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ABSTRACT

This research is entitled Influence of Home Background on J.S.S.2 Girl-child Social Studies
Academic Performance in Kaduna State, Nigeria. The study was conducted using five
research objectives which were translated into research questions and hypotheses. Survey
research design was adopted with a population of 769 Social Studies teachers in Junior
Secondary Schools and 639 P. T. A groups across the 12 education zones in Kaduna State. A
sample size of 262 respondents were selected for this study. The instrument used for the data
collection was a structured questionnaire. Frequencies and percentage along with mean scores
were used for descriptive analysis and one sample t-test was used for inferential analysis at
0.05 level of significance. The research findings from this analysis revealed that: there is
significant difference in the income of family and academic performance of the girl-child in
Social Studies at the junior secondary school level in the state. Based on the respondents
views, income of the family has impact on the academic performance of the girl-child in
Social Studies at the junior secondary school level; there is significant difference in the
parental investment in their children’s education and the academic performance of the girl-
child in Social Studies at junior secondary school level and based on the findings, it was
found that all were of the view that parental involvement in their children’s education has
major influence on the academic performance in Social Studies of the girl-child; there is
significant difference in the level of parent’s education and the academic performance of their
girl-child in Social Studies in junior secondary schools, the findings reveal that parents’ level
of education have major and positive influence on the academic performance of the girl-child
in Social Studies; there is significant difference in the involvement of the girl-child in
household chores and academic performance in Social Studies in junior secondary schools,
the findings reveal that, too much involvement of the girl-child in household chores
negatively influence her academic performance in Social Studies; there is significant
difference in the influence of broken home on the academic performance of the girl-child in
Social Studies in junior secondary school. It was revealed that, both parents and teachers have
the same view that broken home have negative influence on the academic performance of the
girl-child in Social Studies at the state junior secondary school level. Based on these findings,
five recommendations were proffered which include: the need for parents to improve on the
payment of school fees and levies as a way of encouraging the girl-child academic
performance; parents should continue to invest in their children’s education since it positively
contribute to their academic performance; there is need for parents to always improve on their
educational attainment to act as example to their children; parents should proportionally
reduce the household chores performed by students such that it will not negatively influence
their academic performance; there is need for effective counselling in junior secondary
schools for the girl-child who are from broken homes as a way of improving their academic
performance in the subject.
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The following terms were used in this work as:
Implementation: This means putting a designed Economics curriculum into practice, to achieve
the target goal.
Curriculum: This is a technical document containing technical statements that require
interpretation and implementation through the formal school setting.
National Policy on Education:This is the policy document of the Federal Government of
Nigeria regarding education
Influence: the power to change or affect someone or something;
Home-background: is the nature of training, treatment, care and support child receives at home;
Academic performance: is the extent to which a student, teacher or institution has achieved their
short or long-term educational goals;

Girl-child: is a biological female offspring from birth to eighteen (18) years of age.
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CHAPTER ONE
INTRODUCTION
1.1 Background to the Study

Western education was brought into Nigeria during pre-independence era by the
colonial administrators with the sole aim of enrolling, training and producing able-bodied
men to serve as their servants or clerks. As a result, the enrollment of boys into schools
dominated that of girl-child and consequently made women remained uneducated,
discriminated and disenfranchised for a very long time.

In most Nigerian societies girl-child especially in the villages is always occupied with
a lot of activities around the home, market and farms. Mothers particularly used the girl-
child as a baby sitter or sent her hawking when she was supposed to be in school along
with her brothers. The society regards her education as valueless because it mostly ends in
the kitchen. Government, on the other hand, ironically talks of women empowerment
without paying special attention to the girl-child who is the woman of tomorrow. As a
result of this neglect of girl-child education, women were increasingly becoming poorer
because they cannot get paid jobs or access to credits available to better their lives; they
were backward and left behind even in matters that affect them directly or their families
(Abdu in Audi, 2014).

Many researches have been conducted exploring variables contributing to the quality
of academic performance of the girl child. Academic performance is affected by a number
of factors including age, gender, geographical areas, ethnicity, marital status, socio-
economic status (SES), parents’ education levels, parents’ professions, language barrier,
income and religious affiliations and school background to mention just a few. Home

environment has been recognized as having a lot of influence on academic performance.



The family being the first andmajor agent of socialization has a great influence in bringing
development of the child’s academic performance. Adeyemo (2006) as cited in Ganga and
Chinyoka (2010) explains that the child’s first place of contact with theworld is the family.
The child as a result acquires initial education and socialization from parents and other
significant members in the family, thus the parents are indeed the child’s first
educators.Children who experience poverty may live in physical environments that offer
less stimulation and fewer resourcesfor learning.

Constantine (2005 in Yusuf, 2016),examines six communities in thegreater Los
Angeles, California area, and found that children in high-income communities had access
to significantly more books than children in low-income communities did. In fact, she
found that in some affluent communities, children had more books in their homes than low
socio-economic status (SES) children had in all the school sources combined. The lack of
support and cognitive stimulation in the children's home environments was found to
account for one third to a half of the disadvantages in verbal, reading, and mathematical
skills among persistently poor children. Therefore, the poor parents may be less able to buy
for them games, toys, books, computers, and other resources that promote learning for their
children, or to providethem with high-quality childcare. They may be living in places that
are not safe for outdoor play. Children from poor economic backgrounds are not afforded
the same luxuries and opportunities as those from wealthy backgrounds.

The term ‘girl-child’ refers to a female between the ages of 6-18 years (Mukhtar, 2011)in
Tyoakaa, Mvendaga, John& Nor (2014). The National Child Welfare Policy (1989) as cited
by Ada (2001) defines the girl-child as a female below 14 years of age. Offorma (2009),

defines girl-child as a biological female offspring from birth to eighteen (18) years of age.



This period is made up of infancy, childhood, early and late adolescence stages of
development. The girl-child is seen as a young female person who would eventually grow into
a woman and marry.

The gender apartheid places the girl-child in a disadvantaged position, where her
potentialities are suppressed and self-actualization is not achieved. Girl-child education has
become a major issue of concern in most developing countries of the world today, especially
in sub-Saharan Africa, where a large number of young girls do not attend school. The global
figure for out-of-school children was estimated to be 121 million, out of which 65 million
(approximately 53.8%) were girls and over 80 percent of these girls live in sub-Saharan Africa
(UNICEF, 2007). Primary school completion rates in Africa have been the lowest in the world
and this remains a concern as half of the world’s out-of-school children (OOSC) are
concentrated in 15 countries, eight of which are in sub-Saharan Africa (Ibrahim, 2012). In
sub-Saharan Africa, the number of girls out of school each year has risen from 20 million in
1990 to 24million in 2002 (Offorma, 2009).

Goodluck (2011) in Tyoakaa, Mvendaga, John& Nor (2014), stresses that Nigeria has 9
million (37%) out-of-school children, which is more than one-third of its primary school age
children and this is the highest in Africa. Nigeria grapples with increasing number of out-of-
school children annually. This trend varies from zone to zone. For instance, in South Eastern
Nigeria, which is dominated by the people of Igbo ethnic group, there is however low boy-
child enrollment in schools as compared to girls. This is because the boy-children are sent for
apprenticeship in trading which is the dominant occupation of the people. The opposite is the
case in Northern Nigeria where there is low girl-child enrollment in schools as compared to

boys. Nigeria is among the West African countries that have the highest number of girls that



are out of school, and more than 75% of the 3.4 million children out of school are girls
(UNICEF, 2007). The National School Census (NSC) (2006) also reveals a net enrollment
ration of 80.6% suggesting that a substantial proportion (19%) of primary school age
population between 6-11years are not enrolled in primary schools nationwide, and this
represents about 5Smillion of Nigerian children of primary school age bracket who are not
enrolled into schools.

The three geo-political zones of northern Nigeria: the North East, North Central and
North West. The North Central shows an improvement over others, these zones cannot boast
of appreciable number of girls’ enrollment at primary and secondary schools levels, not to talk
of tertiary level of education, as compared to boys’ enrollment. Statistics from the Federal
Office of Statistics (2004) shows that, literate women constituted only 20% from the North —
West in which Kaduna State is part of, 20% North- East, and 45% from the North Central.
This indicates the levels of backwardness of women as compared to men in Northern Nigeria.
The National School Census (2006), also reveal that the number of children out of school in
Northern Nigeria is particularly high and the proportion of girls to boys in school ranges from
1 girl to 2 boys and even 1 girl to 3 boys in some states.

The education of girls in the northern cluster has always been a thorn-like, annoying and
unresolved issue. Typically, girl-child education especially at post-secondary level in northern
states follows a specific pattern which ends with the girls being denied from the system, the
chances to attend primary school or further their education beyond primary school. Enejere
(1991) in Omede and Agahiu (2016),declares that gender inequality especially in Northern
Nigeria is promoted by religious and communal customs which has grave consequences for

both the individual and the society making her a dysfunctional member of the society. So



many factors have been reported to be responsible for low enrollment of girls in schools in
Northern Nigeria. Mukhtar (2011) in Tyoakaa, Mvendaga, Johnand Nor (2014) identifies
religious misinterpretation, cultural practice, poverty, early marriage, illiteracy, inadequate
school infrastructure as some of the factors militating against girl-child education which
consequently affect their academic performance. To majority of the parents, girl-child
education is less important because no matter what level of education the girl attains, their
hope is to see the girl-child get married. To some parents, western education is considered to
be a way of negative transformation and initiation of an individual into materialism,
promiscuity and inculcation of western cultural ideologies. With almost 70% of the Nigerian
population living below the poverty line, girls are often sent to hawk on the streets.

Challenges to girl-child education in Nigeria especially in the North have been identified
as poverty, early marriage, cultural and religious misconceptions. Kaduna State, like every
other state in Northern Nigeria, struggles with low girl-child enrollment in schools and
colleges. Though, there is a recent campaign for free and compulsory education for all in
Kaduna State by the present administration of the state. The state government, governmental
and non-governmental organizations as well as other stake holders in education have been
worried over the inequality between boy-child and girl-child on education and economic
disposition in the state, especially in the rural areas where there are no schools and they do not
want to enroll the girl-child not to talk of allowing them to contribute their quota to the
development of their society educationally. Based on this ground the researcher decided to
carry out her study on the influence of home background on J. S. S. 2 Girl-child Social
Studies Academic Performance in Kaduna State, Nigeria.

1.2 Statement of the Problem



Government of Nigeria from local, state and federal levels made numerous efforts to
actualize education for all irrespective of gender, religion, ethnicity or any other factor.
There is still problem of low enrollment, retention and completion among girls especially
in the northern parts of Nigeria due to so many factors. The factors include poverty, social
exclusion, gender discrimination against female child, early marriage, teenage pregnancy,
use of girl-child as domestic servant and care of siblings and unfair distribution of
educational opportunities mentioned but few.

The girl-child’s poor performance in school is sometimes caused by poor parents’
investment in schools as they do not invest in education equally for all. Girl-child's
household work impacts on her academic outcome. Atayi (2008) and (Shahidul& Zehadul
Karim2015) observe that girls sometimes begin working at an earlier age than boys
especially in rural areas and girls also tend to do more work in the household than boys.
Broken home or single-female headed households face greater financial and time
constraints than two-parent households in general which may impact significantly on

children's academic achievement.

Irregular attendance can be a precursor for poor academic performance regardless of the

gender. Manacorda (2012) also argues that girls are at a greater risk of absenteeism, repetition,

dropout, and have lower educational achievement than boys in upper primary school. Girls do

more household work than boys which may increase non-attendance in schools for girls. Gran

(2013) indicates that female students were more likely to be absent if their toilets at school

were dirty, during menstruation and frequent absence led them to perform poorly.



Based on these problems the researcher decided to carry out this study on the topic
influence of home background on J. S. S. 2 Girl-child Social Studies academic performance in
Kaduna State, Nigeria.

1.3 Research Objectives

In line with the above stated problems, the researcher sets the following objectives, to:

1. find out the extent to which family income influence J.S.S.2 girl-child Social
Studies academic performance in Kaduna State, Nigeria;

2. examine the extent to which poor parental investment in education influence
J.S.S.2 girl-child Social Studies academic performance in Kaduna State, Nigeria;

3. evaluate how parents’ levels of education influence J.S.S.2 girl-child Social
Studies academic performance in Kaduna State, Nigeria;

4. analyze the extent to which household-chores influence J.S.S.2 girl-child Social
Studies academic performance in Kaduna State, Nigeria; and

5. find out the level on which broken-home influence J.S.S.2 girl-child Social

Studies academic performance in Kaduna State, Nigeria;
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Research Questions

The researcher raised the following questions to be answered in the course of the

1.5

Ho,

Ho,

research:
How does family income influence J.S.S.2 Girl-Child Social Studies academic

performance in Kaduna State, Nigeria?

To what extent does poor parental investment in education influences J.S.S.2 Girl-
Child Social Studies academic performance in Kaduna State, Nigeria?

How does parents’ level of education influence J.S.S.2 Girl-Child Social Studies
academic performance in Kaduna State, Nigeria?

What is the influence of household chores on J.S.S.2 Girl-Child Social Studies
academic performance in Kaduna State, Nigeria?

How does broken home influence J.S.S.2 Girl-Child Social Studies academic
performance in Kaduna State, Nigeria?

Hypotheses

Family income has no significant influence on J.S.S.2 Girls-Child Social Studies
academic performance in Kaduna State.
Poor parental investment in education has no significant influence on J.S.S.2

Girls-Child Social Studies academic performance in Kaduna State.



Hos Level of parents’ education has no significant influence on J.S.S.2 Girls-Child
Social Studies academic performance in Kaduna State.

Hoy Household chores has no significant influence on J.S.S.2 Girls-Child Social
Studies academic performance in Kaduna State.

Hos Broken-home has no significant influence on J.S.S.2 Girls-Child Social Studies
academic performance in Kaduna State.

1.6 Significance of the Study

Education is the skill and wisdom which every society preserves. This study titled
Influence of Home Background on J. S. S. 2 Girl-Child Social Studies Academic
Performance in Kaduna State, Nigeria will be of great importance to teachers, students,
parents, school guidance counsellors, Parents Teachers Association (PTA), Educational
Administrators and the Society at large.

The findings of the study will be of immense help to the teachers. Teachers will
realize the necessity of individualizing their teaching by structuring their teaching methods
and instructional resources to take care of the divergent parental backgrounds of the girl-
child. This method may yield more positive result than the traditional system which
assumes
that all children have similar family background. The findings of the study will also help
teachers to exercise patience with slow-learners as they vary methods of instruction to
accommodate divergent family backgrounds.

The findings will be of immense importance to students. The students will realize that

their poor performance might not necessarily be their fault alone, especially those from low



status families. Such knowledge will go a long way to reduce frustration in the students
and

also reduce drop-outs which occur as a result of frustration. Rather, the students should be
made to adjust and help themselves by studying hard at home and also make proper use of
the books and materials that are provided for them at the school library.

Through the findings of this study, parents will realize the importance of improving
their educational standards so as to influence their children’s academic performance.
Parents will also understand the need for them to improve their socio-economic status so as
to be able to provide the necessary motivation in form of learning materials and other
things which will enhance their children’s learning and their academic performance. They
will equally acknowledge the importance of positive motivations and encouragement and
provide some, by making the family environment more conducive for their children.

The school guidance counselors will also benefit from the findings of this study. They
will be in position to guide and counsel students in the area of personal social interactions,
academic performance and career choice.

The findings of the study will help Parents Teacher Associations (PTA) of schools in
promoting the academic performance of student. This is because at PTA meetings, parents
know their functions and responsibilities at home, to help solve their children’s problems
both at home and school environments.

The findings of the study will be of immense help to educational administrators. They
will use the findings in the formulation of policy that will regulate equal educational
opportunities for all children irrespective of their family background in the distribution of

equipment, facilities and amenities to schools.

10



The findings of this study will help the society at large in identifying how family
environmental variables such as what parents’ level of education, parents’ income, parents’
occupation, parents’ motivation and family size on student’s academic performance. This
will act as a check on the increasing low academic performance among students,
occasioned by the fact that some parents, teachers and counselors do not have adequate
knowledge/input required of them.

1.7 Scope of the Study
The study evaluated the Influence of Home Background on J. S. S. 2 Girl-Child Social

Studies Academic Performance in Kaduna State, Nigeria The study was limited to the formal
school system on girl-child education in junior secondary schools located in Giwa and Zaria
Education Zone in Kaduna State with the view of making available equal education

opportunity for all irrespective of gender differences.
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CHAPTER TWO
REVIEW OF RELATED LITERATURES
2.1 Introduction
This chapter will clearly reveal the true picture of what the study entails, the
conceptual framework of Girl Child education, Social Studies and academic performance
as well as other variables of the study. Theoretical framework, elucidating some
educational theories that support Girl-child education. The last segment of this chapter will
review different but related works concluded by other researchers.
2.2.1 Theoretical Framework
The study titled Influence of Home Background on J. S. S. 2 Girl-Child Social Studies
Academic Performance in Kaduna State, Nigeria used the following theories: theory of
needs hierarchy, household production theory and theory of family deficit model.
2.2.2 Theory of Needs Hierarchy
The theoretical framework adopted for this study is derived from the Needs Hierarchy
Theory developed by Abraham Maslow, an American psychologist (Maslow 1954). This
theory relates to human growth and personal development and is also referred to as
Theories of motivation. Maslow came up with five ladders of needs which are arranged in
hierarchical form as follows:
1. Physical needs: hunger, thirst, shelter, sexual drive and sleep
2. Safety needs: security and protection from physical and emotional harms
3. Social needs: affiliation, belonging, acceptance and companionship.

4. Esteem needs: Internal esteem factors such as self- respect, autonomy and

achievement; and external esteem factors such as status, recognition and attention

12



5. Self-actualization: growth, achieving ones potential and fulfillment: The drive to
become what one is capable of becoming.

As each need is substantially satisfied the next need becomes dominant. The
individual needs to move up the hierarchy.

Figure 1 Abraham Maslow’s the Needs Hierarchy

|:>Self-actual ization
Esteem needs
Social needs

/ \Iﬂﬁy/security needs
/ \ |:> Physiological needs

Source: Maslow’s theory of needs (1954)

At the base level of need hierarchy are the physiological needs essential for the
survival of human life. These are supposed to be level of parents’ income or level of
parents’ education tend to deprive children of these basic needs and in such a situation the
girl-child is more disadvantaged then the boy-child (GCN, 2004). This is because of the
preferences accorded to the boy child.

Maslow’s theory is therefore relevant in this study because its emphasis and
considerations are on the provisions of the basic needs for one to achieve the higher needs.
The theory is concerned with achievement of self —actualization at the top of the pyramid
which can only be attained through education.

Unfortunately, the girl-child is not always motivated at home and at school. They are

often deprived of these basic needs by the society. The schools and the entire environment
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settings should endeavour to provide all the learners with these physiological needs or else
the individual may end up in disillusionment.

In school setting teachers should be careful to guide girls to divert their sexual urge at
adolescence stage to some vigorous school activities and games like soccer, table-tennis or
basketball rather than the in-door games and stereotype daily routines that the girl child is
permanently engage in at home; such vigorous activities should be extended also at home.
This could be reducing the problem of early pregnancy which happens to be one of the
causes of school dropout for girls. When girls feel that they are not secure at school and
home proper learning may not take place. The buildings: toilets and other physical
structures and even the distance to school should be secure and adequate. According to
Maslow safety needs come after hunger has been satisfied and clothing provided.

Another level of needs that the girl-child seems to lack is the love and affiliation need.
The girl-child is often given names that made them feel that they are worthless. They are
often grouped separately from boys and made to complete tasks or activities that are likely
to favour boys to win making the girls a laughing stock.

Teachers should therefore facilitate and encourage fair groupings and group activities
that favour all the learners irrespective of their gender differences and recognize the good
effort made by them towards their education. Such negative comments common at home
that sound negative to girls” motivation should be avoided in order to encourage the girls to
work hard in academics for attainment of self-actualization. Teachers and parents should
show acceptance to the girl child so that she can feel recognized, have a sense of self-worth

and belonging.
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The overall implications of Maslow’s Theory, is that education may be considered to
be the key to self-actualization. If girls are denied the basic needs and opportunity to
participate and perform better in junior secondary education then their self- actualization is
consequently hampered. It further advocates that the physiological, security and social
needs to be met in the first place in order for the girl-child to transcend self-esteem and
self-actualization.

However, in adopting Maslow’s theory the researcher is aware of its limitations that
the hierarchy of human needs are not always fixed and the consequence in which needs
arise may differ from one person to another person but parents and teachers should try as
much as they can to put the conditions necessary for the girls to participate in secondary
education available.

2.2.3 Household Production Theory

Economic theories relating to educational attainment focus on social and economic
factors in the home and in the proximate environment. Gary Becker's household production
theory in addition to the human capital theory directly links household resources and
investments to the educational attainment of children (Becker, 1993 in Megan 2002). The
resources a family has are often dependent upon how many people the family consists of
and how much disposable income the family has to spend on resources, such as computers
and books. Although the idea of household production encompasses a broad spectrum of
domestic economics. The household production theory, which is the basis of my
hypotheses, is an outgrowth of two theories, the human capital theory and the theory of

allocation of time.
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Although these two theories view education as an investment rather than consumption,
the household theory takes on a narrower viewpoint on investments dealing solely with the
household. Household economics considers the family as not only a consuming unit but
also as a producing unit. This theory states that a combination of time and resource inputs
produce different types of commodities (Becker, 1993 in Megan 2002). In order to produce
what Becker calls "quality children,” parents must spend time at home and devote real
resources to foster an environment that promotes and provides formal education (1993).
Since families differ, time and money spent on investments will vary, as well as attitudes
that may be conducive to children's ability and willingness to learn. Ermisch and
Francesoni (1997 and 2000 in Megan 2002) completed two papers built on the household
production model addressing the association between childhood, parental employment,
parental education levels, and subsequent education of children.

Their findings show that time and money made available to a child affect the child's
educational attainment. Children whose mothers work more during their children's early
stages of life have less educational attainment compared to children whose mothers spend
more time at home with them (Ermisch, 2000 in Megan 2002). It is unclear whether this
means that time is more important than money and other resources. However, working
parents sacrifice time with their children during the developmental years. As more parents
proceed to join the work force, hours spent with children have decreased dramatically. In
1965, the average child spent about 30 hours per week interacting with parents, but by the
late 1980's this figure had dropped to about 17 hours. In addition, parents' education is a
powerful predictor of their children's educational attainment (Haveman, 1993 in Megan

2002). This is more the case for mothers' education. Mothers with a higher level of
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education instill the importance of education in their children. Although fathers' education
IS important, mothers have a greater impact on the values children later find important
(Ermisch, 1997 in Megan 2002). Therefore, a mother's feelings on education will reflect in
children. Through mother's own decision to attain a higher level of education, her attitude
is likely to be accounted for through her actions.

Additionally, parents use their educational attainments to teach their children, thus
increasing human capital directly. Many studies have been concluded on the correlation of
family structure and educational attainment. One, in particular, examines the effect of
family structure on high school graduation rate. Boggess (1998 in Megan 2002) finds that
living in a mother-headed household or a stepfather-mother family has a negative effect on
education levels due to a decreased level of resources. However, once he controlled
economic status, he found that the effect of these types of households on education is not
significant. While income and available resources seem to outweigh the family background
variable in this study, living in a single-headed family is likely the cause for lower
economic status. Garasky's (1995 in Megan 2002) findings also show that family structure
impacts children differently depending on the age of the children. The first few years of a
child's life are the most important to have a stable family structure. However, as a child
grows older, the type of family structure becomes less critical to the child's educational
attainment. The child receives more of his education outside of the home, in schools.

Hence, family background is less critical in determining the level of education
attained by older children. Also, children's age affects how they handle experiences.
Consequently, as children mature, they are better equipped to handle divorces, separations,

and the experiences of living in single parent headed households.
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Besides the household production theory and the human capital theory, sociological
literature must be examined to establish a link between educational attainment and race.
William Julius Wilson (1987 in Megan 2002) discusses the truly disadvantaged in his book
on the inner city and the underclass. Although he does not directly make assumptions on
the relationship between race and education, he discusses the increasing problems among
minorities, especially blacks, in inner cities. Blacks' poverty rates are proportionately
higher than whites. With increased poverty, Wilson also discusses increases in crime,
joblessness, and out-of-wedlock births. As these changes occur in mostly black
communities, living conditions become unfavorable. As a result of increasing problems
suffered by minorities in areas with concentrated poverty, education is harder to achieve
and attainment is lower.

Since blacks who have adverse background characteristics are more likely to end up in
a neighborhood with concentrated poverty and very low quality schools, they are likely to
have much lower levels of educational attainment than blacks who do not experience
unfavorable background characteristics.

On the other hand, poor whites are not typically concentrated in poor neighborhoods.
They generally live in the same neighborhoods as white middle class thus sharing school
systems and other resources. Because of the living environment, poor whites are not
exposed to the severity and quantity of crime, joblessness, and other problems that arise in
neighborhoods with concentrated poverty. Following this reasoning, the researcher
expected that minorities who have adverse background characteristics will experience

greater negative effects on educational attainment than whites.
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This theory can be directly apply to the case of Nigerian girl-child’s participation and
attainment in education. The white people can be consider as boys whose parents mostly
prefer to invest in their education while the black ones are girl-children who mostly suffer
from one or other problems, ranging from low investment in education by their parents,
low family income, low level of parents’ education, too much household chores for girls
and broken-home.

2.2.4 Theory of Family Deficit Model

The theory of Family Deficit Model, Donahoo (2003) sees “nuclear or two-parent
family as the ideal family structure and single parent family as a deviant from the ideal
family”. According to this model, single-parent families have a negative impact on the
child in that it is bad for the child’s upbringing and cognitive development. Indeed,
children from single-parent families are at greater risk than children in two parent families,
even when they have the same academic abilities Thiessen (1997) in Ebong (2015) posits
that “children from single-parent families are three times more likely to drop out of high
school than children from two-parent families”. Likewise, Amato and Keith (1991) and
Lauer R and Lauer J (1991)in Ebong (2015) find that “children in single-parent families
may be at greater risk than children of two-parent families”. The implication of this theory
to the present study lies in the fact that students’ performance in school is mediated by
their upbringing which perhaps is influenced by their family background.

According to Fadeiye (1985) in Ebong (2015) in two parent homes, both parents have
roles to play in child education. The father is to provide the necessary tools for the
educational advancement, while the mother is supposed to supplement the father’s efforts

in this regard. When the father is absent and the mother is not privileged enough to cater
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for all the basic needs as well as supervised the academic performance of the child, the
child will be backward or withdrawn. In similar view, Ortese (1998) in Ebong (2015) noted
that “when the mother is absent and the father is not privileged enough.
2.3Concept of Girl-child

National Child Welfare Policy (1989) as cited by Ada (2007) defines girl-child as a
person below 14 years of age. Offorma (2009) defines girl-child as a biological female
offspring from birth to eighteen (18) years of age. This period is made up of infancy,
childhood, early and late adolescence stage of development. A "child" is usually defined as
a person who is dependent upon other individuals (parents, relatives, or government
officials) for his or her livelihood. The exact ages of "childhood" differ by country and
time period. According to Ikenga (1995) in Ugwu (2001), the children and young person’s
law (Cap. 19) Laws of Eastern Nigeria (1963), a child is any person who has not attained
the age of fourteen (14) years. Young persons on the other hand, refer to persons who have
attained the age of fourteen (14) years, but are less than seventeen (17) years. To
corroborate this fact, section 4a of Article 28, chapter 3 of the 1999 Constitution of the
Federal Republic of Nigeria (1999 p.16) recognizes a person of eighteen years and above
as having attained ‘full age’ or adulthood. The ILO Convention No. 138 specifies 15 years
as the age above which, in normal circumstances, a person may participate in economic
activity.

The girl-child is seen as a young female person, who would eventually grow into
women and marry. She is conditioned to look after the young ones, the home and kitchen.
The girl child is a member of the family and larger societies. She has equal number of

bones and other organs, systems, tissues and so on, as the boy, the only difference is the
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sex organ. It is the girl child that grows up to become a woman, a wife and a mother. The
woman chances of contributing her own knowledge to the development of her father’s land
is affected by her lack of formal education compared to that of the man. In the past, the
chances of a girl child gaining a formal education was near zero. Although the trend is
changing, a lot still has to be done.
2.4 Concept of Girl-child education

Girl-child education is a catch-all term for a complexity of issues and debates
surrounding education (primary education, secondary education, tertiary education and
health education for females (Okernmor, Ndit and Filshak, 2012). Girl-child education also
includes areas of gender equality, access to education and its connection to the alleviation
of poverty, good governance, which are major ingredients in averting crime against
women. Today’s girl-child education is for her tomorrow’s living. Afebendeugne in Ugwu
(2001) defines women education as the education that would make a woman become
aware of herself and her capacity to exploit her environment, and it involves training in
literacy and vocational skills to enable her become functional in the society. When
maternal care is adequately provided for the girl-child the aims and objectives of education
will be achieved. However, current efforts including national and global programmes have
been to target increased enrollment of the girl-child into the different levels of education in
Nigeria. The federal government introduced the Universal Basic Education Programme to
provide cheap and affordable education to all and sundry. Most, if not all state
governments in Nigeria have also introduced free and compulsory primary and secondary

schools for both male and female children.
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Again most state governments have also passed the child rights and protection acts
that will eliminate (or at least reduce) the withdrawal of the girl-child from school and to
prevent parents or guardians from using their school age children to hawk or do endless
labour activities and consequently improves their academic performance and completion of
secondary school.

The education of girls is a vital core message of family life/population education
programme in Nigeria (a programme that emphasizes equal opportunities in
education).This concept emphasizes the importance of both genders in all aspects of
societal development. Bellany (2003) asserts that there can be no significant or sustainable
transformation of societies and no significant reduction in poverty until girls receive equal
access to quality basic education. After all, societal development does not start with goods
and things. It starts with people; their orientation, organization and self-discipline.
Researches (Bellany, 2003 UNICEF, 2000, Obanya, 2003) have shown that educating girls
offers benefits for the girls themselves, the current and future families, and their
communities. Education for girls means that as women they will be capable of exercising
their rights to participate in political, economic and development efforts. Educated girls are
more effective mothers. In other words, girls’ education has a strong impact on health,
family, welfare and fertility rate. It is a potent population intervention strategy.

2.4.1 Ways of Improving Girl-Child Education

Parental and community involvement: Families and communities are important

partners with schools as they are considered as stake holders in developing curriculum and

providing assistance towards managing children's education in community. Therefore,
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parents should be enlightened on the importance of education of the girls as well as the
roles that educated girls can play towards the development of their community. Basic
education should be free or cost very little. Where possible, there should be stipends and
scholarships to compensate families for the loss of girls' household labour. Also, school
hours should be flexible so children can help at home and still attend classes.
2.4.2 Importance of girls Education
There are several advantages of girls’ education. Grown up educated girls can play
important roles in the development of their country in the following ways:
Reducing Effects Poverty
Girl-child education can vitally contribute to the attainment of the Sustainable
Development Goals. While two of the goals pertain directly to education, education also helps to
reduce poverty, promote gender equality, lower child mortality rate, protect against HIVV/AIDS,
reduce fertility rates and enhance environmental awareness (Mordi, 2008).
Improve Health and Nutrition
According to Kiki (2010), education greatly benefits personal health particularly for
the girl-child, it profoundly affects reproductive health, immunization rates. Education may
be the single most effective preventive weapon against HIV/AIDS. If the issue of
HIV/AIDS is rampart in a particular country, the force and economic growth will be
affected. Again through the awareness of girl-child education, the rate of HIVV/AIDS will
be reduced to the barest minimum and this will have positive impact not only on

enrollment but also on academic performance.
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Reducing Inequality, Fertility, Infant and Maternal Mortality,

Education reduces illiteracy that is one of the strongest predictors of poverty. Primary
education plays catalytic roles for those most likely to be poor, including girls, ethnic
minorities, orphans, disabled people and rural families. By enabling larger members to
share in the growth process, education can be the powerful tide that lifts all books (Okeke,
Nzewi and Njoku, 2008).

Women with formal education are much more likely to use reliable family planning
methods, delay marriage and child bearing, and have fewer and healthier babies than
women with no formal education. This development enhances number of girl-child
enrollment and academic performance.

According to Ocho (2005), women with some formal education are more likely to
seek medical care, ensure their children are immunized, be better informed about their
children’s nutritional requirements, and adopt improved sanitation practices. As a result,
their infants and children have higher survival rates and tend to be healthier and better
nourished. If children survive through adequate medical facilities provided by a country,
they are likely to stay longer in school and complete with good grades.

Girl- child education also decreases maternal mortality. This is because women with
formal education tend to have better knowledge about health care practices. Cross-country
studies show that an extra year of schooling for girls reduces fertility rates by five to 10
percent in late marriage

Increasing Women’s Labour Force and developing economy
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Girl-child education has been proven to increase income for wage earners and increase
productivity for employers, yielding benefits for the community and society. They can
share the burden of men in the different walk of life. When girls are well-educated, not
forced to marry during childhood, they will be able to serve the society as writers,
educators, teachers, lawyers, doctors, administrators, politicians, scientists, and much
more. They can work at banks, hospitals, government offices and large businesses. They
can play an important role during war.

Education is a boom to girls in this age of economic crisis. Gone are the days of plenty
and prosperity. Nowadays it is difficult for the people of the middle class to make both ends
meet. After marriage, educated girls can add to the income of their husbands. If a woman is
educated, she can earn a living after the death of her husband.Girls’ education is necessary for
making the home a happy place. A man’s life blossom when he is blessed with well-educated
women as wife and mother. Educated girls can brighten the future of their country by good
upbringing of their children. Education gives a woman freedom of thought. It broadens her
outlook and makes her aware of her duties and responsibilities.

Education empowers a grown up girl to become economically independent. They will
be able to stand up for their rights. Girls have all the rights to get educated. Empowerment
of girls and women is necessary to fight against the problem of gender-inequality.
Education of rural girls is equally important. The rural girls are not getting
ample opportunity for education. Education of these girls would have positive impact on
both economy and society (Okeke, Nzewi and Njoku, 2008).

Reducing Rate of Illiteracy
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Among children not attending schools, there are twice as many girls as boys and
among illiterate adults, there are twice as many women as men. So if the girl-children are
given education, it means the rate of illiteracy will be halved which can give room for
more women to be able to contribute financially to their families thereby making their
families more capable of also securing education for their children (Ocho, 2005).

Empowering and Improving Productivity in the Society

This will also empower and improve productivity in the society. It would also
increase women’s involvement in the political process as educated women can participate
in politics and contribute to effective governance of the society. With education, women
are able to understand issues relating to women and can intelligently provide solutions to
such issues.

Reducing the Rate of Domestic and Sexual Violence

Educated women can raise their voices to be heard especially to demand for equality
and fairness on issues that concern them and their families. Having a voice that could be
heard leads to reduction in the rate of domestic and sexual violence. Girl child education
produces women that easily embrace safe sex thereby reducing the level of sexually
transmitted diseases and they also have knowledge of the preventive measures to take to
avoid other diseases. A girl who completes primary school is three times less likely to
contract HIV. With this statistics in mind, the World Bank calls education the window of
hope in preventing the spread of AIDS among today’s children (Bello, 2013).

Girl -child education is very necessary and an issue that cannot be over-emphasized.
Every child should be given the opportunity to be educated irrespective of the gender of

the child as both sexes can bring equal growth and contributions to the society.
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2.4.3 Obstacles to Girl-Child Education
Economic Factors
Nigeria as an independent entity is undoubtedly characterized by very harsh economic
conditions. This has resulted into scarce resources. As a result of this, choice has to be
made between whom to send to school. Most often, it is the girl-child that remains at
home. Due to poverty, girls do not have ample learning materials leading to poor academic
performance and eventually drop out or get withdrawn from schools so as to help to
supplement family income through hawking, trading or even working on the farm so as to
support the family. In some cases, the girls are given out as house helps or even sent into
early marriage because of a huge bride price (UNICEF, 2007).
Political Factors
Despite the fact that Nigeria is signatory to various international conventions on the
right of children, so far very little has been achieved in respecting children rights. The
situation remains pathetic and serious. For instance, at the formation of the United Nations
which is almost six (6) decades old, the precarious situation of the children worldwide
became so obvious that it became necessary to establish. UNICEF with special focus on
the needs of the children around the world (UNICEF, 2007).

The School Environmental Factors
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Often most parents are scared of sending their female children to school in distant
places and would rather keep them at home. According to Obinaju (2014), curricular,
textbooks and other materials are usually gender-biased. She opines that right from
childhood, girls are channeled into stereotyped traditional carrier in form of textbooks
illustrations and stories consequently leading to the development of poor self-image at a
tender age.

Socio-Cultural and Religious Factors

In most African societies, especially in Nigeria, the role of the girl as a wife and
mother is conceived as the utmost priority not only by her parents, but also by the girl-
child herself. However, in the Nigerian context, gender discrepancy in education is
sustained by cultural factors. The wrong notion that her place is in the kitchen, to be seen
and not to be heard have had very serious implications on the girl-child’s ability at self-
actualization. Obinaju (2014) notes that out of the 130 million children in LCDs without
access to education, 81 million are girls. Also certain cultural and traditional practices like
female circumcision, early marriages, etc, are to say the least unprogressive because they
lead not only to absenteeism, distraction, but also poor performance to eventual dropout of
girls. Moreso, the ethnic and values of some religions do not help matters, as they are often
perceived with tremendous suspicions.

Sexual Violence and Abuse

This also hampers the girls from going to school due to this fear of sexual violence,
most parents deny their girl-children access to school especially rural areas where schools
are at far distance from their homes. Also sexual harassment during educational pursuit

create serious emotional and psychological strain on the girl-child.
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An African proverb says, “If we educate a boy, we educate one person; if we educate a
girl, we educate a family and a whole nation.” An empowered woman is full of great
potentials, strength, courage and knowledge which she passes down to her child and the
society. The solution to high rate of girl child poor academic performance or drop outs from
school is to encourage enlightenment campaigns on the importance of girl- child education. A
lot can be done by simply spreading the message by talking to someone and continuing to do
so till we see that every girl is given the opportunity to go to school. And as more girls go to
school, it becomes easy to make Nigeria great.

2.5  Concept of Academic Performance

An academic classroom is one where the primary goal is to promote proficiency of
academic standards. Everything else, while appreciated and winked at, comes after. The
class, curriculum, and instruction, by design, are built to move students in their academic
proficiency. In educational institutions, success is measured by academic performance, or
how well a student meets standards set out by government and the institution itself. As
career competition grows ever fiercer in the working world, the importance of students
doing well in school has caught the attention of parents, legislators and government and
other stake holders in education (Omede and Agahiu, 2016).

Academic achievement or performance is the extent to which a student, teacher or
institution has achieved their short or long-term educational goals. Cumulative GPA and
completion of educational degrees such as High School and Bachelor's degrees represent
academic achievement. Academic achievement is commonly measured through

examinations or continuous assessments but there is no general agreement on how it is best
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evaluated or which aspects are most important: procedural knowledge such as skills or
declarative knowledge such as facts.

Individual differences in academic performance have been linked to differences in
intelligence and personality. Students with higher mental ability (IQ) and those who are
higher in conscientiousness (linked to effort and motivation) tend to achieve highly in
academic settings. A recent meta- analysis suggested that mental curiosity (intellectual
engagement) has an important influence on academic achievement in addition to
intelligence and conscientiousness.

Although education is not the only road to success in the working world, much effort
is made to identify, evaluate, track and encourage the progress of students in schools.
Parents care about their child's academic performance because they believe good academic
results will provide more career choices and job security. Schools, though invested in
fostering good academic habits for the same reason, are also often influenced by concerns
about the school's reputation and the possibility of monetary aid from government
institutions, which can hinge on the overall academic performance of the school. State and
federal departments of education are charged with improving schools, and so devise
methods of measuring success in order to create plans for improvement (Omede and
Agahiu, 2016).

2.5.1 History, Functions and Features of Academic Performance

In the past, academic performance was often measured more by ear than today.
Teachers' observations made up the bulk of the assessment, and today's summation, or
numerical, method of determining how well a student is performing is a fairly recent

invention. Grading systems came into existence in the United States in the late Victorian
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period and were initially criticized due to high subjectivity. Different teachers valued
different aspects of learning more highly than others, and although some standardization
was attempted in order to make the system fairer, the problem continued. Today, changes
have been made to incorporate differentiation for individual students' abilities, and
exploration of alternate methods of measuring performance. (Bello, 2013).

The tracking of academic performance fulfills a number of purposes. Areas of
achievement and failure in a student's academic career need to be evaluated in order to
foster improvement and make full use of the learning process. Results provide a framework
for talking about how students cope in school and a constant standard to which all students
are held. Performance results also allow students to be ranked and sorted on a scale that is
numerically obvious, minimizing complaints by holding teachers and schools accountable
for the components of every grade.

Performance in school is evaluated in a number of ways: for regular grading, students
demonstrate their knowledge by written and oral tests, performing presentations, turning in
homework and participating in class activities and discussions. Teachers evaluate in the
form of letter or number grades and side notes, to describe how well a student has done. At
the state and national levels, students are evaluated by their performance on standardized
tests geared toward specific ages and based on a set of achievements students in each age
group are expected to meet (Bello, 2013).

2.5.2 Factors Determining Academic Performance

Bello (2013) enumerates parent's academic socialization, cognitive and non-cognitive

factors, motivation, self-control and extra-curricular activities as determinants for

influencing academic performance.
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Parent's Academic Socialization
Parent's academic socialization is a term describing the way parents influence
students' academic achievement by shaping students' skills, behaviours and attitudes
towards school. Parents influence students’ academic performance through the
environment and discourse parents have with their children. Academic socialization can be
influenced by parents' socio-economic status. Highly educated parents tend to have more
stimulating learning environments. Further, recent research indicates that the relationship
quality with parents will influence the development of academic self-efficacy among
adolescent-aged children, which will in turn affect their academic performance. Children's
first few years of life are crucial to the development of language and social skills. School
preparedness in these areas help students adjust to academic expectancies (Bello, 2013).
Physical Activities
Evidence suggests that physical activity could have an impact on academic
achievement. Studies have shown that physical activity can increase neural activity in the
brain. Exercise specifically increases executive brain functions such as attention span and
working memory.
Cognitive Factors
Cognitive factors or learning factors are the extent to which a person’s individual
capabilities can influence their academic or learning performance. These factors include
cognitive functions like attention, memory, and reasoning. Cognitive factors are often
measured through examinations; college and universities admission boards use

standardized tests such as the Joint Admission Matriculation Board (JAMB) and post-
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UTME when evaluating prospective candidates. Students with high academic performance
present mature learning beliefs, and strong knowledge integration (Bello, 2013).
Non-Cognitive Factors
Non-cognitive factors or skills are a set of "attitudes, behaviours, and strategies™ that
promotes academic and professional success, such as academic self-efficacy, self-control,
motivation, expectancy and goal setting theories, emotional intelligence, and
determination. To create attention on factors other than those measured by cognitive test
scores sociologists Bowles and Gintis around 1970s coined the term, serves as a distinction
of cognitive factors, which are measured by teachers through tests and quizzes. Non-
cognitive skills are increasingly gaining popularity because they provide a better
explanation for academic and professional outcomes (Bello, 2013).
Motivation
Motivation is the reasoning behind an individual's actions. Research has found that
students with higher academic performance, motivation and persistence use intrinsic goals
rather than extrinsic ones. Furthermore, students who are motivated to improve upon their
previous or upcoming performance tend to perform better academically than peers with
lower motivation. In other words, students with higher need for achievement have greater
academic performance.
Self-Control
Self-Control, in the academic setting, is related to self-discipline, self-regulation,
delay of gratification and impulse control. Baumeister, VVohs, and Tice (2007) define self-
control as “the capacity for altering one’s own responses, especially to bring them into line

with standards such as ideals, values, morals, and social expectations, and to support the
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attainment of long-term goals.” In other words, self-control is the ability to prioritize long-
term goals over the temptation of short-term impulses. Self-control is usually measured
through self-completed questionnaires. Researchers often use the Self-Control Scale
developed by Tangney, Baumeister, & Boone (2004).

Through a longitudinal study of the marshmallow test, researchers found a
relationship between the time spent waiting for the second marshmallow and higher
academic achievement. However, this finding only applied for participants who had the
marshmallow in plain site and were placed without any distraction tactics. High locus of
control, where an individual attributes success to personal decision making and positive
behaviours such as discipline, is a ramification of self- control. High locus of control has
been found to have a positive predictive relationship with high collegiate GPA.

Extracurricular Activities

Organized extracurricular activities have yielded a positive relationship with high
academic performance including increasing attendance rates, school engagement, GPA,
post-secondary education, as well as a decrease in drop-out rates and depression.
Additionally, positive developmental outcomes have been found in youth that engage in
organized extracurricular activities. High school athletics have been linked with strong
academic performance, particularly among urban youth. However, involvement in athletics
has been linked to increased alcohol consumption and abuse for high school students along
with increased truancy. While research suggests that there is a positive link between
academic performance and participation in extracurricular activities, the practice behind

this relationship is not always clear.
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Moreover, there are many unrelated factors that influence the relationship between
academic achievement and participation in extracurricular activities. These variables
include: civic engagement, identity development, positive social relationships and
behaviours, and mental health (Mahoney, Taylor, Kanarek and Samuel 2005). In other
researches on youth, it was reported that positive social support and development, which
can be acquired through organized after school activities is beneficial for achieving
academic success (Eccles & Templeton, 2002). In terms of academic performance there are
a whole other group of variables to consider. Some of these variables include: demographic
and familial influences, individual characteristics, and program resources and content
(Mahoney, Taylor, Kanarek and Samuel 2005). For example, socio-economic status has
been found to play a role in the number of students participating in extracurricular
activities (Covay & Carbonaro, 2010).

Furthermore, it is suggested that the peer relationships and support that develop in
extracurricular activities often effect how individuals perform in school (Eccles &
Templeton, 2002). With all these variables to consider it is important to create a better
understanding on how academic achievement can be seen in both a negative and positive
light.

2.5.3 Considerations on Academic Performance

The subjectivity of academic performance evaluation has lessened in recent years, but
it has not been totally eliminated. It may not be possible to fully remove subjectivity from
the current evaluation methods, since most are biased toward students that respond best to
traditional teaching methods. The students that do best on standardized tests are those that

excel in reading, Mathematics and test-taking, a skill that is not in itself indicative of
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academic worth. The tests reward visual learners and give no chance for kinesthetic or
auditory learners to show their abilities. The standardized test fails to recognize students
with learning and physical disabilities that do not allow them to complete the test in the
same manner or amount of time as other students. Evaluations from classroom teachers,
though they give the most detailed information, may still retain bias if individual

differentiation and learning styles have not been taken into account (Tanko, 2014).

36



2.6 Parents’ Income and Academic Performance of Girl Child

Low income is a sign of poverty. The level of family income is one of the most factors
affecting girl-child participation in junior secondary schools and consequently translates
itself on their academic performance not only at junior secondary school but at all levels of
education (Forum for African Women Educationists (FAWE, 2009). Parents, especially
poor ones are increasingly neglecting their daughters’ demands. Poor families would
certainly find it difficult to pay school fees for girls at the same time, catering for pocket
money besides the basics like sanitary towels, clothes among others. In Africa, most poor
families tend to have a large population of siblings as opposed to high income families
(Chepchieng, 2004). In many areas parents were reluctant to send their daughters to school
for fear of losing income. Their schooling was not seen to add any value to their bride price
but instead lowered it, making girls to be denied education even in wealthy households;
they were valued and categorized as part of household property (Mbilingi & Mbughuni,
1991 in Oguta 2013). Many researchers reported that girls’ participation and academic
performance in junior Secondary Schools had been negatively affected due to low income
as more than 60% of Nigerians were below the poverty line.

In view of this, the fees and other levies charged by educational institutions have had a
negative impact on girls’ academic performance at secondary education level. In Nigeria,
child labour is a practice which came into existence as a result of poverty. Child labour is a
rampant practice that continues to keep children particularly the girl-child out of school.
Many school age girls are employed as house girls and baby sitters in both urban and rural

areas in order to meet their own and their parents’ economic needs. Such children cannot
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effectively participate in secondary education, have good performance academically
(Nacobile 2012in Oguta (2013).

Despite the fact that, various constraints influence girls’ academic performance in
junior secondary schools in most parts of the country, Nigeria recommended that the most
urgent was to ensure participation and improvement of quality of education for girls and
removal of obstacles that hamper their active academic performance in both junior and
secondary schools. Children enrolled in schools come from different socio-economic
groups which may be high, moderate or low as reflected by family income. Apparently the
lower class families are likely to have a limited provision of school books and other
necessary materials for the successful acquisition of secondary education.

On the other hand, socio-economic conditions within the home or family can also
expose children, more so, the girl-child to experiences which may render them more
vulnerable to learning and behaviour problems. In most families, poverty, increased cost of
education and limited economic resources are hurdles to offering their children education.
Paparek (1985) in Oguta (2013) observe that in countries where students’ schooling faces
many barriers, family’s decisions about children depend not only on available resources
but also what education is expected to yield to the individual children and the family at
large. The level of family income is a powerful influencing factor on girl-child academic
performance in secondary schools in Africa.

According to UNESCO (2002), poverty levels have been increasing with time and
52% of the population lives below poverty line thus poor people tend to give priority to
essential needs such as food, shelter, clothing and education is placed at a distance. This is

due to declining income and escalating cost of education materials which have made most
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of the parents to be unable to educate their children even though they may be willing to do
so. The opportunities of high income family to purchase and use learning devices, such as
computers and encyclopedias, are more common. The presence of these resources aids
parents in promoting education, enhancing what is already being learned in school and
consequently improve their children academic performance. The presence or absence of
educational resources due to income may support or discourage children's interest in
learning.
2.6.1 Poor Parental Investment and Academic Performance of Girl Child

Researchers reported that teenage pregnancy reduces the bride price, parents therefore
fear allowing their daughters to stay in school for too long. Marriage is also seen as making
one gain a high social status; some parents also are not willing to educate their daughters
due to the change of allegiance after marriage to their husband’s family. Due to this,
parents turn to educating boys. In societies where marriage of girls tend to occur at a much
younger age than that of the boys, where religious or customary beliefs discourage social
interaction between the societies or where conventional opinions encourage women to see
their future as being centered on the home and the family, the incentive for girls to attend
school is lower than that of the boys.

A participatory poverty assessment done in Zambia by Norton, Owen & Milimo
(1994) in Oguta (2013) reveales that girls are withdrawn from school after grade four
because of bride wealth payment which is alleged to diminish for an educated girl. Gender
disparities begin early in life with parents ascribing lower aspirations and expectations to a
girl child than a boy child. These lowered expectations and aspirations have continued to

affect girls’ educational achievement despite the many interventions and programmes put
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in place to encourage their participation in secondary schooling. As boys grow up they
socialize differently, with girls being taught one set of values and boys another. At a very
young age, girls begin to understand and imbibe the culture of meekness, subservience,
conformity and domesticity. They accept duties assigned in accordance with traditional
gender specific advisor of labour. Son preferences and parents’ perceptions and attitudes
towards schooling of girls give education in Africa and elsewhere have long been plagued
with pedagogy of difference by way of education that stresses the difference between boys
and girls, even men and women rather than similarities. (FAWE, 2009), such pedagogy
differences start at home and end in community. It is here that the notions of gender
relation are transmitted from one generation to the next.

Poor parental investment rate affects participation of girl child. This was because
some communities are still loyal to their culture to some extent. Son preference was a
factor affecting participation of girls in secondary school. There were some parents who
were holding that in their actions even though it was coming down and would fade away
that boys were to be given first preference when it came to education. Poverty was a factor
that affects girl child participation in secondary education, because majority of the
parents/guardians whose children were in public schools were poor and the girls come
from very poor homes. Some girls have no fathers or mothers or both due to one reason or
another. It means that parents need to work hard in order to provide for their daughters’
school fees and other learning materials that may consequently affect their academic

performance.
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In some areas where the community is cosmopolitan, sons and daughters were taken
to be equal, and those who dropped out of school were encouraged to go back to school
and ample learning materials were provided for both in order to improve not only their
academic performance but also participation and contribution to societal development.

2.6.2 Parents Level of Education and Girl-Child Academic Performance

The parents’ level of education has great role to play in influencing girl-child
academic performance in junior secondary schools. Okwara observes that those girls
whose parents had received formal education tend to have positive attitude in participation
and higher academic performance in secondary education than those girls whose parents
did not go to school at all. Mworia (1993) in Oguta (2013).commentes that for a child to
make the most of his/her educational needs, she/he should have an easy access to the basic
instruments of education like books, newspapers, light and silence for convenient study
and all these needs could only be understood by those parents who had undergone formal
education; the home environment must be supportive towards girl child academic
participation for a positive self-esteem (Okwara (1992) and Mwora (1993) respectively in
Oguta (2013).

The likelihood that girls would remain in school and perform better could also be
influenced by cultural attitudes with the family. Parents who themselves were educated are
likely to positively impact a view of schooling among their children. The educational
experience and outlook of parents were transmitted to their offspring in many instances;
parental education was more significant predictor than any other factor for influencing
children academic performance. Research carried by UNICEF (2004) in 55 countries and

two Indian states found that children of educated women were much likely to go to school
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and the more schooling the women had receive the likelihood of their children benefiting
more from education. In addition, if educated girls become mothers, there was a high
chance that they would send their children to school thereby passing on and doubling
benefits both for themselves and society.

Borrow (1984) in Oguta (2013),supports this in his research that reveals a relationship
between students’ socio-economic status in terms of their parents’ level of education and
type of occupation. The study confirmed that there was a strong relationship between
students’ occupation aspirations and their parents’ socio-economic status as well as
parents’ level of education.

Essentially, parents tend to become role models for their children and therefore it is
not surprising that students tend to take careers resembling those of their parents. Mothers'
educational attainment is directly related to the educational attainment of their children for
two reasons. First of all, children's actions often reflect their mothers’ actions and attitudes.
A mother with a higher level of education obviously values education; therefore, her
attitude will reflect the importance she places on education. Children often mimic their
parents' actions, which means that many children will strive for higher education when
their parents' educational attainment is also high. Second, educated parents have the
resources to teach and help their children outside of the classroom. They act as a resource
themselves.

2.6.3 Household Activities and Academic Performance of Girl Child

Girl-child's household chores impact on her educational outcome. Many studies observe

that girls sometimes begin working at an earlier age than boys especially in rural areas and

girls also tend to do more work in the household than boys. Studies indicate that female
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students used to stay at home during school hours to take care of their younger siblings which
consequently affect their academic performance or drop out of the school. If children less than
6 years old are present at home, elder sisters are more likely to perform poorly in their
schools, the same thing with female children who take some responsibilities of the household.
Regarding the effect of household work on girls Holcamp (2009),Shahidu and Zehadul karim
(2015)find that in rural areas girls' dropout and low academic performance rate became higher
because parents consider girls' schooling as of no benefit at all because they normally give
them out to other families as wives. Mansory (2007),Shahidu and Zehadul karim (2015)also
find that early marriage is the foremost cause of early school dropout and low academic
performance of girls in Afghanistan as for them to be married out they had to be trained well
about normal house chores. Therefore, they kept them at home for that training. Atayi
(2008),Shahidu and Zehadul karim (2015)observe that in Africa parents were more concerned
about the role for girls at home as in this role, girls do not need education since they are
supposed to take care of the children and prepare meals. A lot of researchs have highlighted
on girls' age and education and found that when girls reach puberty, parents consider it is time
for them to be married out and tend to arrange the marriage instead of continuing schooling
(Molteno 2000Shahidu and Zehadul karim (2015).

Some studies argue that household work of girls is associated with poor academic
performance in certain contexts. Shahidul and Zehadul karim (2015) also find that in
Bangladesh girls with lower socioeconomic backgrounds were likely to do more household
work and consequently affect their academic performance or drop out from secondary school
when schooling or higher education inflates dowry in the marriage market of girls. In this

research, the author argues that if girls have higher education but have lower parental socio-
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economic background, they face difficulties in getting a husband because the pattern in which
parents need to pay a higher amount of dowry to marry their educated daughters to similarly
educated grooms thus resulting in early dropout among girls. (Ackers 2001Shahidu and
Zehadul Karim (2015)). The PROBE team (1999) of India reports that in that country
education might give girls better preparation for marriage, however, despite this, parents
sometimes are reluctant to let their daughters have their education as higher education raises
the cost of marriage for girls.
2.6.4 Broken-Home and Girl-Child Academic Performance

A number of significant changes have occurred in African families (Kenya in specific)
over the past 50 years (Tucker and MitcheU-Kernan, 2005 in Muthoni 2013). In 1950,
married couples headed 78% of African families. By 1996, this number dropped to only
34% (Amato and Keith, 2001). The divorce rate has also increased dramatically for
African. In 1960, only 78 per 1,000 African women's marriages ended in divorce. In 1990,
this number jumped to 358 per 1,000 (Tucker and Mitchell Kernan, 2005 in Muthoni
2013), It is expected that 75% of African children born to married parents will experience
their parents' divorce before the age of sixteen (Amato and Keith, (2001) in Muthoni
2013). Studies conducted on African populations indicated that children from two-parents
homes do better than children from single- parent homes on a variety of social indicators
(McLeod, 2008 in Muthoni 2013). Coley (2008 in Muthoni 2013) find that African
children living with one parent were less likely to be in school at age 17 than their two-
parent counterparts. In another study, a significant positive relationship was found between
father presence and self- esteem (Alston and Williams, 2002 in Muthoni 2013). Father-

present youths also exhibited stronger scholastic achievement and more stable peer
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relations and that the father-son relationship facilitated the adoption of an adequate self-
concept because boys were able to model their fathers. The study further found that living
in a single parent home was a significant risk factor for violent behaviour in African
children.

A recent longitudinal study found that African children in two-parent homes had
significantly higher Math and reading scores and lower behavioural problems than children
in single-parent homes. The results held up over a 4-year period for both older and younger
siblings in the sample (Paschall 2006 in Muthoni 2013). However, some researchers
highlighted the fact that not all studies show advantages for two-parent homes as evident
by the study carried out by Vollmer (2006) and even for the studies that do, the sizes may
not be large enough to be socially relevant. Many researchers also argue that the
consequences of single- parent homes were mainly related to the economic deprivation of
the single-parent home and others argue that the studies did not account for important
aspects of family functioning or extended kin. For instance, Wilson (2009) argues that the
strength of flexible family roles in African families has not been taken into consideration.

The family structure model fails to consider aspects of parent-child relationships and
socialization processes within African families (Wilson, 2002 in Muthoni 2013). The
family functioning model suggests that children may be better off in a cohesive single-
parent home than in a conflictive two-parent home (Vollmar, 2006). Research on the
effects of family functioning quality on African children has generally been very
supportive of the family functioning theory (Heiss, 2006). Dancy and Handal (2004 in
Muthoni 2013) find that family-environment quality significantly predicted African

adolescents' perceptions of family climate, psychological adjustment, and grade point
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average. Heiss (2006 in Muthoni 2013) also find that family structure had weak effects on
academic variables for African adolescents, but parental involvement had a very strong
effect on the same variables. Numerous studies showed that fathers and mothers treated
their girls and boys differently. For instance, Wilson (2009 in Muthoni 2013) fined
differences in children's and mothers' perceptions regarding the African fathers' socializing
strategies of their girls and boys. Specifically, mothers, grandmothers, daughters, and sons
perceived the fathers of sons as using more controlling, demanding, and supporting
parental behaviours than was perceived for fathers of daughters. Fathers of sons were also
perceived as more involved with their children than were fathers of daughters. Other
studies showed that fathers hold more masculine gender role attitudes toward their sons
and more feminine attitudes toward their daughters (Hokoda and Fincham, 2005 in
Muthoni 2013). In general, fathers appeared to be more strict with their boys than were
mothers and more strict with boys than they were with girls. Therefore, the effects of
parental marital status may be more apparent for boys than for girls.

Further as study conducted by Turker (2003 in Muthoni 2013) reported that those who
grow up in fatherless families do worse on measures of scholastic achievement,
educational attainment, psychological health, behavioural problems, delinquency, stable
family formation, early sexual debut, partner satisfaction, economic success, and even
physical health. The bottom line is that single motherhood may reduce the quantity of
parental time with children and consequently affects their educational attainment, both for
mothers and fathers. This may translate into less socialization, less supervision and

monitoring, and less involvement and emotional support educationally.

46



Household composition is less stable among single-mother families, with extended
family, boyfriends, and stepfathers entering and exiting the picture over the course of
childhood. Such instability may be psychologically disruptive to children. To the extent
that it reduces their participation and attainment in education, growing up with a single
mother may shape educational aspirations by making college seem more or less plausible
an option. Furthermore, single mothers may be unable to afford luxuries such as stylish
clothes, sports equipment and school fees, and orthodontics for their children. Their
children's status among their peers may suffer as a result (Harris, 1999 in Muthoni 2013).
Finally, having a single mother itself may be stigmatizing to children. Furthermore, single
parenting can rob children of gender-specific role-modeling (Sigle-Rushton and
McLanahan, 2012 in Muthoni 2013).

Father’s absence, resulting either from divorce or non-marital pregnancy might harm
the ability of children to form healthy relationships and perform better in school (Fleming
and Gottfried, 1994 in Muthoni 2013). Coley (2008) has argued that single-mother families
feature less hierarchical and more peer-like relations between parent and child than two-
parent families do. Single mothers are more reliant on their children for support and
assistance than married mothers are. As a result, their children are denied the right to
education even if they were enrolled, they do not get necessary materials and perform
poorly eventually.

2.7 Concept of Social Studies

Like all other Social Sciences, Social Studies was defined differently by different

scholars. Social Studies is the course that realizes that man is confronted with problems in

all his life experiences and how to manipulate and how to find solutions to their problems.
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The concept of Social Studies as a subject of study that has been variously defined by
different scholars and educational bodies. The United States of America commission on
the rehabilitation of secondary education defined Social Studies as “Subject matter that is
related to the organization and development of the human society and man as a member of
social groups”. (Nwanna Nzewunwa, Girigiri and Okoh, (2007) in Jafaru (2015). While
National Teachers Institute (2002) Conceptualized Social Studies as a subject that deals
with man®s interaction with his environment in order to acquire the relevant skills,
knowledge, Attitudes and values that will make him live harmoniously with his
environment. Akinlanye (2003) in Jafaru (2015) sees Social Studies education as the study
of man in his environment. To him every society has its own peculiar problem/ problems
which make it necessary to introduce Social Studies to help them solved their problems.
Kissock ) in Jafaru (2015) defined Social Studies as “a programme of study which a
society uses to instill in students or learners the knowledge, skills, attitudes and action it
consider important concerning the relationship human being have with each other, their
world and themselves”.

The above definition suggests that Social Studies is a vehicle through which desired
culture, values and norms of the society, could be transformed. Tikumah (2009) conceives
Social Studies as the types of leaning that aims at creating a free society of responsible and
responsive citizen by imbibing them with desirable attitudes and values as appropriate
mental and physical skills and abilities for meaningful living and interaction. Kadiri (2002)
) in Jafaru (2015) states that “Social Studies is holistic subject that is interested on the
social, physical and emotional characteristics of man. This means it is a broad based

curriculum that de-emphasizes subject boundary rather emphasizes inter disciplinary
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approach to the study of human activities. In Social Studies, man and his activities are
investigated as a whole not parts”. Therefore Social Studies is based on the foundation of
different fields of study. It draws its contents from social sciences subjects such as history,
Political Science, Economics, Anthropology, Sociology and Geography. According to
Galadanci (2007) in Jafaru (2015), Social Studies is defined as an integrated study of the
Social Science and humanities to promote civil competence with the aim of helping good
as origins of the culturally diverse democratic society in an independent world.

Ololobou (2004) also, define Social Studies as the integrated study of man as he
battles for survival in the environment both physical and social. He also adds that Social
Studies promotes awareness, appreciation and understanding of the reciprocal relationship
between man and his environment. Despite the view about what Social Studies is, there are
some areas of agreement, that Social Studies is the studies of society, that it is concerned
with the relationship within the society and the central concern or focus of Social Studies is
“man.” Furthermore, Olabode, (2009) ) in Jafaru (2015) definesSocial Studies as the study
that follows man in time (History), in exploitation of resources (Economics), in leadership
(Government), in space (Geography), in graphs (Anthropology) and in response to stimuli
(Psychology).

2.7.1 Nature of Social Studies

According to Mini Chambers Dictionary, 5th Edition, “is the quality means what
make a thing, person, animal, what it is or he is.” Therefore the nature of Social Studies is
the quality that makes Social Studies what it is. What is therefore the nature of Social

Studies?
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Social Studies is a corrective study, this is because it aims at studying the man in his
day to day activities within his environment because Social Studies teaches members to
live with the other people within the society, how to interacts, communicate with other
people in the community. It also focuses on the importance of man and his environments.
For example, in Nigeria there are people who are farmers, some are businessmen, some are
fishermen, while some are cattle rearers, because of their different environments. Therefore
man is the focus of study and his activities are studied in relation to his various
environments. The new National Policy on Education (2004) places emphasis more values
on the junior secondary school programme. It makes Social Studies a core subject in the
school curriculum. The reason for that arrangement was that in Nigeria, most of the
students education stop at junior secondary school level. For that the Universal Basic
Education (2004) arranges that, “every child or learner who has gone through nine years of
basic education should have acquired appropriate levels of literacy, numeracy,
manipulative, cumulative and lifelong skills. As well as ethical, moral and civil values
needed for laying a solid foundation for long learning as the basis for scientific and
reflective thinking”. In this case therefore teaching quality has a significant effect on the
academic performance of junior secondary school students in the study area.

2.7.2 Scope of Social Studies

Scope of Social Studies on the other hand covered the whole study of man and his
environmental attributes and some aspects of the interaction between, man to man, society
to society, country to country of the world. To this end, Bank (1977) in Muthoni (2013)
argues that “Social Studies assumes the major responsibility for helping children become

adult at making important decisions that affect their relationship with other human beings

50



and the governing of their local communities and the nation.” The Social Studies
programmes includes knowledge, concepts, attitude and values drawn from History,
Geography, Sociology, Economics, Religion and other humanities and social sciences. For
a Social Studies programme to be effective, Onyabe (1979)in Jafaru (2015) states that it
must be directed to four objectives: knowledge, basic skills, values and beliefs and then
social participation.

Therefore the importance of Social Studies as a subject in the school curriculum
cannot be over emphasized. It is useful to himself (Man) and to his society. He also
identifies his needs, his strengths and weaknesses. Studying Social Studies also gives him
(Man) the opportunity to learn how to appreciate his rights and how to relate with other
people in the society for his own benefit and that of others. Also Social Studies encourages
the interdependence of local communities and the nation. In supporting the importance of
Social Studies, Dubey and Barth (1980) stress that “it is the hope of Social Studies that the
knowledge, attitudes and skills obtained by children in the process of studying Social
Studies will have transferred values to the lives of the people and the decisions they make
as mature citizens and will be useful to them and to Nigerian society.”

2.7.3 Historical development of Social Studies in Nigeria

Social Studies as the contacts of History, Geography and other Social Sciences have
been an integrated subject that was introduced in Nigeria in the early 1960s. The
methodology of the new subject Social Studies is active inquiry of learning. According to
Aina, (1982)in Jafaru (2015) the modern history of Social Studies in Nigeria has its roots

in the ripples of curriculum innovation which began in Europe in the 1930s. But the subject
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was according to Dubey and Bath, (1980)in Jafaru (2015) introduced in Nigeria in the
early 1960s. The main method of the new Social Studies is active inquiry learning.

The national curriculum conference of 1969 has been regarded as a land mark in the
development of Social Studies in Nigeria and based on the deliberations at this conferences
Social Studies was given a national recognition and led to the Federal Republic of Nigeria
National Policy on Education (Lagos, 1977) which provides the basic philosophy of
Nigeria education. Therefore Social Studies was in the big plan to make education relevant
to the needs of the country. In 1969 effort had been made at regional level to develop the
subject. For example Social Studies programme began in Aiyetoro Comprehensive High
School in the Western Region in 1963.The textbooks for Social Studies were first produced
in 1965. Furthermore, in 1965 an effort was made by the Northern Nigeria Teacher
Education Project (NNTEP) where introduced Social Studies into some selected Teachers
Colleges at Bauchi, Bida, llorin, Katsina, Maiduguri and Sokoto. Ndubisi (1973) in Jafaru
(2015) posits that Social Studies was introduced in Nigeria to perform special tasks. This
include, healing the social and political wounds of the past decades, nurturing the most
recent hopes in good ethnic group relationship and nationalism. Engendering constructive
reforms to make the country a just and progressive society. This idea has to do with the
questions of values and attitudes, knowledge, skills and understanding. Dubey and Barth
also (1980), believe the purpose of the integration is an attempt to heal the wounds of the
civil war.

In order to make Social Studies well established, conferences and seminars have been
and are still been held from 1969 to date. The first national workshop on Social Studies

was organized by the Institute of Education, Ahmadu Bello University (A.B.U) Zaria in
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1971. Now the conferences, workshops and seminars were been held every year. Also the
Nigeria Education Research Council (N.E.R.C.) is the major body responsible for
sponsoring programme for actualization of Social Studies as a definite subject in the school
curriculum. In 1978, the National Education Research Council (N.E.R.C) convened and
coordinated a seminar on the classification of meaning, ideas and concepts of Social
Studies, the proceeding of which were published under the title “Social Studies: Teaching

Issues and Problems”.

2.7.4 Objectives of Social Studies

There are two types of objectives in Social Studies, these includes; specific and
general objectives of Social Studies. Specific objectives are categorized into three
domains, these are;

Cognitive domain- Which deals with knowledge

Affective domain — which deals with the conduct, attitudes and values

Psych-motor domain — which deals with the development of skills

The Social Studies teacher must ensure that students or learner develop correct skills
to make independent decision in all aspect of their life. General objectives. The general
objective of Social Studies emphasizes discovery, dialogue and experience. It gives the
learners the opportunity to find out things for themselves by experiment. That is why
Social Studies has methods in teaching it, like excursion, questioning techniques,
discussion, inquiry method, problem solving methods, etc. Social Studies also inculcates

social attitudes and values in the learners and it enables them to have the right attitudes to
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life such as courage, patriotism, self-discipline, preservation endurance, obedience, etc,

which leads to societal development.

2.8 Empirical Studies

The research has reviewed the following literatures in order to have link and support
from previous studies that are in one way or the other related.

Lawal, Miachu, Emazulike and Kalu (2017) conducted research on an examination of
girls’ education policies in Nigeria with focus on the North East. The researchers used
quantitative research method by merely consulting literatures and other related reports
concerning the policies of girls’ education in the North East, Nigeria. In their research,
they discussed the present situation of girl-child education in the northeast, Nigeria’s
policies on girl-child education that is policies directly targeting girls and boys in the
northeast and eventually examined the present and impending challenges and opportunities
of girl-child education in the northeast. The researchers used documents and other reports
while this study will use performance test as the instrument for analyzing the data. The
findings proved that from 2004-2010 the number of girl-child enrollment has been
fluctuating while the number of out of school children (girls) has been increasing. The
research has relationship with this one as both focused on girl-child education. Having
relationship does not mean they did not differ; the difference exists right from research

variable as the study focused on examining the effect of home-background on girl-child
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academic performance. This shows that carrying out this study on the topic an assessment
of the effect of home-background on girl-child academic performance among junior
secondary school students in Kaduna State, Nigeria will be of great relevance to the
present situation.

Juma (2016) investigated the influence of parental socio-economic status on students’
academic performance in public secondary schools in Tana, River County, Kenya. The
main objective of the research was to determine the influence of parental socio-economic
status on students’ academic performance in public secondary schools in Tana, River
County, Kenya. The study adopted a descriptive research design in which interview was
adopted while this study will use performance test. The research has the total population
of 1672 and 186 sample while this study has 13627 as population and 2054 sample. The
findings of the study proved that parental socio-economic status influences academic
performance positively and negatively. The research has area of similarities with the
present study as parental socio-economic status is an aspect of home-background and they
were focused on students’ academic performance. The difference between the two studies
are, while the previous study focused on general students (boys and girls) this one
specifically examines only the girl-child academic performance. Again, the research was
conducted in Kenya while this one was conducted in Kaduna State Nigeria.

Garba (2014) conducted a research on factors militating against the enrollment and
retention of girl-child students in junior secondary schools in Kaduna State, Nigeria. The
objectives of the research were to determine the level or rate of enrollment and retention;
identify the strategies for both enrollment and retention as well as problems associated

with enrollment and retention of girl-child students in junior secondary schools in Kaduna
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State, Nigeria. The researcher adopted survey research design and used questionnaire as
the instrument. The research has 58,836 population and 375 sample while this study has
13627 as population and 2054 sample. The researcher also discovered that the ratio of boys
and girls was almost equal; some girls were withdrawn from school as a result of early or
forced marriage or poverty; traditional rulers and religious leaders were used to sensitize
the public (parents) on the importance of girl-child enroliment and completion of school;
building of separate boarding schools for girls and enacting laws prohibiting early
marriage; identified traditional beliefs, some religious factors restricting mixing girls of
both sexes as well as negative school environment as the problems.

The research has similarities with the present one as both focused on girl-child and are
on the same level and location. They still have area of differences as the study focused on
problems militating against and strategies for girl-child enrollment and retention in junior
secondary schools in Kaduna State, Nigeria while the present study focuses centrally on
effect of home-background on girl-child academic performance with reference to level of
family income, level of parents education, household work, parental investment in
education and broken home. Therefore, conducting this research will be of great relevance
to the present situation especially in Kaduna State as its findings will help numerous
stakeholders in education.

Okenwa (2014) has investigated the influence of parental socio-economic status on
pupils’ academic performance in Kiamokama division of Kisii County, Nairobi. The
objectives of the study were to establish the influence of parental educational level, income
and occupation on pupils’ academic performance at Kenya certificate of primary education

in Kiamokama division of Kisii County. The study adopted descriptive survey design to
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investigate the study variables without manipulating any of them and used questionnaire as
the instrument.This research has 1040 total population and 392 sample while this study has
13627 as population and 2054 sample.

The findings indicated that parents’ level of education influences pupils’ academic
performance positively at primary school level; there was no significant relationship
between the parents’ level of income and the performance of pupils at primary level; and
parents’ occupation had minimal effect on academic performance of pupils at primary
level. The study has direct relationship with the present one as both deal with parental
socio-economic status on pupils’ academic performance. Hence, they have area of
differences as they were conducted on different levels; primary and junior secondary
school levels; and location: Kenya and Nigeria respectively. They also differ in number
and nature of objectives. This study will be relevant to the Nigerian situation where women
were left far behind in all sectors. Its findings will help different stakeholders in education
to work harder towards improving girl-child education not only in Kaduna State but in the
country in general.

Muthoni (2013) conducted a research on the topic “relationship between family
background and academic performance of secondary school students: A case study of
Siakago division, Mbeere North District, Kenya”. The study examined the relationship
between; parental marital status, family financial status, parents’ level of education, family
size and age of learners and the academic performance of secondary school students in
Siakago, division. The study adopted a descriptive survey design in which questionnaires

were used in order to answer research questions of the study while this study uses
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performance test. The population of the study was 2081 and 338 was as sample while the
present study has 13627 as population and 2054 sample.

The findings of the study indicated that children (students) living with one parent drop
out of school at the age 17 than their two parents counterparts; parents’ level of education
had a direct and positive relationship with the academic performance of their children;
there is direct relationship between parental financial status and human capital and the
successful learning experience of their children and their academic success; children
(students) from large families were found to do worse than those from small families. The
study has relationship with the present one as both focus on family background and
academic performance as dependent and independent variables. Though they focus on the
same variables but they differ in objectives, levels and locations. The present study will be
relevant to Nigerian situation where male dominated almost every sector and there is need
and outcry for women representation.

Ouma (2013) carried out a research on factors affecting participation of girl-child in
secondary school education in Migori District, Migori County, Kenya. The research
objectives were to determine the extent to which socio-economic, socio-cultural, parents’
level of education and school distance affect girl-child participation in secondary
education. The research adopted a survey research design in which questionnaire was used
to collect data about people’s opinions, beliefs and attitude on factors affecting
participation of girl-child in secondary school education while this study employed
performance test. The population of the research was 165 and 33 was taken as sample
while the present study has 13627 as population and 2054 sample. The findings of the

study indicated that socio-economic background of the girl-child affected participation of
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girls in secondary education; socio-cultural practices, the rate at which they affect
participation of girl-child in secondary education was high; parents’ level of education is a
factor that affects girl-child participation in secondary education; and girl-child
participation is affected by distance from school.

The study has relationship with the present one as both focus on girl-child education at
secondary school level. There are however some differences in some aspects of the studies:
The previous research centred on girl-child participation in school while the present one is
on girl-child academic performance. They also differ in location as the study was carried
out at Migori County, Kenya, while the present one is conducted inKaduna State, Nigeria.
Therefore, this study will be relevant to the present situation of Nigeria as women need to
be educated, to participate and contribute their quota towards national development.

Omede and Etumabo (2016) conducted a research titled the implications of girl-child
education to nation building in the 21* century in Nigeria. The paper explores the concept
of girl-child education, to be all inclusive, some hindrances of girl-child education such as
economic, socio-cultural and religious factors. Also highlighted in the paper, the
implications that effective girl-child education would have on nation building like poverty
reduction, improved health and nutrition, reducing inequality and women fertility rate,
lowering infant and maternal mortality rate, and increasing women’s labour force
participation rate and earnings.

The paper has relationship with the present research as both focused on girl-child
education. They also differ; the paper centred on girl-child education on nation building
while the present one focuses on girl-child academic performance. This study will be of

relevant to stakeholders that are responsible for national planning and nation building.
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Audi (2014) carried out a research on evaluation of the contributions of governmental
and non-government organizations to girl-child education. The objectives of the study were
to evaluate the extent to which infrastructural facilities, policy framework, provision of
learning facilities, the strategies adopted, and contributions of both governmental and non-
governmental organizations towards enrollment and retention of girl-child at basic
education level through bursary/scholarship and training and re-training of teachers in
Nigeria. The methodology of the study was survey research which involved descriptive
design and used Girl-Child Education Evaluation Questionnaire (GCEEQ) to collect data.
The findings of the study showed that girl-child education programme in Nigeria is making
a giant stride towards achieving its target through the efforts of both governmental and
non-governmental organizations (international agencies included); there is need to expand
the programmes to the rural areas; there was low motivation of teachers; there is low
provision of infrastructural facilities; the bursary/scholarship awards was inadequate; and
the burden was heavy for the parents.

This research has relationship with the present study as both focused on girl-child
education. Differences in the two researches are, the previous research focused on
evaluating the contributions of governmental and non-governmental organizations to girl-
child education and covering six geo-political zones which comprises thirty states while
this study will focus only on the effect of home background on the academic performance
of girl-child education in Kaduna State. This study will be of greatest relevance to the
present situation as most of the girls in Kaduna State are lagging behind educationally and
need to be encouraged to display their potentialities and contribute to national development

economically and otherwise.
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Ebong (2015) investigated the influence of parental background on students’ academic
performance in Physics in WASSCE 2000-2005. The main purpose of the study was to
determine the influence of parental and family background on academic achievement of
secondary school Physics students in Abak local government of Akwa-Ibom State, Nigeria.
The study adopted descriptive survey design as it involves collection of data and accurately
and objectively described the existing phenomena between 2000-2005 SSCE Physics result
conducted by West African Examination Council (WAEC) while the present one employed
quasi-experimental design and used performance test as the instrument. The population of
the research and sample was 1440 while the present study has 13627 as population and
2054 sample.

The findings revealed that family structure, parents’ occupation and educational level
of parents did not have significant influence on students’ performance in physics rather
teachers have much influence on students’ academic performance in Physics. The research
has relationship with present one as both dealt with issue of family background and
academic performance. They also employed similar methodology or research design of
quantitative and descriptive survey design respectively. In the area of differences the
research focused on the previous WASSCE result while present study focuses its attention
to students’ academic performance; the researcher worked with only available literatures
while in the present study, the researcher must go to fieldwork for collecting genuine data
from its primary source. The present study will be relevant to the present situation as it will
not only consult literatures but also meet targeted population and collect the data directly
and its findings will help in solving the problem of girl-child education not only in Kaduna

State but also across the nation and neighbouring countries.
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Kapinga (2014) conducted research on the impact of parental socio-economic status
on students’ achievement in secondary school in Tanzania. The objectives of the study
were to examine the extent to which parents’ occupation, income, level of education, home
environment and parents’ involvement in their children education enhance academic
achievement in secondary schools. The study employed a quantitative research approach
informed by a case study research design; a purposive sampling technique was used to
obtain sixty (60) informants from among the parents, teachers and students. The data
collected through semi-structured interview and focused group discussions. The data were
analyzed quantitatively using thematic analysis. The findings indicated that majority of the
students from the selected secondary schools were from different socio-economic status
family, there was close relationship between socio-economic status and academic
performance; and most of the parents did not involve in the learning of their children.

The study has relationship with the present one as both focus on students’ academic
performance in relation to family background. Though the study examined the academic
performance of students both boys and girls but the present one deals with only girl-child
academic performance in relation to home-background. Therefore, conducting research on
the influence of home-background on J. S. S. 2 Girl-Child Social Studies academic
performance in Kaduna State, Nigeria will be relevant to the present situation not only in
Kaduna State.

2.9 Summary

The literature review provided necessary information to understand the challenges and

position of girl-child education not only in Nigeria but also in Africa and some Asian

countries. Through developing and understanding of these challenges and position of girl-
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child education, the researcher is able to develop a clear picture of what information to
include in the survey instrument. This information along with component of conceptual
framework, theoretical framework and review of related literatures, became the foundation

of the research.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter describes the methodology that is used in carrying out the research under
the following sub-headings: research design, population of the study, sample and sampling
techniques, instrumentation, validity of the instrument, pilot study, reliability of the
instrument, procedures for data collection and data analysis.
3.2 Research Design
A survey research design was adopted to assess the Influence of Home-background on
junior secondary school girl-child social studies Academic Performance in Kaduna State,
Nigeria. This research design was chosen because, according to Stephen (2002), as the name
implies, survey is a research design that is used for collection of data from a selected sample
to describe the condition of the general population. This assertion is supported by Offorma
(2009) who state that survey is the structure that guides the researcher on the technique for
generating data and offer the basis upon which the produced data is analyzed. This design is
suitable for collecting data for this study.
3.3  Population of the Study
The population of the study comprised all Social Studies teachers in junior secondary
schools in Kaduna State. There are 769 Social Studies teachers in junior secondary schools
along with 639 PTA groups across the 12 educational or inspectorate districts in Kaduna

State. Table 1 shows the number of Social Studies teachers in junior secondary schools in

each of the education zones in Kaduna State.

Table 1: Showing of Education Zones of Social Studies Teachers and PTA Groups
in Kaduna State



Education Zones in Kaduna Social Studies

s/n State Teachers PTA groups
1 Anchau 55 48
2 Birni Gwari 50 50
3 Giwa 85 30
4 GodoGodo 52 42
5 Kaduna 105 98
6 Kachia 50 48
7 Kafanchan 57 50
8 Lere 53 47
9 Rigachikun 50 38
10 Sabon Tasha 55 50
11 Zaria 92 80
12 Zonkwa 65 58
Total 769 639

Source: Ministry of Education School Services Report 2018
3.4  Sample and sampling technique

The sample size that was used for this study was 262, this is based on the
recommendation of Research Advisor (2006) which states that, for a population size of
769, with a confidence level of 95% and a margin error of 0.05 level of significance, that
the required sample size is 262. Purposive sampling techniques was used to select Giwa
and Zaria Education Zone, out of which 94 respondents where selected from Giwa
Education zone and 132 respondents were selected from Zaria Education zone. Table 2

shows the selected Education Zones along with the sampled population for the study.

Table 2 Samples selected for the Study
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Teachers PTA

Total N % Total N %
S/ Education numbe selecte numbe selecte
n Zones r d r d
) 70 84. 24 76.
1 Giwa 85 7 30 7
) 82 87. 50 76.
2 Zaria 92 0 80 3
152 85. 84 76.
Total 177 9 110 4

A total number of 152 teachers made up of 70 from Giwa and 82 from Zaria Education Zones

were thus selected and with 24 and 50 PTA representative from Giwa and Zaria respectively.

The total number of respondents used for the study was 262.

3.5 Instrumentation

The study adopted questionnaire as the instrument for the purpose of data collection.

The questionnaire consists of five (5) sections each section addressing a specific research
objective and it was responded to by teachers and parents. The instrument (questionnaire)
is made up of twenty seven (27) items on family income, influence of parental investment
on education, parents’ level of education, influence of household work, and how broken
home influences the academic performance of girl child in Social Studies in junior
secondary school in Kaduna State, Nigeria.

3.5.1 Validity of Instrument
The content and construct validity of the instrument was validated by the supervisors

of the researcher as experts in the field of research and a senior lecturer from the
Department of Measurement and Evaluation, A. B. U. Zaria and three experienced and
committed Social Studies teachers of Junior Secondary Schools in Kaduna State. This is in
the opinion of Tanko (2014) that “validation is ascertained by showing the instrument to

the experts and asking them to securitize them”
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3.5.2 Pilot study

A pilot study was carried out with the total number of 30 respondents of Government
Girls Junior Secondary School (GGJSS), Pada Zaria City. The school was not part of the
sampled schools. The purpose of this pilot study was to determine the reliability coefficient
of the research instrument, its difficulty level and also to determine whether the instrument
is free from ambiguity as well as to know whether the instrument has power to
discriminate over results.
3.5.3 Reliability of the instrument

The data obtained from the pilot study were statistically analyzed for the purpose of
reliability. Spearman Brown Split Half Reliability Coefficient was used to test the
questionnaire. The reliability coefficient was considered adequate for the internal
consistencies of the instruments. The result of Spearman Brown Split Half Reliability
Coefficient was 0.83 and 0.82 respectively. This is in line with Stephen (2002) who opines
that an instrument is reliable if its reliability coefficient lies between 0 and 1.
3.6 Procedure for data collection

The researcher obtained a letter of introduction from the Department of Educational
Foundations and Curriculum, Ahmadu Bello University, Zaria. This enabled the researcher
to gather official data required for the study from Zaria Education Zone. Furthermore, the
letter of introduction was forwarded to the schools that fall under the study sample. to
introduce the researcher and also serve as a means for soliciting official permission and co-

operation to use the students and other school facilities.
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3.7 Procedure for Data Analysis

In analyzing the data collected for this study, the Statistical Package for Social
Sciences (SPSS) IBM version 23 was used. Statistic used included descriptive statistics
and inferential procedures. The bio-data were analyzed in frequencies and percentage
while the research question were analyzed using frequencies and percentages along with
mean scores. Decision on items was based on the midpoint average of 2.5 because of the
4point interval scale used in the measurement of the respondents expressed opinions. The
five null hypotheses were tested with the one sample t-test because of the need to
determine the extent of influence of the selected home background variables on the
academic performance of the girl-child. All the hypotheses were tested at the fixed alpha

level of 0.05.
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CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
4.1 Introduction
Data collected from the respondents on the influence of home background on junior

secondary school girl-child social studies academic performance Kaduna State are
statistically analyzed with discussions in this chapter. The first part of the chapter presents the
analysis of the respondents’ selected demographic characteristics. The rest of the chapter is
structured along the research objectives and questions accompanied with tests of the related
hypotheses of the study. A discussion of the findings is presented at the end of the chapter.
4.2  Descriptive Analysis of Demographic Variables

A total of 152 teachers and 84 parents were the respondents involved in the study. The
selected demographic variables of the respondents were gender, location of school, age range,
level of educational attainment, marital status along with years of experience on the job.
Other socio-economic variables of the parents selected were number of wives, number of
children, number of girls among children, occupation and income level. Each of the variables

are presented in tables of frequencies and percentages below.

Table 3: Distribution of the respondents by gender.

Parents Teacher Total

Gende

Frequenc Percen Frequenc Percen
r

Frequency Percent y t y t

Male 50 59.5 62 40.8 112 475
Femal 34 40.5 90 59.2 124 525
e
Total 84 100.0 152 100.0 236 100.0
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Table 3 shows that 50(59.5%) of the Parents were males, 44(40.5%) were females. Among
the Teachers 62(40.8%) were males while 90(59.2%) were females. In the overall,

112(47.5%) of

the respondents were males and 124(52.5%, w...e females. The distributions means that the
respondents could be said to have a fair representation of males and females which help to
balance the gender related issues in the influence of home background on academic
performance of the girl-child in Social Studies among the selected Junior Secondary Schools
in the state.

Table 4: Distribution of the Respondents by Location of Schools

Location of school Parents Teacher Total

Frequency Percent Frequency Percent Frequency  Percent

Urban 58 69.0 98 64.5 156 63.9
Rural 26 31.0 62 35.5 88 36.1
Total 84 100.0 152 100.0 244 100.0

Of the total respondents, 156(63.9%) were from schools located in urban settings of the study
area. Those from rural areas were 88(36.1%). The breakdown shows that 58(69.0%) of the
Parents were from urban schools, 26(31.0%) were from rural schools. Teachers from urban
schools were 98(64.5%) and 62(35.5%) were from rural schools. This distribution means that
the study has representation from urban and rural areas of the state.

Table 5: Distribution of the Respondents by Age Brackets

Parents Teacher Total
Age
Frequenc Percen Frequenc Frequenc Percen
bracket
y t y Percent y t
<36year 13 15.5 50 63.2 150 63.6
S
36- 54 64.3 96 329 63 26.7
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45years

46- 10 11.9 6 3.9 16 6.8
50years

>50year 7 8.3 0 0.0 7 3.0
S

Total 84 100.0 152 100.0 236 100.0

Table 5 reveals that 13(15.5) of the parents were below 36years. The figures for the teachers
within the same age bracket was 50(63.2%). For the total respondents, 150(63.6%) were
within the less than 36years age bracket. For the age bracket of between 36 and 45years,
teachers and parents were 54(64.3%) and 96(32.9%) respectively. The overall total of
respondents within the 36 and 45years for the study were 63(26.7%). For respondents who
were between 46 and 50 years, the number of parents was 10(11.9%) while teachers were
6(3.9%). The overall total within the age bracket of between 46 and 50years was 16(6.8%).
None of the teachers was above 50years, but 7(8.3%) of the parents were above 50years.
Table 6 shows the respondents by their qualifications.

Table 6: Distribution of the Respondents by their Highest Educational Qualifications

Educational Parents Teacher Total
Qualificatio Frequen Perce Frequen Frequen Perce
n cy nt cy Percent cy nt
SSE/TC I 6 7.1 6 4.0 12 51
NCE/Diplo 28 33.3 61 40.1 89 37.7
ma

First degree 40 47.6 59 38.8 99 41.9
Masters 8 9.5 24 15.8 32 13.6
Others 2 2.4 2 1.3 4 1.7
Total 84 100.0 152 100.0 236 100.0

As observed in the table, only 6(7.1%) of the parents has SSE or TC Il as their highest
educational attainment along with 6(4.0%) of the teachers. The number of respondents who
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had only the SSE or TC Il were 12(5.1%). Those with the National Certificate in Education or
Diploma (NCE/Diploma) were 28(33.3%) among the parents and 61(40.1%) among the
Teachers. The total number with the NCE/Diploma was 89(37.7%). Respondents with First
degree among the parents were 40(47.6%) while 59(38.8%) of the teachers have same
qualification (First degree). In The overall, 99(41.9%) of the respondents have first degree.
Those with Master degrees were 8(9.5%) parents and 24(15.8%) teachers. Of the total
respondents, 32(13.6%) have Master degrees. Those with other unspecified qualifications
were 2(2.4%) of the parents, 2(1.3%) of teachers and 4(1.7%) of the total respondents
involved in the study. These distributions show that the respondents could be considered to
have adequate educational qualifications to provide the required information on the influence
of home background on academic performance of girl-child in Social Studies at the Junior
Secondary School level in the study area.

Table 7: Distribution of the Respondents by their Marital Status

) Parents Teacher Total

Marital

Percen Frequenc Percen Frequenc Percen
status

Frequency t y t y t

Single 0 0 33 21.7 57 24.2
Married 78 92.9 116 76.3 170 72.0
Widowe 4 4.8 2 1.3 6 2.5
d
Divorced 2 2.4 1 v 3 1.3
Total 84 100.0 152 100.0 236 100.0

Table 7 reveals that 78(92.9%) of the parents were married. Those who were widowed were
4(4.8%) and 2(2.4%) were separated from their spouses. Among the teachers, 33(21.7%)

were single, 116(76.3%) were married, 2(1.3%) were widowed and 1(0.7%) was separated

72



from her or his spouse. In the overall 57(24.2%) of the respondents were single, 170(72.0%0
were married, 6(2.5%) were widowed and 3(1.3%) were separated from their spouses. On a
relative basis, all the respondents could therefore be said to be parents who have enough
experience to provide information on the influence of home background on academic
performance of girl-child in Social Studies at the Junior Secondary School. Table 8 shows the

distribution of the Teachers by their years of experience on the job.

Table 8: Distribution of the Teachers by Years of Experience

Years of experience for Teachers/ Frequency Percent
<6years 42 27.6
6-15years 59 38.8
16-25years 45 29.6
>26years 6 3.9
Total 152 100.0

Of the total numbers of teachers involved in the study, 42(27.6%) have less than 6years of
experience on the job. Those with between 6 and 15years were 59(38.8%) and 45(29.6%) have
between 16 and 25years of experience on the job. Only 6(3.9%) said they have been on the job
for over 20years. Other socio-economic background variables of the parents are tabulated in
tables below.

Table 9: Distribution of Parents by their Occupations.

Occupation Frequency Percent
Unemployed/Farming 14 16.7
Civil Servant 60 71.4
Aurtisan 2 2.3
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Business 8 95
Total 84 100.0

Of the total number of parents involved in the study, 14(16%) were either farmers or were not
involved in paid employment. But 60(71.4%) were engaged in civil service and 2 were artisan
while 8(9.5%) were involved in businesses. Table 10 shows the monthly income of the

parents.
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Table 10: Distribution of parents by monthly income.

Income level Frequency Percent
None 2 2.4
<18,000.00 26 31.0
18,000.00 - 30,000.00 16 19.0
>30,000.00 40 47.6
Total 84 100.0

Two of the parents did not specify their income as shown in the table. 26(31.0%) said they earn
below N18,000.00 per month while 16(19.0%) earn between N18,000.00 and N30,000.00 per
month. Only 40(47.6%) said they earn above N30,000.00 per month. Table 11 shows the number
of wives in the home.

Table 11: Distribution of Parents by Number of Wives in the Home.

No of wives Frequency Percent
One 46 54.8
Two 18 21.4
Three 14 16.7
Four 6 7.2
Total 84 100.0

Parent with one wife at home were 46(54.8%), 18(21.4%) have two wives each per home,
14(16.7%) have three wives per home and 6(7.2%) have four wives per home respectively.

Table 12 shows the number of children per home among the parents.

Table 12: Distribution of the Parents by Number of Children in the Family
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Number of

children Frequency Percent
1-3children 44 52.4
4-8children 32 38.1
9-15children 6 7.1
Above 15children 2 2.4
Total 84 100.0

Table 12 shows that 44(52.4%) of the parents have between 1 and 3 children per family. Those
with between 4 and 8children per family were 32(38.1%) of the total number of parents involved
in the study. Those with between 9 and 15 children were 6(7.1%) and 2(2.4%) above 15children
per family. For number of girls among the children in the family.

4.3 Descriptive Analysis

The influence of home background on the academic performance of the girl-child in Social
Studies at the Junior Secondary School level in Kaduna State is the main objective of this
study. The objective was restructured into specific objectives and investigated with research
questions as follows:

4.3.1 Influence of Family Income on Academic Performance of Girl-Child in Social
Studies

To find out the extent to which family income influence the academic performance of girl-
child in Social Studies among the selected Junior Secondary Schools in Kaduna State, the
following research questions was used for the investigation.

Research Question one: How does family income influence the academic performance of
girl-child in Social Studies in Junior Secondary Schools in Kaduna State, Nigeria?

Table 13: Expressed influence of family income on academic performance of girl-child in
Social Studies by respondents
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Cumula 2.6
tive 8
Mean

(Benchmark mean =2.50)

The expressed opinions of the respondents in the table clearly demonstrated that family
income was perceived to have major influence on the academic performance of the girl-child
in Social Studies by the respondents. In the first items for example, 42(50.0%) and 40(47.6%)
of the parents along with 91(59.9%) and 57(37.5%) of the teachers strongly agreed and
agreed respectively with the suggestion that family income influences girl-child’s academic
performance in Social Studies positively. To boost this perception, parents and teachers
agreed with mean scores of 2.67 and 2.63 for item 2 of the table that girl-child with high
family income would be able to meet adequately the requirement for better academic
performance in Social Studies.

The two groups disagreed on the suggestion that girl-child from wealthy family generally
have higher interest in teaching and learning of Social Studies. Teachers disagreed with the
suggestion with a mean score of 2.43 while parents tended to agree with the opinion with a
mean score of 3.13. Both groups however disagreed with the suggestion that academic
performance of girl-child in Social Studies has no relevance to the income level of the family
which tends to align with the opinion about the influence of family income earlier expressed.
Teachers disagreed with the parents on the suggestion that the subject could be gender
centered in terms of girls being more interested than boys. In the 5™ item of the table,
64(42.1%) and 34(22.4%) of the parents strongly agreed and agreed with the suggestion
compared to 14(16.7%) and 20(23.8%) of the teachers with the same opinion. On the

contrary, 42(50.0%) and 8(9.5%) of the teachers disagreed and strongly disagreed with the
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suggestion. But both parents and teachers disagreed with the suggestion that girls were
generally more interested in Social Studies than boys in the schools. In the last item of the
table, the scores are 2.36 and 2.08 for the parents and teachers respectively. The test of the
extent to which family income influence academic performance of girl-child is carried out in

the related null hypothesis.

4.3.2 Influence of Parental Investment in Education on Academic Performance of
Girl-Child in Social Studies

Research question two was used to find out the extent to which parental investment in
education influences the academic performance of girl-child in Social Studies among the
selected Junior Secondary Schools. The research question is stated as follows:

Research Question two: To what extent does poor parental investment in education
influence the academic performance of girl-child in Social Studies in Junior Secondary

Schools in Kaduna State, Nigeria?
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Table 14: Opinion of respondents on influence of parental investment in education on
academic performance of girl-child in Social Studies
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The frequencies and percentages distribution in the table clearly supported the view that
parental investment in education influences the academic performance of girl-child in Social
Studies. In response to the suggestion in the first item of the table, 46(54.8%) and 24(28.6%)
of the parents along with 50(32.9%) and 45(29.6%) of the teachers strongly agreed and
agreed that parental involvement in provision of instructional materials influences academic
performance of girl-child in Social Studies positively. The mean scores are 3.33 and 2.88 for
parents and the teachers for the suggestion. In the second item of the table, the respondents
were in agreement that parental prompt payment of school fees and levies influence academic
performance of girl-child in Social Studies. Their mean scores for the suggestion are 2.95 and
2.72 for the parents and teachers respectively.

The influence of parental investment in their children’s education is perceived to extend to
provisions of school facilities, school uniforms and sportswear which motivates girl-child
positively. In item 3 of the table, 24(28.6%) and 34(40.5%) of the parents along with
43(28.3%) and 73(48.0%) of the teachers strongly agreed and agreed respectively with the

suggestion that parental involvement in provisions of facilities school uniform and sport
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wears motivate girl-child participation in the class. However, the parents did not agree as
indicated with a mean score of 2.43 for item 4 of the table that parental participation and
volunteering for schools’ activities enhance girl-child academic performance in the school.
The opinion contradicts the perception of the teachers who agreed with the suggestion with a
mean score of 2.56. In the last item of the table, both groups agreed that available learning
materials provided by parents influence girl-child academic performance in the school. In
other words, poor parental investments in education have influence on the academic
performance of girl-child in Social Studies. To determine the extent to which parental
investment in their children’s education influence the academic performance of the girl-child,
the expressed opinion is tested in null hypothesis I1.
4.3.3 Influence of Parents’ Level of Education on Academic Performance of Girl-

Child in Social Studies

The extent to which parents’ levels of education influence the academic performance
of girl-child in Social Studies was investigated through third research question stated thus:
Research Question three: How does parents’ level of education influence the academic
performance of girl-child in Social Studies in Junior Secondary Schools in Kaduna State,

Nigeria?
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Table 15: Opinion of respondents on influence of parents’ levels of education in the
academic performance of girl-child in Social Studies
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Both groups were of the consensus agreement that Parents’ level of education influence girl-
child academic performance in Social Studies positively in school as indicated by 40(47.6)
each for strongly agreed and agreed by the parents along with 51(33.6%) and 72(47.4%) of
the teachers who strongly agreed and agreed with the suggestion. However, teachers did not
agree (mean = 2.34) as indicated in the mean score for item 2 in the table that parents who
have better literacy level put more effort in motivating their girl-child’s academic
performance in Social Studies. The parents were of the view with the suggestion with a mean
score of 2.76.

Parents and teachers agreed that girl-child’s parents with high level of education perform
better in Social Studies. This is affirming the perception expressed for the first item of the table.
Teachers did not agree that educated parents contribute more to their girl-child academic
performance. In response to the suggestion in item 4 of the table, 80(52.6%) and 16(10.5%) of
the teachers disagreed and strongly disagreed with the suggestion compare to 18(21.4%) and
30(35.7%) of the parents who strongly agreed and agreed with the suggestion. Their mean scores

for the item are 2.74 and 2.39 for the parents and teachers respectively.
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Both parents and teachers agreed that girl-child that is always assisted at home performs
better in Social Studies. Their mean scores for the item in the table are 2.69 and 2.92
respectively. In the last item of the table, there was no consensus opinion among the groups on
the suggestion that girl-child who receives no educational assistance by parents at home
performs better in Social Studies. The teachers disagreed with this opinion with a mean score of
2.34 while the parents were at the bare level of agreement (2.50) with the suggestion. The
observations from the responses is that parents’ level of education influences the academic
performance of girl-child in Social Studies. The test the extent of the perceived influence is

carried out in the related hypothesis.

4.3.4 Influence of Household works on Academic Performance of Girl-Child in Social
Studies

The influence of household chores on the academic performance of girl-child in Social
Studies as the third specific objective was investigated through following research question:

Research Question four: What is the influence of household work on the academic
performance of girl-child in Social Studies in Junior Secondary Schools in Kaduna State,
Nigeria? The opinions of parents and teachers on the items used for the assessment of the
influence are presented in frequencies and percentages in Table 18. The table consists of the

mean score per the groups on the item and decision is based on a midpoint average of 2.50.
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performance of girl-child in Social Studies

Table 16: Opinion of respondents on influence of household chores on academic
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Mean

(Benchmark mean =2.50)

Observation of the opinions of respondents in the table shows that they were generally of the
consensus agreement that involvement in too many household chores negatively influence the
academic performance of the girl-child in Social Studies. In the first item of the table,
24(28.6%) and 36(42.9%) of the parents along with 64(42.1%) and 51(33.6%) of the teachers
strongly agreed and agreed respectively with the suggestion that girls who spend most of their
times on household chores find it difficult to meet academic requirement in their schools.
Only 20(23.8%) and 4(4.8%) of the parents along with 27(17.8%) and 10(6.6%) of the
teachers disagreed and strongly disagreed with the opinion. Going by the mean scores (2.95
and 3.11 for parents and teachers respectively) of the groups on the item the opinion could be
seen as a consensus agreement. In collaborating with the opinion the respondents agreed with
the suggestion in the second item of the table that too much household work influences girl-
child’s academic performance in Social Studies negatively in school. The mean scores by the
groups are 2.67 and 2.68 for the parents and teachers respectively.

The parents did not agree that involvement of the girl-child in household chores affects their
interest in the teaching and learning of Social Studies. This opinion is contradicting that of the
teachers who were of the view that girls who were heavily involved in household work were
not interested very much in their class assignments. In response to the suggestion in item 3 of
the table, 15(9.9%) and 86(56.6%) of the teachers strongly agreed and agreed with the
suggestion compared to 44(52.4%) and 6(7.1%) of the parents who disagreed and strongly
disagreed with the suggestion. The mean score for parents on the item was 2.40 compared to

that of the teacher that was 2.63. This divergent opinions are extended to the fourth item of
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the table where it was suggested that involvement of girls in household chores do not affect
their school homework assignment. In response to the suggestion, 20(23.8%) and 22(26.2%)
of parents strongly agreed and agreed with the suggestion. Their mean score was 2.67. But
70(46.1%) and 25(16.4%) of teachers disagreed with the suggestion and their mean score was

2.27.

The effects of poor performance of the girl-child in Social Studies reflected the same
divergent opinions between parents and teachers. In the last item of the table, 28(18.4%) and
76(50.0%) of teachers strongly agreed and agreed with the suggestion that girl-child with
much household chores do not impress teachers with their performance in Social Studies their
mean score was 2.80. Among parents, only 12(14.3%) and 24(28.6%) shared the same
opinion with teachers. But 30(35.7%) and 18(21.4%) of parents disagreed and strongly
disagreed with the opinion and the mean score was 2.36. From the observation of the
expressed opinions of the groups which seems to be align with conflict of interest, it could be
concluded that both groups were of the view that involvement in too much household chores
could negatively influence the academic performance of the girl-child in Social Studies. The
extent of the influence is tested in the fourth hypothesis of the study.

4.3.5 Influence of Broken Homes on Academic Performance of Girl-Child in Social
Studies

The extent to which broken home influence the academic performance of girl-child in Social
Studies at Junior Secondary Schools level of the state was investigated with the fifth research
question of the study stated below.

Research Question five: How does broken home influence the academic performance of

girl-child in Social Studies in Junior Secondary Schools in Kaduna State, Nigeria?
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Table 17: Opinion of respondents on influence of household chores on academic
performance of girl-child in Social Studies
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The respondents however agreed that girls from broken home do not pay attention to

(Benchmark mean =2.50)

opinion of most of the respondents in each group.
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The respondents could be said to have a consensus agreement that broken home has negative
effects on the academic performance of girl-child in Social Studies. In the first item of the table,
32(38.1%) and 22(26.2%) of parents along with 70(46.1%) and 41(27.0%) of teachers strongly
agreed and agreed respectively with this opinion. Though 20(23.8%) and 10(11.9%) of parents
along with 26(17.1%) and 15(9.9%) of teachers disagreed and strongly disagreed with the

suggestion, their mean scores of 2.90 for parents and 3.09 for the teachers show that it was the

class assignment in the school most of the time but this was not associated solely to the teaching

and learning of Social Studies. In the second item of the table, the mean scores are 2.93 and 2.56



for parents and teachers respectively showing that they have a consensus agreement on the
suggestion. The respondents agreed that homework assignment given to given to girl-child from
broken home were often not done which negatively affects their performance in school. Parents
and the teachers all agreed with the suggestion with mean scores of 2.64 and 3.08 respectively.

The parents tended to be more emphatic of the negative influence of broken home on the
girl-child academic performance in Social Studies. In Item 4 of the table, 6(7.1%) and 38(45.2%)
of them strongly agreed and agreed with the suggestion that girl-child from broken home often
spend times in the class moody instead of following progress of lesson in the class. Teachers did
not agree with this suggestion as indicated by 61(40.1%) and 23(15.1%) of them who disagreed
and strongly disagreed with the opinion. The mean scores for the two groups on the suggestion
are 2.55 and 2.39 for parents and teachers respectively.

Both groups did not agree that broken home experience is disadvantageous to girl-child
academic performance in Social Studies. In response to the last item of the table, 30(35.7%) and
16(19.0%) of parents along with 56(36.8%) and 27(17.8%) of teachers disagreed and strongly
disagreed with the opinion. Their mean scores (2.36 and 2.48) for the item were all lower than
the midpoint average of 2.50. With the observed responses expressed for items in the table, it
could be concluded that broken home has influence on girl-child academic performance in Social
Studies at the Junior Secondary School levels in the state. The extent of the perceived influence
is tested in null hypothesis five.

4.4 Inferential Analysis
The hypotheses formulated to validate the solutions for the research questions of the study are

tested here at the fixed probability level of 0.05. The tests were carried out as follows:
Hoi: Family income has no significance influence on academic performance of girl-

child in Social Studies at Junior Secondary Schools in Kaduna State.
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To test the hypothesis, the mean scores by the three groups (Parents and Teachers) were
combined and subjected to the one sample t-test which would help to determine the extent of the
perceived influence of family income on the academic performance of the girl-child in the
subject. The benchmark mean of 2.50 was used as the test mean. The summary of the result is
shown in Table 21.

Table 21: One sample t-test on influence of family income on academic performance of
girl-child in Social Studies.

Variables N Mean  Std. Deviation  Std. Error t-cal DF p-value

Family income 236  2.72 0.435 0.028 7.640 235 .000

(t-critical = 1.96)
The result reveals that respondents were of the opinion that family income has significant
influence on academic performance of girl-child in Social Studies among the selected Junior
Secondary Schools in the state. This is indicated with an observed t-value of 7.640 obtained at
235 degree of freedom and a p-value of 0.000 (p < 0.05) in the table. These observations
provides enough evidence for rejecting the null hypothesis. The null hypothesis that there is no
significant influence on academic performance of girl-child in Social Studies at Junior Secondary
Schools in Kaduna State is therefore rejected. In other words, parents and teachers agreed that
family income has significance influence on academic performance of girl-child in Social
Studies.
Ho,: Poor parental investment in education has no significant influence on the academic

performance of girl-child in Social Studies at Junior Secondary Schools in Kaduna

State.
The one sample t-test was used here to test the expressed opinions of the groups on the extent

to which parental investment in education influence the academic performance of girl-child in

97



Social Studies. The test used the benchmark mean of 2.50 as the test mean. A summary of the
result is presented in Table 22.

Table 22 One sample t-test on influence of parental investment in education on
academic performance of girl-child in Social Studies.

Variables N Mean  Std. Deviation  Std. Error t-cal DF  p-value

Investment in
) 236 2.83 0.408 0.027 12.469 235 .000
education

(t-critical = 1.96)

From the observed t-cal of 12.469 obtained at 235 DF in the table and the p-value of 0.000 (P
<0.05), it could be concluded that respondents were of the view that poor parental investment in
education has significant influence on the academic performance of girl-child in Social Studies
among the selected Junior Secondary Schools in Kaduna State. The observed t-cal 0f12.469 is
higher than the critical value indicated at the bottom of the table. These observations provide
sufficient evidence for rejecting the null hypothesis. The null hypothesis that poor parental
investment in education has no significant influence on the academic performance of girl-child in
Social Studies of the selected Junior Secondary Schools in Kaduna State is therefore rejected. On
the contrary poor parental investment in education could have negative influence on the
academic performance of girl-child in Social Studies.
Hos: Level of parents’ education has no significant influence on the academic
performance of girl-child in Social Studies at Junior Secondary Schools in Kaduna
State.
Mean scores by parents and teachers on the influence assessed above were compared with the

benchmark mean (2.50) here to determine the extent of parents’ education’s influence on the
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academic performance of girl-child in Social Studies. The one sample t-test procedure was used
for the test and the result is summarized in Table 23.

Table 23: One sample t-test on influence of parents’ education on academic
performance of girl-child in Social Studies.

Variables N Mean  Std. Deviation Std. Error  t-cal DF  p-value

Parents’ education 236  2.70 0.371 0.024 8.149 235 .000
(t-critical = 1.96)

From observation of the result in the table, the groups were of the agreement that parents’
education has significant influence on the academic performance of girl-child in Social Studies.
The observed t-value (8.149) is higher than the critical value at DF = 235 at the fixed probability
level of 0.05. The observed significant level for the test is 0.000 (P < 0.05). By these
observations the null hypothesis that level of parents’ education has no significant influence on
the academic performance of girl-child in Social Studies in Junior Secondary Schools in Kaduna
State is therefore rejected. In other words, the level of parents’ education has major influence on
the academic performance of girl-child in Social Studies.

Ho,: Household chores have no significant influence on the academic performance of

girl-child in Social Studies in Junior Secondary Schools of Kaduna State

This hypothesis was tested with the mean scores in Table 24. The expressed mean score of the
influence of girl-child involvement in household chores on their academic performance is tested
here to determine its significance. The result of the one sample t-test used for the test is
summarized in Table 24.

Table 24: One sample t-test on influence of household chores on academic performance
of girl-child in Social Studies.

Variables N Mean  Std. Deviation  Std. Error  t-value DF  p-value
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Household chores 236 2.67 0.357 0.023 7.230 235 .000

(t-critical = 1.96)
The result revealed that the respondents were of the agreement that household chores have
significant influence on the academic performance of girl-child in Social Studies among the
selected Junior Secondary Schools in the state. The observed t-value for the test is 7.230
compared with the critical value of 1.96 at the 235 DF and at the fixed alpha level of 0.05.
The observed significant level for the test is 0.000 (P < 0.05). These observations provide
enough evidence for rejecting the null hypothesis. The null hypothesis that Household chores
have no significant influence on the academic performance of girl-child in Social Studies in
Junior Secondary Schools in Kaduna State is therefore rejected. The result of this study
reveals that involvement of the girl-child in too many household chores affects her academic
performance in Social Studies.
Hos: Broken-home has no significant influence on the academic performance of girl-child in
Social Studies in Junior Secondary Schools in Kaduna State.
This hypothesis was tested with the rated means of the influence of broken home on the
academic performance of the girl-child in Table 25 using the one sample t-test with the
benchmark mean of 2.50 as the test mean. The result of the test is summarized in Table 25.

Table 25: One sample t-test on influence of broken home on academic performance of
girl-child in Social Studies.

Variables N Mean  Std. Deviation  Std. Error  t-value  DF  p-value

Broken home 236 2.71 0.358 0.023 8.813 235 .000

(t-critical = 1.96)
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An observation from the tabulated result reveals that the respondents were of the agreement
that broken-home has significant influence on the academic performance of girl-child in
Social Studies at the Junior Secondary Schools level in Kaduna State. This is indicated with
an observed t-value of 8.813 obtained at 235 DF and at the fixed alpha level of 0.05.The
critical value for t at same degree of freedom (DF) is 1.96. The observed alpha level for the
test is 0.000 (p < 0.05). With these observations, there is sufficient evidence for rejecting the
null hypothesis. The null hypothesis that broken-home has no significant influence on the
academic performance of girl-child in Social Studies in Junior Secondary Schools in Kaduna
Stateis therefore rejected. This result means that broken home has negative influence on
academic performance of girl-child in Social Studies at the junior secondary school level in

the state.

45  Summary of findings
The major findings from the analysis of the data and test of the study’s hypotheses are

summarized below:
1. Family income has significant influence on girl-child academic performance in Social
Studies at the Junior Secondary School level in Kaduna State (P-value 0.000 < o =
0.05 level of significance and t-cal at 7.640 > t-crit at 1.96). This indicates that
family income has significant influence on girl-child academic performance in Social

Studies.
2. Poor parental investment in education of their children has negative influence on girl-

child academic performance in Social Studies at the Junior Secondary School level in
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Kaduna State (P-value 0.000 < o = 0.05 level of significance and t-cal at 12.469 > t-
crit at 1.96). Thus, poor parental investment in education has negative influence on
the girl-child academic performance in Social Studies.

. Level of parents’ education has significance influence on the academic performance
of girl-child in Social Studies in Junior Secondary Schools in Kaduna State. (P-value
0.000 < a = 0.05 level of significance and t-cal at 8.149 > t-crit at 1.96). This shows
that parents’ level of education has significance influence on the academic
performance of the girl-child on Social Studies.

Household chores have significant influence on the academic performance of girl-
child in Social Studies in Junior Secondary Schools in Kaduna State(P-value 0.000 <
a = 0.05 level of significance and t-cal at 7.230 > t-crit at 1.96). Thus, intensive
involvement of girl-child in household chores has a significantly negative influence
on the academic performance of girl-child in Social Studies.

Broken-home has significant influence on the academic performance of girl-child in
Social Studies in Junior Secondary Schools in Kaduna State(P-value 0.000 < a = 0.05
level of significance and t-cal at 8.813 > t-crit at 1.96). Thus, broken-homes has

significant influence on the academic performance of girl-child in Social Studies.

Discussion of Findings

The study assessed the influence of home background on the academic performance

of girl-child in Social Studies in the Junior Secondary Schools in Kaduna State. Five

objectives were used to guide the study with family income, parental investment in education,

parents’ level of education, household-chores and broken-home as indices of the home

background. The objectives were investigated respectively with five research questions and
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five hypotheses. In the analysis of the first research question, the influence of family income
on the girl-child academic performance in Social Studies was assessed. From the expressed
opinions of parents and teachers, it was found that all were of the agreement that income of
family could have major influence on the academic performance of girl-child in Social
Studies at the Junior Secondary School level in the state. In the test of the related null
hypothesis where the expressed opinion was tested, it was found to be significant. The null
hypothesis was therefore rejected. The finding here agrees with the report of Oguta (2013)
who states that many school age girls are employed as house girls and baby sitters in both
urban and rural areas in order to meet their own and their parents’ economic needs and that
such children cannot effectively participate in secondary education and have good
performance academically because of poor family income. The finding of this study is related
to Juma (2016) who found from investigation on the influence of parental socio-economic
status on students’ academic performance in public secondary schools in Tana, River County,
Kenya that parental socio-economic status influences academic performance positively and
negatively depending on the use of such status.

The second objective and research question were aimed at determining the extent to which
parental investment in their children’s education influence the academic performance of the
girl child in Social Studies at the Junior Secondary schools. From the related expressed
opinions of parents and teachers, it was found that all were of the view that parental
involvement in their children’s education has major influence on the academic performance
in Social Studies by their girl-child. From the test of null hypothesis Il, the extent of the
perceived influence was found to be significant. The null hypothesis was therefore rejected.

This finding reflects the conclusion drawn by Oguta (2013) who reveals that girls were
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withdrawn from school after grade four because of bride wealth payment which is alleged to
diminish for an educated girl and parents who invest more in girl-child could either be
modern or lose the cultural advantage of the bride price.

The influence of parents’ level of education on the academic performance of their girl-child
in Social Studies was assessed in the third objective and research question. Findings reveal
that parents’ levels of education have major and positive influence on the academic
performance of their girl-child in Social Studies. In the test of null hypothesis three where the
extent of the perceived influence was tested, the level of agreement with the influence by the
respondents was found to be significant. The null hypothesis was therefore rejected. The
finding here agrees with Okemwa (2014) who investigates the influence of parental socio-
economic status on pupils’ academic performance in Kiamokama Division of Kisii County,
Nairobi, Kenya and finds that parental educational level was significantly correlated with

pupils’ academic performance.

The influence of girl-child involvement in household chores on academic performance at

the Junior Secondary School was assessed in relation to the fourth objective and research

question of the study. From the expressed opinions of parents and teachers, there were divergent

views with parents not really seeing some of the negative influence perceived by teachers. But

the final analysis reveals that parents however agreed with teachers that too much involvement of

the girl-child in household chore could negatively influence the academic performance. In the

test of the related hypothesis four, it was found that the extent of the agreed influence was

significant. The null hypothesis was therefore rejected. This finding is consistent with the report

of Shahidul, Zehadul and Karim (2015) who observe that girls sometimes begin working at an

earlier age than boys especially in rural areas and girls also tend to do more work in the
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household than boys. The finding aligns with the report of Tyoakaa, Mvendaga, John and Nor
(2014) who identifies religious misinterpretation, cultural practice, poverty, early marriage,
illiteracy, inadequate school infrastructure as some of the factors militating against girl-child
education which consequently affect their academic performance. The finding is in line with
Gran (2013) who indicates that female students were more likely to be absent if their toilets at
school were dirty, during menstruation and frequent absence led them to perform poorly and
Manacorda (2012) argues that girls are at a greater risk of absenteeism, repetition, dropout, and
have lower educational achievement than boys in upper primary school. Girls do more household
work than boys which may increase non-attendance in schools for girls.

The influence of broken home on the academic performance of the girl-child in Social Studies
was investigated in the fifth objective and research question of the study. From the expressed
opinions on the suggested items, it was found that parents and teachers have the same views
on most of the items. Their general opinion was that broken home has negative influence on
the academic performance of girl-child in Social Studies at the state Junior Secondary
Schools. In the test of the fifth null hypothesis, the expressed agreement with the influence
was found to be significant. The null hypothesis was therefore rejected. The finding here
agrees with Muthoni (2013) who reports that a recent longitudinal study found that African
children in two-parent homes had significantly higher Math and reading scores and lower
behavioural problems than children in single-parent homes. The finding of this study
contradicts Ebong (2015) who investigates the influence of parental background on students’
academic performance in WASSCE 2000-2005 Physics in Abak local government of Akwa-
Ibom State, Nigeria and reports that family structure, parents’ occupation and educational

level of parents do not have significant influence on students’ performance.

105



106



CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATION

5.0 Introduction
This chapter provides a summary of the study, influence of home background on

junior secondary school girl-child social studies academic performance in Kaduna State.
Other parts of the chapter included the implications of the findings, conclusion, and
recommendations on the findings along with recommendations for further studies on the
subject.
5.1 Summary

The continued low enrollment and poor academic performance of the girl-child in spite
of the various effort being made by Government at Local, State and Federal levels to improve
enrollment, retention and performance cannot be overemphasized. In Kaduna State Junior
Secondary Schools performance in Social Studies especially by girl is still short of
expectation. To improve performance of the girl-child especially in Social Studies, all
avenues must be exploited especially since studies have revealed that effective involvement
of parents in the educational activities of their children will significantly enhance their
academic performance. This study therefore assesses the influence of some selected home
background on the academic performance of the girl-child in Social Studies at the Primary

School level in Kaduna State.

To effectively carry out the investigation, two structured questionnaires were designed by

the researcher and validated through face validity by researcher’s supervisors and other

professionals in the Department of Education at the Faculty of Education, Ahmadu Bello

University, Zaria. The validated questionnaires were then pilot tested for reliability and
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consistency of items within the instruments. The tested instruments were administered to a total
of 84 parents and 152 teachers selected through the stratified random sampling procedure

in Giwa and Sabon Gari Educational zones of the state. The data collected were analyzed
using the Statistical Package for Social Sciences (IBM version 23). Statistical procedures
selected for the analysis included frequencies and percentages, means and standard deviations.
The hypotheses were tested with inferential statistics. Specifically, the one sample t-test
procedure was used in testing the null hypotheses at the fixed alpha level at 0.05.

The study was structured into five chapters. Chapter one gave the background of the
study, statement of the problem, the objectives, research questions, and the study’s hypotheses.
The scope and significance of the study along with operational definitions of terms were also
provided within the chapter. Chapter two consists of the conceptual review, obstacles to girl-
child education and indices of home background along with a review of the related literatures to
the study. In chapter three, the methodologies used for the sample selection, instrumentation,
data collection and statistical methods used for the analysis of the data are stated. The statistical
analysis and interpretation of the findings from the analyzed data are presented in chapter four.
The chapter is made up of the description of the demographic variables of the respondents, their
opinions on influence of home background on the girl-child academic performance in Social
Studies. Five research questions were discussed in line with the specific objectives of the study.
Five null hypotheses were tested. All the null hypotheses were rejected.

5.2  Conclusion

Based on the research findings, the study concludes that:

Family income has no significant influence on girl-child academic performance in

Social Studies at the junior secondary school level in Kaduna State and the respondents
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5.3

views show that family income has significant influence on girl-child academic
performance in Social Studies;

Poor parental investment in education of their children has no negative influence
on girl-child academic performance in Social Studies at the Junior Secondary School
level in Kaduna State. Based on the respondent views, poor parental investment in
education has negative influence on the girl-child academic performance in Social
Studies.

Level of parents’ education has no significant influence on the academic
performance of girl-child in Social Studies in Junior Secondary Schools in Kaduna State.
The respondents view shows that parents’ levels of education have significant influence
on the academic performance of girl-child on Social Studies.

Household chores have no significant influence on the academic performance of
girl-child in Social Studies in Junior Secondary Schools in Kaduna State. Based on the
respondents view, intensive involvement of girl-child in household chores has significant
influence on the academic performance of girl-child in Social Studies.

Broken-home has no significant influence on the academic performance of girl-
child in Social Studies in Junior Secondary Schools in Kaduna State. The respondents’
views show that broken-homes has significant influence on the academic performance of
girl-child in Social Studies.

Contribution to Knowledge.

This study found out that home background like family income, parents’ investment in

education of their children, parents’ levels of educational attainment, involvement of girl-

child in household chores and status of home whether broken or intact are found to have
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significant influence on academic performance of girl-child in Social Studies at the Junior
Secondary School level. This finding could prove useful for stake holders like the Ministry
of Education, PTA and others seeking for avenues for improved performance of girls not
just in Social Studies but other subjects in the Junior Secondary School in the state. The
findings could further enlighten parents to serve as role model for their children by
acquiring higher western education. For Curriculum planners, the finding will act as a
guide in the formulation of policies on girl-child education programme.
54  Recommendations

Based on the findings from the analyzed data, the researcher would want to recommend

as follows:

1. There is a need for parents to improve on their payment of school fees and levies
as a way of encouraging the girl-child’s academic performance.

2. Parents should continue to invest in their children’s education since it positively
contributes to their academic performance

3. There is a need for parents to always improve on their educational attainment to
act as example to their children.

4. Parents should proportionally reduce the household chores performed by students
such that it will not negatively influence their academic performance.

5. There is a need for effective counselling in the Junior Secondary school for the

girl-child; girls from broken homes as a way of improving their academic
performance in the subject.

55  Suggestions for Further Studies
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This investigation was carried out in Kaduna State, the study could be replicated in other
states of the Federation of Nigeria for improved performance in Social Studies at the Junior
Secondary School level in the country.
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APPENDIX |

INTRODUCTION LETTER

Curriculum and instruction section
Department of education foundation
Faculty of education
Ahmadu Bello University, Zaria
Dear respondents/students,
REQUEST TO ANSWER RESEARCH QUESTIONS
| am a postgraduate student of the above school and department carrying out research
thesis titled “Influence of Home Background on junior secondary school Girl-Child Social
Studies academic performance in Kaduna State, Nigeria”.
Please | need your support in answering the questions appropriately. The data
collected through this research instrument shall be treated confidently and applied only for
the purpose of this research work.

Thanks for your cooperation

Yours sincerely
Rahane Dankani Sani

P15EDFC8079
08036423133
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APPENDIX 11

QUESTIONNAIRE FOR TEACHERS
SECTION A

Instruction: please tick ( [/) in the appropriate box for each of the item below

Gender of the respondents: Male ( ), Female ( )

Age bracket of the respondents: 25-35 ( ), 36-45 ( ), 46-50 ( ) 5land

above ( )

Educational Qualification: Teachers’ Grade I ( ); SSCE ( ); NCE ( );

Diploma ( );B.Sc.Ed( );B.Ed( ); M.Ed( ); Others ( )

Years of teaching experience: 2-5 ( ), 6-15 ( ), 16-25 ( ), 26 and above (

)

Marital status:Single ( ), Married ( ), Widow ( ), Divorced ( )
Separated ( )

Strongly Agreed

Agreed

Disagreed
Strongly Disagreed
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SECTION B: How family incomes influence junior secondary schools girl-child

social studies academic performance in Kaduna State, Nigeria?

S/N ITEMS SA A D SD
1 Family incomes influence girl-child’s academic

performance in Social Studies positively in my

school
2 Girl-child with high family incomes would be able

to meet adequately the requirement for better
academic performance in Social Studies

3 Girl-child from wealthy family generally have
higher interest in teaching and learning of Social
Studies in my school

4 Academic performance of girl-child in Social
Studies have no relevance to the income level of
the family

5 Social Studies lessons have enhancing interest for
girls in my school

6 Girls are generally more interested in Social

Studies than boys in my school

SECTION C: To what extent poor parents’ investment in education influences
junior secondary schools girl-child social studies academic performance in Kaduna
State, Nigeria?

S/N ITEMS SA A D SD

7 Parental involvement in provision of instructional
materials influences academic performance of girl-
child in Social Studies positively in my school

8 Parental prompt payment of school fees and levies
influences academic performance of girl-child in
Social Studies in my school

9 Parental involvement in provision of facilities
school uniform and sport wears motivates girl-
child participation in the class

10 Parental participation and volunteering for
schools’ activities enhances girl-child academic
performance in the school

11 Available learning materials provided by parents
influence girl-child academic performance in my
school
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SECTION D: How parents’ level of education influences junior secondary
schools girl-child social studies academic performance in Kaduna State, Nigeria?

S/N ITEMS S A D S
A D
12 Parents’ level of education influences girl-child
academic performance in Social Studies positively in
my school
13 Parents who have better literacy level put more effort in
motivating their girl-child academic performance in
Social Studies in my school
14 The girl-child’s parents with high level of education
perform better in Social Studies in my school
15 Educated parents contribute more to their girl child
academic performance
16 Girl-child who is always assisted by parents at home
performs better in Social Studies in my school
17 Girl-child who receives no educational assistance by

parents at home performs better in Social Studies in my
school

SECTION E: What is the influence of household work on junior secondary
schools girl-child social studies academic performance in Kaduna State, Nigeria?

SIN ITEMS SA A SD

18 Girls who spend most of their time on household
work find it difficult to meet academic requirement
in my school

19 Too much household work influences Girl-child’s
academic performance in Social Studies negatively
in my school

20 Most girls who were heavily involve in household
work are not interested very much in their class
assignments

21 Involvement of girls in household chores do not
affect their school homework assignment

22 Girl-child with much household chores do not

encouraged teacher with their performance in
Social Studies in my school
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SECTION F: How broken home influences junior secondary schools girl-child
social studies academic performance in Kaduna State, Nigeria?

S/IN ITEMS SA A D SD

23 Broken home experience influences the academic
performance of girl-child in Social Studies
positively in my school

24 Girls from broken home do not pay attention to
class assignment in the class most of the time
25 Homework given to girl-child from broken home

are mostly not done which negatively affects their
performance in my school

26 Girl-child from broken home spend their time in the
class moody instead of following progress of lesson
in the class

27 Broken home experience is disadvantageous to girl-

child academic performance in Social Studies
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APPENDIX I

QUESTIONNAIRE FOR PARENTS
SECTION A

Instruction: please tick ( [/) in the appropriate box for each of the item below

Gender of the respondents: Male ( ), Female ( )

Age bracket of the respondents: 25-35 ( ), 36-45 ( ), 46-50 ( ) 5land

above ( )

Educational Qualification: None (), Teachers’ Grade II ( ); SSCE ( ); NCE

( ); Diploma ( );B.Sc.Ed( );B.Ed( );M.Ed( ); Others ( )

Marital status:Single ( ), Married ( ), Widow ( ), Divorced ( )
Separated ( )

Number of siblings: None( ),1-3( ),4-8( ),9-15( ),16andabove( )

Number of girls among siblings:

How many of the girls are in school:

Number of Wives: 1 ( ), 2( ), 3( ), 4( )

Occupation: Unemployed ( ), Civil Servant (), Artisan (), Others( )

. Income: <18000 ( ), 18000 — 30000 ( ),>30000( )
. Location: Urban ( ), Rural ( )

Strongly Agreed

Agreed

Disagreed

Strongly Disagreed
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Item one: How Family Incomes Influence Junior Secondary school Girl-Child

Social Studies Academic Performance in Kaduna State, Nigeria?

S/N ITEMS SA A D SD
1 Family incomes influence girl-child’s academic

performance in Social Studies positively in my

school
2 Girl-child with high family incomes would be able

to meet adequately the requirement for better
academic performance in Social Studies

3 Girl-child from wealthy family generally have
higher interest in teaching and learning of Social
Studies in my school

4 Academic performance of girl-child in Social
Studies have no relevance to the income level of
the family

5 Social Studies lessons have enhancing interest for
girls in my school

6 Girls are generally more interested in Social

Studies than boys in my school

SECTION C: To what extent poor parents’ investment in education influences
Junior Secondary school Girl-Child Social Studies Academic Performance in Kaduna
State, Nigeria?

S/N ITEMS SA A D SD

7 Parental involvement in provision of instructional
materials influences academic performance of girl-
child in Social Studies positively in my school

8 Parental prompt payment of school fees and levies
influences academic performance of girl-child in
Social Studies in my school

9 Parental involvement in provision of facilities
school uniform and sport wears motivates girl-
child participation in the class

10 Parental participation and volunteering for
schools’ activities enhances girl-child academic
performance in the school

11 Available learning materials provided by parents
influence girl-child academic performance in my
school
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SECTION D: How parents’ level of education influences Junior Secondary school
Girl-Child Social Studies Academic Performance in Kaduna State, Nigeria?

SIN ITEMS S A D S
A D
12 Parents’ level of education influences girl-child
academic performance in Social Studies positively in
my school
13 Parents who have better literacy level put more effort in

motivating their girl-child academic performance in
Social Studies in my school

14 The girl-child’s parents with high level of education
perform better in Social Studies in my school

15 Educated parents contribute more to their girl child
academic performance

16 Girl-child who is always assisted by parents at home
performs better in Social Studies in my school

17 Girl-child who receives no educational assistance by
parents at home performs better in Social Studies in my
school

SECTION E: What is the influence of household work on Junior Secondary school
Girl-Child Social Studies Academic Performance in Kaduna State, Nigeria?

SIN ITEMS SA A D SD
18 Girls who spend most of their time on household
work find it difficult to meet academic requirement
in my school
19 Too much household work influences Girl-child’s
academic performance in Social Studies negatively
in my school
20 Most girls who were heavily involve in household

work are not interested very much in their class
assignments

21 Involvement of girls in household chores do not
affect their school homework assignment
22 Girl-child with much household chores do not

encouraged teacher with their performance in
Social Studies in my school
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SECTION F: How broken home influences Junior Secondary school Girl-Child

Social Studies Academic Performance in Kaduna State, Nigeria?

S/IN ITEMS SA A D SD

23 Broken home experience influences the academic
performance of qgirl-child in Social Studies
positively in my school

25 Girls from broken home do not pay attention to
class assignment in the class most of the time
27 Homework given to girl-child from broken home

are mostly not done which negatively affects their
performance in my school

Girl-child from broken home spend their time in the
class moody instead of following progress of lesson
in the class

Broken home experience is disadvantageous to girl-
child academic performance in Social Studies
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APPENDIX V

TABLE 3.3.1: Population distribution of male and female Social Studies students of

public schools in Giwa zone

S/N__ School male students pop. Female students pop.  Pop. Of
students
1 GJSS Basawa 323 157 480
2 GJSS Sakadadi 296 128 422
3 GJSS Hunkuyi 305 131 439
4 GJSS Kudan 232 122 354
5 GJSS Dokan Kudan 220 105 325
6 GJSS Wazarta 240 55 295
7 GJSS Yan Sarki 90 35 125
8 GJSS Kauran Wali 190 59 249
9 GJSS Kidandan 305 110 415
10 GJSS Taban Sani 160 45 205
11 GJSS Kwangila 392 193 585
12 GGJSS Samaru 303 303
13 GJSS Bomo 383 188 571
14 GJSS Jama’a 361 146 507
15 GJSS Shika 294 102 396
16 GJSS Maraban Guga 155 102 257
17 GJSS Danmahawayi 110 76 186
18 GJSS Giwa 394 201 594
19 Dr. Shehu Lawal Giwa ~ ---- 363 363
20 GSS Gangara 203 150 353
21 GJSS Yakawada 207 120 327
22 GJSS Kaya 309 161 470
23 GJSS Galadimawa 206 90 296
24 GJSS Fatika 106 56 162
25 GJSS lyatawa 170 49 219
26 GJSS Kakangi 195 63 258
Total 5846 3292 9156
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