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ABSTRACT

Academic adjustment problem is one of' the common issues among undergradu'1tes in

Nigeria, and this rn?1y not bi.: u11c.u11ncctcd \•Villi tlii:.:ir revi.:! or sl1\:ss ,:rnd :,;rn.:iar ?111xie1y.

However, less attention has been paid to how perceived stress and socia! anxiety p1·edie1

academic adjustment among undergraduates in Nigeria. Moreover, little is known about how

cmoticrna I inll!I I igcncc modernti.:s the 1·e li.11 :unsh i p bet V-icen per·cc i ved stress and sor..: ial anx iet)

with acadcniic adjustment. Hence. this study c;,.;1.:11r1incd hov,, emotional i11tell.igcncc moderates

the effect of perceived stn:ss and social J11xicty uI1 academic adjustment among a sample of

undi.::·graduates in Ondo St,:11c, Nigerin

A cross?sl'ctional survey design \Vas ado¡)lcd i11 thi? .--.tudy. 1\ lotdl ui· .500 p;1rti?ipant? ( 18,l

mak:s; 3 l 6 fomalcs) were sampled from three Universities in the three Sena1cir·í,1I District or

Ondo State. using multistage sampling tcclrnlque. Their ages runged from 16 to 30 years

(Mea11 = 21.77: S/J=2.77). Th..-y rL::s¡rnmkd tn ,i\cndcmic ,1\d.iu\tmc111 (o ...c. 0.62)Ycrcc-i\•ed

Stress (U= O.GJ).Social 1\n,,icty l(1.
''--' U.85) ?rnd l?rn,Jlic:irnl lrnclligcncl' {o= 0.80) Sc'11es. f:'ivc

hypotheses ,1,,verc fonnulatcd and tested using ! licrnrchical Multiple Regression Analysis.

Results índícated that pt:rccived stn.::ss signíficZ111tl_y p1·cdicted undergraduates' ac;;:<.krnic

ad_juslm¡_;rlt (/J=-.2(), t
= -(i.8ó, p<.O.U I). ]..'..motiun?i! intclligc11L1..' sibtlifíc;;intl) pr?clictcJ

undergraduates academic adjustment (jJ?.:3, t ? 3.02, p<0.01) However, social anxiety did

not significantly prcdictllndergraduates' acl'!dt:mic adjustment. Results on the inoderatlng

l.!ft'ect sho\vcd that emotional intelligence signiflcantly rnodermccJ the relationship bct\vecn

perceived stress and academic adjustment UJ?-.82, I? -4.98, p<D.0 i ).

The findings suggested that emotional intelligence is an important variable that ca11 reduce

the negative impact of perceived stress on academic adjustment among undergrnduates. Thus.

it-; was J"Ccommended lhat training programs on e111otiom1I íntclligence sm:h ç1s sct11inars and

workshop should be organized for the undergraduates in Nigeria.
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CHAPTERONE

INTRODUCTION

1.1 Background to the Study

,
The major aim of every student as they transit to higher institution is academic

excellence and the reality of access to this goal may depend precisely on how each student

udju5t to his or her nc,N academic cnvironrncnt. But the reality is that student academic

adjustment may be very challenging due to inadequate preparation for psychosocial realities,

separation from family and close friends, assuming responsibility for the tasks of daily living,

developing a new array or s(_xiul relationship \.vlth cour:-e mates, leclurcrs teaching methods

and other activities on campus. All these 111?1y be perceived as stress and become nervous if

they !ack adequate emotional intelligence to deal with ir or manage iL

Adjustment in psychology refers to the behavioural process by which human and

other animal rnaintain equilibrium among thci1· various needs or bet\veen their needs and the

obslacles of their environment (Al-azza. ascited in Okonigbo & Tugbokoro1,.vei, 20 15).

Hum8h beings are able to adjust to the physícal, social and psychological demands that arise

from having inrer-Jcpcndi.!bility with other· individuals. l luwcvcr, it wos further stressed thut

academic adjustment includes a connection between the studr.:nt':, i11tcllcctual grovv"th and the

intellectual environment of the institution (Sax, Gilmartin, Keup, Dicrisi & Bryant, 2000).

Adjustment is a continual process by which a pc.:rson varies his/her behaviour to

produce a more harmonious relationship bcti.-vccn himsclfihcrsclf and his/her environment

(Hal oren & Santrock, as cited in Malek, Noor & Farid, 2011 ). It implies changes in our

thinking·and way of life to the demands of the situation and this could be seen as a condition

or state in which one feels that one's needs have been (or will be) fulfilíed and one's

behaviours conforms to the needs of a given environment (Malek, Noor & r-arid,

lOll.}.Academic adjustment is successful understanding of what professors expect



academically, developing effective study skills, adjusting to the academic demands of college
and not feeling intimiuateu by profcsso,·s (Sax, Gilmartin, Keup, Dicrisi, & 8ryan1,2000).
However, within the new

L111ivc1·sity cnvimnmenl, füst year students find out that university
competition is.more acute, and have to be prepared to deal with these challenges by learning
and i,)ternalizing the character as well as the rules and regulations that govern the institutions
they are attending. lmperalively they ,·cspond to the uemands by studying harder, change
their study habit and rearrange their priorities (Ngwenya, 20 I 4 ). Pascarella and Terenzini, (as

cited in Okonigbo & Tugbokorowei, 2015) said in their own view that the way in which
students go about resolving Lhcse challenges and studies, to i.vhich they interact ?vith Lhe

opportunities \Vith 1.,d1ich they a1·c presented 10 pursue their dcgrec is known as student
academic adjustment to university.

Tinto (as cited in /Vlalek, Noor& FJ.rid, 2011) dc:-;cribccl ac3dcrnic adjustment of

higher education students as the degree of students adaptation to academic manner o[' their

educattonal life. The amount of o.ccomplishment students displayed in their studies show the

!evel of their academic adjustment, this ?!ccomplishmcnt is defined by students' success in

dçu!ing w¡¡h Uiffr:rcnt kinds of cducation?d demands (t3akcr & Siryk, 1999). Students adjust

academically well, if they have motivaLion, believe their capabilities. imple1nenL their·

,abilities, be satisfied with their chosen universities and even the level of loyalty to their

academic goals (Tinto,as cited in Okonigbo & Tugbokorowei,2015). Hence, Kio, Omconu

and Agbcdc, (2015) suggested some psychological variables that could intluncc academic

adjustment such as percievcd stress, social anxiety ánd emotional intelligence.

Looking at percievcd stress (PS) from this concept, is the perception of discrepancy

between environmental demands (stressors) and individual capacities to l'ulfil these demands

(Topper, 2007). Perceived
str,ess

is not about measuring the frequency of stressl'ul events

rBc(Jíét it is abmit how an individual feel about the general stressfulness of their life and their

_..,,

I
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ability to handle such stress Cfoppcr, 2007), Perceived stress (PS) may also be stated as the
feelings or thoughts that an individual has about strcssors in general,

J-lowever, The main source of perceived stress among the students is their
examination or academic stress. University students might experience high stress which foils
into four categories: academic, financial, time or health related, and self-imposed (Goodman,
1993). Stress is an adaptive response to situation that is perceived as challenging or

threatening to the person's wellbeing(Aiólabi & lmohondc, 2002). Stress by Fair-brother and
Warn, (2003)1 occurs when an individual is conJ'ronted by u siluatlon that they pi.:rceivc as

ov?rwbelming and cannot cope up with. Perceived stress among .students have long been
researched on, and researchers have identified stressors as too many assig11mc11t.s.

competition with other students, failures, lack of pocket money (Fairbrother & \Varn, 2003);
poor n:lationship::,; wit!, other stuUents or lecturers. family- or problems at lwme, Institutional

(university) level stressors are overcrowded lecture halls, (Awino & Agalla, 2008: Ongori,

2007), semester· systL:111, and inadcquuk r"i.::sourccs :o pcr·Jórm academic ,,ork. Er·kutlu and

Chaira (2006) for instance up¡ncs that, H:lie11 these events l:ih:e pl?icc, i.lll indlvidual becomes

disorg-anized, Uísorientcci and therd'ore less able \u adjust acadt-mi,;,:ally, thus resulting in

stress related health problems.

According to the avnilable literature, Wilks, (2003) in his work also suggested that lhe

fülJowing foctors arc cxJctly associJtcd with academic stress: financial pmblems? ti111e

management, teacher interactions, social interactions, campus adjustment. ·According to

Garrard and Brumby (1985) a student's perceived stress differs from person to person, this

difference may be due to the reason of having a totally different perception of the stressful

event or·the stressor·, rather than .Lhe actua[ vari,1tion in the magnitude or stress. There arc

I II f, ced by university students in their endeavour for educational excellence asmany e 1a en ges a
.

mentioned earlier. When such· challenges arc
perceived_ negatively, there can be an adverse

3
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impact on theír motivation and performance (Ames, 1992: Amirkhan, 1998; Col'ington,
1993; Perry, 1991; Weiner, 1979). Al\er all, prolonged and unmanageable perceived stress

leads to helplessness (Abramson, Garber &Seligman, 1980; Sedek & Kot'ta, I 990),
depression (l'etersün & Barrett, 1987) and burnout (Lazarus, 1935), which can finally
sabotage the ac?demic success of students.

Having said that abour perceived stress, another variable that could predict academic

adjustment lhat was consiciercd Ls social :.rnxiety b\..'G1usc of its possible influence on student's
academic acljuslmcnl. Social .:.mxicty is a universa! phcnumt.;"non, \vhich is rankcJ as the third
most common menta.I health problem in adult.s ;;¡nJ young people (Funnark 2002). Howe\er.
it often goes undetected by teachers, parents and guardicrns, where it may be mistaken for

shyness (l3rucc & Saeed 1999), \.vhich i:,; generaJly rcgar·dcd as a br,;nign personality Lrnit. Yet.
there Is little that is bcnign about socia! an:dety. lt is :1 chronic. debilitating condition that is

associated 1.vith failure to thrive in interpersonal, educational and work-related domains

(Stein, Jang & Livesly, 1999). It is al:-;c1 li11ked with avoid<.:.ncc nf learning siruations.

problems makíng li·icnds a11d L:arl_y schuol drop-out (1Vkrikanga.s. /\ve-ncvoil, Acharyya.

Zhang & Agst, 2002), Soclal anxit:ty is the excessive fear of certain social or p?r(urmance

situation, (Heirnberg & Becker, 2002).

Genernlly1 people \Vho experience social anxiety fea1· one ur rrnnc or the following:

Formal speaking (:.g. giving a class presentation, speaking with a per.son in authority;

Informal speaking e.g. going to a party, meeting someone new; being observed (e.g. eating in

public, using ptiblic bathrooms, being watched whi!e \vorking and assertive communication

·

disagreement with someone (I leirnberg, & Hecker, 2002). Literature indicatede.g. expresstng

that students who exper·ience social anxiety tend to recognize that their fear is excessive, feel

thel'r level of anxiety and realize that their daily routine, social life andupset about

•

¡ 1· al functioning has been adversely impacted (Liebowitz, in Heimberg &academ 1c occupa ion

4



their behaviours to suit the environment better by changing the values or their personal
priorities. The students are persistent in trying to adjust by continuously going to library and
studying hard tilting them towards attitude change especially their behaviour and academic
adjustments.

2.1.2 Social Cognitive Learning Theory
Theories haye suggested that envirorunentaJ and contingency factors play important

roles in human behaviour. In this regard, Bimdurn
(

I 977), proposed a social cognitive learning
theory with the major highlights that much of human learning occ,;ur.s in a social environment.
Banduramaintained that by observing others, individuals gain insight of the environment. They
also learn acceptable and appropriate behaviour by observing models and the consequences of
modelled behaviours and beliefs concerning the expected outcomes of actions. ln colleges, he
observed that srudents adJust in the university environment by observing and modcllmg desired
attitudes that are observed around them. Bandura rnaintai:icd that the environment, actíons of
others and situation influences behaviour 3t any point in time, For example, first-year university
students usunlly found themselves In a new environment and there is the need for them ro

adjust to desirable behaviours for an adequate academic requirement. Adjustment can only be

acquired by students' ability to model attitudes of other students around them

2.1.3 The Transactional Model of Stress

Lazarus and Folkman (1984) developed a model of the psychological processes

involved in stress. According to these authors, stress is best understood in terms of the

individual's cognitive interpretation of potentially stressful events. How events are perceived

is more important than the objective events themselves. Stress is neither an environmental

stimulus nor a psychological response, but rather a relationship between environmental

demands and the ability ro deal with them. Thus, stress is seen as a transaction between

individua! and environment. When an environmental (academic) demand is higher than what

11



Becker, 2002). There are numerous possible contributors to the develop111en1of social and

performance anxiety, including having a genetic predisposition, experiencing humiliating or

distressing events (e.g. being bullied), and having poor social skills (Leahy & Holland, 2000).
People wilh the condition experience excessive anxiety and avoiU social situations in which

they may be judged negatively. All these, if not properly managed could distort students'
academic adjustment which may later al'fecl their liíc generally. On the other hand, emotional

intelligence may be an importrrnl var!ablc to be considered j11 explaining and understanding
student academic adjustments, which could have a 111odcrati11g effect on the vnriabies that are

considered in this study.

Emotional intelligence is being able to monitor one's own and other's feelings and

emotions? lo discrimínate among them, and to use Lhis to guide one's thinking and actions

(Salovcy & Mayer, 1990). Also, emotional intelligence is avvarenesstowards emotions and its

importance in our relationships and our lives (Goleman, 1995; Baron, 1997; Mayer &

Salovey, 1990). Emulional intelligence is described by Colcnrnn, Boyatzis, and Mckee,

(2002) as having four components \.vhich arc:: Selr-?n\,ar.;ni.::ss, the ability to understand and to

manage one's own emotions. as Liley occur and Ji.c.crimirrnting between them. Self--

management, the ability to control or ma11ag_i.:d the feelings. Social aw·arencss, refe-1· to a

person's ability to handle reJat¡onships a.nd being conscious about the reeling or othct·s.

Managing relationships: is an interpersonal and social skill or adcf)tness at lnducing dcsirabl?

responses in others (Goleman et.al., 2002).

Also, Khaledian (2013), in his own view described emotional intelligence as the

b.1.
· , emotions and coordinate them lo understand lhe information related toa ¡ 1ty to rccerv(:! ,

,

h d I 1anages them Bar-On (2000) contributed to the definition oí emotionalt em, an a so n · '
'

,

, ,

b

·

·

's a series of unrecognizable abilities, powers and skills that have anmtelhgence y saying 1

b·1·1 1 encounter wills necessities and environmental pressures successfully.effect on the a t t Y O
·



However, emotional intelligence should not be mistaken for intelligence quotient,
Intelligence quotient (lQ) in its best form causes only 20 percent of life successes and all 80
percent remaining depends on another factor and the human's l,1te in the most cases depends
on lhe skills that link to the emotional intelligence lo provide per·son adaptability with the
environment and is a better predictor 01· success in School, university, work and home than
the analytic intelligence ('.vlohamad, Hasan & Morteza,20 I 6; Mayer & Salovey, 1997). This
indica.Led th:H stuJents \Vho understand thci1· own emotions can nwre accurately identify their

responses anJ·- so ch::mge if need be, so th?y an.: bL.:ller able to assimíla1e acadernic

fnformation, make judgments or be cr·cat!ve and solve problems. Thi:,; suggests emotionally
intelligent students are more= selC-awnre regarding thei1· strengths and limitations, and bccilusc
of this they cl2imed to be more confident, optimistic, Jlexible1 ínnovative and comfortable
with new ideas for a quick academics' adjustment (Bellack, 1999; Goleman, 1995, 1998;

Mayer & Salovcy, 1997).

Hence, emotional inlclligi.:nct.: nni.:rs i11valunbl-: advantages 10 student·? a?ademic

adjustment but in this era of evolutionary psychology literature concer:1i11g this ph:211rnnenon

as moderating rule of student's academic adjustment is still secu·ct?. However, this present

study is directed towards focusing on pet·ccivi.:d str-e::.s and soci?il anxiety as pn;<licrors of

a cad em ic adj ustmenl among undi.:rgt·aduatc.s mockn.lli ng role or emotional in tell igcncc.

1.2 Statement of the Problem

Academic adjustment problem has been reported to be the common issue among

University students in Nigeria (lgbu, Nwaka, Mbagwu & Mezicobi, 20 I 6). Schafer, ( 1996)

observed that the most irritating daily hassles were usually school-rçlatcd stressors such as

constant pressure of studying, too little time, taking tests, and boring instructor-s. However,

,

d'
·

t
·

nost crucial for students so as to obtain an excellent degree or goodacademic a JUStmen ,s 1

·

1

• otint goal (Bailey 2006) Students have more problems adjustinggrade which is t 1e1r param '
·
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to academic expectations, for example with respect to study methods, participation,
independent learning and lecturers' teaching methods (Ongori, 2007). Students may also need
to f"ace a new student-staff relationship.

Conscquen1ly, ihey suffered with difliculties in the underslanding 01· cmll'ses and
needed more time to catch up with the background knowledge required for understanding th?

course, so they were disadvantaged fro111 the beginning. This poses serious threats to lhe

academics of the students that nearly 0118 in four undcr·graduate students leave university
be!ore completing !heir second acadc111ic year (I la111il10:i & Hamilton, 2006)

\Vithin the area of academic stresses, undergraduate life has been identified as most

challenging and stressful especially in Nigeria (Kio, Omconu & Agbede, 2015). 1-lu\-v?vcr,

first year and second-year students are therefore. r:rnst ut-risk for university-r·elatcd academic

adjustment rrob!cms. Among problems f-3ced by Nigerian undergrnduatcs are overcrowded

lecture halls, incompatibility in students-teacher n.Itio, i1u1dequate infrastructures semester

system, und inadequate resources to pcrfr1rm at'adcmic \vork (Ongorí. 2007). So this is lhe

need of an hour 10 inv1..:stigatc the a-.:aJemic ad_jusLmi:::11t problems of undergraduat?s su that

the remedia) uppmachcs may be taken to cur·b their prnblems.

Ho\.v?ver, academic adjustment has only been worked on by few reset.lt"chers under

differ(:nt in<lcpcndcnt vc1riablc:-. such as bufTering effect (l!Cuma,2012 :/-\dcniyi, Adediran, &

Okewole,2014, Getu, As mare, Yihunbelay & Won<lale,20 I 8), but the fow ones foCL1ses on

fresh ,students (Ru seno & Luh, 2015; lgbo, Nwaka, Mbagwu & Mczieobi,20I 6).Thcre is

virtually nonl': lhat tried to invcs:igak academic adjustment an10ng orher level or students.

Thus, those wh,o managed to finish uses extra years belore they graduate Hence, this study

extends its investigation to other levels of undergraduates.

h b ble to find study among previous studies thatAlso, the researcher as not een a .

~

·

d stress social anxiety anel emotional intelligence on student's academiccombined perc_e,ve e
,



adjustment in Nigeria. While studies have suggested that academic adjustment may be

connected with stress, I ittle is known about individual factors that can reduce the effect of
stress on academic adjustment. Thercfo1·e, this study investigated perceived stress and social
anxiety as predictors of academic adjustment among samples of Ondo States undergraduates:
moderating role of emotional intelligence.

1.3 Objective of the Study

The general objective of this stuciy WJS to investigate huw percc]veJ stress and social

an.xiety were related \vith academic adjustment and whether emotionai.íntel!ígence moderates
the relationships.

The specific objectives of this study are to:

i, examine whether or not pcrceivcd stress \vitl signilican!ly pr·cdict student·s

academic adjustment;

ii. investigates whether· or not socia) anxíet; will slgnílicantly predict student's

academic adjustment:

iii. lind out whether ur· not emotional inte!ligcnce will :-;ig11ilicam)y pre.diet student's

academic adjustment;

IV.

v.

Investigate if emotional intelligence will signilicanLly moderate the relationship

between perceived stress and student's academic adjustment.

Investigate whether emotional intelligence will signlficantly moderate the

relationship bctv .. ,cen socia! anxiety and student's academic adjustment.

1.4 Relevance nf the Study

The findings of this study will be oi' g1·cat impact to the academician, health sectors,

I d ganizations across the globe. Also the findings of this study will haveand other re at-e or

·

I I

, ce for student lecturers and university management.some practica re evan '
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Tl1e study will also contribute lo theory by broadening the knowledge of other
rcsearcl1crs in understanding the implication of other psychological variables that may
infuence s1udents'acade111ic adjustment, Furthermore, the model used i11 the study will be

surfficients enough for the understanding of the studied phenomenons

The findings from this study will contribute to literature on how perceived stress,
social anxiety\ emotional intelligence, and aca<.k-mic adjustment of students can be enhanced.

The lindings or the n-:scarch will suggest relevant approach !u ?ducatio1rnl institutions
on how to prepare and train students i11 a more enlightening programs to be abre to manage
their perceived stress, social anxiety and academic Jdjustmcnt.

rhc info.rmation garhc·reJ in this s1.uJy \viii tlierefori:. conlribulc lo resi.:arch on how

pcrcei?ed stress, social anxiety1 emotionat l11telligcnce and <iCadcmic adjustment ca11 be

strengthened through awareness \'-'hich can impact students' performance.

Finally, information gather?d in this study \.VÍ)] have an empirical reference and open
door to others intercsled researchers on lhe ar?a. 011 top uf this, the resel!rch \\1ill conrr-ihute ü

lot to I itcrnture.
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CHAPTERTWO

LITERATllRE REVIEW
2.1

Theo,retical Framework

For the purpose of this research, several theories shall be used to expla111 each of the
variables mcnt10ned in this present st11dy. Therefore, theory uf adjustmer.t, (Rene, George &
Lloycd, 1964), the transec11onal model oi' stress (La1.arus &Folk1m111,1984), 11:e i:itcrfr:renc,·
model (Wine) 1971), emotional inte!ligence mode] (Salovey & Nfaycr, 1997) 2111d soei;¡ I

cogilltive learning theory (Bandura11977).

2.l.J Theory ofAdj11st111c111

This
?heory i.v::is pro)J?urided by Rene, Gt?orgc aud Lloycci (1996), from the l)niversily

of
?innesota and often refers to as the person-envirnrnnental corrcs;xrndc:nce theory. The more

closely a ;Jerson1s .1bllittes (for cxt1.mpk, Skills, cxpcriL·ncc, illtltudc, b?haviours ;.md 1rn 1

concspond with tbç requirements of'the ro!e ur organizaticn, tht: more /ikdy it 1s thêlt they \v1!!

perfonn the job well and be perceived ns :,;:_i11sfç1ctory by the employee. Simi!ar!y, u11...,· tiirn-c

closely the reinforcers (rc\vards) of lhe ro!c or org.1nization corre:;pond lo the values :h.1t é-l

person seeks to sutís(y lhrough their a.vork, llJç mere llkcly 1t i? lr?Cil lhe person vvi!I pl?rce::iv:: 1:1e

job as satisfying. The theory acknowledges tha( rhe coJTcspondcnce beL\veen µc:·scw arid

environrnent may not be per·;"ect. Even good corrcspondenc..-:; ,.J1ange overtime The flexibtlily
ofa person or an environment \-vil] dcten:1ine ü1c extent Lu \.vhich they can tn!cn1tc any !;ic:k

correspondenci: bets.vtt..:n r1bilüil'.S oad rcqu1n.:ment?;<:?nd/or values ?md rernforcers. Flexibility

varies from in.dividua! to individual and from '3nvi:·omne:H lo environment, E.xplanat1on of_tlns

theory is that when students' !Bek of co1Tcsµondencc is so grear that flexibility is no longer

viable, some form of adjustment that often takes place affect them cmotiona:Iy and

academicall/.Activeadjustment involves when the individual tries to change the environment,

l b h. g the behaviour Reactive adjustment involves the individual trying to•changet1ere y tovc m ·
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an individual can cope with, they perceived such situation as stress. Perceived stress is the
feelings or thought that an individual has. Perceived stress is not about measuring the frequencyof stressful events rather it is about how an individual feel about the general stressfulness of
their life and their ability to handle such stress. So stress is not the activities the students
engaged in but becomes stressful! when they perceived difficulties in the activites they are
angagcd in or what they are about to do.e.g. Given a presentation in front of others, having too
much of home work to do and covering aJl the course out-line.

2. 1.4 The Interference Model

The Interference Model revolutionized from the early ideas of Attention Theory by
Wine in 1971, which stated that anxious persons divide their attention between task relevant
activities ar¡d preoccupations with worry, self-critism and somatic concerns as a results of
transition to a new environment, thus discouraging their ability. NevL:rthcless, the interference
model also posits that anxious persons are distracted due lO \vonying and task-iffelcvant
cognitions (Sarason, 1986). However, in the same vain social anxiety 1s as a result oflack of
competence to deal with threat posed by the new environment e.g. given a presentation in front
of others) social interaction and b? scared of laughing at if error is committed.

2.1.5 Emotional Intelligence Model

Early proponents of emotional intelligence suggest that understanding emotion requires

cognitive propensities e.g. Salovey and Mayer (1997), dcmonstrnted that emotional

intelligence requires the ability to perceive emotion, integrate understand feelings, and the

potential to i-egulate or handle emotions to promote and stimulate emotional and intellectual

th S I Y and his colleagues channeled these abilities in to four aspects that include;gro;" . a ove
•

• ·

t ration understanding and regulation of emotions, The theorists maintainedpercept10n, m eg ,

.

1

· w consisted of the capability to perceive emotions of self and. others. Thethat emotto1;?
vie

.

f fi ¡·g
·

involves the process of generating emotions necessary to communicateregµlat10n o ee m s
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with others and use them in cognitive processes. Understanding emotion refers to the
possibility in

understanding emotional infonnation, how emotions combine and shift across
time and the ability to appreciate the emotional meaning. Salovey et al., (1997) further
illustrated that emotional regulation means the capability to be clear to emotions, monitoring
stay open to feelings, and to monitor and regulating ones and others emotions to promote the
understanding of intellectual and personal growth. Individual competence is required for
emotional regulation processes and this is believed to provide logical thinking, goal-oriented
actions, and enhance rationality. The unplkation of this assertion is that students with lack of
emotional intelligence or very low emotional intelligence might as well lack the ability or find
it difficult to adjust in learning environment as well as their personal relationship among peers.

2.2 Review of Related Empirical Studies

In Nigeria, some studies have focu?ed on social anxiety and social skills on a¡_;adcmic

performance among undergraduates while others focused on social adJusrment (Esther, 2014).
While trying to examine the role of academic adjustment to snrdent academic success, little
have been d?ne investigating this concept (Academic adjustment) among undergraduate, bur

most of the researchers focused more on academic perfonnance (Amanda & Shannon, 2013),
neglecting the importance of student academic adjustment. ln view of this gap in knowledge,
this research intends to examine the extent ro which perceived stress and social anxiety predicts
academic adjustment among undergraduates: moderating role of emotional intelligence,

2.2.1 Perceived Stress and Academic Adjustment

Nam (2016), conducted a research to identify the correlations among academic stress

and adjustment at university life in university students, A total of 489 participants aged 17 and

l t d through convenient sampling. Data were collected with a selí?réported
36 were se ec e

.

'
. , fr September 2 to November 30, 2015. Collected data were analyzed withquest1onna1re om

SPSS/WIN. The result indicated that there were statistical differences between academic stress
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and adjustment at
university life. Academic stress was significantly different according togender, grade, and economic status, health status, major department of study, drinking and

s?oking. Adjustments at university life were significantly different according to gender,economic status, health status. 25.4% of variance in adjustment at university life was explainedby academic stress, major department of study, health status. This study did not examine theinfluence of perceived stress on academic adjustment among married female undergraduate inIle-Ife. The next study filled the gap of the above sn1dy.
Ajayi (2015), examined the inlluence of perceived stress on academic adjustment ofmarried female undergraduate in Jle-Jf'e. The study samples were 170 University stc1dentswithin the age range of 23-37. Data collected were analyzed-with SPSS using regression

analysis. The finding_s of the study revealed that perceived stress had a significant influence on
academic adjustment. It was also revealed that the pregnant ones among the sample experience
high level of stress than their connterpan who were not pregnant. Apart from perceived stress,
ano'ther factor that may trigger undergraduates academic ad_¡ustmentsare self-efficacy, social
support and coping strategies and can as well help undergrnduates' academic adjustment.

Dwyer and Cummings (20 l O), in a study examined stress, self-efficacy, social support,
and coping strategies. The study samples were 75 university students who completed four
sectional questions. The result revealed that self-efficacy, social support significantly
correlated strategies, while stress was also discovered to predict university students' coping

·

"fh earchers devoted more attention on the self-efficacy, social support and
strategies. e res '

· ·

term of their academic adjustment but pay less attention on thecoping strategies m

.

·, bl. ( ender) that mav influence perceived stress among undergraduate,demographic vana e g '

. .

N I ·n Tan and Ruma ya (2013 ), conducted a study on the role of genderS111, .Tan, • oos u
, '

adJ'ustment among Adolescents in Malaysia. The study aimed toin p,erceived stress and

d
·

the relationship between perceived stress and adjustment amongdetennine the role of gen er m
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adolescents in metropolitan and urbanized cities of Malaysia. A total of 441 school-goingadolescents aged between 13 and 17 years from 15 secondary schools were selected as
respondents. of the study by using multistage cluster sampling method with ProbabilityPrqportional to Size (PPS) sampling technique. The findings of the study revealed that
adolescents with low level of stress of home lile, low level of sb·ess of peer pressure and
school/leisure conflict had significantly better emotional and school functioning. T-test
analysis revealed significant difference in emotional functioning between male and female
respondents !,1u)tivatiate analyses revealed that gender moderated the relationship between
stress experiences and adjustment. ln conclusion, stress had a negative influence on
adolescents' adjustment. Female adolescents arc more affected by stress than males. This study
has shown that perceived stress can be inílucnce by gender; but he did nol examine the
predicting adjustment during transaction to college.

How?ver, in a study conducted by Kerr, Johnson, Gans and Krumrine, (2010). They
exa,mined the pr?r.licting adjustment during the transition to coUege: Alexithymia, perceived
stress and psychological symptoms. Fifty-six (56) incoming college srudents were sssessed in
the study. And the result revealed that there was no significant relationship between perceived
stress and student's college adjustment. Aside from perceived stress and psychological

symptom which this study emphasized, academic workload coping strategies can also be a

salient factor that can predict academic adJustmcnt.

Additionally, in a study canied out by Rukhsana (2012), which investigated perceived

d
·

kl o ads and use of copin° strategics among university students. The samplestress, aca em1c war ( '
,

º

. ,, level science students. And the findings showed perceived stress hadincluded l 50 masters

.

hi ·th practical coping. The study did not take into consideration thenegative relations P wi
·

the freshmen students contact with their parents, stress, adjustment,relationship among
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emotion, behaviour
functioning and self-esteem which can also determine the level of

undergraduates academic adjustment,

Sarnh (2013) examined the relationships among freshmen students' contact with their
Pª;ents, stress, adjustment, emotional and behavioral functioning, and self-esteem, As part ofthe study, 121

ethnically diverse college freshmen completed measures assessing the
aforementioned variables, Analyses of variance suggested that college freshmen varied in their
ratings of these variables based on tl1eir gender and living situation (Le., whether they lived on
campus, in the community, or in their parents' home), CoITelational analyses suggested that
there were significant relationships among parental involvement and college students' stress,
adjustment, emotional and behavioral problems, and self-esteem Hierarchical regression
analyses suggested that gender, livmg situation, paternal support, and perceived stress were
valuable predictors of college students' adjustment and concluded that students with perceived
stress had no problem adjusting academically when they are skillfül in respect to emotional
intelligence. "This study failed to exrrrnínc the perceived stn!s? and adjustment in competem and
disturbed early adolescents.

Nandini (2014), examined perceived stress and adjustment in competent and disturbed

early adolescents, The study aimed at exploring the nuture of the strcssors perceived and

adjustment in difforent areas among thirteen to fifteen-year-old, school-rowing early
adolescents, Two hundred and sixty (260) early adolescents were screened for psychological

disturbance and identified as 'disturbed' and 'competent', Using the general health questionnaire
,

¡ etence scale, The sixty disturbed and competent adolescents were then
and mterpersona comp

, , hº kl'•¡ f Stressful Life Events and pre-Adolescent Adjustment Scale. Theadm1111stered C cC IS O

¡ d that the 'disturbed' adolescents had greater number or stressors andresults of the study revea e

. li th reas. School related stressors were perceived as the mostpoorer adjust,ment m ª e ª

b h the group of adolescents, Perceived stress and adjustment issiguíficartt stressor by ot
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competent and disturbed early adolescents. The results indicated that disturbed' adolescentshad greater number or stressors and poorer adjustment in all the areas although models of
perfectionism predicting psychological distress and academic adjustment were not examined.

Rice, Christopher, John and Diane (2009), tested models of perfectionism predicting
ps.ychologicaJ distress and academic adjustment and moderators and mediators of those
associations in two successive cohorts of high-achieving university honors students, The
researchers made use of 499 participants, Adaptive (high standards) and maladaptive (self-critical perceptions of inadequacy in meeting performance expectations) dimensions of
perfectionism were found to be significantly associated. However, some perfectionism effects
were reduced when earlier psychological distress and adjustment were controlled in analyses
predicting later distress and adjustment, Similarly, stress was found to predict academic
adjustment among honors students, Also, it was found that stress have significant prediction
on academic adjustment among honors students but fail to examine joint effects of stress, social
support) and self-c:::;leem on adjustment to univc-rsity

Laura, Graham, Naomi, and Robert (20 I 3 ), the study examined the joint effects of

strêss, social supporr, and self-esteem on adjustment to university. First-year undergraduate
students 115 students \Vere as?cssed during lhe first semester and again 1 O weeks later, during
the second semester of the academic year. lV!ultiple regressions were used predicting

adjustment to university from perceived social suppoit (friends and family), self-esteem

(academic, social, and global), and stress were conducted, From the fall to winter semesters,

increased social support from friends, but not from family, predicted improved adjustment. Jt

d d stress predicted improved overall, academic, personal-emotional, andwas noted that ecrease

.

¡ sed gfobal academic, and social self-esteem predicted decreasedsocial adJustment. ncrea '

.

d academic and social adjustment. Also, it was noted that decreaseddepression and increase

d ¡¡ academic personal-emotional, and social adjustment but failstress predicted improve overa
'

'
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to invest¡gated the contributions of stressful life events and resources (social support and social
problem-solving skills) to predicting changes m children's adjustment.

Eric, John, David, Ann and Graham (2009), investigated the contributions of stressfullife events and resources (social support and social problem-solving skills) to predicting
changes in.children's adjustment. At Time I, 361 third through fifth graders completedmeasures of social support and social problem-solving skills. (Time 2J were obtained for
approximately half of the sample on the same measures. Tnnc I strcssfül life events and
resources showed some significant but modest zero-order correlations with the Time 2
adjustment indices. Hierarchical multiple regressions revealed prospective effects for Time I

social support on later teacher-rated competencies and grade-point average. Jn addition,
increases over time in social suppon and social problem-solnngskills (a composite score) were
significantly related to improvement in behavioral and academic adjustment, whereas stressful
life events were not predictive ofadJustment. Based on the abovementioned findings, the study
concludes thaL soi..:ial suppon and social problem-sol'. ing skills (a composüe score) were
significantly related to improvement in behavrnral and academic adjustment while emotional

intelligence, perceived stress and academic performance are strongly associated to

undergraduateacademic adjustment.

On the other hand, Auoob (2013 ). examined the relationship between emotional

intelligence, perceived stress and academic performance among lrnnian high school students.

150 students were randomly selected among the high school students in Shahre-Rey, Iran.

Emotional intelligence and perceived stress questionnaires were used. The results showed that
. .

¡¡· was significantly different by gender, with females evidencing higher
emol!onal inte igence

I !so reported slightly higher perceived stress, but the gender differenceEl than males. Fema esª
·

. .

E t' al intelligence evidenced small amount accuracy in predictingwas not s1gruficant.
.

mo ion

d
·

h pring Emotional intelligence and age evidenced aGP A in the fall, but this dissipate m t e s .
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small amount of accuracy in predicting perceived stress in the fall, However, in the spring
semester, emotional intelligence evidenced strong accuracy in predicting perceived stress, Itwas discovered that Emotional intelligence and perceived stress jointly predict academic
pertormance. It was found that emotional intelligence was significantly different by gender,with females evidencing higher EI than males. Meanwhile, the study did not extend is study
among stress, adjustment and homesickness among University students.

Priyanka and Pardeep (2016), in a study examined the relationship among stress,
adjustment and homesickness among University students. A total number of I 00 sample
(N?IOo, 47 Males, 53 Females) were selected for the study from Lovely Profess10nal
University, Punjab. The age of the subjects ranged from I 8 ro 25 years with a mean age of
20.83 years. The tools for data collect10n were Pcrcc1vcd Stress Scale and College AdJustment
Test. The statistics Pearson's Producr Moment Correlation and Independent samples t test were
used to find out the relarionships and gender differences among the variables, respecrively, The
results indicated a negal!ve relationship between stress and adjustment (r ? -.299, p < .001) and
homesickness and adjustment (r ? -.590, p < .OOJJ. A positive relationship was also observed

between stress and homesickness (r ? .265, p < .O l ). The findings provide an evidence for the

negative role of stress and homesickness in adjusbnent in young adults. Funher, the results also

indicated no gender differences among stress, adjustmen1 and homesickness being all t ratios

below the level of .05 level of probability. The findings favor the notion that in modern times

h d Perience stress and homesickness equally and their adjustment level is alsoboth t e gen ers ex

Apart from perceived stress which this study has emphasized, homesickness canqui te similar .

.

·

? t th t can predict academic adjustment. Hence, social anxiety could be analso be a sa!tent ,ac or ª
.

·

•

•

1 f academic adjustment within the institutional setting.important moderat111g ro e 0
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2.2.2 Social Anxiety and Academic Adjustment
Lack of enough empirical literature concerning these variables shows the significanceof this research lo literature, However, one of the few researchers that have worked on these

variables is Ruseno and Luh (2015), In the study they investigated the correlation between
social anxiety and academic adjustment among fresher, the study involved 436 undergraduate
psychology students of five universities in Central Java were involved in this study, All
respondents completed a questionnaire about student adjustment to college, and social anxietyscale, The result showed that fear of negative evaluation correlates with academic and personal-
emotional adjustment, but not with social adjustment and institutional adjustment, while social
avoidance and

dis1n:,ss correlate with all of the dependent variables, However, the study
concluded that social anxiety has a negative effect on academic adjustment of students, It was
found that social anxiety has a negative effect on academic adJustment of students, Meanwhile,
the study did not establish a fact from a longitudinal study on how Social anxiety significantly
predicts acadenllc adju.stment among first-year students.

Similarly, Esther (2014) established a fact from a longitudinal study conducted among
first-year students that Social anxiety did not emerged as a signjficant predictor of academic

adjustnlent. This 2-ycar longitudimll study examined whether social anxÍL:ty, social skills1 and

otl,er academic variables affect college grade point average (GPA) and academic persistence,
,

d t ( =253) provided baseline data, Those who reported emotional control (e.g.
First-year stu en s n

, , ,

) •e less likely to persist For GPA over the first 2 years ofcollege, predictorsh1dmg emotions wet

, ,

k ·¡1

'
·

t'tutional commitment, academic and social adjustment, high schoolincluded social s I s, ms 1

, ,

aptirude scores, gender, and ethnicity, Emotional control became a
class rank, quantitative

,

1 GPA by the third semester, Those with higher college adjustmentsignificant predictor of ower
'

h' h quantitative aptitude scores, and female gender were more ?scores, higher class ranks, tg er

?,•'
1

,

¡ iety did not emerge as a significant predictor of academic
?.,,.... ·1

likely to earn higher GPAs, Socia anx

, ..>? A ,

,,,,? .'IV
y>'" ?

:,,,(¡, 4"1;-

?-:. ''V
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adjustment. Also, it Was found that Social anxiety did not emerged as a significant predictor ofacademic adjustment among fi
t d b ,

·1
· · ·

r? f ·

irs year stu ents ut 1a1 to examine Joint e iects o stress, social
support, and self-esteem on adjusunent to university.

ln Turner, Beidel, Borden, Stanley and Jacob (201 O) research, they found that 9 I% of
8 sample of 99 individuals with soei;! phobia reported interference with their academic
adJl!Stmenr For example, !bese mdividuaJs reponed receiving poor grades due to lack of class
participation, avoiding classes requiring public speaking, making decisions not to attend
grnduate school, and deciding to transfer to another college in order to avoid giving oral
presentations. They also revealed that there is mterference with academic adjustment but fail
to examine the relationship of anxiety with adjustmen1 and procrastination in female high
school students.

Hossein, Saeed, Hamid and Hassan (2016 ), examined the relationship of anxiety with
adjustment and procrastination in female high schuol sruden1s in Zahedan using the descriptive-
coITelational study to select 4000 female high school students in Zahedan, among whom the

sample was selected thrnugh a¡mlying multis1age cluster sampling method. The data collection
tools were tlu·ee questionnaires containing Beck Anxiety lnv?nlory (BAI)1 Adjustment

Jnventory of High School Students (AISSJ, anel the Savari Academic Procraslinalion Scale

(201 !). Both descriptive and inferential statistics, including Pearson correlation coefficient,,

d t analyze'the obtained data The results of Pearson correlation coefficient indicated
were use o • ·

h ·

students was significantly and directly conelated with adjustment and its
t at anxiety among '

• ,

e'· 1 d ·ng emotional adjustment, social adjustment, and academic adjustment).
d1mens10ns me u 1

. . ·

t mong students was significantly and directly related to procrastinationAdd1l!onally, anx1e Y a

.

e· I d g intentional procrastination, procrastination resulting fromand its dimens10ns me u m

.

d ocrastination caused by disorganization).This study devotedphysical-mental fatigue, an pr
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more time on
relationship 0¡·

·
·

h ct· d
· · · ,

¡ h. h h
aruuety wn a Justment an procrastmat10n m ,ema e ig se oolstudents. The next stud ¡~¡¡ ct .Y I e the lacuna of the above study.

Amanda and Shannon (2013), researched on the relationship between anxiety,homesickness academic p r"
'

, .
.

' e ,ormance, and academic adjustment m college students. The studycomparnct the overall anxiety and adjustment of first year students to upper-level students. One
hundred seventy-nine students (40% freshmen, 60% upperclassmen) completed self-reportmeasures of overall anxiety, homesickness, social anxiety, academic performance, academic
adjustment and demographics. The outcome of the results showed that the more overall anxiety
students reported, the greater their levels of homesickness, social anxiety, and academic
anxiety, and the lower their academic adjustment. Because anxiety can inhibit sn1dents'
abilities to adapt sufficiently to the college envirorunent, the study holds important implications
for understanding the relationship between anxiety and adjusonent to college in first-year and
upper-level students. It was concluded that a negative relationship exists between social anxiety
and academic adjustment in college students. Apart from amiety, and homesickness another
factor that may trigger undergraduaLe 's academic perfonrn:mcc and can as well reduc(: academic

adjustment is social anxiety disorder.

In a study conducted by Aletan and Akinsola (2014), they investigated the effects of

social anxiety disorder on adolescents' manifested social skills and adjustment in Lagos

l. Th . mple for the study consisted of 200 adolescents randomly selected acrossmetropo 1s. e sa

, ·

L , M tropolis. Descriptive survey design was employed in carrying out thefour schools m agos e

b
·

d showed that social anxiety strongly relates with adolescents'study. Results o tame ·

. .

t' skills social performance and social competence. This impliesadjustment, social mterac ton
'

. ,

¡

·

ty disorder have poor adjustment, poor social interaction skillsthat adolescent' with socia anxte

th those without social anxiety disordec This study has showedand poor social competence an
·

. .

1 relates with adolescents' adjustment, social interaction skills, socialthat social anxiety strong Y
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perfonnance and social
competence; but fail to conducted a research on how social anxietypredict adjustment prob/ ·

¡· ·ems m emale students dunng adolescence
Finally, Riaz, Zakia, Zaeema and Kausar (2014), conducted a research on Social

Anxiety as a Predictor of Adjustment Problems m Female Students during Adolescence. The
study was

conducted_ to explore the predictive relationship of social anxiety wÍlh adjustment
problems among female students of Karachi, Pakistan, between age ranges of 12-19 years.
Thus it Was hypothesized that social anxiety will predict adjustment problems in female
adolescents. 250 students make up the population sample. The results of the sn,dy reported that
social anxiety predicts adjustment problems in female adolescents. Apart from social anxiety
which this st1idy has emphasized adjustment Problems can also be salient factor that can predict
academic adjustment. Hence, emotional intelligence could be an imponant moderating role of
academic adjustment within the organizational context.

2.2.3 Emotional Intelligence and Academic Adj ustmcnt

Several researches have suggested that thl.!re is positive relationship b(.;tv,/een student

academic adjustment and emotional intelligence (Adeyemo, 20 I O; Yip & \1artin, 2006).

Similarly, Low and ·Nelson (2005) opined thai emotional intelligence plays a vita! role of

d. h help students to maintain the adjustment successflilly in the university
pre 1ctor t at can

environment. However, Austin, Evans, Goldwater, and Potter (2005) states lhat, students

enllllt·onal intelligence program in order to adjust their transition becauserequire early

, . . f number of abilities related to the transition stage. This studyemõt10nal rntelligence uses ª

. •

·¡· t relationship between emotional intelligence and adolescentfailed to establish the 5ign1 tcan

adjustment.
.

·

s asian and Asaadi (20 l 5) conducted a research to predictOmranian, Hosemchan, ep

d otional intelligence 250 high-school students wereadolescents' adjustment base on em

l' The instruments of the study included the Bar-Onselected randomly using cluster samp mg. ,
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.:-:?g. a?? academic adjusm1cm. but àid
_1.;: :;?._. __ --; --=-

- ::: é:;:a<lemic adjustment among

.::o.:..:c.t::;.::::::-

_-_:.:-. ?--

::: ::i.-_e ?:>-??--:..":."""_:::.·

3:Çecifi.: .· ..
·

..,;,_ •·":

1.GJ,(1;.:,:?_-:L. ?'-. - - ·_··_ ;·

,-;- ... .:::-:-.,

.i?dem:..i. ? :-:::._. · ?::.·:?./..... ? :.?;,;-:

-,_1::·::-:-:::g :::·:·-ect of emotional inteUigcnce
-

:.-:.:r:?:?:c-,:-? ::-: Ibadan city, Kigeria with the

.---:.:.::·.· .. -. :-;.::; b'::,,,:een emotional intelligence and

,::,,:. Lo:rc:; 2r1() fresh secondary school

·

-i:I:fi::a:1t relationship between emotional

r:u:et?;;e :;.::.,;: ?;;1.dt'.:---....:c:. :::r. ?-·;·::.•::::
·

· ::::., :1dary school children, and significant

,,::!atfor:w-.:,p >.::?: ?,::,:, •;,te .. ?o:-, ,e-,';,,-.::::.'.· ·,:;-.. ::-,:dl1gence and adjustment. This study did

nt".>t'. ? il1l\O V'J;abdt:r-;'.i.:ttÜ;t? rt ... :: :.r,:;,;;-;,?•-:.: ,·j: -;;:ª??tr.1:tal Lnteihgtnce on social and academic

? of (IN'! y.:ar ¡;.;.--¡:¡·1?1it¡, •,;n.:;? ?>..r; abo predict the level of undergraduates'

---?
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lgbo Nwak ·

Mb' a, agwu and Mezieobi (2016) examinedemotional intelligence as acorrelate of social and d
.

.aca em1c adJustment of First Year University Students in South East
GEO-Political Zone of Nigeria. A total of 200 first -year students from four functionalfaculties of education in fed ¡

.
. .

.era urnvers1t1cs ,n South-east geo-political zone ofNigeria with an
objective to find out how ·

1.
.emotiona mtelhgence con-elates with social and academic adjustmentof first year university stud Th

. .
.

ems. e Results of the study showed that emot10nal mtell,gencccorrelated positively with social and academic adjustment of first- year students anel that
emotional intelligence significantly predic1ed first -year students' social and academic
adjustment in school. Also, it was found that hard emotional intelligence had a significant
relationship on social and academic adjustment but fail to examine the roles of emotional
intelligence on life adjustment among Nigeria Secondary School Student.

Ogoemeka (2013 ), conducted a s1udy of emotional intelligence and life adJustment for
Nigerian secondary school students in Ondo and Oyo States in south-west, using a sample of
I 070 students drawn through cluster random sampling technique. The researcher collected data
from the respondents by means of questionnaires- Emotional ln1el11gcncc Inventory (Ell) and

Life Adjustment Inventory (LA]). Means, standard deviation and factor analysis were used to

analyze data. Results indicated that significant differences were founà between st1idents in

Ondo and Oyo States concerning emotional intelligence (EI) and life adjustment (LA). More

so senior secondary school students in Ondo did not show significnnl differences in emotional
. .

h ¡ t"onal intelligence and life adjustment is one of the predictors but failmtell1gence. T oug I emo 1

.

-

.

d. l tudy ofretention among undergraduates.to exam.me the longitu ma s

.

·

(?O¡ 3) examined emotional, social, and academic adjustment ofHilary and Brent -

.

ct· ¡ ¡ dy of retention, In the study, undergraduates completedCollege Students: a longitu 111ª 5 u

.,
. ions about their college adjustment, and later completed a secondsurveys assessmg expectat

.
.

S
·

years ]ater inspection of acadenuc transcnpts revealed. tu 1 adJ'ustment. ix
survey assess111g ac ª
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which students had dro d
.

.

ppe out and whether they had been in good academic standmg or pooracademic standing Result ·

d•
·

s m 1cated that two different sets of items best discriminated amonggood-standing students ,
, per semesters (n= I 13

J
and the leavers (n=29J, and among poor-standing students per se t

.

' mes ers (n=36) and leavers (n=30) Generally, emotional and socialadjustment items predicted att · ·

. .
.

· nt1on as Well or better than academic adjustment items.Based onthe abovementioned findings, thé study concludes that emotional and social adjustment items
predicted attrition as well or better than academic adjustment items, while other study fail to
put into consideration the adjustment ability of secondaiy school students.

ln a correlational study conducted by Dhiman, Birbal, and Bhim (2016), they examined
emotional intelligence and adjustment ability among higher secondary school students. Sample
of 302 higher secondary school students were randomly selected from 8 higher secondary
schools out of which 4 from urban area and 4 from rurnl area of' Purulü, district, West Bengal,
The results of the study demonstrate that there was a sigmfican1 relatiunship between emotional

intelligence and adjustment. Thus, student with high emotional mtelligcnce can take the

challenges of life and make successful adjustment in life.

Mohammadreza and Fatemeh (2016), investigated che relationship between Cldturnl,

emotional intelligence anel university students' adjustment to university environment. A sample
·

b'
·

¡ ct· g BA MA and PhD university students were selected using randomof 355 SU jCCtS 111C li 111
,

l l d that there is a siunificam relationship between cultural andsampling. The resu ts revea e e

. . . ·

,

¡ tudents' adjustment to university environment, and as shidents'em?twnal rntell1gencc d!l( s

•

¡¡· es increases they become more adaptable to university life.emotional and cultural mte igenc '

·

¡ intelJioence can be used in a way to enhance students·The results ?)so revealed emotwna 0

academic adjustment.
.

d carried out by Noor-Azniza,Malek, Yahya and FaridOn the other hand, m the stu y

,

¡

·

1 llr'gence significantly correlate social adjustmenth h emot10na m e
(2012), which examine w et er ·
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and academic adj ustme t Thn · e sample size used for the research was 289 first year students(148 males and 14! fem 1

) Tha es · e result shows no significant relationship between emotionalintelligence and of both ,
·

1

.socia adJ ustment and academic adjustment
Also, in ª study conducted by Malek, Noor, Muntasir, Mohammad, and Luqman(20 I 1 ), they examined the effect of t· l

·

I
·

.. · ..

h J ¡ f ·

J

emo 10na mte hgence trallJllJg m ra1smg t e eve o socia
anel academic adj ustmem Th

1
.

. .

· e researc 1crs made use oJ a quas1-expenmental pre-post designinvolves two groups of 289 first year university students from two cmivers1ties in north Jordan
w?ich were randomly selected. The experimental group was exposed to ten days on an hour to
an hour and half sessions of emotional intelligence !raining, while the control group was only
given pre-post guestionna,res. ANOVA analysis results among the groups showed that 1he

training program was effective in significantly raising 1he level of emotional intelligence, but
the improvements of social and academic adjustment were 1101 significant. Overall, female and
elder students showed better scores on social and academic adjustment than their younger
counterparts, but the emotional intelligence those not have a significant effec1 on student's
social and academic adjustment.

Jn a related study, Jung and Chung (2012) investigated the effect of self-esteem,

ernotional intdligcnce and social support on col!egiJ adjustment in 1irst year students in nursing
• ·

..

1 d •nts were nndomly selected for the study. Self-report questionnaire270 !!rst year nursmg s li e '

, . .
. .. d ¡· data collection. Descriptive statistics, I-test, ANOVA, Pearsonand mterv1ew we1e u? e or

• •

d lliple regression with SPSS were used for analyses of data. Acorrelation coefhcient an mu

.
.

· db tween college adjustment and emotional intelligence.positive cortelation was íoun e

5)
·

tigated the relationship between emotional intelligence,Ana and Laura, (201 mves

. . with life and adjusnnent among university students. Thestress, bumout,satisfactwn

f• (N = 42) and third year students (N = 49). The research91 dergraduate lfSt
participants·were un

.

.

l·ntelligence is related to better adJusnnent or success m•

¡ Emotionaldesign is correlationa ·
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academic settings. H' h ¡tg eve!s of emotional intelligence are associated with lower levels ofanxiety, stress, burnout and .

h
.

WJt higher levels of adjustment to university. The results led tothe idea of a modera tin a d
.

.g n mediation model, academic burnout mediating the relationshipbetween emotional intelligence arid d
.

aca em1c adjustment. It was revealed that emotional
intelligence moderated the . l

·

h're atrons rp between stress and students adjustmenty, Overall, theresults of this study highlighted the possibility to identify students who are at risk regarding
!h?ir high level of burnout or their low level uf satisfaction with life.

Additionally, Attiya, Hafsa, Wurda, and Muhanrnrnd (2014), in a study put an effort to
find outthe relationship of emotional intelligence with social anxiety and adjustment of
adolescents.The study was carried out at lbne Sina College and SICAS. A sample of 130
adolescents between tl1e ages of 14-16 years was randomly selected. The study is a descnptive
survey research in which emotional intelligence anel social .:u1xietystands as the independent
variable and adjustment as the dependent variable. Three validated instruments measuring
emotional intelligence, social anxiety and adjustment respectively were used to collect data

from the participants,. Data was analyzed using descriptive srntistics as \Vcll as independent

samples I-test, ANOVA and Pearson correlation coefficient. Results showed that girls

experience ?ore social anxiety as compared to boys, Fut1her analysis revealed a negative

co?elation between emotional intelligence and social anxiety, a positive relation between

d. t and a n8gative relation between social anx:iely andemotional intelligence and a JUSlmen

adjustment of both boys and girls.

• & Sh', h ng (2018) investigated the moderating effect of emotionalFurthermore, Mmg tz o ,

.
,

between adjustment and anxiety.Thus the aim of the study wasintelligence on the relatwnship

d, t ent emotional intelligence and anxiety, particularlyto examined the relations among a JUS m
,

.
.

¡¡¡ ence moderated the association between adjustment and? .

on whether emotwnal mte g
,ocusmg

.·
.

ompleted the instruments measunng there k;vel of
anxiety. A total of 439 undergraduates e
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adjustment, emotional intelr .
·igence, and anxiety. Results of the hierarchical regression analysisindicated that emotional

i t ¡¡
·

11

e, igence moderated the association between adjustment andanxiety. When participants r deporte a low level of emotional intelligence, those with higheradjustment reported greater anxiety. 1,-iowever, the impact of adjustment on anxiety was notsignificant in the group ·th h.WI igh emotion¡¡] mtelligence. The foremos1 finding of this snidy isthat emotional in1elligence e Idou serve as a protective fac1or in the path from adjus1ment to
anxiety. Also it was found th t • .

.
.

. .

'

a emotJonal mtel11gence moderated the assoc1at10nbetween
adjustment and anxiety better than lhe others variables.

Also, Leanne & Loh (2017), investigated a study titlled "What has emotional
intelligence got to do with it: The moderating role of EI on the relationships between workplace
incivility and mental health0".However, Workplace incivility (W!J has detrimental
consequences on victims and has been linked positive!y to depression, anxkry and stress.

However, emotional intelligence (El) which involves the ability to :nanagc one's and other's
emotions has been rosiliveiy associated \vith lower s_ymptoms of depression, anxit:ty, and

stress; suggesting that El may act as a buffer against strcssors. Therefore, the present study
tested a model which proposed that El would mociera1e the relationships between WI and

d
·

b t \VJ and anxiety as well as be1ween WI anel stress. Data was collectedepress10n, e ween ·

,

I. ,,?,ey from 184 Australian adult workers. Results indicated that El moderatedusing an on me s=,

. ,
.

, , WI and depression and between Wl and stress. Although a mainthe relattanshtps bet»een

WI d anxiety El did not signiiicantly moderate the relationshipeffect was found between an '

,
.

¡- (ans and future directions were discussed. The extent tobetween WI and anxiety. Imp tea 1

.

¡

• lli enc e moderate the relationship workplace incivility andwhich health workers emotwna mte g

•

d b t nly little attention has been drawn to the moderatingmental health have been exanune u 0

.

d behavioural reactions to job insecurity.role of emotional intelligence an
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Peter, Nea! & Charm· .

.me, (2002) 1n there study examined emotional intelligence as amoderator of emotional int li.e igence and behavioural reactions to job insecurity. The studypresented a .model linking ere .

.
.P eptions of Job insecurity to emotional reactions and negativecoping behaviours, The model b .Was ased on the idea that emotional variables explained, in partdiscrepant findings reported in .

previous research . Jn particular, the research proposed thatemotional intelligence moderates e
1

,mp ayees emotional reac1ions to job insecurity and theirability to cope with associated 't ,
1 h .

. . .

' ress. n t 1s respect, low emot1onal mtelhgence employees aremore likely than high emotional intelligence employees to experience negative emotional
reactions to job insecurity and to adopt neg,1t1vecoping strategies.Similarly, the study die! not
extend is srudy among elementary school teachers.

Finally, in a srudy conducted by Manuel, Esther, Fernando and José (2016),
investigated the role of Perceived Emotional Intelligence (PEI) on sources of job stress and
adjustment in 250 elementary school teachers from Jnen (Spain). The aim of the sn,dy was two-
fold: (I) to analyze the associations between Perceived Emotional Intelligence (PEJJ, sources
of occupational stress and adjustment; and (2) to determine whether PEI moderates the

relationship between sources of occupat10nal stress and adJustmen:. An tnitial sample of 250

teachers was assessed tlu·ee questio1maires, the Trait Meta-Mood Scale, the Sources of Stress

Scale in Teachers and adjustment to work place scale, were used to evaluate PE!, sources of

d d. t ent respectively. Teachers with higher levels of emotionaloccupational stress an a JUS m
'

I f tal health while teachers showing high emotional clarityattention reported lower leve s O men '

.

d social functioning. Moreover, PEI components moderate theteported better emotwnal role an

tional stress and emotional role, Specifically, eachsources of occuparelationship between
.

.

• ttention adaptation x attention, and adaptation x..
(' deficienoes x a ,significant interaction '-e.'

.

. .
.

.
·

·11 the explanat10n of emot10nal role. Frnally, the,

e contnbunon l

clarity) made· a small and umqu
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results imply that PEI is an important d
.

mo erator of teachers' occupational stressors onadJustment. Hence, conceptu 1•
a tnodel could be ·

.
.an important aspect m academic adjustment.

2.3 Conceptual Model

Figure l illustrates the link .

s contained in the conceptualized model. Perceived stressand social anxiety are exp t d .ec e to predict d
.

.
.

.

aca em1c adjustment while emotional intelligence
1s expected to act as moder t ba or etwcen the predictors.

Figure l: Moderating role of emotional intelligence on the relationship of perceived stress and

social anxiety with academic adjustment. Note: broken arrows indicate the direct relationship

between the. variables while the straight arrows indicate the interaction between the

independent.variable, modern tor and dependent variable. Where PS-Perceived Stress, SA-

Social Anxiety, EI- Emotional Intelligence and AA- Academic Adjustment.

2.4

i.

ii.

iii.'

iv.

Hypotheses
.

"

·11 1,ruficantly predict student's academic adjustment.Perceived stress w1 5 g

.
. 'll · 'fi antly predict student's academic adjustment.

Social anxiety w1 sigru te

.
.

·11 ·gnificantly predict student's academic adjustment.
Emotional mtelhgence WI 51

.

. ·¡¡
·

'ficantly moderate the relationship between perceived
Emotional intelhgence wi sigru

· d' tment
?tress'!llld student's academic a JUS

.

31



v. Emotional intelligence will
significantly moderate the relationship between socialanxiety and stude t'n s academic adjustment.

2.5 Operational Definition of Terms
For the purpose of this d .

.

. .

stu Y, lhe lollowmg terms were apcratrnnal1zed.Academic Adjustment· is th d
1

· e eve opment of students coping skills and learning strategiesaiming at achieving satisfactory academic success in their new academic environment.Academic adjustment is measL d
·

h •1
.

.

· ire w,t , 1e Academic Adjustment Scale (Baker and Siiyk,1984 ). A Composite ?core was obtained by adding up all the scores an the scale. The high score
on the scale indicates high level of academic adjustment.
Perceived Stress: is the perception of discrepancy between environmental demands (stresso rs)
and individual capacities to fullil these de,nands. Perceived Stress is measuccd with the

Perceived Stress Scalé by Cohen, Kamarck, and Merrnelstern, ( ! 983 ). A composi:e score was
obtained by adding up all the scores on the scale. The high score on the scale indicates high
level of perceived stress,

Social Anxiety: is tht: excessive fear of certain social or pe1iOrmance siruations. Social anxiety

is measured with the Liebowitz Social Anxiety Scale developed by Heimberg, Horner, Juster,

I
·

d Liebowitz (!995). 1\ composite score was obtained by adding upSafren, Brown, Sc me1cr an
,

, ,. I. ·¡·¡
,. 1

·

h score on the scale indicates high level of social arndety,all the scores on the sea e, 1" .ug
·

•

b
·

. bl to monitor one's own and other's feelings and emotions,Emotional Intelligence: 15 cmg ª e

. and to use this to guide one's thinking and actions. Emotionalto discrimmate among them,
.

·

·

¡ Intelligence Scale by Afolabi, (2017). The scaled with the Emot10naintelligence is measure
, . . .

'
,

, id above implies h1gl1 emot1onal 1ntelligence,
I

·cores from the mean ai
was interpreted such t mt s
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CHAPTERTHREE

METHOD3.1 Research Design

A
cross-sectional survey design was adopted in this study. This design was usedbecause data were gathered from a pool .of pa11icipants with varied characteristics anddemographics, The dependent .

bvana le was academic adjustment, The independent va,iableswere perceived stres? and soc·al .

1 anxiety; and emotional intelligence served as moderatingva1iable.

3.2 Study Setting

This Sludy was conducted among University students in Ondo State. Ondo state was
created on 3,d of February, 1976. The state capital is Akure. The total population of Ondo State
as at 2006 census is 3,440,000 and has three sene1orial districts. There are various tertiary
institutions lll Ondo State. Data for this study were collected from undergraduates in Adekunle
Ajasin University, Akungba Akoko, Ondo State. (AAUA) (situated in Ondo No11h Senatorial

district), Federal University of Technology Akure.(FUTA) (situated in Central Senatoria:

district), and Ondo State University of Science and Technology Okitrpupa, (OSUSTECH)

(situated in Ondo So\Jth senatorial district).These institutions were selected in order to cover a

1

-

h ¡
·

of all the studenrs in Ondo State and also to control for envLronmentalsamp e oí t e pop u auon

factors.

3,3 Sample and Sampling Technique

. hn ue was used in selecting the study sample. The samplingA multistage samplmg tee iq

. . f u osive, proportionate, simple random sampling techniquesmethod is a combmatwn ° P rp

.

h
·

es Purposive sampling technique was used in this
1 amphng tee n1qu ,

(balloting) and accidenta s

.
.

I
enatorial district of Ondo state, Proportionate,

. . from the tiree s

stud to select three umversttJes
.

y

d nts that participated m the study from eac.h_. ed to select the respon e
-

s111nplirtg teehnique was us
.

·
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University, since they are un I d' .

.

even Y
istnbuted,While, Simple random technique (Balotmg)was used in this study to select th e •e 1acult1es and departments that participated in the research.Fina!Jy,Accidental sampling t• hn' •

.

.

·
·

ec iques which involves giving the questionnaire to students ofthe selected faculties ªnd
departments.By the infonnation obtained from the ICTAC Unit, thepopulation of

undergraduates in AAUA as at May, 2018, was 17,706. From this number,Faculty of Arts had 2,749, Faculty of Science had 4,666 and Faculty of Social and ManagementSciences had 3,937. The population of undergraduates in OSUSTECl-l as at May, 2018, was2,96,5. From this number, Faculty of
Engineering had 271, Faculty of Science had 2,342 and

Faculty of Agricultura] Technology had 283. The population ofundergracluares in FUTA as at
May, 2018, was 16,519. From this number, School oLA.griculturnl & Agrict:lturnl Technologyhad 3,526, School of Science had 3,798 and School of Managen;enr Technology had l,2ó0.
Since the numbers of st11dentswere not evenly distributed across the university, proportionate
sampling technique was used to select students from each of the facuhies and departments in

the university.

i.
· ·

I d thcv were selected using
A total of SOU participants was sc!ectcd or tills sruc y an . "

. .

Tl , e articipants were undergrnduatcs ín 1 00levcl, 2üülevcl,multistage sampling techrngue. 105 p

1, i f·orn the population of 37,190 students of selected300!evel and 400level. They were se cctcc I

. .

(So ll'ce· JCTAC Unit AAUA, Academic
· .. ch University 1 · ·

'
faculties and departments m ca

'vhtters and Admission Office, FUTA)Planning Unit, OSUSTECH and Senate - '

.
. , . ,

.
.

,]¡ balloting was used to pick rhJee (3) facultiesS. le randon11zat10n througHowever, imp
. . . •

_ . .

d
·

d
,

the vsnous UmversJlles rep!esente mI faculties se!ecte Ill
d hr (3) d artrnents in eac,an t ee ep

.

(B. 1 'mistry Cumputer Science andf S·iences we ie
'UA (Falculty O ºthis research. ln AA

t Sciences (Accounting, Business.

d Managemen
·

f Social an

.

Chemistry), Falculty O

,
. • Philosophy, English Studies and History.

andFalculty ot Ai t (

.

Administration and Psychology),
. f Sciences (Biological Sciences,USTECH(Falculty o

.

and Intemational Stlldies)},In os
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Chemical Sciences and
Mathematica] Sciences ),Falculty of Engineering technology(Electrical Electronic

Engineering, Civil
Engineering and Mechanical Engineering)'andFalculty of Agricultura]

technology (Agiicultural Economics and Extention, AnimalProduction and Health and Food Science and Technology)), and tasty in FUTA{School ofSciences (Chemistry, Mathematics and Microbiology ), School of Engineering technology(Mechanical Engineering, Ci
vi!Engincering and Computer Engineering) and School of

Agricultural technology( Food Science and
Technology,Forestry & Tech and Fisheries ªnd

Aquaculture)) and participants from the departments were accidentally selected across
academic levels (1 OO!evel, 200lcvcl, 300level and 400level); this is 65. l % sample of the study
population.

However, In order to detennine the sample stze for the study the Yamane ( 1967)fonnula was used:

11=N(l+Ne2)

Where

n= corrected sample size,

N e= population size, and

e= Margin of error (ESBO),

- based on the research condition.

.
.

e.,.. 0.05

. .

JCT of the various urnversitics, the total populac1on.

f ... tion obtamed fromAccording to the 111 01,na

. lected for this study (AAVA, FIJTAhr universities that wc1c sed te in the t eeof the undergra ua

t S% ESBO, the sample size would be:_

19+2 965 =37, 190a·

17 706+16,, 'and OSUTECH)15 '

37,190
n= (b·37,190(0 05)'

l7J.2Q
n= (!+38,190(0 0025)

37,190
n= (92.97)
nc=400
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B•?d º" <he •bo,e
""1001•11,o, <he mloimom

sample sl,e à 400; <he res=ho, lmeods '"'"
soo ""''"" fo, ih; s s rudy ;, '<dee m "'>pm" <hoe»,m, 1 """' of lhmols ., well " '"
o,d,o?, <he streo gh, of 8'0em,;,

IOJl lhe Wo,k Apon from Ih Is naso e, I, may "°' be poss, b 1•

to retrieve all the distributed
questionnaires. The analysis of lhe number of questionnaires that

was distributed per school is presented below.
AAUA: • x 100 ? 47.6% of 500 ? 238
FUTA: . x 1.00 ? 44.4% of 500 ? 222

OS.USTECH: · x l 00 ? 7 9% of 500 ? 40
TOTAL: - 238+ 222 + 40 ? 500

Table l:Multistage Process of the Sampling Technique
,

pruportio
I Random

I Random sclcetiun of
Purposive

I selection uf
I departments

sampling nate

I

techninq?u_:c7JL?s,?,n?1p_p?li::r1!£g'+?fn;c?u?lt?y;--:????·?·•?·?•======?l=l?O?O=,2?0?0?,?30?0?a;n?d?4?0?0Tek;v?c?I

AAUA;, 238
j

Sciences
Biochcmisc1). -? I 00, 200, JOO and 400 level

(47 6'"
J

I
?Cu1r.pucer Sc1enl.'e

--

I OO. 200. JOO and 400 lt:vt:]

(17,706)
I

· "
e-

· ·

I Chcm,s?? ---??-
I00, 2oo, 300 and 400 levei

/
l-;;-so=-c::-,¡::;?11::-,¡;;-?

·

'I· ..

'1'1cc,c:co,uu1111mg?.--,-.?
1 00, 200• JOO an<l 400 level

'
i

M '- '- IS "1"" sA "-'-'"" "''
I I 00, '""· """ """"º""'

I
I

Sciences I

Psychology

IOO, 200, JOO and 400 level_

1 ?; J

Philosoph_)'_.
I

I 00, 200, 300 and 400 level_

I

I ?lish Studies

.?1
I

JOO 200 300 and 400 !eve!

I

t n·il
' ·

I

f
History and Interna io '

I

I

I Studies
.

. i()Q 200, JOO and 400 level

I

I
.

' !turn! Econorrncs and
I

.
,

I Agricultura
j

Agne.I.
J ...

-;---

Extcntron
-

11
j

•

00 200 300 anel 400 level

I

/ I

/ A?imal Production and Hea t.1

j-?ao' 200' 300 and 4?
I

t ·hnologv
d Te,·hnologv i

'

'---?O I I

ec ,

Food Science an
.

"
_.

100,200,300 and 40 eve
I

Electrical Electrornc

·?I
Engineenn

Engineering
.

JOO, 200, 300 and 400 level
g

Civil Engineerrng .

,
¡ OO, 200, 300 and 400 level

technology
Mechanical Engrneerrng

I 00, 200, 300 and 400 levelicnces

I 00, 200, 300 and 400 levelences

!OO, 200, 300 and 400 level
I

Scienc?s
I OO, 200, 3 00 and 400 level

·

rrng
JOO, 200,300 and 4

1 OO, 200, 300 and

I 00, 200, 300 and

Accidenfnl snmpling
ncross levels

OSUSTEC

H-'(2,965)

40

I

(7.9%)

--
FOTA
(16,5 I 9)

I .

----

222

(44.4%)



---- echnology
ch

ulture

1 00, 200, 300 and 400 level
JOO, 200,300 and 400 level
JOO, 200, 300 and 400 level
JOO, 200,300 and 400 level

I

I OO, 200, 300 and 400 level

3,4 Participants

A total of SOO part'
.

ic1pants was selected for th. .

males and 316 ( 63 ?<:;;) f
is study which comprises of 184 (36 B'½).....

{J C!Inale:s. The Ja
. ,'

. º

l rt1c1pantsager d

2.77) and a1so their 1 ,¡
.

ange from l6-30 (Mean=2l.77· SD=
eve vaned· l O.

'

' OleveJ Were I S2 (36 o

30Dlevel were JOO (?O Üº')
.4¼), 20ülevel were 102(20.4%)

- 10 and 400l
'

· eve! were 116 (23 ?'½ •
, .

. .

(82 O'¼) Cl
. .

- o), aiso their religion also varied· 410
. º were mst1an and 6S (J 3 63/c

'

· o) were Muslim while l6 (3 701)
..

(1 2'¼)
e

11,

·-" were Trndttional and 6

· 0 'ª 5 under others.

3.5 Instruments

Relevant data were gathered through the use of validated quest1onnai. T" .

? 1e. u1s compnsecl
four sections (section A-E).

Section A: Socio-demographic information: Th
·

l lese me 11c e sex, age, level, and religion.

Section B: Academic Adjustment Scale (AAS). Academic adjustment was lllºa, d
·

,., sure using a

sub-scale from Student's Adjustment to College Questionnaire of67-items developed by Baker

and Siryk (Í984).The four subscales are: Social Adjustment(20 items), Personal-Emotional

Adjustment (15 items), Attachment/Institutional AdJusanent (15 ilems)and Academic

Adjustment (24 items). Academic adjustment scale rated on a 9-point Likert-scale ranging from

1
= "Applies very closely to me" to 9 = "Doesn't apply to me at all". The Academic adjustment

Scale which has bee? used in previous research time without number and tested in several

. uh 2015. Carter Locks, & Winkle- Wagner, 2013). Beyers and
countries (Ruse110 & L , ,. '

.

ti t ry reliability of 0.83 Cronbach 's alpha, while this present,

Goossens (.Z002) recorded a satis ac o

, . I ff h scores indicate better academic adjustment.

study teGOt'decl .0.62Cronbach s alp ia. ig
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Section C: Perceived Stress Seal,

e
(PSS): Perceived stress was measured using I O-items

perceived stress scale
developed b C hY O

en, K.amarck, and Mennelstein (1983). The scale wasdeveloped to rneasure stress r d ,· P e 1cated on a 5-pomt scale (O = never,] = almost never,2 =sometirnes, 3 =
fairly often and ,

¡·very O ten) the sample items mcludes: "in the last month, howafien have you been upset becaus ¡· h'
" "

h ¡

e o somet mg that happened unexpectedly in r e astmonth, how often have You felt nervous and "stressed" "in the last month, how often have youfound that you could not cope with all the things that you had 10 cio" "in the last month, howoften have you felt difüculties were pilmg up so high that you could not overcome them". ThePSS has a· range of scores between O and 40. A higher score indicates more stress. cohen,kamarck, and 111em1elstein (1983) reported cronbach's a berween .84-.86 for the PSS. Test-retest reliability for the PSS was .85. Correlation of the PSS to other measures of similar
symptoms 'ranges between .52-.76 (Cohen et al., l 983), while 11:is present study recorded
0.63Cronbach's alpha.

.

Scale i'JSAS): Social anxiety was measured using a 24

Section D: Liebowitz Social 1\J1xtety
1

.

.

. , _ .. ,

(ISA.SJ developed by Heimbcrg, Homer, Juster,
itern selí?report liebowitz social anxiety ,ca,e

.
.

. .

, ow1tz (1995) The lSAS was designed to assess the range ofSafren, Brown, Schne1er, and Ltcb

.

'

. .

? lh- 1 individuals with social phobia m21y tearsocial interaction and performance srtuatwns a

.. (I I items) and pcii'ormance (13 items)
.

- ·oci'il intcractiorMIdi 'd LSAS contams s 'an or avo1 .

1
= occ·1sio1rnllv,2= otlen, and 3 = usually).

.

on a 4-point scale (O= never, ' ,situations, predicated

f 96 hile this present study recordedbach's alpha o .
'

wLiebowitz et al., (1995) reported Cron

0.85 Cronbach's alpha.

Intelligence was measured using 40-S
, le· Emotional

l I te!ligence ca .

• .

Section E; Emo ti o na n
,

b. (2017). The scale is rated on a ) pomt

.,

loped by Afola I
,

]J'gence scale deve
.

. The measure has 7

itemsemotional mte l

5. Strongly Agree.l Disagree to

ing from I-Strong y

t'mism assertiveness, problem
Likert fonnat rang

stress tolerance, op 1
'

•

.
. . ersonal s){ill, empathy,,

,d11nens1on?; mterp
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solving and
flexibility. SarnpJ

•

.e Item Within the s
1

.

ca e ts "I am good at reading peoples' feelings",
"I am always calrn at every si'tu

.

ation''. R ¡·e
iabiJity coefficient ranging between .69 and .80 was

obtained for the dimensions of ll ie scale ªnd a Cronbach's alpha coefficient of. 77 for the
overall measure, while th.is pres

·

ent study recorded 0.89. The scale was interpreted such that
scores from_ the mean and above implied hi h .

.
.g emotional mtelhgence,3.6 Procedure

An introduction letter w·is ob •

,' tamed írom the head of department of psychology ofAdekunle Ajasin University, Akungba-Akoko to facilitate access to the selected institutionsand its departments. Permission was also obtained from the head of each department thatparticipated in the study; the consent of the participants was sought for, thereatier, they werebriefed about the purpose of the research. The paniciponts were made to understand that
participatio1? is voluntary and information gathered shall be treated with confidentiality. The
participants were also informed that there was no right or wrong answers in the gucstions,
thereafter, the questionnaire were personally distributed by the researcher to the .selected

students with the help of some lecturers in the selected department for absolute cooporation of
.

·

d ? them after it has been dully filledand compiled for further
the students and were 1etnvc irom

. .

he re,?e'ucher l"\Vü months to administer the questionniare.sanalysis, To achieved this, 11 took 1 ' '

in all the sellected uni versilies.

3,7 Data Analysis
..

_

.
.

of associations among the study vanabJes,
.

the extent and dlícct10nIn order to detennme
.

•

J

.,

.

was co.nducted. 5-steps Hierarch1cal
,

orrelation (PPMCJ ana y,1sPearson Product Moment C

d h othcses ¡ 2 3 4 and 5 .lnd t test the fonnulatc yp • , ' '. An Jysis was use o
Multiple Regress1011 a

n the academic adjustment, followed by,,

hí ariables was tested o

.

the first step socio-demograp e v

,
, d on the academic adjustment, m the

h. h was regresse.

I anxiety w !C

d d
.

Perceived stress and socia
.

l
.

telligence was regresse on aca em1c. mot10na m
f the analysis, e

,
second step. In. thethird step O

·

,
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,dj?<m<o< Whi!, io <h, fom;h ""'P of <ho ?,ly,;,, ?mim"l fo"ilig?c, w,, reg?red oo

modom<o dre iofl "°"" of Pmc,¡ 'OI s, ,ss m, '"'ª•mie adj""''"'· A,d '"" I y ia •• las, s<op

emotional intelligence was
regressed to

moderate the influence ofsocial anxiety on academic
adjustment.All analysis was

Conducted using Statistical Package for Social ScientiSt (SPSS)
version 20.0.
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Test of Reiat'iouships am
p

ong Va ,

earson Prod
riables

,uct Mo
,

IUent C

relatrnnship am
orrelation (P

ong the Variables
PMCJ analysis was

Table 4 1
· C

of the study Th
conducted to test the

· ' 0rrclatio 1\1

· e results
11 atrix Showin

were presented in Table 4 1

the Relationsh'
g the Rc!at· .

·

Ip among ti
ionslnp M

ie Study y .

ean, Standard n ,· .

-

anablcs
eHat1on and

Variables
? ?

11:-"'=--2------?-

4.1

CIIAPTERFOUR

RESULTS

I.GENDER?

2.AGE

3.LEVEL

4.RELIGIOJI,'

5.PS

6.S A

-13"

-.ou 55--

-,09•
U8 .OI

[1'" .OI
us

.11· 03 -.U2 -.13" .OI

7.E I

8,AA

-.03

I 3
..

-.02 -.!3" -./8" - 09'

-.05 -.02 -.ül -.2S" ,06

Mean
: 9.22 4199-- t37.67

21.59

Note? •*
p < O O 1

* -

.

adj

·
, P < O.OS, N-500.PSc=Percieved stress, SA"'-Social íltixietv El =Emo!" ,

1

-
--

ustment

·

, ' Jon,1 trllcl/gcr:ce, AA=A??emii;:

5.09 I; 07

Results in Table 4. J indicated that perceived stress had a signif
.

.

icant negative

relationship with academic adjustment [r (498) ?- 28, p<. O 1 ]. This implied that th I

,

e ower the

perceived stressby undergraduates, the higher their academic adjustment.On the contrarily,

social anxíetyhad no significant relationship with academic adJustment[r (498) ?.06, p>, OS],

This implied thl!:t changes in social anxiety of undergraduate does not relate with their academic

adjustme11.t Tl;tm1: .W1!$ a significllllt positive relationship between emotional intelligence and
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student ac?demic adJ'ust ment[r (49S) ?
. .17,p<. Ol]Th .

.

of students' increases ti
.

.

· is implies that, as emotional intelligence
' leu

tendency to d.a JUst academically also increases.
4.2

Tes_t
of Hypotheses

In order to test hypothesis 1, 2 3 4 and 5 1

.

conducted d h

'
'

' uerarchical multiple regression analysis was
an t e results were st

.

unmanzed below in Table 4.2.

Table 4.?: Summary of 5- ,

Adjustment amou d
8tep Hierarchical Multiple Re?ression on Acadcn11·c

g un ergraduates. ~

Predictor;--

Gender 12 2.n-•-ls 3.50** 16 3.56*" 15 3.44""" :5

Age

Level

Religion

PS

SA

El

PS*El

SA*El

R

R'

·.OJ

• 01

- 02

·.54 -.04

·, 12 OJ

• 33 UI

·.84

.56

. IS

-.05

,04

.03

- 29

·,90 ·.06 -1.15 -.06

.70 04 .85 .04

.58 U2 34 OJ

-6 . .12--t - 21 A.GS*" -.21

05 1.04 .U6

13

1.38

J.CJ2P

.06

93

1.37

5.6!"'•

Df

F

t.F

13 32 JS 41

02 .11 .12 .16

.02 .09 .02 .04

4(495) 6(493) 7(492) 8(491)

2.25 9,67>1<11< 9,?2*"" 12.QJH

24.10""" 9.10"' 24.83"'*

Note: *"'
p <O.OI, N=500. PS'=Percleved stress, SA::eSocial anxiety,EI =Emotional inte!lgence.

.D6

SG

·I.OS

.83

.34

07 .43

, JG

00

9(490)

10,69*"'

.18

As shown in the Table 4.2 above, socio-demographic variables (gender, age, level and

religion) were entered into the model in the step l. It was observed that gender significantly

predicted academic adjustment such that female students showed higher level of academic

adjusnnent'Comparedto their male counterparts (/J =.12, t = 2. 72, P <.O 1 ). Age did not predict

academíc adjustment among undergraduates (fJ
= -m, t = -.54, P >,05). Also the prediction of
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academic adjustment by
students'academic level was not significant (JJ=-.01, t = -.12, P >.05) .Similarly, religion did not predict academic adjustment among undergraduates (JJ=-.02, t =

•.33, P >.05). It was also revealed in the step I that the
socio-demographic had no significantjoint predictions on academic adjustment among undergraduates (R= .13, R2=.02,F(4,495) =

2.25?>,05).

ln step 2 of the analysis, the independent variables(perceived stress and social anxiety)were added to the tnode] and the result revealed that the variables contributed a significant
variance of 11 % to the total variance observed in academic adjustment (R= .32, Ri-
, l l ,F(6,493) = 9. 67P<.U I). Independently, perceived stress significantly predicted students'
academic adjustment (JJ=-.29, t = -6,86, P<0.01), such that increase in the students' perceived
stress leads to the decrease in their academic adjustment. Therefore, hypothsis I which stated

that perceived stress will significantly predict st11dcnts' academic adjustmem \.V3s confirm,

Hqwever, academic adjustment was not significantly p?edicted by social anxiety of

undergraduates (JJ=.05, t = 1.04, P>0.05). Thus, the second hypothesis which stated that social

anxiety will.significantly predict sn1dentsl academic acljustmenr was rejected.

In step 3 of the modeC emotional intelligence was added, it V/as observed that enrntional

intelligence significantly predicted student's academic adJUstment (/J=.13, t
= 3.02, P<0.01).

Therefore, hypothesis 3 which stated that emotional intelligence will significantly predict

student's academic adjustment was confinned. However, Based on the observed changes, the

independent variables connibuted a significant variance of 12% to changes in academic

adjustment (6R2=.12, 6F = 9. IOP<0.01).

Confinning hypothesis 4, it was observed in step 4 of the model that emotional

int?lligence significantly moderates the relationship between perceived stress and student's

academic adjustment (jJ=-.82, t = -4,98, P <O.OJ).
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Testing the
moderating role of emotional intelligence on social anxiety and academicadjustment among Undergraduates in the Skp 5 of the model, It was revealed that emotionalintelligence did not
significantly moderate the

relationship between social anxiety and student'sacademic adjustment. Hence, this negates hypothesis 5.
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5.1

CHAPTERFIVE

DISCUSSION CONCL' US!ON
.

.

'
'

' AND RECOMMENDATION
D1scuss1on

The study investigated p
, .

en;e1ved stress and .

I

.

d,

socia anxiety as predictors of academic
a JUstment among Ondo St'ate

undergraduates; h' h
, ,

w IC also involved the use emotional
mtelhgence as a moderator F'· Ive hypotheses were e

1 ¡

.

ormu atee; three of these hyotheses were
accepted while two were rejected.

The test for hypothesis one wh· I
' ,

' IC 1 Stdted that perceived stress will significantly predict
students' acade1nic adjustment was confirmed. Plausible explanation for this may be that

students who perceived th,· . d
• .eir aca em1c environment as stressful and challenging tend to

rearrange their personal priori ti es by making more use of the library and studying hard, thus,

tilting them lowurds attítude change especially their behaviour and academic adjl:stmcnt

Therefore,
a_s

their perceived stress goes clown their adjustment to academic tends to improve.

However, stress has been reported to lead to changes in adjustment patterns in adolescents,

Scientific literature has demonstrated that academic ad3ustment is of'ten related with level of

stress that may be accrued from social related pressure, unfriendly envtronment and some of

in-group belongingness. Several studiessuch as Siti, et al,, (2013) and Rukhsana (2012), have

demonstrated that increased level of perceived stress influences adjustment in individuals

especially undergraduates. However, this finding was in consonance with Ajayi (2015), who

found that perceived stress has a significant influence on academic adJustment. Also the

findings of Laura et al., (20 I 3) supported this present study that low level of stress in students

improved their overall academic, personal-emotional, and social adjustment, Th,s findings was

also in line with Sarah (2013), who's finding revealed that perceived stress was a valuable

predictor of college students' adjustment.
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The result of this stud 'h
_

Y s owed that -

' soem! anxiety d"d .

therefore, hypothesis two w
I not predict academic adjustment·

as not confirmed T
'

. he reason for this co I

with academic adjustment p bl
u d be that undergraduates

ro ems m b
-

·

ay e lmked to the funct"
reason may be that social .

_

1011 of the behaviour. Other
anxiety is gu I d ffI e I erent from academ. .

th13 may be that ti

ic anxiety. Another reason for
le· undergrad .Udtes engaged ti ,

1

.
.

k h
lemse ves m ª socrnl relationship and social

networ I at tame every-evidence of social anxiety th' Id
,

at cou affect or lead to academic
adjustment. Another possible reason mav b

-

'. e that undergraduates put all their possible best to

achieve everyday demmds ¡· ¡·e' o lle on campus th bl
- .

1
us ª e to mamtam psychological balance in

their academic environment. However ti
.

'
us present result \vas supported \Vith the findings of

Esther (2014), who established ar t f· l

.

ac 1am a ong1tudinal study conducted among first-year

students that social am<icty did not emer " . _

. . .

"
.

_

·

g..., us a s1gmfo.:antpredictor of academic adjustment.

On the other hand, this present mcdy negate the findings of Hossein er al., (2016) who revealed

that anxiety among students was significantly and directly Cü1Tcla1ed with adjustment and its

din1ensions (including emotional adjustment) social adjustment1 and academic adjustment).

Al?o in the sfüne
vei?,

the result contradicts An:anda er al., (2013) findings, he concludedin an

affirrnative statement Lhat anxiety can inhibit students' abilities to adapt sufficicnlly to the

college environment. The study holds important implications for understanding the relationship

between anxiety and adjustment to college in first-year and upper-level students. It was

concluded that a negative relationship exists between social anxiety and academic adjustment

in college students.

Further more, this present study also revealed that emotional intelligence significantly

predicted student's academic adjustment as hypothesized in hypothesis three. The reason for

this outcome could be that undergraduates with high level of emotional intelligence tend to

adapt to different situation. _Emotional intelligence has been linked with academic adjustment

in the available literature. For example, the findings ofDhiman et al., (20 I 6) reported a po?itive
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relationship between emot' .

tonal intelligence and ,

.
. academic adjust ,

student with high emotional .
.

ment and thus concluded that
intelligence can t k

. .

a e the challen f ¡·adJUStment m life. Also th
ges O ife and make successful

e result of M ho ammadreza et al (20 . .

these findings, asserted tl. .

·, 16), who 1s m agreement with
1dt emat1011al intelligence had .

.

.

adJ'ustment· and
I

sigmficant relationship with academic
, cone uded th 1

.

a emotional intelli enc ,

,

d
.

d.
g e can be used ma way to enhance students'aca em1c a Justment. Also th . .

,

eresultofHdaryeta/.,
and stated

adjustment.

(20 l J) Was in aggremen1 wi1h this finding
generally that emotional and social adju5rmen1 predicted better academic

Considering tbe summations of .
.

lieseaic 1ers as regards the three variables explained

Ajayi, (2015) Esther (2014) d

.

'
• an Mohammadreza et al .. (2016),conlirmed that

percieved stress social 'IILX. 't'. d
. .

, ' ' ie) an emotional intelligence are inportannt factors that could be

responsible for proper adJuslmcnt among undergraduates. This presents resulis thus indicated

above,

that percieved stress, social amiety and emotional intelligence jointly predicts academic

adjustment.

Hypothesis four, which stated !hat emotional intelligence would significar.tly moderate

tht;. relationship between perceived stress and student's acad?mic adjustment \Vas confinned.

However, the explanation for this result is not for fatchcd, it could be easily undcrslood that

emotional i11telligence buffers the naga1ive impact of percieved stress on academic adjustment

among undergraduates. This implies that emolwnal intelligent undergraduates who

experienced stress are more likely to adjust better academically compared to those that are

not.This may be relateded to their ability to manage and deal with stressors perceived in their

academic environment.Also their ability to manage and replace nagativc emotions with

possitive emotions may explain, why they tend to adjust better academically. The moderating

role of emotional intelligence on the relationship between perceived stress and academic

adjustment was in consonance with previous findings .ºf
Ana et ai., (2015), who reported that
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emotional intelligence signifi •

lcantly modera
.

ted the relationshi b
adjustment. Manuel el al, (2016

P etween stress and student's
), all so reported .

·

a moderating rol f .

on stress and adjustment alth
e O emot1onal intelligence

' ough the research was conducted
win, Sarah (20 ¡ 3) findin .

among teachers. In the same
gs revealed that perceived stress wa

I bl
students' adjustment d

s va ua e predictor of college
.

an concluded that stud .

. .

ents With perceived stress had no problem
ad1ustmg academically when ti , .

.
. .ley are skll!l-ul m rcspe t

.
.

,

e to emotional intelligence.
Fmally, the findings of the

, -

s1udy showed that emotionai intelligence did not
sigmf1cantly moderate the relationshi b, .

.
-

p cl\\ een social aru(lety and students' academic

adjustment as against the fifth hypothesis. This present study negates the findings of Minge/
al., (2018) who indicated tl t

·

' la emotional intelligence moderated the association bet\vcen

adjustment and anxiety. However, the explanat1'or1
.

tor this present findings may be that

undergraduates who experienced high level of social anxiety in their academic environment,

such as giving a dass prestntation, speaking with a pLrson in aulhority, informal speaking e.g

going to a party, meeting someone ne\V, being observed (_¡;.g. eating in public1 using public

bathrooms, being watched while working), assertive communication (e.g. expressing

disagreement with someone), when these events take place, an individual becomes

di?1organized, disoriented, with no room for emotional intelligence to play a role which causes

individual their academic adjustment, The result uf this study also buttress the interference

model (Wine,¡ 97 !), which stated that social anxious person divide theirattention between task

relevant activities and preoccupation with worry, self-critism and somatic concerns as a results

of transition to academic environment.Another reason for this was that social anxiety according

to the result of this findings had no significant relationship with student academic adjustment,

thus making it difficult for emotional intelligence to play a significant moderating role. With

the fi?dings of this present study, it shows that emotional intelligence had no moderating role

on tb,e relationship between social all)(iety and student's academic adjustment.
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5.2 Conclusion

In conclusion, this stud
.

.

Y investigated .
.

.

perceived stress and .
.

of academic adjustment am
social anxiety as predictors

ong Ondo s lates undergraduates· usin .
.

moderator. The results of th .

· g emotional intelligence as a

e study revealed h·
.t at perceived stress and ·

. ·.

significantly pred
·

t d

emotronal rn1cllrgence
IC e students' academic

significantly predict acad. .
.

.

em1c adjustment
.

,

among undergraduates, Also) it was noled that
emotronal rntd!igence 8

, 'f .tgru tcc1ntly moderated th ,1
, ,

.

en.: at1onsh1pbet\veen perceived stress and
acadeimc adjustment and lastl , h' },t eresultsofthestud• I h

.

) ª so s owed that emotional intelligence
dtd not significantly moderated the I· t' h bre a ions tp etween social anxiety and academic

adjustment. However .

1

.

, socia anxiety did not

adjustment

Based on the findinus the stud · h •
· ·

lio , Y as emp1nca Y demonstrated that perceived stress and

emotional intelligence arc strong factors that determined the extent to which an undergraduate

adjust academically, This study also ckmostrntetl that srnUu1ts with high levelof emotional

intelligence had better chances of adjusting academically than their counterparts. The

significant level of emotional intel1igence indicated a good ability to deal and managed the

negative impact of stress that maymilitate against thier academics,

Findings of this study have some direct practical :mplications for student, leclurcrs

and management of universities in Nigciia. The finding from this study would cont1ibutes to

literamre on, importance of percicved stress, emotional intelligence and academic adjustment

of students become .as resources for enhancing students' learning, success and quality in

education.

This• study suggest that university management should design appropriate psycho,

educational interventions that would enhance emotional inteligence of undergraduates. This

could· be achieved by organizing tranning programs and workshops for students who are

vunerable to the negative impact of stress.
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The findings from th is study would also
. .

.

serve as a ref: ,

research m this direction a

erence pomt and stimulat
mong P'ych 1

e more
' 0 ogist and tl0 ier researchers ht at are interested in

percieved stress, social anxiety, emotional intelligen dce an ac d
,

a enuc adjustment amongstudents,

5.3 Recommendations

Based on the findings oftl us research, there are variou ,

, .

ld b
,

s \lays rn which undergraduates
cou e motivated on h ,º" tu adapt to the devcl ' . .

, ,

-.

,
.

opme!hs o1 changes In their new academic

pursmt. Although it might bnot e easy t o accomplish or make a complete effect on all

undergraduates, still orientations should be
.

• .

.

given ,o students on better academic adjustment

wnh more emphasis on emotional rntcll1gence.

For the fact that the res ui t of this research is thoroughly investigated, further

rcaserches are to be carried out on other factors that can correlate academic adJustmcnt among

undergraduates.

Against this background, future researches should not be streamlined to a po.rticular

variables like what is used in this research; future researches should examine variables like

parental support, environmental factors, self-efficacy, academic motivations that can predict

academic adjustment among undergraduates,

5.4' Limitation oí' the Study

Although the study has accomplished the purpose which it is set out to do but like other

studies, this·present study has some limitations as well.

However, findings in this study should be generalized with caution due to the following

reasons; In this study, the samples population was limited 10 government owned Universities

in Ondo state. Future researchers' shoud
·

try lo research on students from other private

universities and.also if possible include college of educations and polytechic institutions. Also

data might lie open to response set because data were collected using self-report questionnaires,

5.0
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APPENDIX
Dcpartrnc111 of p urc & Applied p .•

AdckuulcAjasiu 1 •
sychology

L111ve1·sit
I,

' Y, Akullgb•Dear ,espondcuts, a-Akoko, Ondo State

I am CJ postgraduate slL .,
. IUCfli of (/ia.

.

t: c1bove na1ned
bas,cally on how stud. .cnts

usually
Dcpanme111. ·

J'he.aim or ihis research is
respond lo issuL:s i·1 th

.

truthfully and honestly t II ,

' eir institutions. Picase, respo11d- o a the ilcn .

. .

7s ltl the questionnaire
and t/1 ¡

· l'hc1·e is no ·

,¡
.

us, I JS not a test. R
rig Hor wrong answercsponscs \viii be treated

111 -:011(idcnce and will only be used forresearch purpose.

SECTlONA

lnstrul:tion: Plea?:..: com 11,
1

.
.

¡
Lk' l H.:

Julk.1wi11,g billgc1p/JicJ./ d:..:1?1ib

SECTIONA

Gender: Male ( ) Female (

Age (in years)

Level: 1001 ( ) 2001 ( ) 300! ( ) 4001 ( )

Religion: Christian ( ) Muslim ( ) Traditional ( ) others
( )

SECTIONB: (AAS)

Instruction: The 24 stalcmcnls describe college/University Applies ve,y

experiences. Read each one and decide how well it applies to yoLJ at closely to me

the present time. Please mark only one response /"or each statement.

to me at al/

SINO ITEMS

have been ke-eping up to date with my academic

work

t:> ??:' w?y I'm in Upive;sity and
wha'.

l want out

jf"%t"tQ!..\;.,!,?,.,;,&••i,??,¡.;.,_i:,,:
64
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I
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I,

8 9

8 9·

I
I

8 9

I

I

I

I

s 9

8 9

I
9

I

I

9

9

r lrs- I am satisfied with the level at Which
I

ami
I

2

31I

4 5
I

6

I
performing acaden1ically

1 I //6 ]'111 r{ot working as hard as I should at
1 112

-

I

5

I

6 7i u.,'""''' °'" eses

"'Y

I

/

<

I: 7 ''""'""" <e '°ª'""" ""' """'

-,?C'""'"'"t'7 -3_II4 6
[

7/
s i"m ""'""' sman '"""'" '"' ,hcaoad,,.," ""''

I
, ?-,--/a., 6

1

,i i am "'"'"'"' '" he d,s '"' "'"' I I I / / I
I

l-------,---?-c---;----------c--?=?-:::-1-h-,-_j_.--+-e--t--e?;--;c-;------:-:,j9 Cc-d" g " ""; ss,si" dsgns ;, ss,y """"""" '" i

1, :
7

I
"

1,
6

I

7

l
..-1"? -?--1 __ ¡ I __

I
¡

10

I
I haven'tbecn very d"Gcient in the use oí

study¡
' 2

I

3114¡1516
17

I time lately
I

I 1 2 3 4

t1'.
s

/
6

7___¡__

s

__ 9_,1
I I I enjoy writing papers for courses

I

I 67
-

8 9

·

r
I

I 2 4l really.haven't been having much motiva11011 or

I : Istudying lately

¡14 5
I

6 7
j

s---,---? regarding I

2

j
I I

Lately, I have been hav111g
I

I¡ I.

•r Education
I

value oJa Umvers1 y

4 5 6 I 8 9d variety of 1 2

j

the number an
¡ am satisfied with

j

I
I

7
'

8 94
i

5 6

I

¡?/
4 tsi 6

f
1 js

I

9 j.

I 3

I
14

. at theUniversitycourses available
•

.

-

ble concentratmg
I

--;--:-___
having trou .

I

IS
Recently, I have been

.

2

I



r7
I

I

I

rs

?
I

I

I 21

I

I

amount of work ¡ Pllt in

lamsa?1">JJCO With li?¡· IJua,tyo?
courses a ·¡. b

c,tlibcr ol':-¡1--;-r::----!--J_va, " le at U
·

¡
J 4 T,-r,,-+-""-_J_

n1versity
5 6 7 9

I am attending elas
I

' ses regularly
---

¡ram enjoying my acad, .

.

. /
I 2

/
4 5

en11c Work at li , . -- I

6

II
7 9

le
University 1-21314----f,f-;-+;:---j__J _ _J

I am having a lot
1.

I

2
I

4 5
I

6
o trouble _.,---____

·

j

8 9

getting started on il?2h--i'T-h+;,--h,-_l__L_¡2 14 5 6 7 [8 9

I

I I

1 an, sat1sticd vv1th ?:---- __ I
j

I
I

I

/
my p1ogr<1m oi couises thrs -I I

I

I

semester
1

12
I

4 5 6 7
I 8 9

Most of the t1111igs ¡ .Jill 111
• " j :' f?S I"7!ucstt:d in dre not Jdatcd

r-1-¡01
?- ?

t ¡·
-

'4/s1c,17 s¡9Oall)Ol111ycuur--;..:\\01kdtllr11\crsrl\ I I

I
I am very "

·

.1- 1

.

.

I

I

II J

Sutrs ,e, wrth lhe prufcssors I hc,vc now I ¡2--tTT4-/s
in my courses

?' I
I

I rsf7
I'm quite satisfied with d

· _J I -¡IJ_:my aca cmrc situation at

I

¡ 2

ll?lj
4

11
5

ILL.e University
I I I 11 I

'

I

I 22
I

I

I

In

homework assignnicnts

24

I

II
I

I I

6 7 8

19
I

I
I

-L_ IC---?
6

I
7 8 9

i

SECTIONC: (PSS)

Instruction: The following statements ask about your feelings and thoughts during the past

niontli. For each statement, picase choose by ticking ir you have had these thoughts or

feelings:

º"'Never, !"'Almost never, 2= Sometimes, 3= fairly often, 4? Very often.

I
.. ITEMS

h ften have you been upset because of
ln the past inonth, ow 0

so111¢thh1gJh¡it happened unexpectedly?

t ..

-

..

,·.-.·---....··.c.·•·.'
···.·.'· ..

•

..

?-Q-ft-en--h-a-ve--y-o-u'fi::-e.:-lt--:u::n?a;::cbl,:;-e
to control

I

.
1P .? p?t ?onth,, haw __J_

I
.

. :•
'.I,'··.. ,-==----:----
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I
I

I

13
I

?
I

I

7.

8.

the

I
10.

I

I

I

I

Important things ii 1 Your life?

-In the past month
1

' iow often have
I

--

------ you felt nervo
1

n the past month h _

us or stresscd'º?'¡-t----i---.L_ 1

, ow Olten
I

-

.

.
. .

iave You felt .
•

I

/ I

your ability to handle le _

conlident about
1

1I rsonal proble1ns? I

I -/
In the past month h

·

I

/ I

, ow oncn I.
-,---+-_¡___¡ II I.

ldVe you felt that t'
.

going your way?
ntngs \Vere

I

1
-1-j

I
I

I

In the past 11101111,, hm,·
1

/ I

0 lten ha v .
,

-

'

I

I

e _\ou found ih· -

!

(101 cope with all ti 1.
·"1 you could

I

,e I 1111gs you had to do? : IIn lhe past 111011?--? :
1 I. o ten have _vou l??-ctb-1-,---_•---.L_L

11· ·

' e ,o control I

I 1-r-
1rritations in your file''

I

I

I
I

/
I

I

i I
In the past 111011?-¡;-- -_-_-r

?-- I

: /
1

I

, U\\ o trn h,1ve vou lcl1-11-------- I

,

1-----1

top of things?

- "11 you were on

i II!?/IIIIn the past 11 1¡ ¡

_
- I

I

1011 7, 10\\' often have vou been 'l.1101·\ -b?-- I

I
1

·
• ? _. ecause or

/
¡ I

things that happened thal were ou1side of your control''
I

I

I I

In the past 111011th, how often have you felt that dirti?ulties
i /?

were piling up so high that you could not overcome 1hem? I l_J 1

I _L ?

SE:cnç>N D: (LSAS)

lnstruction:The following are statements whose ob_1ectivc is to assess the range 01· social

interaction and performance situation that individuals with social phobia
may.fear

or avoid.

Pleas
f e

.

e read each statement carefully and indicate the frequency o your ,eelings. Tick lhe

'%bers thatrepresent your feelings ¡11 each of the statements.



fhe numbers are indications or tli, .

.e

follow111g; 0 "º
Never, I 0usually -"

ccasionally, 2? Oficn
. 3 ?

fstNº

?
?
h
I

/4
I

I 5.
I

I

-

16
I

17

18
I

9,

10.

II.

Participating in sinal¡ groups
Eating in public places

Drinking with others in ¡iut ¡·
1

"l IC p élCl.'s;

12

13.

/
14

I--
I

15.

I

16,

17,

18.

19,

20

Ta??---------------
. '

----,-,?---+----+--¡Acti11g, pcrlor111in?, o?g a t·ilk ii ¡·
1

1.

. ; I

._ b
?

1 ron o i:lll audience
Going to a

part?---------------------+-+-t---1+?'"k" .
. ----?

I

I

I

I"'or.
1ng \Vii Ile being ,,bscncd ----------------

--r-1 I
IWriting while being ubsc1,cd -

j--111:H1//
Calling someone ),lu don t knu\\ \Cl) \\ell

-H--f--1
---rl-h

-----rr?-1? __j
I

I

I

?lit¡
I

Talking with people you don't. know ver)· well

Meeting strangers

Urinating in a public bathroom

Entering a room when others are already seated

Being the center of attention

Speaking up at a meeting

Taking a written test

. , ni or disapproval to people
Expressing appropriate d1sagreemc

don't know very well
__

.,..,-;-k--:1-:0-:-:w:--:;:vc;-;:,r·y::;-;;w?eiiiGiiñntthhee,?yes
.

¡ you don t 1

Lookmg at pe.op e·
--------?

Clivi;u_a'.a. r,¡:¡,:iqrt to ª
grou?p-----=----?-.?



Returning goods to a store where returns are normally accepted

23 Giving an
avc.?r,;16-;;,e-;-, ?p;;-a;:;rt-;;y----------------

rl Resisting a high pressure sales person ?-
!

SECTION E: (EIS)

Instructions: Please answer each statement below by ticking (v) the number that best
reflects your degree of' agreement or disagreement with 1hnt statement. Do not think too long
about the exncl t11r.!a11ing 01· the statcm1.:11Ls. \Vurk quickJ.y rn1U try to ;.1ns,,vcr ?ts .::1ccura1L·ly as

possible. There is no right or wrong answers.

The number stands for; l= Strongly disagree, 2

Strongly Agree.

IJisagn:c J -= Neutral, 4 Agree, 5=

r
1

ITEMS

Jam good at reading peoples' feelings

I find it difficult relating with other people

I can tolerate negative social interactions form another

person

4 I have the social skills to_ handle interpersonal discomfort

-5 J am consciously aware of both positive and negative

f'eêllifgs from other people

6 h!!IJ?lhê êompany of my friends

ló crêate positive relationship with. people



)O

¡
n

?
12

13

14

15

?
17

18

19

20

21

Jam usually enthusiastic when I communicate my feelings

to others

I prefer face to face discussion of disagreement to sending

messages

I do not allow nervousness to take charge of me

I know how to control my anxiety in the public

I am always calm at every situation

I am easily irritated when people I don't know call me on

phone

Occasionally, I worry about little things

I am easily disturbed when I hear negative comments about

my person

I do not believe one can achieve all t?
Everythi_ng is working well for me

I can see positive aspects of any problem

J f;éllêvf l can achieve any ?ºªI I set.for myself



I . I
i/fto find solutions to my life challenges

,,._

,if:')lw11.ys plan before I embark 011 anything
.'e

=--o/Tiry to solve my problems as well as that of my neighbours

:=?r When I am in a fix, [ look for a way out of it

t :::::::,?,;::
I prepare-fo, ,,y """""" ,;>hcc

_;-f_;.

;

'

i I
I

? I relate with
any-tin_c

__

?

ri=-.3s·_ '.
explore all situations to make it enjoyable

_ 7_36 , When changes come I adapt easily
- -

---i-7
I

I37 I am open to new ideas

-------------+--1---l----l---;...¡'
_

_;I
:: . ::::?:-:::n:0a::t:::c:::--:/1;::::r::::::::d;¡;11::-::::::;si,:ly:---------1-?_f??---J.--

_¡_

__r1Lt ?'°"''" ,..

;,,?--r-
'!)lji!!:}lji

.. ,1fAP?1,t,?itl?-ª?tiomni7iinn"i'ithiliis?s;i;tuüid-;y.--:------....l.. _ _L_L_J __ 1L_J1)(' I:'"., J·.
?II ?-- - =??-

Under adverse circumstance, I avoid conflict with anyone

33 I resolve my challenges easily

I


