
communication.

Similarly. other linguistic ,
·

I ¡ 'b'groups' o ex li ii such weaknesses. I /a11sa speaker oi Lnglish
too find it difficult to distinguish between (FJ ·111d (I') w11·1¡. ti . y . ¡. •.

¡· ·¡
·

¡·
· · ·

, . c. 1e rn u Jd s ai 111 1 1slrngt11.,h111g

between the (Z) and (S), Also the Jgbo speaker confuse (J¡ wilh (lJ sounds.

According lo Jibrín .M (1982) most I fause speakers 11/' English con/'usc the phonemes (l'J

with (F). That is to them though the two phonemes arc pnccivcd us 1wo distinct ·;111.111J'.; but.

produced as one and the same. 1-lowever, the gcncrnlizalinn o/' this view is 1101 widely accepted

because it is not all Hause speakers of English that have such weak nesse':. Some 1,f thc111 du n,,1

confuse the two phonemes (I') anJ (F) but have a clear disli11c1ivc prn11111ici;i1iu1, of both ·,<J1111ds.

'I I ·¡ ·1¡ If li 'SC' ¡ C()ncludc<l that the rcas"n /or poor pcd1111n,111cc in /Jlal
1v emnv 11 e, wi 1 a 1c.

English among S.S Ill students, ís due 10 the fact that the principles and tcd111iqucs of oral

Engl'¡ .

.

¡ 1. es of the oral English syllabu'.i ,md the 1:Y,entials of
ts 1 should be emphasized on the guie e 111 ·

·

II

Ji...._



_....,.
::e

I''?, Oral English lessons are not well tak?n care of by the teachers. This pr,,blom Iscompounded by students Who have second language problem, which is as resultof interferente. by the various first IQ?guage. Another problem is method ·ofteaching English language particularly, oral English by some teachers theirmethod is not QOod enough for an effective learning. This is because most of ourEnglish teachers do not have good m?thod of teaching most especially, in thecause of pronunciation of words in their correct pronunciation.

12



CHAPTER THREE
PROJECT

METHODOLOGY
J.1 THE POPULATION SAMPLE

ln this researcl1 four (4) s I
1

•

rv.
'

e 100 s 111 luma municipality are selected íor the study. Theschools were selected because they have 11101-e
¡,o¡,Lil,it,·011

1

·

-
t ian olhcr schools in the localgovernment area.

The researcher decided lo choose this schools because. they enjoy equal benefits with
other secondary schools. Such as, provision of n1alcrials implcmcnlation of syllabus and
supervision anel availability of qualified teaching staff. The selection also, takes care of the
socio-cultural and socio-economic background of the students.

The schools in the population sampling includes. Day Secondary School Minna D.S.S
Mailumbi Minna, G.S.S Minna, anel G.G,S.S Old airport Also in Minna Local Government area.

Thus the random sampling:-

l.2 TABLE

OF STUDENTS IN THE Sl?CONDARY SCHOOLS llNDERSHOWING NUMBER

STUDY

!Names of School Under Experiment
I

?na
E:ª
:

D. S. S. Minna

??Ül<.iAirportMinn-;¡-
?

Number of Students

20

20

20

20

13



METHoooF DATA COLLECTION .

This pro·?ect employed th .

. .

ree (3) nia1or techniques i1 I
,

Questionnaires were .

·
1 tie data students out of which 75ieturned 4 out of 7

.

3 15 not answered.
¡

d,stnbution of the qu?st
klow is the table showing the

, tonnalfes

S/No School
No of Quest.
Distributed

2
-

3

4

TOTAL

I

NoofQuue?·si·t.??N¡;_¡;;--::-¡??-rc-?-cc--?
Returned

O of QucSL No of Quest
Returned ¡Day Sec. School. Res onded R

not {eturned

Minna 20
19

es onded
I

Day Sec. School io----------
Maitu111bi Minna

-
18

------

Govt. Sec School ?----t------ ----'--
Minna i

20
¡

?--

Govt. girl Sec Old 20 --r· ,
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1.4 OBSERVATION

The researcher us ·d tl
·

t l

·

e lis ec rn1que because of its directness. for the researcher does not

need lo ask questions on the respondent "behaviour" and actions but will only watch and see for

himself. And draw his own conclusions.

The reason wily the researcher used observation tedrniques is because it helps the

generation of tl1e first hand data. This first hand data brings out the obscncd pherncmen on as

they are in their natural settings.

Fut1hermore, observation will demand less aclive report for the fact that the relationship

between a person and his/her environment ís often best maintained in observational studies. This

QJethod .
.

b ced ¡,-· collect supplementary data that may interpret
can be use 111 many places 11 can e u, J

Or
qu,J·¡·

_

I d d also might be used as the primary method of
"1 Y /1nding obtained by other mel 10 s an ·

data coll. .
.

. .

d'cct1on 111 descriptive Sill 1cs.



? ¡., face, th, mothod of obsen,,¡¡°" cao Uk, plae, io maoy fom,s s,ch as fu, <as?I

.gi-

""" aod the most sophisticated
lobocac.,ry '"'"· lhes, maoy fom,s "' it mak, it a

cx1ie11

. ble method for a variety of project purpose.
5\llia

This method. can lake niany forn1s however as fi1r as this research is concerned. It willI

, take place in natui·al selling. This observational method procedure may range form complete

on)

Oexibilily guided only by a genera] problem to lhe use of specialized instrument prepared in·d·ii1cc. In this case. the most in1portant thing lo be observed should be pronunciation of

acCOI '

·ds response by lhe students when answering questions or during conversation.

WO! ,

J.5 INTERVIEW

This can be simply, means lhe face lo interaction, this is one of the methods of collecting
Jain which the researcher make use of' ¡¡_,r lhe foci that 1111t ,di phenomena arc accessible through
observation method that is why lhe researcher will collect data by asking people. students.

1ead1ers who have experienced these phenomena questions based on their everyday life

experience with the obtained response constituting the data. the project hypothesis will then be

examined.

The researcher use this method because it is a situation whereby the researcher ask the

respondents questions and they answered them orally. It is through this method that first hand

the respondents knowledge. values. preferences. experiences.inforniation will be collected on

beliefs and attitudes. This interview method coullH;c in two forms viz.

a. STRUCTURED INTERVIEW

This is a type of interview that is rigidly slnnclardized and formal. It is a situation

Wbereb, .

.
.

.

. .

l quest1011s are presented to vanous respondents who choose their respect from a hst of

15
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b, lJNSTRUCTURAL INTEnvrnw
ll is another method of interview which is flexible in this case the respondents are

encouraged to express Íheir feeling freely and the order of the questions could be attend at their
will to suit the respondent, This is also possible to exceed initial questions following un-
anticipated clues. ln this research the researcher intrnds to use lhe unstructured interview lo

enable him have unrcstrictccl access lo varieties of_data.

16



4,1

CHAPTER FOUR
ANALVs1s AND Pl"". .'"<-SENTAfION OF RESERCHRESULTRESULT OF INTERVIEWCONDUCTED
The research posed some , .

.

. .
.

.

questions lo lhe pan1c1pants rn ore.ler to arouse their mtereslbefore giving them the passage t ...
d o I

-
0 1 ea • n Y forty-tive ( 45%) percent of them could expresstliemselves in answering the ,¡uestio Tl

,

•

I

·

ns. 1e res u t s 1ows that majority of the students lacked the
-'

flair for English language.

Participants were also asked to read a passage, but only forty percent (40%) of the total
number of'the students under this study could read the passage correctly. They were also asked
questions on their extra moral activities, <:qually they were askc<l wither they had been use to
doing many domestics chore before and after school hours. Seventy percent (70%) of them
answered on the positive, especially the girls among the participants.

The students were also asked by the researcher the type of activities they do occupy

themselves with at home. Their response hinted on the fact some <lo engage themselves in

domestic work like taking care of their younger ones. cooking. laundering work, others said they

doen"a,,e themselves ,vith hawking and other activities.C C

The researcher also asked the participant who can express himself in English how others

.
. li (5%) response was that they do admire anddo feel about them while intcreSting? Five peicci ·

,
.

ti at they do not even like to interact with them.feel like speaking like him. Other responses wcie 1<
-

-

It is therefore, an evidence that.

de over spoken English (S. E).Because. of tl1eir non-chal ant atlitu
¡ Consequently,

I

.

t of them whenever they spea e,, .
.

. atimes ma (e ¡es0,e,r tellow students do scorn OI ·

this posture discourage, them.

I 7



Th, _,ip,ns we,, ask,d wheiH,e, Eoglisii laogooge is ""' as • merii,m of

"'"""''º i Coli O" i" •ml o, <s id, 11,c , I as smom , Ii,¡, " as wee. we,·, o" lhe mg,oi ><. l1,e1

eomP loi" ed "'" "' bod Y coced , 1,,,,, 1 he i m ¡,o"""" o I h, g lish la,'""ge i o <l,eie Ii ses.
lo ili is <egad, ii is Ih,¡, lac,¡

1,,.,g,age, <hey "" fo,
cmorn,11¡eolio11. ""'""", lhce ""

extreme case When ihey spc¡¡k with their fellow students who do not understand the local
''"'"''' em p I o ye d. E wo <

I "º <hey mc,el y cod, swi 1c h fmm
I hei, I oco I I a

11g 110g es i oi o P id gfo
English. This is bound to affect their performance in oral English.The S!Ltdcnts were also asked whei!her there was any penalty for student found speakingUlºr within the school premises. Their responses were on the negative. This is made about

vernac "

.

II
I I' d This is also another reason for

ninety percent (90%) of the student gram111at1ca y Jail( 1cappe .

I

..
001. JJcrformance in oral English.

I Jell p

I
I they had specific time for the

Furthermore. lhe researcher asked the student on w lcl icr

I lowcver, they complained that

.

f .

¡ English. Their answers were on the negative.
lemmng o o1a

. .

t allowed for it on the time lab/e.
much tune IS no '

.

It was explained
h k 011 oral English.

I k 'd if they had available text on s
Th,y we,e, so as e

I 1,
.

I I. They only confined that lie on.
f such books in thetr se ioo s.

ii? <hey had ''°' "'" "'" 0

.

I E ,¡¡s, drills""'""""·•Jish is English reader, where some oia ng
available material for oral Eng

.

.

1 b Thev were only known forl1ter·11y e u s.
·

d to know some ,

• also ma e

-

J es in

The researcher WdS '

.

1 t involve thcmse v
.

I fhey ( o nothe cu1T1cu um.
.

.

·e uired impact on
•

.

. .
, activities do

their existence nol tor the 1 q

. wn that these hteiai)/Jc was made lo kno,

and drama.any inter school debate, quiz '

.

·t in English

·

township.
.

'te cxpc1 s

no¡ extend bevond Muma ·

1 1 dncs/nol mvi

,

• Usc ""'"'

I
'

, m Jlaincd that

o depend solemn)

for tlwt the students co
1

,

·e also that they d

,

nses ,,e1·cher their.1,cspolanguage,When asked by the rcseai

I 8



on their school lessons in other ·d
.

h
.

,woi s, t e impact ot resource personnel had not been felt by thestudents.

In foct, the researcher a k. d ti
..

5. e 1e part1c1pants ii' at all they do involves themselves in thewspapcrs reading ¡-
·ne

' istcni ng to radio programmes and watching of television may be the,,ducativc progra111111c and 11ctwc, •I·
·¡·¡

·

· ·

,
I, news: mty percent (30%) response were on the positivewhile seventy percent (70%) responded negatively. Thus the essential aspect of' current affairs

that develops language flairs is not maximally exploited.
ln addition, it is not u known fact that reading newspaper. watching of television and

listening lo radio programme will greatly enhance the speech prolicicncy of' these students in

fact, most of them that responded negatively con1e from the homes that do not have access to all

these media,

Most of the students have shown that eighty percent (80%) of them come from illiterates

·r¡ ¡· tl1cy elo 11ot 11,1,·e a111¡1lc 011porlu11it;_· lo communicate in English language
homes. 1crc ore, •

llolll''s. '!'hat evcrvbody around them cornrmmicate in the native languageespecially in their ? , -

Colll¡Jctencc while t\\entv rcrccnt (20%) come from literates(NL). This affects their language

ti express themselves n·eely in Englishhomes it is mostly of these group that were ai e tu

language.
•

. .

I 'k is pracl!ced Ninety. ,

1 d laboratory where speec 1 w01 .The student were asked d they ia '
·

I l t heard of a language laboratory"

- re composed because they 1ac nohve percent (95%) of then we

I fr their literate parents.
I t I d some idea hcmd t mt , om

l (5%) tia rnin the school. While five percen
. 'I° ·¡)ation ¡11 speech do

1 ¡ and the students non-pa, 1c1
.,

r
' in lhe se !\JO

,The absence o/' language la boi c1to )

affect them greatly.

19



The researcher from his question found out that only forty five percent (45%) had therecommended textbooks this shown that rnajority of the students had not English textbook. Theresearch analysis has shown that lack of textbooks among theses students could really impedetheir academic progress especially in field of English language.
4.2 ANALYSIS AND PRESENTATION OF THEIR OBSERVATIONRESULTSThe researcher observed that only very few students used English as a medium ofln1unication in their classes anel on the playing ground. Most of' them communicate in their

con

,

com1Jctc11cc. Another observation is that cvrn sume tcad1crs do con11nunicate with the

language

d,11ts in their MT especially in times on errand.
stu e

I I
I ·¡ I I 11ot l1ave well ec1uipped library and

The researcher also observe<. t 1at t 1e sc 100 e oes

1

·

d in the cclucational

, i'1bontory. The importance of lhcsc cannot be over emp ias1zc
language ' l

•

I b t f)' wi II enhance theavailability of language a ora 0
development of the students. The

. ., of students anel teachers alike in their oral English proficiency.pcrlornrnnce

·

bl ¡11 the school.
.

.

as made that oral English syllabus was not avada e
Also an obset vatton w

.

·¡

.

.

uni English had made maJon y
ti l the '\bsence oi syllabus on ' "

-

I' have shown ia ' '

.

The recent trnc mgs

_ . .

(S s C.E.) especiallyS ·I oi Ccrtilicate l:xai11111atJ011 , ., .

·

Secondary e 10of the students failed Sernor

English language,
.

1, ncccssarv to invite experts in. ,

t sec II e cem
,

. .

that the school uoes no

he

Another observation IS

.

.

I f ct the importance oftn the sub¡ecl. 11 a .

el1lighten students o
.

·

order toEnglish language 111

.. ,
Ier emplrns1zn •. ~

,Jish cannot be ov

En ,lish teaching the

resource personnel lll Eng
.

.

1 va)'S paid to oral g.

IS not d\ '

.

. d that altcrnat10n .

er use translat10n
It has also been obse1 ve

. l, ho wed that most teach
¡· h peno<.s s

. use during Eng ,sillethod which the teachct

20



l
f

method which is not .

effective s
, .

. uch
techniques aft: .

vocabulmy deveJopn,cnt.
ect by this oral competence and the students

Also, in my bo servation it was al .

so reve·1ls th· l ti
5eg111ental. They could .

.

' ·
cl ic students had vague ideas aboutnot d1 ífercntiate b

t

.

e Ween sound or Jho ..
sounds in a language Which

I nemes. J hcsc are abstract sel ofallow us to d' r1·" .

I e1ent1a(e 111 ,

.
.

hear.
c<1ning 111 the actual sound we say and

ln this regard ther .
, e aie many consonants that b' are pro lcmatic lo the sludents e g Jn

Hausa group seventeen partic'
· ·

' 1pant out of !went .. ,·
• .

.
.

y pai licipanls were pronouncing consonants (F)
as (P) !or 1nslancc in course of . .

p1011ounc1ng "F·rnt·" li--'---""- icy pnmounccd i( as "l'anta". Similarly to
(he Yoruba group eighteen of !hen , I·

.

1 "so misplaced the: consonant (ZJ as (SJ which is in the
course of pronouncing or "í'.aria" lhe, . •

.-?'? ) pronounced Jt as "Sana". Like wise, in the group of the

lbgo's Sixteen participants out or tw t

, ..

· .· •
0 en} p.tt t1c1pants con I used (L) for (r) this could be in term of

pronouncing "Rice" they said "Lice".

The researcher finally observed the students difficulties in sapra-scgmentals which

involved the use of stress, rhythm and intonation for instance forty (40%) sludent out of eight

(80) participants were unable to get a clear system of stressed ami unstressed syllable. In word.

Twenty-five (25) do not have a clear system on sentence stress while fifteen (15) were having

problem with the emphatic stress.

S. ·1 I I ¡ t ¡ round it diflicull in intonation pal1ern fór the fact that English
11111 ar y, t 1e slue en a so 11

.

t' JJrovided by the rhythm, the importance of
would sound monotonous with out the vana ion

l. I ¡
e for instance, the

.

.

I

.

ti teaching of Eng IS 1 anguag ..

intonation should not be over emphasize( 111 ie '

I

.

·I is rclcrrcd to us tune (I) and the rising
students found it difficult to use the falling tone, w11c i •
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a particular word. It resulted into the problem of lack of' pitch or rhythm.
More so, lhe researcher also observed that the general attainment of the candidates of the

school in S.S.C.E is very poor. This is obvious in the English language result as shown below.[-'.·

';.·,
And also the summary' of' the analysis of the data presented in the chapter.

}-''

TABLEn
t
r

4.3 SUMMARYOF S.S.C.E RESULT FOR ELIWEN YEARSr

?No
of No with No with Pass Failure Absentees With held

Students Distinction Credit
4

383 ---!- 21 356

?¡991 313 2 10 295 5

33 222 2 7;\992 367 3

50 232 7;]993 399 2 16

4 9 4 DJ1994 357

7 33 2621995 305

362 2 4814 441996 478 2

16 55 5281997 600

--12 78 513
1998 605 5

106 568 2
191999 701 5

--¡300 ?238
__

,¡}Goo 720 I 8

1--
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CHAPTER FIVE
PROBLEMS, RECOMMENDATION, SUMMARY AND CONCLUSION
This study has lhe purpose of enumerating those factors lhal could be responsible for the

poor performance in oral English among S.S III students. The rroblerns have been identified in

chapter four based 01; the results obtained from the observation and interview conducted. The

researcher's intention here is to discuss these problems which will be followed by the

recommendation, summary and conclusion.

I

5.1

(1)

IDENTIFIED FACTORS

Lack of qualified teachers.

(2) The non-availability of lhe recommendation syllabus anel the problem of syllabus

implementation in lhe schools.

(3)

(4)

(5)

(6)

Poor teaching method of oral En[\lish.

Imparting errors by teachers on students.

Teachers avoidance of ornl English aspcc_t
oi' English language in their teaching.

11lllch i11111orlancc lo spoken lcnglish as a medium oíTeachers nol attaching

(7)

(8)

(9)

(1 O)

(11)

communication.

The speech problem among lhe students.

. r)tmdation or English language.The studen ls poo 1 1 t

Frequent transfer of teaching staff.

. f English language among students.
Lack of proficiency in usage o "

.
.

.

d ·1t·1on using• teaching as a stepping stone.
I

fi Ids oi e uc, ·

Graduates from oi icr ie

23



5.2 GENERAL DISCUSSIONON THE PROBU:MS
(I)

(2) THE AVAILABILITY OF RECOMMENDED SYLLABUS AND THE PROBLEM
OF SYLLABUS IMPLEMENTATION IN ]lU,: SCHOOL: In the school observed.

they do not have a rcco111111endcdsyllabus by lhe /'cclcral ministry or education for clear-

cut guidelines. The problem uf non-availability and non-implementation of the

(3)

(4)

(5)

LACK OF OUALJFIED TEACHERS: The low education attainment or large number
of secondary school teachers means that English is introduced lo students by those
teachers who are lcast capable lo do il. Many a limes teachers do not have sufficient
command of l!Íc language for effective teaching. They greatly depend on lhe textbooks
and pay little attention to oral English.

recommended syllabus is a clear signal lo sluclcnls poor pcrrormancc in oral English.

POOR TEACHING MWfHOD OF ORAL ENGLISII: Most teachers a limes find it

·

1

.

¡

·. e -hes reflect thedifficult to teach, partly because they arc nol sure whc1t 1c1 t 1cn own spc e ·

,
1. I (S F) 1

·

,J¡ lhey arc supposed to be teaching.pronunciation norms of standard Eng isl ' . . " i1c '

This makes them adopt wrong teaching method in this case misleading the students.

CHERS TO STUDENTS: The researcher's observationIMPARING ERROS BY TEA , '

·I
,

. , ... incompetent in the prnlcssion due to poor training.soon revealed that most tcac 1c1s die

performers in lhe language anel can be hardlyWith such weakness they become poor

. . .
.

.

·eel knowleduc to the students.
d

.

b a¡iable of1111pamng tequ11 "'
expecte to e e,

·
·

, . , OF ENGLISH
, OF ORAL ENGLISH ASP(;;CfS

TEACHERS A VOIDAMCE
observation by the researcher. EACHING: This is another

AGE IN THEIR fLANG U '

·

.

f .

l English aspect of English
, id the leaching O ora

t teachers do a\ 0
which revealed that mos

.
.

1
, metical activities for the

I

.

leal situation that mvo, es p

1'l1ey de¡)art from tie ic '

language.
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(¡

children (students) such as oral drills. This could be as a result of the teachers laziness orlack of knowledge of the area obviously, this will lead to the poor performance in oralEnglish by the students.

(6) TEACHERS NOT ATTACHING MUCII IMPOiffANCE TO SPOKENENGLISl_jAS A MEDIUM OF
COMMUNICATION: The fact that 1:nglish is needed for

communication at both the national and international level, it has significant implicationsfor teaching. If the speaker (leaner) is to understand and be understood he must keepwithin the generally accepted norms of English. li'om the point of view of pronunciation
and grammatical usage. The idea in this•is that the teacher should make the student feel
that he is a person to be valued by the teacher and peer group alike. English teaching
should become more sluclcnts centred.

(7) THE SPEECH PROBLEMS AMONG STUDENTS:The researcher observation also

revealed that speech problems arc always !;1ccd hy sl11dL'l1ts. Some students find it

difficult in pulling their thoughts into words '111d 11ith Lhis limling it dinicull lo speak out

what is on their minds. This made them always reluctant lo use speech, but a time they

(8)

prefer polar questions.

THE POOR FOUNDATION OF ENGLISH LANGUAGE TEACHING: The crux or

this problem as it relates to the leaching or English always lies in the primary school

curriculum. It is there that the training of English language began and the foundations are

laid. However, these foundations arc often in.Kkquate and the primary school children

(students) are always exposed to the poor. non-standard English oí many teachers. The

·1
,- r

-1

·
- tlie skills nccessar)' lo use Enulish as the language of learning.

pup, s o,ten ,ai to acquue
~

25



schools. That is. cunsta111 tran:;te: u: '"'"'lllllf .,m:· l!;,;:ui.::a!•· u'i.•.:,,r ,muc,nt:-

(10)

(ll)

that this is annthcr
¡11nhic111 lacinr tit, )111)1"2 L::a::Jlllic r, 11:·;¡ '"i!-!ÍLil ll :iu· .,c<c:n11U¡¡"'

performance in spoken En,ulisJ, t1, nthe· wun1:. til, :;umiÍJ" a :;.uf ,·:imcin11r:,; n msmall measure in lhe mainlcnanc,· 11:
ac:r:cma111, ,Latlllar,J:.

observed tba1 llllJSI oi ou1· scc111u1i1r•

in English. This 1s ai\',ilV,'• du,· t,, 11111¡¡ tca::11111c nc:111 :1 :,· i: 1:,· :ami•· :,:c;;?•:111111' n 11?

classroom where student;. s¡,ca: s,":c:,1

eomplieatc·d. The- problc111 "'
n111l1ii111;,u;ii, :n ii:,t..c:

teaching. The problem Í;: c,mi¡rnunu::<: v1w:i "'"

English is not a second ü111gt1a[!L

¡ lll'"f:.:r'..'11'i11divídu,1is pn>bkm.c; lHl' cause:. ,,.
I ..

done on the basic· "1· on,· ·lltl'c

l1ll ;. {l¡r,

t: Ill L) l<III ?.

(J¡? t:_:,¡__::JJ!] !f. : I

f'' ¡;¡•: ,:
,.

111 d?1::::;¡·:¡·:111 a:1:r··:;_r_·11. ..In tili, c,,sc rc,111:;n·languages.

L?w?11111l_- '"111·.:1 '·:iw:. i:.•.

, tre11d JI: la11gw1:::.-:·teachers. There is .i

11
.. ¡}er" tH •1I11futmd11'!us wle hke lie

I

L
·, ·n.·,·.,:1• ;Ii ,.;:-• .•.

OT.H/:c: .GRADUATES FROi\-!,,'l 'dl.,??---

iw: il'.:i:

.

I ()b:-it'""\'.llitll- S"l'INF· 1"'A_STEPPING ,_ · --" .

.

\\r_;!li. llll',_
. ( -duc,111,llldiflercnt l1cids '1 e

··tt! :1· lte.

{ll'.. e.'i.l'..'.lL'..!-_ llt.:U1tt1:n

L'.:W.'.11111;

. ·
.

1,usLmore presl1g10us ·
·

UllliÍ!JUl'._'
\'Tl'.



stepping stone contributes adversely to low quality of teaching and learning English
language.

5.3 SUGGETION

The imponance of teaching oral English cannot be over emphasised. That is why the
researcher decided lo ·pick it as an area of study. There is the need to turn out our students as
good speakers of English language. They should be capable of speaking proficiently, understand
and be understood. They should also be able to adhere to the generally accepted norms of
English from the point of view of pronunciation and grammatical usage.

The study has shown that nrnny foctors arc responsible to students poor pcrfrmnance in

oral English fro111 the light of the above. I lowevcr. many slralcgics 011 lhe part of every one
concerned are very necessary for the realization or this objective ror this the following
suggestion are made:-

1. There should be more periods for English lessons on lhe school time - table. A minimum
of two periods of oral English lessons per week is hereby suggested.

2. School library and language laboratories should be made available in all secondary

schools. These fountains of knowledge will enable students have assess to more books

d Tl •

•I J j be ade,¡uatel)' equipped with relevant foci li tics which willand knowle ge. icy s wu L ' '

3.

4.

inturn improve their speaking abilities.

b ¡ t

.

s a separate subjccl i11 the curriculum.Oral English should e taug 1 ª ' ·
·

Id tivate teachers by increasing their salaryGovernment shou mo ·

5,

so that they will

discharge their duties effectively.
.

I ·t sort of compulsion that spoken English be
b

. j should ma (e 1 ª ·The secondary schools oat'
.

. . 'd the classroom by students and leachets.
.

b th in side and out st ethe order oí the day 0

I
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6. Teachers should motivate their student when they are trying in terms, of spoken Englishby encouraging them with correct prounciation.
7. There should be provision or oral English textbooks lor the students usage by the

Government.

8. The school aLllhority should make it compulsory f,Jr every student to be bonafied andactive participant of' at least one of the literary clubs in the school. Especially the debateand drama club.

9. The teachers should spell out penalties for and student round speaking any vernacular
within the school premises. Except English language.

I O. The school authority should cultivate th; tradition of inviting experts in English language
at least six (6) times in a term in order to refresh lhe students memories 011 the importance
of English language, world over.

11. Curriculum planners, teachers, students and lhe schnul authorities should put into

•

I

consideration the different reasons mentioned which af/cel gc11cral performance Ill ora,

I r.1·11all)•, if some or all the suggestions made i11 this project are
English by the slue cnts. 1 ,

.

·I
.

bl shall be reduced to the barest minimum.implemented, sue 1 pio em

5.4 RECOMMEMDATION

d d that we must proceed in stages from simple lo complex. ThisThis project recommen e

_ .
.ex Jcctecl to learn at once all that obtains in oral English.is for the fact that students cannot be ,

l

. ove arc putting into practicesUntil the suggestion made ab

5.5 SUMMARY
( r f;ictors that militates·t to show lhe rcnsons 1 ( -

-d this opportum Y ·The researcher has use

, nt lo get the clue on oral,
.

I The research was mea
.

. anees in oral Engl is J.against the general perJoim,
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English standard. It also explores th .

.

¡

e questions of the different varieties oi secondary schooEnglish intelligibility, errors anel v· .·.
.1. .ui ldnt.

he_ pro¡cct applies particularly to the leaching ªndlearning of or oral English. It covers
la lllost all lhe factors that arc responsible for the poorperformance of oral English among S.S III students.

5.6 CONCLUSION

This research work has treated somé of the problems affecting lhe students performance
in oral English and has proffered some solutions to lhe problems This research work will help
the Government teachers, curriculum planners, sludcnts and parents lo idcntif"y the reasons for

-
.

.

<l l I t"ons listed in the
poor performance in oral b1gl1sh and lo 1nake use oi the rccommcn e, so u 1

work in order lo improve students performances in oral English.
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Name of Student·_ ·'.

-
?

Name of School:-----------------Class of Student:
_Age· ---------------------------Sex·

--------------------------
Ins?ction: In attempt to

?s':"er the questions tick the appropriate box below thequestton e.g. Are you a Nigerian? If yes tick the boxYes No
c:=:J c:==i
1. Do you have available text in oral English? Yes No

c::::::::J c=:J2. How many oral English lessons do you have in a week?Once Twice Thrice Othersc:::i [===:J c=J c=:J
Is there any penalty for speaking vernacular in class?

1Yes 1

3.

4. How ofien do you listen to the English services of the B.B.C & V.OA?

Rarely
C=:J

Sometimes
e::==¡

Often

c=J
5.

6.

Do you have a language laboratory in your School? ? No
c::::J

Are your parent's literate? Yes
c::::::J

No
c::::J

7.

Grade 11/W ASC
e? ::::::J

8.

f " (6) what is your father's qualification?I yes ,or ,

NCE/OND Degree
3rdc:=J ¿• I

2nd

I
--===i

y No
like oral English? es

.----,Do you c:=J l---'

9.
1 English Classes?

..1:.1 ou start oraWhen ....,y

J
•

r Sec Sch.umo ·

Higher Primary c:=ic==JPrimary
c=J

Others

c:::::=i

Senior Sec. Sch.
C:::J
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