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ABSTRACT

Academic adjustment problem is one of the cominon issues among undergraduates in

Nigeria, and this 1113y not be u11connccted with their level or stress and srn,ial anxiety.

However, less attention has been paid to h.ow perceived stress and social anxiety predict

academic adJustment among undergraduates in Nigeria. Moreover, little is known about how

emotional intelligence moclcrntes the relationship between per·ceivcd stress and social anxiety

with academic adjustment. 1-tcncc, this study examined how emotional intelligence moderates

the effect oi' perceived stress and social anxiety on academic adjustment among a sample of

undergraduates i11 011do Stat-.:, Nigcr·ia

A cross-scctio11al survey design was adopted in this study. /\ total oi' 500 jlmticipants ( 184

males; 316 fema ks) were sampled from three Universities in the three Senatorial District oi'

Ondo State. using multistage sampling technique. Their ages ranged from 16 to 30 years

(Mean = 21. 77: SD=l.77). They responded to /\cadcmic /\djustmcnl (r1
= ll.62),Pérccivcd

Stress (o.= 0.63),Social 1\nxiety {(,(
·"" 0,85} ai1d [mullumil lntclligcnc? (u= 0.89) Scales. Five

hypotheses ..

were formulated and tested using Hicrnrchical Multiple Regression Analysis.

Results indicuted that perceived stress :-ignificantly prcdictt:J u11dcrgraduatcs' acndcmic

adjust111l.!11t (jJ?-.29. t
-""' -6.8(1, ¡;<O.U l ). [motional intdllg?m:? sig11illcant\y pri;!dictcd

undergraduates acadcm ic adj ustmcnt (/J=. 13, t = 3 02, ¡1<1J.O I). However, social anxiety did

not significantly predictúndergraduates' academic adjustment. Results on the moderating

effect showed that crnotion.il intelligence signiticantly moden:llcd the relatlonship between

perceived stress and acadcm ic adjustment (/!=-. 82, t = -4. 98, p<O.O I).

The findings suggested that emotional intelligence is
_an

important variable that can reduce

the negative impact of perceived stress on academic adjustment among undergraduates. Thus,

il, was recommended that training progrnms on emotional intelligence such as seminars and

workshop should be organized for the undergraduates in Nigeria.
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CHAPTERONE

INTRODUCTION

I.I Background to the Stu-dy

The major aim of every student as they transit to higher institution is academic

excellence and the reality of access to this goal may depend precisely on how each student

adjust to his or her new academic environment. l:lut the reality is that student academic

adjustment may be very challenging due to inadequate preparation for psychosocial realities,

separation from family and close friends, assuming responsibility for the tasks of daily living,

developing a new array of social relationship with course mates, lecturers teaching methods

and other activities on campus. All these may be perceived as stress and become nervous if

they lack adequate emotional intelligence to deal with it or manage it.

Adjustment in psychology refers to the behavioural process by which human and

other animal maintain cquiltbrium among their various needs or between thelr needs and lhe

i obstacles of their environment (Al-azza, ascitcd in ükonigbo & Tugbokorowei, 2015).

Humáll beings are able to adjust to the physical, social and psychological demands that arise

from having inter-dependability with other individuals. llowcver, it was further str?ssed that

acadernic adjustment includes a conneclion bct\veen the student\ intellec.tual growth and the

intellectual environment of the institution (Sax, Gilmartin, Keup, Dicrisi & Bryant, 2000).

Adjustment is a continual process by which a person varies hisiher behaviour to

produce a more harmonious relationship between himselíiherseli' and his/her environment

?I
,:I

(Hal oren & Santrock, as cited inMalek, Noor & Farid, 2011 ). It implies changes in our

thinking and way of life to the demands of the situation and this could be seen as a condition

or state in which one feels that Óne's needs have been (or will be) fu\filied and one's

behaviours conforms to the needs of a given environment (Malek, Noor & Farid,

}:Ql q.Academic adjustment is successful understanding of what professors exp.ect
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academically, developing effective study skills, adjusting to the academic demdnds of college

and not feeling intimidated by professors (Sax, Gilmartin, Keup, Dicrisi, & Bryant,2000).

However, within the new university environment, first year students find out that university

competition is_more acute, and have to be prepared to deal with these challenges by learning
and i?ternalizing the character as well as the rules and regulations that govern the institutions

they are attending. Imperatively they respond to the demands by studying harder, change

their study habit and rearrange their priorities (Ngwenya, 2014). Pascarella and Terenzini, (as

cited in Okonigbo & Tugbokorowei, 2015) said in their own view that the way in which

students go about resolving these challenges and studies, 10 which they interact with the

opportunities with \.Vhich they arc presented to pursue t.hcir degree is kno\vr1 as student

academic adjustment to university.

Tinto (as cited in Malek, Noor& Farid, 20 I I) described academic adjustment or

higher education students as the degree of students' ado.ptation to academic manner or their

educational life. The amount or accomplishment students displayed in their studies show the

level of theír acade,nic adjustment, this accomptishrnent is defined by students' success in

dealing with different kinds of educational demancb (flaker & Siryk, 1999). Students adjust

academically well, if they have motivation, believe their capabilities, implement their

abilities, be satisfied with their chosen universities and even the level of loyalty to their

academic goals (Tinto,as cited in Okonigbo & Tugbokorowci, 20 I 5). Hence, Kio, Omeonu

and Agbedc, (2015) suggested some psychological variables that could inllunce academic

adjustment such as percieved stress, social anxiety and emotional intelligence.

Looking at· percieved stress (PS) from this concept, is the perception of discrepancy

between environmental demands (stressors) and individual capacities to fulfil these demands

2007) Per-eived stress is not about measuring the frequency of stressful events(Topper, - c
.

·

r!lt):¡er it is about how an individual feel about the generál stressfulness of their life and their

\?t>

?? > ?



ability to handle such stress (Topper, 2007). Perceived stress (PS) may also be stated as the

feelings or thoughts that an individual has about stressors in general.

However, The main source of perceived stress among the students is tlieir

examination or academic stress. University students might experience high stress which falls

into four categories: academic, financial, time or health related, and self-imposed (Goodman,

1993). Stress is an adaptive response to situation that is perceived as challenging or

threatening to the person's wellbeing (Afolabi & lmohonde, 2002). Stress by Fair-brother and

Warn, (2003), occurs when an individual is confronted by a situation that they perceive as

overwhelmihg and cannot cope up with. Perceived stress among students have long been

researched on, and researchers have identified stressors as too many assignments.

competition with other students, failures, lack of pocket money (Fairbrother & Warn, 2003),

poor relationships with oLher students or leclurers, family or problems at home, institutional

(university) level strcssors are overcrowded lecture halls, (Awino & Agalla, 2008; Ongori,

2007), semester systl.!m, and inadequate resources to perform academic work. Erkutlu and

Chafra (2006) for inst;rncc opines that, \\fo.;11 these i.::vi.::nts lake place, an individual becomes

disorganized, disoriented and therefore less abk: to adjust academically, thus resulting in

stress related health problems.

According to the available literature, Wilks, (2008) in his work also suggested that the

following factors ar\-: exactly associated with academic .stress: financial problerns, time

management, teacher interactions, social interactions, campus adjustment. ·According to

Garrard and Brumby (1985) a student's perceived stress differs from person to person, this

difference may be due to the reason of having a totally different perception of the stressful

event or the stressor, rather than the actual va1·iation in the magnitude of slrcss. There are

h II
? ced by university students in their endeavour for educational excellence as

many e a enges ,a
.

·

'd 1· When such challenges are perceived negatively, there can be an adverse
menuone ear ter.

1· 1·



impact on their motivation and performance (Ames, 1992; Amirkhan, 1998; Covington,

1993; Perry, 1991; Weiner, 1979). After all, prolonged and unmanageable perceived stress

leads to helplessness (Abramson, Garb?r &Seligman, 1980; Sedek & Kofta, 1990),

depression (Peterson & Barrett, I 987) and burnout (Lazarus, 1985), which can finally

sabotage the ac?demic success of students.

Having said that about perceived stress, another variable that could predict academic

adjustment lhat was considered is sociJ! anxiety because of its possible influence on student's

academic adjust.mcnt. Social anxk:ty is a univers.JI phenomenon, which is ranked as the third

most com111on 111ental health problem in adults and young people (Furrnark 2002). llowcvcr,

it often goes undetected by teachers, parents and guardians, where it may be 111istaken for

shyness (Bruce & Saeed 1999), which is generally regarded as a benign personality trait. Yet,

there is linlc that is benign about social anxiety. It is a chronic, debilitating condition that is

associated with failure to thrive in interpersonal, educational and \.vork-related domains

(Stein, Jang & Livesly, 1999). It ·is also linked with avoidance of learning situations1

problems muking friends and cmly school Llrop-oul (J'vkrikI1ngas, Avenevoil, Acharyya,

Zhang & Agst, 2002). Social anxic:ty is the excessive rear or certain social or perform21-ncc

situati?n, (l-lci111berg & Becker, 2002).

Generally, people who experience social am;iety rear one 01 more of lhe following:

Formal speaking e.g. giving a class presentation, speaking with a person in authority;

Informal speaking e.g. going to a party, 111ccting someone new; being observed (e.g. eating in

public, using public bathrooms, being watched while working and assertive communication

·

d. ·sagrcement with someone (1-lcimberg, & Becker, 2002). Literature indicated
e.g. expressing 1 ,

that students who experience social anxiety tend to recognize that their fear is excessive, feel

b h.
·

I el of anxiety and realize that their daily routine, social life and
upset a out t etr ev

•
·

¡

? nctioning has been adversely impacted (Liebowitz, in Heirnberg &
academ1c/occupatJOna ,u

4
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their behaviours to suit the environment better by changing the values or their personal

priorities, The students are persistent in trying to adjust by continuously going to library and

studying hard tilting them towards attitude change especially their behaviour and academic

adjustments.

2. 1.2 Social Cognitive Learning Theory

Theories haye suggested that environmental and contingency factors play important

roles in human behaviour. ln this regard, Bandura (1977), proposed a social cognitive learning

theory with the major highlights that much of human learning occurs in a social environment.

Bandura máintained that by observing others, individuals gain insight of the environment. They

also learn acceptable and appropriate behaviour by observing models and the consequences of

modelled behaviours and beliefs concerning the expected outcomes of actions, ln colleges, he

observed that srudents adjust in the university environment by observing and modelling desired

attitudes that are observed around them. Bandura maintained that the environment, actions of

others and situation influences behaviour at any point in time. For example, first-year university

students usually found themselves in a new cnvironmc:nt, and there is the need for them to

adjust to desirable behaviours for an adequate academic requirement. Adjustment can only be

acquired by students' ability to model attitudes of other students around them.

2.1.3 The Transactional Model of Stress

Lazàrus and Folkman (1984) developed a model of the psychological processes

involved in stress. According to these authors, stress is best understood in terms of the

individual's cognitive interpretation of potentially stressful events. How events are perceived

is more important than the objective events themselves. Stress is neither an environmental,

stimulus nor a psychological response, but rather a relationship between environmental

demands and the abilily to deal with them. Thus, stress is seen as a transaction between

individual and environment, When an environmental (academic) demand is higher than what

li



Becker, 2002). There are numerous possible contributors to the development of social and

performance anxiety, including having a genetic predisposition, experiencing humiliating or

distressing events (e.g. being bullied), and having poor social skills (Leahy & Holland, 2000).

People with the condition experience excessive anxiety and avoid social situations in which

they may be judged negatively. All these, if not properly managed could distort students'

academic adjustment which may later affect their lile generally. On the other hand, emotional

intelligence may be an important variable to be considered in explaining and understanding

stude1lt academic adjustments, which cou!d have a moderating effect on the variables that are

considered in this study.

Emotional intelligence is being able to monitor one's own and Olher's feelings and

emotions, to discriminate among then1, and lo use this to guide one's thinking and actions

(Salovey & Mayer, 1990). Also, emotional intelligence is awareness towards emotions and its

importance in our relationships and our lives (Goleman, 1995; Baron, 1997; Mayer &

Salovcy, 1990). Emotional i nlel ligcnce is described by Goleman, 13oyalzis, and \1ckcc,

(2002) as having lour comroncnls \vhich ?uc: Scll'*D\Varcncss, the ability to understand and to

manage one's own emotions. as they occur and discri1T1i11ating betvveen them. Self-

managerncnt, the ability to control or managed the feelings. Social awareness, refer to a

person's abílity to handle relationships anel being conscious about the feeling of others,

Managing relationships: is an interpersonal and social skill or adeptness at inducing desirabl?

responses in others (Goleman et.al., 2002).

Also, Khaledian (2013), in his own view desct"ibed emotional intelligence as the

ability 10 receive emotions, and coordinate them to understanu the information related to

d I
es them Bar-On (2000) contributed to the definition of emotional

them, an a so manag · ,

•

b

·

·

·5 a series of unrecognizable abilities, powers and skills that have an
intelligence Y saying 1

I b"l"t L ncounter wills necessities and environmental pressures successfully.
effect on 11e a i I y o e

1r•11,1r...,,.

a:-,
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However, emotional intelligence should not be mistaken for intelligence quotient,

Intelligence quotient (IQ) in its best form causes only 20 percent of life successes and all 80

percent remaining depends on another factor and the human's fate in the most cases depends

on the skills that link to the emotional intelligence to provide person adaptability with the

environment and is a better predictor of success in School, university, work and home than

the analytic intelligence (Mohama'd, Hasan & Morteza,2016; Mayer & Salovey, 1997). This

indicated that students who understand their own emotions can more accurately identify their

responses and· so change if need be, so they arc better able to assimilate academic

information, make judgments or be creative and solve problems. This suggests emotionally

intelligent students are rnort: self-aware regarding their strengths and limitar.ions, and because

of this they clzimed to be more confident, optimistic, flexible, innovative and comfortable

with new ideas for a quick academics' adjustment (Bcllack, 1999; Goleman, 1995, 1998;

Mayer & Salovcy, 1997).

Hence, emotional i11tetlig?1Kc offers invaluabk advantages to student's academic

adjustment but in thi? era or cvolutio1wry psychology litcr?1turc concerning this phenomenon

as moderating role of student's academic adjustment is std! scarce. However, this pr·cscnt

study is directed to\vards focLJsing on perceived stress and socl81 anxiety as predictors cf

academic adjustment among undergraduates 111odcrali11g role of emotional intelligence.

1.2 Statement of the Problem

Academic adjustment problem has been reported to be the common issue among

University students in Nigeria (lgbo, Nwaka, Mbagwu & Mezicobi, 2016). Schafer, (1996)

observed that the most irritating daily hassles were usually school-rdated stressors such as

·constant pressure of siudying, too little time, taking tests, and boring instructors. However,

.
•

·

·

st crucial for students so as to obtain an excellent degree or goodacadem IC ad1ustment is mo

. •

·

·h
· aunt goal (Bailey, 2006). Students have more problems adjusting

grade which is t e1r param
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to academic ,:xpectations, for example with respect to study methods, participation,

independent learning and lecturers' teaching methods (Ongori, 2007). Students may also need

Lo face a new student-staff rclationsh ip.

Consequently, they suffered with difficulties in the understanding or courses and

needed more tíme to catch up with the background knowledge required for understanding the

course, so they were disadvantaged from the beginning. This poses serious threats to the

academics of the students that nearly one in four undergraduate students leave university

before completing their second academic year (Hamilton & Hamilton, 2006).

Within. the area of academic stresses, undergraduate life has been identified as most

challinging and stressfül especially in Nigeria (Kio, Omeonu & Agbede, 2015). However,

first year and second-year students are lhcrefore, most at-risk for uníversity-rclatc.::d academic

adjustment problems. Among pmblcms faced by Nigerian undergraduates arc overcrowded

lecture halls, ,incompatibility in students-teacher ratio, inadequat.e infrastructures, semester

system, and inadequate resources to p¡;;r'form academic work (Ongori, 2007). So this is th<:

need of an hour tu inv?sLigale the academic adjuslmcnl probicrns of undergraduates so that

the remedial approaches may be taken to curb their problems.

However, academic adjuslmcnt has only been worked on by few researchers under

dif!Cr·ent independent variables such as buffering effect (11Corna,20l2 ;Adeniyi, Adedirnn, &

Okewolc,2014,. Getu, Asmare, Yihunbclay & Wondale,2018), but the few ones focuses on

fresh ,students (Ruseno & Luh, 20 I 5; Jgbo, Nwaka, Mbagwu & Mczicobi,2016).There is

virtually none that tried to inv..::stigate academic adjust1nent among other level of students.

h h managed to finish uses extra years before they graduate. Hence, this studyTh us, t ose w. o ,

extends its investigation to other levels of undergraduates.

Also, the researcher has not been able to find study among previous studies that

·

d stress social anxiely and emotional intelligence on student's academic
combined perc_c,ve ·

•
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adjustment in Nigeria. While studies have suggested that academic adjustment may be

connected with stress, little is known about individual factors that can reduce the effect of

stress on academic adjustment. Therefore, this study investigated perceived stress and social

anxiety as predictors of academic adjustment among samples of Ondo States undergraduates:

moderating rol.e of emotional intelligence.

1.3 Objective or the Study

The general objective of this study was to investigate hov,,., perceived stress and social

anxiety were related with academic adjustment and whether emotional in tel I igence moderates

the relationships.

The specific objectives ol'this study are to:

examine \vhcth-!r or not pl'rceivcd strt::ss will significantly predict student's

academic adjustment;

ii. investigates \vheth?r or not social anxiety \viii significantly predict sLUdent's

academic adjust111?nt:

ili. find out \Vhethcr or not crnotiunal intelligence will signiticantly pn:dict student's

academic adjustment:

iv. Jnvestigatc if emotional inlelligence will significantly moderate the rt:lationship

V.

between perceived stress and student's academic adjustment.

Investigate whether emotional intelligence will significantly moderate the

relationship between social anxiety and student's academic adjustment.

l.4 Relevance of the Study

. f h' tudy will be or orcat impact to the academician, health sectors,The findings o t 1s s D

th lobe Also the findings of this study will have
and other related organizations across e g .

J
.

, .. for student, lecturers and university management.some practical relevance

§!·-;; ...
?:

ll??tit,ql?(¡J?j?L?.



The study will also contribute to theory by broadening the knowledge of other

researchers in understanding the implication of other psychological variables that may
infuence studcnis'academic adjustment. Furthermore, the model used in the study will be

surfficients enough for the understanding of the studied phenomenons

The findings from this study will contribute to literature on how perceived stress,

social anxiety, emotional intelligence, and academic adjustment of students can be enhanced.

The [indings of'thc research will suggest relevant approach to educatiorn-11 institutions

on how to prepare and train students in a more enlightening programs to be able to manage

their perceived stress, social anxiety and academic adjustment.

The info.rmation gath(.-:rcJ in this ::;tudy will therefore contributi.; to research on ho,v

percei?cd Slress1 social anxiety, emotional intelligence and academic adjustment ca11 be

strengthened through awareness which can impact students' performance.

Finally, information gathered in this study will have an empirical reference and open

door to others interested researchers on the mea. On top of this_ the research will contribute a

lot to literature.

b
?,,,_ ..

'

.,
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CHAPTERTWO

LITERATl!RE REVIEW
2.1 Theoretical Framework

For the purpose of this research, several theories shall be used to explain each df the

variables mentioned in this present study, Therefore, theory of adjustment, (Rene, George &
Lloyed, 1964), the transactional model of stress (Lazarus &Folkman, 1984), the interference
model (Wine, I 971), emotional intelligence model (Salovey & Mayer, I 997) and soc,ai

cognitive learning theory (Band?ra, 1977),

2.1.l Theory of Adjustment

This
t.heory was propounded by Rene, George and Lloycd {1996), from the UniverSitv

of?innesota and often refers to as the person-cnvirnnrnental correspondence theory. The more

closely a person's abiliues (for example, Skills, experience, atritudc, behaviours and so on)

correspond with the requirements oí"thl! role or orgm?ization, the more :ikcly it 1s thc:1l they w¡/]

perfom1 the job well and be perceived as satisfactory by the employer. Simt!arly, lh?; tiinrc

closely the reinforcers (rewr.rds) of the role or organization correspond to the values that ::i

person sr.:eks to satisfy tlu·ough 1h?1r \vork, the mor:: likely 11 is Lh21l the person will perceive the

job as satisfying. The theory acknov..,lcdges that the co1Tespondencc bet\.Veen persor nnd

environment may not be perfect Even good correspondi2nct: change ovcrtlrne. "í'hc flexibility

of a person or an envíronmcnt will determine the extent to wh1cl1 they {;an to!ernte any I Lick u£

correspondence beL\vecn ubilities and t·cquirements rt11<l/or values and reinforcers. Flexibility

va1ies from in.dividua} to individual and from ¡_;rwirunment to environment. Explanatlon or,thts

' ,

h h students' Jack of correspondence is so great that ílexibility is no longertheory ts t at w en

. e of adjustment that often takes place affect them emotionally andviable, some ,orm

,
,. ·

. d' stment in vol ves when the individual tries to change the environment,academ1cal!y, Active a JU

, h b h 'our Reactive adjustment involves the individual trying to•change
t!J,er?l/y touchmg t e e avt ·
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an individual can cope with, they perceived such situation as stress. Perceived stress is the

feelings or thought that an individual has. Perceived stress is not about measuring the frequency
of stressful events rather it is about how an individual feel about the general stressfulness of
their life 3Jld their ability to handle such stress. So stress is not the activities the students

engaged in but becomes stressful[ when they perceived difficulties in the activites they are

angaged in or what they are about to do.e.g. Given a presentation in front of others, having too
much of ho.me work to do and covering all the course out-line.

2.1.4 The Interference Model

The Interference Model revolutionized from the early ideas of Attention Theory by
Wine in 1971, which stated that anxious persons divide their attention between task relevant

activities and preoccupations with worry, self-critism and somatic concerns as a results of

trap.sitian to a new environment1 thus discouraging their ability. Nevertheless, the interference

model also posits that anxious persons are distracted due to worrying and task-irrelevant

cognitions (Sarason, 1986). However, in the same vain social anxiety is as a result of lack of

competence to deal with threat posed by the new environment e.g. given a presentation in front

of others, social interaction and be scared of laughing at if' error is comrnined.

2.1.5 Emotional Intelligence Model

Early proponents of emotional intelligence suggest that understanding emotion requires

cognitive propensities e.g. Salovey and Mayer (1997), demonstrated that emotional

intelligence requires the ability to perceive emotion, integrate understand feelings, and the

·

¡ late or handle emotions to promote and stimulate emotional and intellectualpotentla ro r:egu

h S 1 nd hl·s colleagues channeled these abilities in to four aspects that include;gro::Vt
. a ovey a '

. •

t' understanding and regulation of emotions. The theorists maintainedpercepuon, integra 100,

.
•

51·sted of the capability to perceive emotions of self and others. Thethat emoltonal view con

j •
,

·
· Ives the process of generating emotions necessary to communicate

,:./•\?,;
regulation of feelings mvo
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with others and use them in cognitive processes, Understanding emotion refers to the

possibility in understanding emotional information, how emotions combine and shift across
time and the ability to appreciate the emotional meaning. Salovey et al., (1997) further
illustrated that emotional regulation means the capability to be clear to emotions, monitoring
stay open to feelings, and to monitor and regulating ones and others emotions ro promote the

understanding of intellectual and personal growth. Individual competence is required for

emotional regulation processes and this is believed to provide logical thinking, goal-oriented

actions, and enhance rationality. The implication of this assertion is that students with lack of

emotional intelligence or very low emotional intelligence might as well lack the ability or find

it difficult to adjust in learning environment as well as their personal relationship among peers,

2.2 Review of Related Empirical Studies

In Nigeria, some studies have focused on social anxiety and social skills on academic

performance among ?ndergraduates while others focused on social adjustment (Esther, 2014 ).

While trying to examine the role of academic adjustment to student academic success, little

have been d::me investigating this concept (Academic adjustment) among undergraduate, but

most of the researchers focused more on academic pcrf'onnance (Amanda & Shannon, 2013 ),

neglecting the impo11ance of student academic adjustment. In view of this gap in knowledge,

this research intends to examine the extent to which perceived stress and social anxiety predicts

academic adjustment among undergraduates: modern ting role of emotional intelligence.

2.2.l Perceived Stress and Academic Adjustment

Nam (2016), conducted a research to identity the correlations among academic stress

d d, t t university life in university students. A total of 489 participants aged 17 andan a JUstmen a

, 36 were selected through convenient sampling. Data were collected with a self-reported
'

, ,

f: S tember 2 to November 30, 2015, Collected data were analyzed withquest10nna1re ram ep

1

·

d' ated that there were statistical differences between academic stressSPSS/WIN. The resu t m ic

;ês?:,t
'(,

11?,?'Jl\i:z.,,;<Jit.

13



t

and adjustment at university life, Academic stress was significantly different according to
gender, gra?e, and economic status, health status, major department of study, drinking and

s?oking. Adjustments at university life were significantly different according to g?nder,
economic status, health status. 25.4% of variance in adjustment at university life was explained
by

academi? stress, major department of study, health status. This study did not examine the
influence of perceived stress on academic adjustment among married female undergraduate in
Ile-Ife. The next study filled the gap of the above study.

Ajayi (20!5), examined the influence of perceived stress on academic adjustment of
married female undergraduate in lle-Ife. The study samples were 170 University students
within the age range of 23-37. Data collected were analyzed with SPSS using regression
analysis. The findings of the study revealed that perceived stress had a significant iníluence on
academic adjustment. It was also revealed tha! the pregnant ones among the sample experience
high level of stress than their counterpait who were not pregnant. Apart from perceived stress,

ano'ther factor that may trigger undergraduates academic adjustments are self-efficacy, social

support and coping strategies and can as well help unckrgraduates' academic adjustment.

Dwyer and Cummings (2010), in a study examined stress, self-efficacy, social support,
and coping strategies. The study samples were 75 university students who completed four

sectional questions. The result revealed that self-efficacy, social support significantly

correlated strategics, while stress was also discovered to predict university students' coping

strategies. The researchers devoted more attention on lhe self-efficacy, social support and

coping strategies in term of their academic adjustment but pay less attention on the

I
· ·

bl· (gender) that may iníluence perceived stress among undergraduate.demograp !JC vana e

• • T N shin Tan and Rumaya (2013), conducted a St\ldy on the role of genderS1tl,. an, oo
,

'
'

d d'ustrnent among Adolescents in Malaysia. The study aimed toin p,erceived stress an 8 J

d
·

the relationship berween perceived stress and adjustment amongdetermine the role of gen er 10 ·
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adolescents in metropolitan and urbanized cities of Malaysia. A total of 441 school:going
adolescents aged between 13 and 17 years from 15 secondary schools were selected as

respondents. of the study ·by using multistage cluster sampling method with Probability
Prqportional to Size (PPS) sampling technique. The findings of the study revealed that
adolescents with low level of stress of home life, low level of stress of peer pressure and

school/leisui:e conflict had significantly better emotional and school functioning. T-test
analysis revealed significant difference in emotional functioning berween male and female

respondents. Multivariate analyses revealed that gender moderated the relationship between
stress experiences and adjustment. fn conclusion, stress had a negative influence on

adolescents' adjustment. Female adolescents are more affected by stress than males. This study
has shown that perceived stress can be influence by gender; but he did not examine the

predicting adjustment during transaction to college.

How?ver, in a study conducted by Kerr, Johnson, Gans and Krnmrine, (20 I O). They

exa.mined the predicting adjustment during the transition to college: Alexithymia, perceived

stress and psychological symptoms. Fifty-six (56) incoming college students were assessed in

the study. And the resull revealed that there was no significam relationship berween perceived

stress and student's college adjustment. Aside from perceived stress and psychological

symptom which this study emphasized, academic workload coping strategies can also be a

salient factor that can predict academic adjustment.

Additionally, in a study carried out by Rukhsana (2012), which investigated perceived

·

kloads and u.se of coping strategies among university students. The samplestress, academic wor

,

l el science students. And the findings showed perceived stress hadincluded 150 masters ev

. .

hi ·th actical coping. The study did not take into consideration thenegative relat10ns P Wt pr

the freshmen students contact with their parents, stress, adjustment,reh1tionship among
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emotion, behaviour functioning and self-esteem which can also detennine tbe level of
undergraduates academic adjust?ent.

Sarnh (2013) examined the relationships among freshmen students' contact with their

Pª;ents, stress, adjustment, emotional and behavioral functioning, and self-esteem, As part of
the S!udy, 12 l etlmically diverse college freshmen completed measures assessing the

aforementio?ed variables, Analyses of variance suggested tbat college freshmen varied in their
ratings of these variables based on their gender and living siruation (i.e., whether they lived on
campus, in the community, or in their parents' home). Correlational analyses suggested that
there were significant relationships among parental involvement and college srudents' stress,

adjustment, emotional and behavioral problems, and self-esteem. Hierarchical regression
analyses suggested that gender, living simation, paternal support, and perceived stress were
valuable predictors of college students' adjustment and concluded that students with perceived
stress had no problem adjusting academically when they are skillful in respect to emotional

intelligence. ·This stlldy failed to examine the perceived stress and adJustment rn competent and

disturbed early adolescents.

Nandini (2014), examined perceived stress and adjustment in competent and disturbed

early adolescents. The study aimed at exploring the nature of the stressors perceived and

adjustment in different areas among thirteen to fifteen-year-old, school-rowing early

adolescents. Two hundred and sixty (260) early adolescents were screened for psychological

disturbance and identified as 'disturbed' and 'competent', Using the general health questionnaire

.

1 petence scale The sixty distmbed and competent adolescents were thenand mterpersona com ' ·

. .

Ch kl. t of Stressful Life Events and pre-Adolescent Adjustment Scale. Theadmm1stered ec 1s
·

l d that the 'disturbed' adolescents had greater number or stressors andresults of the study revea e

.
. li th areas. School related stressors were perceived as the mostpoorer adJust;ment m ª e

both the group of adolescents. Perceived stress and adjustment is
s.ign¡ficant stressar by
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t

competent and, disturbed early adolescents, The results indicated that disturbed' adolescents
had greater number or stressors and poorer adjustment in all the areas although models of
perfectionism predicting psychological distress and academic adjustment were not examined,

Rice, Christopher, John and Diane (2009), tested models of perfectionism predicting

ps:chological distress and academic adjustment and moderators and mediators of those
associations in two successive cohorts of high-achieving university honors students, The
researchers made use of 499 participants, Adaptive (high standards) and maladaptive (self:
critical perceptions of inadequacy in meeting performance expectations) dimensions of
perfectionism were found to be significantly associated, However, some perfectionism effects
were reduced when earlier psychological distress and adjustment were controlled in analyses

predicting later distress and adjusnnent, Similarly, stress was found to predict academic

adjustment among honors students, Also, it was found that stress have significant prediction
on academic adjustment among honors students but fail to examine joint effects of stress, social

support, and self-esteem on adjustment to university,

Laura, Graham, Naomi, and Robert (2013), the study examined the joint effects of

stréss, social support, and self-esteem on adjustment \o university, First-year undergraduate

students 115 students were assessed du1ing the first semester and again I O weeks later, during

the second semester of the academic year. Multiple regressions were used predicting

adjustment to university from perceived social support (friends and family), self-esteem

(academic, social, and global), and stress were conducted, From the fall to winter semesters,

increased social support from friends, but not from family, predicted improved adjustment It

h d d Stress predicted improved overall, academic, personal-emotional, andwas noted t at ecrease

·
,

1
, d global academic and social sell:esteem predicted decreasedsocial adJustment ncrease ' '

, ,

d academic and social adjustment, Also, it was noted that decreaseddepression and increase

li cademic personal-emotional, and social adjustment but failstress predicted improved overa '
ª '
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to investigated the contributions of stressful life events and resources (social support and social
problem-solving skills) to predicting changes in children's adjustment.

Eric, John, David, Ann" and Graham (2009), investigated the contributions of stressful
lite events and resources (social support and social problem-solving skills) to predicting
changes in. children's adjustment. At Time 1, 36 J third through fifth graders completed
measures of social support and social problem-solving skills. (Time 2) were obtained for
approximately hair of the sample on the same measures. Tane I stressful life events and
resources showed some significant but modest zero-order correlations with the Time 2

adjustment indices. Hierarchical multiple regressions revealed prospective effects for Time I

social support on later teacher-rated competencies and grade-point average. In addition,
increases over time in social support and social problem-solving skills (a composite score) were

significantly related to improvement in behavioral and academic adjustment, whereas stress li.d

life events were not predictive of adjustment. Based on the abovcmentioned findings, the study
concludes that social support and social problem-solving skills (a composite score) were

significantly related to improvement in bchav1oral and academic adjustment while emotional

intelligence, perceived stress and academic performance are strongly associated to

undergraduate academic adjustment.

On the other hand, Auoob (20 l 3 ), examined lhe relationship between emotional

intelligence, perceived stress and academic performance among Iranian high school students.

150 students were randomly selected among the high school students in Shahre-Rey, Iran.

Emotional intelligence and perceived stress questionnaires were used. The results showed that

. . •

s 'gnificantly different by gender, with females evidencing higher
·

emotional mtelligence was 1

I orted slightly higher perceived stress, but the gender differenceEI than males. Females a so rep

·

l
·

telligencc evidenced small amount accuracy in predictingwas not significant. Emotwna m
·

·

Emotional intelligence and age evidenced aGPA in the fall, but this dissipated in the spnng,
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undergraduateacademic adjustment.

On the other hand, Auoob (2013 ), examined the relationship between emotional

intelligence, ?erceived stress and academic perfomrnnce among Iranian high school students.

150 students were randomly selected among the high school students in Shahre-Rey, Iran.

Emotional intelligence and perceived stress questionnaires were used. The results showed that
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small amount of accuracy in predicting perceived stress in the fall. However, in the spring
semester, emotional intelligence evidenced strang accuracy in predicting perceived stress. Ii
was discovered that Emotional intelligence and perceived stress jointly predict academic
perfonnance. It was found that emotional intelligence was significantly different by gender,
with females evidencing higher EI than males. Meanwhile, the study did not extend is study
among stress, adjustment and homesickness among University students.

Priyanka and Pardeep (2016), in a study examined the relationship among stress,
adjustment and homesickness among University students. A total number of 100 sample
(N=IOO, 47- Males, 53 Females) were selected for the study from Lovely Professional

University, PunJab. The age of the subjects ranged from 18 to 25 years with a mean age of
20.83 years. The tools for data collection were Perceived Stress Scale and College Adjustment
Test. The statistics Pearson's Product Moment Correlation and Independent samples t test were

used to find out the relationships and gender differences among the variables, respectively. The

resLllts indicated a negative relationship between stress and adjustment (r = -.299, p < .00 I) and

homesickness and adjustment (r = -.590, p < .001). A positive relationship was also observed

between stress and homesickness (r = .265, p < .O 1 ). The findings provide an evidence for the

negative role ofso-ess and homesickness in adjusunent in young adults. rurther, the results also

indicated no gender difforences among sn-ess, adjustment and homesickness being all t ratios

below the level of .05 level of probability. The findings favor the notion that in modem times

both the genders experience stress and homesickness equally and their adjustment level is also

· ·

·1 A ,

t f om perceived stress which this study has emphasized, homesickness canquite sum ar. par r

l.
?

t that can predict academic adjustment. Hence, social anxiety could be analso be a sa 1ent ,ac or
.

. ,

•

1 f academic adjustment within the institutional setting.important moderatmg ro e 0
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2,2,2 Social Anxiety and Academic Adjustment

Lac_k
of enough empirical literature concerning these variables shows the significance

of this research to literature. However, one of the few researchers that have worked on these
variables is Ruseno and Luh (2015). In the study they investigated the correlation berween
social anxiety and academic adjustment among fresher, the study involved 436 undergraduate
psychology students of five universities in Central Java were involved in this study. All
respondent; completed a questionnaire about student adjustment to college, and sociaLanx1ety
scale. The result showed that fear ofnegative evaluation correlates with academic and personal-
emotional adjustment, but not with social adJustment and institutional adjustment, while social
avoidance and

distr?ss correlate with all of 1he dependent variables. However, the study
concluded that social anxiety has a negative effect on academic adjustment of students. Jt was
found that social anxiety has a negative effect on academic adjustment of srudents. Meanwhile,
the srudy did not establish a fact from a longítudmal study on how Social anxiety significantly

predicts academic adjustment among first-year students

Similarly, Esther (2014) established a fact from a longitudinal study conducted among

first-year students that Socíal anxiety did not emergeJ as a significant predictor of academic

adjustrnent. This 2-yc:ar longitudinal study examined 1.vhethcrsocial anxiety, social skills, and

oth.er academic variables affect college grade point average (GPA) and academic persistence.

First-year students (n=253)provided baseline data. Those who reponed emotional control (e.g.

hid.
·

) ei·e Jess likely to persist. For GPA over the first 2 years of college, predictorsmg emotions w

. •

1 k'll; ·

stitutional commitment, academic and social adjustment, high schoolmcluded socia s I s, in

class rank, quantitative aptitude scores, gender, and ethnicity. Emotional control became a

. fl GPA bv the third semester, Those with higher college adjustmentsignificant p_red1ctoro ower '
•

h' h
.

quantitative aptitude scores, and female gender were more ?Iscores, higher class ranks, ig e1

?••' '
.

S
·

¡ nxiety did not emerge as a significant predictor of academic
?.,,..
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adjustment. Also, it was found that Social anxiety did not emerged as a significant predictor of
academic adjuSLment among first year students but fail to examine joint effects of stress, social
support, and self-esteem on adjustment to university.

In Turner, Beidel, Borden, Stanley and Jacob (201 O) research, they found that 91 % of
a sample of 99 individuals ?ith social phobia reported interference with their academic
adjustment. For example, these individuals reponed receiving poor grades due to lack of class
participation, avoiding classes requiring public speaking, making decisions not to attend
graduate school, and deciding to transfer to another college in order to avoid giving oral
presentations. They also revealed that there is interference with academic adjustment but fail
to examine the relationship of anxiety with adjustment and procrastination in female high
school students.

Hossein, Saeed, Hamid and Hassan (2016), examined the relationship of anxiety with
adjustment and procrastination in female high school stlldents in Zahedan usi11g the descriptive-
correlational study to select 4000 female high school students in Zahedan, among whom the

sample was selected through apnlying multistage cluster sampling method. The data collection

tools were three questionnaires containing Beck Anxiety Inventory (BAI), Adjustment

Inventory of High School Students (AJSS), anel the Savari Academic Procrastination Scale

(201 J). Both descriptive and inferential statistics, including Pearson correlation coefficient,

we;e used to analyze'the obtained data. The results of Pe,uson correlation coefficient mdicated

that anxiety among students was significantly and directly correlated with adjustment and its

· ·

(·. l d' emotional adJ·ustment social adjustment, and academic adjustment).dtmens10ns me u mg '

. . ·

ng students was significantly and directly related to procrastinationAdd1t1onally, anxiety amo

. .
·

¡ d· g intentional procrastination, procrastination resulting fromand its d11nens10ns (me u m
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more time on
relationship of anxiety with adjustment and procrastination in female high schoolstudents. The next Sludy filled the lacuna of the above study.

Amanda and Shannon (2013), researched on the relationship between anxiety,
homesickness, academic

perfom1ance, and academic adjustment in college students. The study.compared the overall anxiety and adjustment of first year students to upper-level students. Onehundred seventy-rn·n, tud (4ooe s ents 1/, freshmen, 60% upperclassmen) completed self-reportmeasures of overall anxiety, homesickness, social anxiety, academic performance, academic
adjuStrnent and demographics. The outcome of the results showed that the more overall anxietystudents reported, the greater their levels of homesickness, social anxiety. anel academic
anxiety, and the lower their academic adjustment. Because anxiety can inhibit students'
abilities to adapt sufficiently to the college environment, the study holds important implications
for understanding the relationship between anxiety and adjustment to college in first-year and
upper-level students. It was concluded that a negative relationship exists between social amiety
and academic adjustment in college students. Apai1 from anxiety, and homesickness another
factor that n1ay trigger undergrnJuati.::'s acnJemic performance and can as well rcducç academic

adjustment is social anxiety disorder.

In a study cohducted by Aletan anel Akinsola (2014j, they investigated the effects of

social anxiety disorder on adolescents' manifested social skills and adjustment in Lagos

1. Tl .

Je for the study consisted of 200 adolescents randomly selected acrossmetropo 1s. 1e sc1mp

- ·

L "letr·opolis. Descriptivé surv,;y design was employed in carrying out lhetour schools 111 agos iv

·

d hawed that social anxiety strongly relates witll adolescents'study. Results obtarne s

. . ·

k !ls social perfomrnnce and social competence. This impliesadjustment, social rnteractwn s 1
•

.
·

disorder have poor adjustment, poor social interaction skillsthat adolescent' with social anxiety

h ithout social anxiety disorder. This study has showed
.

I te11ce than t ose wand poor socrn corn pe
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perfonnance and social competence; but fail to conducted a research on how social anxietypredict adjustment problems in female students during adolescence
Finally, Riaz, Zakia, Zaeema and Kausar (2014), conducted a research on Social

Anxiety as a Predictor of Adjustment Problems in Female Students during Adolescence, The
study was

conducted, to explore the predictive relationship of social anxiety with adjustmentproblems among female students of Karachi, Pakistan, between age ranges of 12-19 years,Thus it was hypothesized that social anxiety will predict adJustment problems in female
adolescents, 250 students make up the population sample, The results of the study reported that
social anxiety predicts adjustment problems in female adolescents, Apart from social anxietywhich this study has emphasized adjustment Problems can also be salient factor that can predict
academic adjustment, Hence, emotional intelligence could be an important moderating role of
academic adjustment within the organizational context.

2.2.3 EmotionalIntelligence and Academic Adjustment
Several researches have suggested that there is positive relationship between student

academic adjustment and emotional intelligence (Adeyemo, 2010; Yip & Martin, 2006),

Similarly, Low and ,Nelson (2005) oprnecl rhat emotional intelligence plays a vnal role of

predictor that can help sn1dents to maintain the adjustment successfully in the university

environment However, Austin, Evans, Goldwarcr, and Potter (2005) states that, students

require early emotional intelligence program in order to adjust their trnnsirion because
, ,

1

, ll 'gence fuses a number of abilities related to the transition stage, This studyemõt1ona mte 1'

, , -

t tationship between emotional intelligence and adolescentfailed to establish the signittcan re

adjustment
,

·

S
,

,

1 and Asaadi (2015 J
conducted a research to predictOmranian, Hosemchan, epas1ar

on emotional intelligence 250 high-school students wereadolescents' adjustment based

, The instruments of the study included the Bar-On, luster samplmg,selected randomly usmg e
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Emotional Intelligence Questionnaire and the Adjustment Inventory, Multiple regressionanalysis showed that emotional intelligence was able to significantly and positively predict the
emotional, social

a?d academic adjustment of the adolescents, Moreover, Hest analysisshowed that there Were significant differences in social adjustment between girls and boys.Theresearcher devoted more attention on emotional intelligence; but paid less attention on the
relationship between emotional intelligence, stress coping, and academic adjustment.

Bang and Sim (2015) investigated the relationship between emotional intellígence,Slress coping, and adjustment to college life in nursing students using 227 associate nursingstudents in Korea. Self-report questionnaire was used for data collection. Data were analyzed
by frequencies, independent t-test, ANOVA, Pearson's correlation coefficient, multiple
regressions using SPSS. No significant correlation was found between emotional intelligence
and adjustment to college life in nursing students. This study has shown that there is

relationship between emotional intelligence, stress coping, and academic adjusnnent, but did
not exanline the buÚCring effect of emotional íntclligcncc on academic adjustn1ent among
secondary school.

Adeyemo (20 I O), conducted a srndy on the buffering effect of emot10nal intelligence
on the adjustment of secondary school smdents in transition m Ibadan city, Nigelia with the

specific objective of investigating the relationship between emotional intelligence and
• , .

¡·
. n·,rv anel secondary students. Using 2IJ0 fresh secondary schoolacadcnüc adJustrnt:nl O pnr '

,,

result ¡·11dt·cates that there is a significant relationship between emotionalstudents, the

adJ·ustment of these secondary school children, and significantinte1ligence and academic

. . levels of emotional intelligence and adjustment. This study didrelationslup also exists between

1

, of emotional intelligence on social and academicnot take into· consideration the corre ate

.
. h. 1 an also predict the level of undergraduates'umverstty, w ,c i e

adjustment of first year

academic adjustment.
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lgbo, Nwaka; Mbagwu and Mezieobi (2016) examinedemotional intelligence as acorrelate of social and acad ·

d' ¡· f' y ·
·

d
·

s h E

enuc a Justment o 1rst ear Umvers1ty Stu ents m out astGEO-Political Zone of Nigeria. A total of 200 first -year students from four functionalfaculties of education in fed
1

.
. .

.

h ..
. . .

era universities m Sout -east geo-po1Jt1calzone ofNigena with anobjective to find out how e
·

1

•

1. .
.

.
.

mot10na 1ntel igence correlates with social and academic adJustmentof firSt year university st11dents. The Results of the study showed that emotional intelligencecorrelated positively with social and academic adjustment of first- year students and thatemotional intelligence significantly predicted first -year students' social and academic
adjustment in school. Also, it was found that hard emotional intelligence had a significant
relationship on social and academic adjustment but fail to examine the roles of emotional
intelligence on life

a?justment among Nigeria Secondary School Student.
Ogoemeka (2013), conducted a study of emotional intelligence and life adjustment for

Nigerian sepondary school students in Ondo and Oya States in south-west, using a sample of
l 070 students drawn through cluster random sampling technique The researcher collected data
from the respondents by means of c1uestionnaires~ Emotional lntellige:ice lnventory (Ell) and
Life Adjustment lnventory (LAI). Means, standard deviation and factor analysis were used to

analyze data. Results indicated that significant differences were found between students in
Ondo and Oyo States concerning emotional intelligence (El) and life adjustment (LA). More

so, senior secondary school students in Ondo did not show significant differences in emotional

Tjlough emotional intelligence and life adj Ltstment is one of the predictors but failintelligence.
.

·

I
.

d' al study of retention among undergraduates.to examme the ong1tu m

.
·

(20 ¡ 3) examined emotional, social, and academic adjustment ofHilary and Brent

d' ¡ tudy of retentwn. ln the study, undergraduates completedCollege Students: a longitu ma 5

"
.

b t their college adjustment, and later completed a secondsurveys assessing expectations a ou

S. rs later inspection of academic transcripts revealed.

1 dJ' ustment. ix yea '
sutvey assessmg actua ª
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which
S!Ude?ts

had dropped out and whether they had been in good academic standing or pooracademic Slanding. Results indicated that two different sets of items best discriminated amonggood-Standing students, per semesters (n;J 13) and the leavers (n;29), and among poor-standing students, per semesters (n;J6) and leavers (n;30). Generally, emotional and socialadjuStment items predicted attrition as well or better than academic adjustment items.Based onthe abovementioned findings, the study concludes that emotional and social adjustment itemspredicted attrition as well or better than academic adjustment items, while other srudy fail toput into consideration the adjustment ability of secondary school students.
ln a correlational srudy conducted by Dhiman, Birbal, and Bhim (2016), they examinedemotional intelligence and adjustment ability among higher secondary school Sltidents. Sampleof 302 higher secondary school students were randomly selected from 8 higher secondaryschools out of which 4 from urban area and 4 from rum! arca of Purnlia district, West Bengal.The results of the study demonstrate that there was a significant relationship between emotional

intelligence and adjustment. Thus, student with high emotional intelligence can take the
challenges of life and make successful adJustment in life.

iv1ohammadreza uncl faLernch (2016), inv,:stigatéd the relationship berween cLt!tural,
emotional intelligence and university students' adjustment to university environment. A sample
of 355 subjects including BA, MA and PhD university students were selected using random

j d h t there is a significam relationship between cult11rnl andsampling. The results revea e t a

·

d i l

'1 adjustment ro university environment, and as students1em?tional intelligence an stU< rn s

·

¡¡·, 'nces increases, they become more adaptable to university life.emotional and cultural rnte ige

·

l 'ntelligence can be used in a way to enhance srudents'The results
?.lso

revealed emot10na 1

academic adjustment.

.

d carried out by Noor-Azniza,Malek, Yahya and FaridOn the other hand, Ill the sru y

otional intelligence significantly correlate social adjustment(20!2), whic?examinewhetherem
.
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and academic adjustment. The sample size used for the research was 289 first year students(14s males ªnd 141 females), The result shows no significant relationship between emotionalintelligence anct of both •

1

.

, .
socia ad1ustment and academic adjustment.

Also, in a study conducted by Malek, Noor, Muntasir, Mohammad, and Lugman(ZO l l), they examined the effect of emotional inteJJigence training in raising the level of socialand academic adj ustmcnt. The researchers made use of a quasi-experimental pre-post designinvolves two groups of289 first year university students from two wüversities in north Jordan
w.?ich Were randomly selected. The experimenta] group was exposed to ten days on an hour toan hour and half sessions of emotional intelligence training, while the control group was onlygiven pre-post questionnaires. ANOVA analysis results among the groups showed that the
training program was effective in significantly rnising the levo! of emotional intelJigence, but
the improvements of social and academic adjustment were not significant. Overall, female and
elder students showed better scores on social and academic adJustment than their younger
counterpa11s, but the emotional intelligence those nut have a significant effect on student's
social and academic adjustment.

In a related study, Jung and Chung (2012) investigated the effect of selfesteem.
en1otionaJ inLdligenceand social support on college adjustment in first year students in nursing.
270 first year nursing students were randomly selected for the study. Sel/?report questionnaire

ano interview were used for data collection. Descriptive statistics, I-test, ANOVA, Pearson
.

.
·

d multiple regression with SPSS were used for analyses of data. A
correlation coefficient an

. . . •

. , f d between college adjustment and emotional intelligence.pos1t1ve correJat10n w<1s oun

O 15)
·

stigated the relationship between emotional intelligence,Ana and Laura, (2 mve

. • with life and adjustment among university students. Thestress, bumout,sat1sfact1on

f• (N ? 42) and third year students (N ? 49). The research.91 dergraduate 1rstparticipancs·were un
.

.
• ll ·

-e is related to better adJushnent or success mJ Emotional mte igencdesign is correlationa ·

i
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academic settings H
·

h ¡
1 f· ig eve s o emotional intelligence are associated with lower levels ofanxiety, stress bumout d

.
.' an with higher levels of adjustment to university. The results led tothe idea of a modera tin d

. .

g an mediation model, academic burnout mediating the relationshipbetween emotional int ¡¡· .e igence and academic adjustment. It was revealed that emotional
intelligence moderate l tl

1

•
.< le re at10nship between stress and students adjustmenty. Overall, theresults of this study highlight ¡ th 'b'l· ·

·

k d'
e, e poss, 1 ay to identify students who are at ns regar mgth?ir high level of burnout or their low level of satisfaction with life.

Additionally, Attíya, Hafsa, Warda, and Muhammad (2014), in a study put an effort to
find outthe relationship of emotional intelligence with social anxiety and adjustment of
adolescents.The study was carried out at Jbne Sina College and SJCAS. A sample of 130
adolescents between the ages of 14-16 years was randomly selected. The study is a dcscripti ve
survey research in \Vhich emotional intelligence and social anxiety stands as the independent
variable and adjustment as the dependent variable. Three validated instruments measuring
emotional intelligence, soc1al anxiety and adjustment respectively were used to collect data
fron1 the participants,. Data was arndyzed using descriptive statistics as \Veil a.-; independent

samples t-test, ANOV A and Pearson co1Telation coefficient. Results showed that girls

experience more social anxiety as compared to boys. Further analysis revealed a negative

co?elation between emotional intelligence and social anxiety, a positive relation between

emotional intelligence and adjustment anel a negative relalíon bt!tween social anx.iety and

adjustment of both boys ªnd girls.

· & Sh' hong (2018) investigated the moderating effect of emotionalFurthermore, Ming iz
'

•

h' between adjustment and anxiety.Tims the aim of the study wasintelligence on the relatwns ip

.

, ong adjustment, emotional intelligence and anxiety, particularlyto examined the relanom am

.

¡¡· moderated the association between adjustment andh tional mte 1gencefocusing on whet er emo
_

.
•

1 ted the instruments measunng there I?vel of, f 439 undergraduates comp e

anxiety. A total o

, __ ,.

???.... /•. L???1.: ?f-?
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adjustment, emotional intel]' d
•

1 fth h' h' ¡
·

¡
·

1gence, an anxiety. Resu ts o e 1erarc 1ca regress10n ana ys1s¡ndicated that emotional intelligence moderated the association between adjustment andanxiety. When panicipants reponed a low level of emotional intelligence, those with ·higheradjustment reponed 'gre t, •

.
.

,
.

ª er anxiety. However, the impact of adjustment on anxiety was notsignificant in the grou ·

h h' 1

.
.

.
_

P Wit ig l emotional mtell1gence. The foremost finding of this study isthat emotional intelligence could serve as a protective factor in the path from adjustment toanxiety. Also, it was found that emotional intelligence moderated the association betweenadjustment and anxiety better than the others variables.
Also, Leall!le & Loh (2017), investigated a study tittled "What has emotional

inteJligence got to do with it: The moderating role of EI on the relationships between workplaceincivility and mental
health9".Howcver, Workplace incivility (WI) has detrimental

consequences on victims and has been Jinked positively to depression, anxiety and stress.
However, emotional intelligence (El) which involves the ability to manage one's and other's
emotions has been l:'ositively associated with lower symptoms of depression, anxiety, and
stress; suggesting that El may act as a buffer against stressors. Therefore, the present srudy
tested a mode] which proposed that El would modernlc the relationships be1ween IV] and

depression, between W J and anxiety, as well as between WI and sh·ess. Data was culkcted

using an online sw-vcy from 184 Australian adult workers. Results indicated that EI moderated
. ·

b WI and depression and between WI und stress. Although a main
the relat10nships etween '

, \VI and anxiety, EI did not signilicantly moderate the relationship
effect was found bem een

lillphcations and furure directions were discussed. The extent to
between Wl and anxiety.

•

l

·

1 lligcnce moderate the relationship workplace incivility andwhich health workers emotrona tn e

·

d b t nly little attention has been drawn to the moderatingmental health have been exanune u 0

. .

nee and behavioural reactions to job insecurity.role of emotional mtellrge
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Peter, Neal & Chann· ..

(
·

.
·

me, 2002) 1n there study examined emotional intelligence as amoderator of emotio l
·

.na mtelligence and behavioural reactions to job insecurity. The studypresented a .model linki , .
. .

.
.

.
,

ng perceptions of Job msecunty to emotional reactJons and negal!vecoping behaviours The d
1 6

· mo e was ased on the idea that emotional variables explained, in partdiscrepant findings repo t d
·

.

.

re m previous research . In particular, the research proposed thatemotional inte1ligence mod ,
, .

.
. .

.
.

erates employees emotional rcact10ns to Job msecunty and the!fability to cope with asso
·

t d .

. . .

eia e stress. ln 1lns respect, low emotional intelligence employees aremore likely than high emotional intelligence employees to experience negative emotionalreactions to job insecurity and to adopt negative coping strategies.Similarly, the study did not
<:!Xtcnd is study mnong elementary schoul teachers,

Finally, in a study conducted by Manuel, Esther, Femando and José (20! 6),
investigated the role of Perceived Emotional lnteI!igence (PEI) on sources of job stress and
adjustment in 250 elementaiy school teachers from Jaén (Spain), The aim of the study was two-
fold: (I) to analyze the associations between Perceived Emotional Intelligence (PEJ), sources
of occupational stress and adjustment; and (2) 10 determine whether PEI moderates the
relationship between sources of occupational stress and adjustrnent. An initial sample of 250
teachers was assessed three questionnaires, the Trait Meta-Mood Scale, lhe Sources of Stress

Scale in Teachers and adjustment to work place scale, were used to evaluate PEI, sources of
·

l d adJ·ustment respectively. Teachers with higher levels of emotionaloccupattona stress an
,

,
.

¡ ls of mental healih, while teachers showing high emotional clarity
attentton reported lower eve

1 ¡ d social fünctionmg. Moreover, PEI components moderate thereported better emotiona ro e an

f pational stress and emotional role. Specifically, eachrelationship between sources O occu

· ·

, x attention adaptation x attention, and adaptation x
• ,

(' e defic1enc1es ,significant interactton 1. ·,

'b
·

in the explanation of emotional role. Finally, thed ·que contn ut10nclarity) made a small an um
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results imply that PEI is an important moderator of teachers' occupational stressors onadjustment, Hence, canee tu
1 ,, P a model could be an important aspect in academic adjustment,

2,3 Conceptual Model

Figure I illustrates the link ,
,

s contamed in the conceptualized model, Perceived stressand social anxiety are ex ect d ,
,

, ,P e to piedicl academic adJustment while emotional intelligenceis expected to act as dmo era tor between the predictors,

Figure I: Moderating role ofcmotionul intelligence on the relationship of perceived stress and
social anxiety with academic adjustment :\'ate: broken anows indicate the direct relationship
between the variables while the straight arrows indicate the interaction between the

independent,variable, moderator and dependent variable, Where PS-Perceived Stress, SA-

Social Anxiety, EI- Emotional Intelligence and AA- Academic Adjustment

2.4

L

ii.

iiC

iv.

Hypotheses

Perceived stress will significantly predict student's academic adjustment

, ,

·11
·

'ficantly predict student's academic adjustmentSocial anxiety wi srgru

, , ,

·11 significantly predict student's academic adjustmentEmot10nal mtelllgence wi

,

'11 si nificantly moderate the relationship between perceivedEmotional intelligence wi g

"
d tudent's academic adjustmentstress an s
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v. Emotional intelligence wi'll ,

'fi
lsigru leant y moderate the relationship between socialanxiety and stude t' .

.n
s academic adJustment.

2.5 Operational Definition of Terms
For the purpose of th' d h

.
.

.
.

is stu Y, t e íollowrng terms were operat1onaltzed.Academic Adjustment· ·

h d
.

,

• 15 t e evelopment of students coping skills and learning strategiesaiming at
achieving satisfactory academic success in their new academic environment.Academic adjustment is mea L d

·

h h \ ·
·

k d
y k

· sire wn t e f cadem1c AdJustment Scale (Ba er an Sny ,1984 ). A composite score was obtained by adding up all lhe scores on the scale. The high scoreon the scale indicates high level of academic adjustment,
Perceived Stress: is the perception of discrepancy between environmental demands (stressors)and individual capacities Lo fulfil these demands. Perceived Stress is measured with the
Perceived Stress Scale by Cohen, Kamarck :mel \1ermels:ein, (

1983J. A composite score was
obtained by adding up all the scores on the scale. The high score on the scale indicates high
level of perceived stress.

Social Anxiety: is the excessive fear of certaín social or performance siiliations. Social anxiety·
is measured with the Liebowitz Social Anxiety Scale developed by Heimberg, Homer, Juster,

Safren, Brown, Schneier and Liebowitz, (1995). A composite score was obtained by ¡¡dding up
all the scores on the scale. The high score on the scale indicates high level of social anxiety.

. li'
·

.. ·

, being able to monitor one's own and other's feelings and emotions,
Emotronal Inte 1gencc. is

. . .

h . nd to use this to guide one's thinking and actions. Emotionalto d1scnmmatc among t em, a

-

.

·

h ll e Emotional Intelligence Scale by Afolabi, (2017). The scaleintelligence is measured wit 1

•

.. ires from the mean and above implies high emotional intelligence.was interpreted such that se(
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3.1 Research Design

CHAPTERTHREE

METHOD

A
cross-sectional su d

.

rvey es1gn was adopted in this study. This design was usedbecause dat ª were gathered from a pool of participants with varied characteristics anddemographics. The d ctepen ent Variable was academic adjustment. The independent variableswere perceived stres? d
·· an social anxiety; and emotional intelligence served as moderatingvariable.

3.2 Study Setting

This study was conducted among University students in Ondo State. Ondo state wascreated on 3,ct of February, 1976. The state capital is Akure. The total population of Ondo State
as at 2006.census is 3,440,000 and has three senetorial distiicts. There are vaiious tertiaryinstitutions in Ondo State. Data for this study were collected from undergraduates in Addnmle
Ajasin University, Akungba Akoko, Ondo State. (I\ALJA) (situated in Ondo North Senatorial
district), Federal University of Technology Akurc.(fUTA) (situated in Central Senato1ia:
district), and Ondo State University oi' Science and Technology Ok1lipupa, (OSLiSTECH)
(situated in Ondo So¡Jth senatorial district).These institutions were selected in order to cover a

sample of the population of all the students in Ondo State and also to control for environmental

factors.

3.3 Sample and Sampling Technique
.

1

·

teclmique was used in selecting the study sample. The sampling
A multistage samp mg

. .

f osive proportionate, simple random sampling techniquesmethod is a combrnatwn ° purp '

!' t ¡ iques Purposive sampling technique was used in this(balloting) and accidental samp mg cc m . ,

. ,
. he three senatorial district of Ondo state. Proportionatestudy to select three univers1t1es from t

h spondents that participated in the study from each. ed to select t e re
. - 'sampling techmque was us

·
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University, since they ar
1

.
.

.

e uneven y d1stnbuted.While, Simple random technique (Balotmg)was used in this study to ¡ h .

.

se ect t e facul11esand departments that participated m the research.Finally,Accictemal sampl' hn' .

. .

mg tee 1ques which involves giving the questionnaire to students ofthe selected fac11lties and d
·

·
·

·
epartments.By the mfonnation obtamecl from the JCTAC Umt, thepopulation of

undergraduates in AAUA as at May, 2018, was 17,706. From this number,Faculty of Arts had 2,749, Faculty of Science had 4,666 and Faculty of Social and ManagementSciences had. 3,937. The population of undergraduates in OS U STECH as at May, 2018, was2,96.5. From this number, Faculty of Engineering had 271, Faculty of Science had 2,342 andFaculty of Agricultura]
Technology had 283. The population of undergraduates in PUTA as atMay, 2018, was 16,519. From this number, School of Agricultural & Agricultural Technologyhad 3,526, School of Science had 3,798 and School of Management Technology had 1,260.Since the numbers of students were not evenly distnbuted across the university, proportionnte

sampling teclmique was used to select students from each of the farnltics and departments in
the Lmiversity.

A total of 500 participants was selected for this study and they were selected using
multistage sampling technique. These participants were undergradllates in !00!cvel, 2001evel,
300!eve1 and 4001evcl. They were selected from the population of 37,190 students of selected

.

·

t
·

each L.:niversity (Source: ICTAC Cnit, AAUA, Academic
faculties and departmen s m

·.

. . USTECH id Senate Matters and Admission Office, FUT A).Planning Untt, OS ai

. ·. ·

through balloting was used to pick three (3) facultiesHowever, Simple rand01mzat10n

. ,.
1 f cu!ties selected in the varioL1s Universities represented inand three (3) departments lil edc 1 d

f S ·ences (Biochemistry, CL1mputer Science andthis research. In AA UA {Falculty O ct

t Sciences (Accounting, Business
.

.

S
.

al and ManagemenChemistry), Falculty of oci

.
.

.

I. t.; t (Philosophy, Eng!tsh Studies and History) andFalculty o · rAdministration and Psychology '

f S •" s (Biolo"ical SciencesOSUSTECH(Falculty o ct"nce "
'and International Studies)},In
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Chemical Sciences and Mathematical Sciences ),Falculty of Engineering technology(Electrical Electronic
Engineering, Civil Engineering and Mechanical EngineeringrandFalculty of Agricultural

technology (Agricultural Economics and Extention, AnimalProduction and Health and Food Science and Technology)), and tasty in FUTA{School of
Sciences (Chemistry, Mathematics and Microbiology ), School of Engineering technology(Mechanical

Engin,;_ering, CivilEngineering and Computer Engineering) and School of
Agricultural technology( Food Science and Tcchnology,ForestJy & Tech and Fisheries and
Aquaculture)) and participants from the departments were accidentally selected across
academic levels (lOOlevel, 2001evel, 300level and 4001evel); this is 65.1 % sample ofthc study
population.

However, In order to determine the sample size for the study the Yamane (1967)formula was used·

1FN(!-t-Ne')

Where

n= corrected sample size,

N ;;e: population size, and

e = Margin of error (ESBO),

e"' 0.05 based on tl1e research condition.

. .

d f ICT ofthr various universítiesJ the total populationAccording to the informat10n obtarne rom

.

.1 5 that were seleçtcd for this study (AAliA, FliTAof the undergraduate in the tlu·ee umvers, re

?z 965 =37 190at 5% ESBO, the sample size would be:andOSUTECH)is17,706+16,519 ' ,

37 190
n= (1+37,190(0.05)2

37 190
n= (!+38,190(0.0025)

37,190
n= (92.97)
n=400
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Based on the above
calculation, the minimum sample size is 400; the researcher intends to use500 students for this study in order lo improve the external validity of the results as well as toenhance the· strenght of

generalizing the work. Apart from this reason, it may not be possibleto retrieve all the distributed
questionnaires. The analysis of the number of questionnaires thatwas distributed per school is presented below.

AAUA: · x I 00 ? 47.6% of 500 ? 238
FUTA: - x 1.00 ? 44A% of500 ? 222

OSUSTECH:• x 100 ? 7.9% of 500 ? 40
TOTAL:· 238+ 222 + 40 ? 500

Table l:Multistugc Process of the Sampling Technique

OSUSTEC
H(2,965J

FVTA
(16,519)

222

(44.4%)

L

ri;::-::

f Accidental sampling

J
I

Purposive proportio
j Random Rundom selection osampling I natc
I selection of

I dcpartmcn1>
across levels_1_ec_hlli4_u_c

I sampling
I foculty

I

100: 200,300 and400 ?vcl

U
1?23:;'.8;---;--Iõs-::-,;:ie:-;;n::::ce::;..
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L
Agricultura
I

technology

Mathematics

Microbiology
Food Science and Technology
Forestry & Wood Tech

Fisheries and Aquaculture

_1_00, 200, 300 and 400 level

1100,
200, 300 and 400 levei

100,200,300 and 400 level
I 00, 200, 300 and 400 levelj

¡ 100, 200, 300 and 400 levei
I

3.4 Participants

A total of 500 partici a .P nts was selected for this study which comprises of 184 (36. 8%)males and 316 (63.2%) females. .The participants age ranged from 16-30 (Mean= 21.77; SD=
2. 77) and also their lev

¡

·

de vane
; IOO!cvcl were 182 (36.4%), 2001evel were 102(20.4%),

30úlevel were I 00 (JO Qo/,) and 4001- •
0 eve! were 116 (23.2%), also their religion also varied; 410

(82.0%) were Christian and 68
(

13 G") .
.

· '° were Musl1111 while 16 (3 .2%) were Traditional and 6

(1.2%) falls under others

3.5 Instruments

Relevant data were gathered through the use of validated questionnaire. This comprised

four sections (secllon A-E).

Section A: Socio-demographic information: These include sex, age, level, and religion,

Section B: Academic Adjustment Scale (AAS). Academic adjustment was measured using a

sub-scale from Student's Adjustment to College Questionnaire of67-items developed by Baker

and Siryk ( 1984).The four subsca!es are: Social Ac1Justment(20 items), Personal-Emotional

Adjustment ( 15 items), Attachment/Institutional AdJustment (15 items)and Academic

Adjustment (24 items). Academic adjustment scale rated on a 9-point Likert-scale ranging from

.
·

¡ 1 t me" to 9
= "Doesn't apply to me at all". The Academic adjustmentI = "Applies very e ose Y 0

·

d
· revious research time without number and tested in several

Scale which has been use 111 P

. 2015: Carter, Locks, & Winkle- Wagner, 2013). Beyers and
countnes (Ruseno & Luh, '

. ? reliability of0.83 Cronbach's alpha, while this present
Goossens (2002) recorded a sat1s,actory

b h's alpha. High scores indicate better academic adjustment.

study recorded 0.62Cron ac
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Section C: Perceived Stress Scale (PSS): Perceived stress was measured using IO-itemsperceived stress scale deve] oped by Cohen, Kamarck, and Mermelstein (1983). The scale wasdeveloped to measure stress · predicated on a 5-point scale (O = never, 1
= almost never,2 =

sometimes, 3 ?
fairly often a dn very often) the sample items includes: "in the last month, howoften have you been upset b . .ecause at something that happened unexpectedly" "in the last

month, how o'tten have yo ¡¡ 1
.u e I nervous and "stressed" "in the Jast month, how often have youfound that you could not ,

·

hcope \/Jt all the things that you had to do" "in the last month, how
often have you felt difücult', •

.
· ·

·

'

Ics we, e pilmg up so l11gh that you could not overcome them' The
PSS has a· range of scores between O and 40. A higher score indicates more stress. cohen,
kamarck, and merme/stein (1983) reported cronbach's a between .84-.86 for the PSS. Test-
retest reliability for the PSS was .85. Correlation of the PSS to other measures of similar
symptoms ranges between ,52-.76 (Cohen et al., 1983), while this presem study recorded
0.63Cronbach's alpha.

Section D: Liebowitz SocwJ Anxiety Scale (]SAS): Social anxiety was measured using a 24

item scll?report licbownz social anxiety scale (ISAS) developed by Heimberg, Homer, Juster,

Safren, Brown, Schneicr, and Liebowitz (1995). The ISAS was designed to assess the range of

social interaction and pcrfonnance siruations that individuals with saciai phobia may fear

and/or avoid. LSAS contains social intcrnctionaJ (11 items) and performance (13 items)
. - ·

d 4-point scale (O? never, l
= occasionally,2 = often, and 3 = usually).situatwns, prechcate on a

. .

1995) rted Cronbach's alpha of .96, while this present study recordedL¡ebow1tz et al., (
.

repo

0.85 Cronbach's alpha

11. Scale· Emotional inte!Jigence was measured using 40-Section E: Emotional lnte igcnce .

,

¡ d by Afolabi (2017). The scale is rated on a 5 pointitemsemotional intelligence scale deve ope

D. ree to 5- Strongly Agree. The measure has 7f )-Strongly ,sagLikert format ranging ram
.

·

. tolerance optimism, asse111veness, problem.

1 skill empathy, .stress ,

,dimensions; mterpersona '
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solving and flexibility. Sample ítem ,,,1.th· th
1

. .

.
.

n m e sea e 1s "] am good atreadmgpeoples' feelings","lam always calm at every •tu
,

si ation". Reliability coefficient ranging between .69 and .80 wasobtained for the dimension. fs O the scale and a Cronbach's alpha coefficient of .77 for theoverall measure, while this p resent study rernrded 0.89. The scale was interpreted such thatscores from the mean and abov .
.

.

·

e implied high emotional intelligence,
3.6 Procedure

An introdllction letter b
,was o tamed from the head of department of psychology ofAdekunle Ajasin University, Akungba-Akoko to facilitate access to the selected institutions

and its departments. Pennission was also obtained from the head of each depaitment that
paiticipated in the st11dy; the consent of the participants was sought for, thereafter, they were
briefed about the purpose of the research. The participants were made to understand that

participation_ is voluntary and information gathered shall be treated with confidentiality. The

participants were also informed that there was no right or wrong answers in the questionsf
thereafter, the questionnain: \Vere personally distributed by the researcher to the selected

students with the help of some lecturers in the selected department for absolute cooporation of

the students and were retrivcd from them after it has been dully filledand compiled for further

l
·

T h. d 1111·s 1·1 took til'' reccarcher two months to administer Lhe questiormiarcsana ys1s. o ai.; 1eve
,

..... u

in all the scllccted universities.

3,7 Data Analysis
·

•

h I t and direction ofassociations among the study variables,In order to detennme t e ex en
•

,
¡

·

(PPMCJ analysis was c011ducted.5-steps HierarchicalPearson Product Moment Corre atwn ·

.

d to test the fonnulated hypotheses I, 2, 3, 4, and 5 .[nMultiple Regression Analysis was use

,

.
, • t sted 011 the academic adjustment, followed by, hie vanables i,a, e

the first step soc10-dernograp
. . .

. ·essed on the academic adjustment, 1n the
, ·al anxiety which was regi

perceived stress and soei
•

.
.

¡ intelligence was regressed on academic
.

e of the analysis, emot10na
second step, In the thil'd st P
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-

adjuStrnent. While in the fourth step of the analysis, emotional intelligence was regressed tomoderate the influence of perceived stress on academic adjustment. And finaly in the last step,emotional intelligence was regressed to moderate the influence ofsocial anxiety on academicadjustment.All analysis was conducted using Statistical Package for Social Scienti5t (SPSS)version 20.0.
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CHAPTERFOUR

4.1 Test ofR I
.

RESULTS
e attonsb'

,. ips among Variables
Pearson Pro,1-.uct Momem Correl ·

relationship aman th .

at1on (PPMC) analysis was conducted to test the
g e vanables of th

T b

e study The re It
a le 4.1: Correlat'

. su s were presented in Table 4 l

1011 Matrix Sh ,

' ·

owing the Rela · •

the Relationship amono
t10nslup Mean, Standard Deviation and

"'lhe Study Variables

Varlubles
? ?- 1 ?-

I.GENDER

2.AGE -.13"

3.LEVEL -.00 .55"

4.RELIG!ON -.09' us 01

5.P S 12·· Oi 09'

6,S A 11· OJ -.02

7.E I -.03 -.02 -.06

8.AA ]1."' - U5 - 02

Mean

so

.05

-.]]" .QI

-13" -.09'

-.03

-.18"

-.28" 06 . ir·

19.22 42.99 137.67

5.09 --ti:uJ--2u9

Note: **
P

< O.OI
1

"'

p < 0.05, N=500.PS"'.'Perçievect stress, SA==Social anxiety El =Emo( -J

·

1

adjustment

' ion¡:¡ •rite lgeJJce, AA=Academ-i,-

Results in Table 4.1 indicuted that perceived stress had a sigui!'..
.

.

icant negative

relationship with academic adjustment [r (498) =-.28, p<. O I]. This imphed that the lower the

perceived stressby undergraduates, the higher their academic adjustment.On the contrarily,

social anxietyhad no significant relationship with academic adjustment[r (498) =.06,p>, OS],

This impliedthat changes in social anxiety of undergraduate does not relate with their academic

adjustment. There was a significant positive relationship between emotional intelligence and
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p
student ac?demic d.

,

a
Justment[r (498) ?

of students'increases

· 17, p< O 1 ].This Im
, thell'

tendency to

phes that, as emotional intelligence
adjust academ1,cally also mc1eases

4.2 Test of Hypoth
.

eses

In order to test hYpothcsis
1 2 3

ct

'
'

,
4 and 5 h

con ucted and the result
' ierarchical multiple regr .

.
.

s were summariz,

ess10n analysis was
ed below In Table 4 2

Table 4.2: Summa
Adjustment amo

ry of 5-Step Hier .

ng undergraduates,
arch1cal Multiple

Predictors

Gender
12 2,72;-

Age

Level

?cHgion

PS

SA

El

PS•EJ

SA•EJ

R

R'

tlR'

or

F

l>F

-.03

-.01

-.02

-.54

·.l2

-,33

15

·.04

.03

.o:

- 29

. 05

· 84

.56

18

-6.16"

1.04

/J

-.OS

.04

.03

-.27

06

Step 3

156"*

-.90

,70

58

1.38

Regression on Academic

B

15

-.06

.04

.02

-,21

06 1.37

13

S_l_eE__::I_

-1.ll

85

34

-4.68°

µ

.15

-.06 -!.08

04 .83

.01 .34

-.21 -4.66 ..

.06 !.31

.86 3,84*"'3.02"'* .93 5.61n

-,82 -4.93""" -.82

.07

.13 32 35 ,4¡

02 11 .12 .]6

.02 .09 .02 ,04

4(495) 6(493) 7(492) 8(491)

2.25 9,67'* 9.72** 12.03**

24, 10** 9.10"'* 24,83'1'*

Step 5

-4.99*"'

43

.41

.16

"ºº

9(490)

10.69?"'

18

No1e: ••
P < 0.01, N=-500, Ps=Pen:i;vcd stress, SA=Social an:dcty,EI =;;Er.lDtional ir11ellgence,

As shown in the Table 4.2 above, socio-demographic variables (gender, age, level and

religion) were entered into tbe model in the step l. It was observed that gender significantly

predicted academic adjustment such that female students showed higher level of academic

adjustmeni-t:ompared to their male counterparts (ft=, 12, t = 2.72, P <.01). Age did not predict

ll-Clldemicadjustment among undergraduates (/J
= -.03, t = -.54, P >,05). Also the prediction of
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p
academic adjustment by students'aca .

. demic level was not significant (/i=-.01, t
= -.12, P >.05).Similarly, religion did not p d're !Ct academ· d'., ic a Justment among undergraduates (fi=-.02, t = -.33, P >.05). It was also revealed

.

hin l e step I that the
socio-demographic had no significantjoint predictions on academic act·' JUstment among undergraduates (R= .13, R2=.02,F(4,495) =2.25P>.05).'

ln step 2 of the analysis th .

d• e tn ependent variables(perceived stress and social anxiety)were added to the model and th
I

e resu t revealed that the variables contributed a significantvariance of 11 % to the total variance observed in academic adjustment (R= .32, R2",I l,F(6,49J) = 9. 67P<.OJ). lndepcndemly, perceived stress significantly predicted students'
academic adjustment (JJ=-.29, t =

-6.86, P<0.01), such that increase in the students' perceived
stress leads to the de?rease in their academic adjustment Therefore, hypothsis 1 which stated
that pcrcciv.c<l stress will significantly predict students' academic adjustment was confirm
However, academic adjustment was not significantly predicted by social anxiety of

undergraduates (JJ=.05, t
= 1.04, P>0.05). Thus, the second hYPothesis which stated that social

anxiety will significantly predict students' academic adjustment was rejected.

ln step 3 of the model, ernot1011al intelligence was added, it was observed that emotional
·

¡¡·
·

·¡· , tlv predicted student's academic adjustment (/J=.13, t = 3.02, P<0.01).
rnte 1gence s1g111 ICdll "

3 Whl.ch stated that. emotional intelligence will significantly predictTherefore, hypothesis

.

d' nt was confirmed. However, Based on the observed changes, thestudent's academic a JUStme '

· ··

valiance of l 2% to changes in academic. ..buted a sigruticantindependent vanables contt 1
·

adjustment (6R2=. I 2, 6F = 9· 1 OP<O.Ol ).

Observed in step 4 of the model that emotional
h ·s 4 it was

Confirming hypot eSt '

.

,

hi between perceived stress and student s

d rates the relations p
intçlligence significantly mo e

- 4 98 p <O.OI).
academic adjustment (/J=•. 82' 1

- •
· '
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Testing the
moderating role of emotional intelligence on social anxiety and academicadjustment among undergraduates in the step 5 of the model, It was revealed that emotionald.d t

·

·t·1
·

¡

·

r and student's

intelligence 1 no s1gm !Cant y moderate the
relationship between socia anx,e Yacademic adjustment. Hence, this negates hypothesis 5.
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CHAPTERFIVE
DiscussmN CONCL'

USION, AND RECOMMENDATION5,1 Discussion

The study investigated pe ,·rceived stress and social anxiety as predictors of academicadjustment among Ondo Stat, d,e un
ergraduates; which also involved the use emotionalintelligence as a moderator Five 1

·

1YPotheseswere formulated; three of these hyotheses wereaccepted while two V:,ere rejected.

The test for hypothesis one wh
•

1
. . ., IC 1 stated that perceived stress will significantly predictstudents' academic adjustment w· .

¡· •as con irmed. Plausible explanation for this may be that
students who perceived their academic environment as stressfül and challenging tend to

rearrange their personal priorities by making more use of the library and studying hard, thus,
tilting lhem towards altitude change especially their behaviour and academic adjustment.
Therefore, as their perceived stress goes down their adjustment to academic tends to improve.
However, stress has been rcporléd to lead to changes in adjustment patterns in adolescents,

Scientific Iítcraturc has demonstrated that academic aJjustmcnt is often related \Vith level of

stress that may be accrued from social related pressure, unfriendly environment and some of
·

b ¡
·

Several studicssuch as Siti, el al .. (2013) and Rukhsana (2012), havein-group e ongtngness. ,

•

d ¡ ¡ f erccived stress influences adjustment in individualsdemonstrated that mercase eve O P

, r this finding was in consonance with Ajayi (2015), whoespecially undergraduates. Howcve
'

·

'fj t ·nfluence on academic adjustment. Also thefound that perceived stress has a sigm tcan i

j ·h· sent study that low level of stress in students
I (2013) supportec t ts pre

findings of Laura et a •·
.

. .

·

.

¡ and social adjustment. This findmgs was. ersonal•emot10na '

improved their overall academic, p
.

.

1 d that perceived stress was a valuable
.

J

who's findmg revea e
also in line with Sarah (2º13 '

.

Pl't!dictor of êollege students' adjustment.
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The result of this study sh dowe that social ·

d'anxiety id not predict academic adjustment;therefore, hypothesis two was not ficon inned. The reason for this could be that undergraduateswith academic adjustment problem .

·

s may be linked to the function of the behaviour. Otherreason may be that social anxiety is
·

.

quite different from academic anxiety. Another reason forthis may be that the-
unctergraduat es engaged themselves in a social relationship and socialnetwork that tame

every-evidence f ·

1

•

·

0 socia anxiety that could affect or lead to academicadjuSlment. Another possible reason may be that undergraduates put all their possible best toachieve everyday demands of lifo on campus, thus able to maintain psycbological balance intheir academic environment. However, this present result was supponccl with the findings of
Esther (2014), who established a fact from a longitudinal study conducted among first-year
students that social anxiety did not emerge as a significant predictor of academic adjustment.
On the other hand, this present st,tdy negate the lindings ofHossein eta/., (2016) who revealed
that anxiety among students was significantly and directly corrclaccd with adjustment and its

dimensions (including emotional adjustment, social adjustment, and academic adjustment).

h I d
'Also in the smne vein, the res u! t contradicts Amanda el al., (2013) !indings, e conc,u eo1n an

h 'ty c·m inhibit students' abilities to adapt sufficiently to theaffirmative statement t at anx1c '

Id
.

tant implications for understanding the relationshipcollege environment. The study ho s impor
.

e; st-year and upper-level students. It was.

t to college in drbetween anxiety and adJuStrnen
. .

. .

exists between social anxiety and acadenuc adjustmentconcluded that a negarive relatmnship

in college students.
•

1 intelligence significantly·I
'evealed that emouona

his resent study a so IFurther more, t P

.

d
.

hypothesis three. The reason for.

1 as hypothesize m
. d mie adJusnnenPredicted student's aca e

1 f emotional intelligence tend to·

h h'gh leve o

undergraduates wit i

. .

this outcome could be that
. en linked with academic adJustment

. •I m' tel11gence has be
E ot10n"

· ·aQapt td different situation .. m
.

. fDhimanetal., (2016) reponedapo_s¡tive
le the fmdmgs o

.

. ForexamP ,in the available literature.
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,....
relationship between emotional .

t II'in e igence and academic adjustment and thus concluded that
student with high emotional int 11.

,

e igence can take the challenges of life and make successfuladjustment in life. Also the result f M0
0hammactreza et al., (2016), who is in agreement withthese findings, asserted that emoti

1

.

.

.

ona
intelligence had significant relationship with academicadjustment, and concluded that em t' ·0 !Ona! intelligence can be used in a way to enhance students'ac'ademic adjustment, Also the result fl .

' 0 -Idary et al .. (2013) was in aggrement with this findingand stated generally that em t' ,

¡
.0 lona and social adjustment predicted better academicadjustment,

Considering the summations of researchers as regards the three variables explainedabove, Ajayi, (2015), Esther, (2014) and Mohammadreza et al.,{2016),confümed that
percieved stress, social arLs:iety and emotional intelligence are inportannt factors that could be
responsible for proper adjustment among undergraduates. This presents results thus indicated
that percíeved stress, social anxiety and emotional intelligence jointly predicts academic
adjustment.

Hypothesis four. which stated that emotional inteJligence would significantly moderate

h l
·

hi ·b t v en perceived stress and student's academic adjt1srmcnt was confirmed.
t <¡ re at10ns p e \ e

·

• e
h

·

It
·

s not far fatched, it could be easily understood thatHowever, the explanat10n ior t is resu i

. . . ·e tl na ative impact of percievect stress on academic adjustmentemouonal mtell1gence bu!iers ie g

. .

·h emotional intelligent undergraduates who'l'h1·s imphes t at 'among undergraduates. ·

.

b ncr academicaJly compared to those that arelikely to ad3ust eexperienced stress are more

. . .nd deal with stressors perceived m their
l d d to their ability to manage a

.

.

not.This may be re ate e

d replace nagattve emotions with·¡
·

to manage anAlso their ab1 ityacademic environment.
.

better academicaJly, The moderating.

hy they tend to ad3ust
possitive emotions may explain w

rceived stress and academicthe relationship between pe
role of emotional intelligence on

1 ¡ (2015) who reported thatfi d. 5 of Ana e a•· '.

th previous m mg
, onance w1

.
adjustment was m cons
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r
emotional intelligence s ignificantl dY mo erated the

relationship between stress and student.'sadjustment. Manuel et al., (2016) .

¡¡' ª so reported a
moderating role of emotional intelligenceon stress and

adjustment, although the research Was conducted among teachers. In the samevein, Sarah (20 I 3) findings revealed ¡t iat Perceived stress was valuable predictor of collegestudents' adjustment and concluded that stud .

h

·

ents W1t perceived stress ha<l no problemadjusting academically when they • k'llful ·
. are s

I tn respect to emotional intelligence.Finally, thc iindings of the sruuy showed that emotional intelligence did not
significantly moderate the

relationship between social anxiety anel students' academic
adjustment as against the filth hypothesis. This presem study negates the findings of Minger
al., (2018), who indicated that emotional mtelligence moderated the association between
adjustment and anxiety. However, the explanation for this present findings may be that
undergraduates who experienced high level of social anxiety in their academic environment,
such as giving a dass presentation, speaking with a per·son in authority, informal speaking e,g.

·

to a partv meeting someone ne\v, being observed (e.g. eating in public, using pL1blic
gomg , • ,

.

I j l ·1 workrngJ assertive commur.1cation (e.g. expressingbathrooms, bemg watc lél w u e ? '

when these events take place, an individual becomesdisagreement with someone),

.

1

.

telligence to play a role which causes
,

. .

d .-th no room for emot1ona mdisorganized, d1sonente '
\vi

-

It f. this study also buttress the mterference
-

d. t ent The resu oindividual their academic ª JUS 111
'

. . ,. .
, erson divide their attention berwcen taskd 1 W. 1971) which stated that social anx10us pmo e ( me, '

·

results. ,th worry, self-critism and somatic concerns as a. . .

d preoccupation" irelevant acttv1ttes an
.. h as that social anxiety according. Another reason to1 t is w

. .

d ic envtrorunent.
. .

oftrans1tton to aca em
.

.

,th student academic adJustment,,.

nificant relat10nsh1p \I I

.

t- dings had no s1g

. w· h

to the result of this m
·

nificant moderatrng rok it
.

I intelligence to play a s1g
.¡ f r emottona

d
·

le

thus making it difficu t O

.

1 ·ntelligence had no mo eratmg ro
. . h ws that emotIOna I

dy 1t s o
the fi?dings of this present stu ,

d nt's academic adjustment.
.

l anxiety and sru e
.

b tween sociaon th.e relationship e
.
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r
s.2 Conclusion

In conclusion, this Stud .

.y
investtgated perceived.

d
·

d' Slress and social anxiety as predictors
of aca em1c a Justment

among o dn o States Under rad .g ' uates: usmg emotional intelli0ence as a
moderator. The results of the stud 0

Y revealed that •

..
. perceived stress and emotional intelligencesignificantly predicted students, d

.aca enuc
adJ' ustment. H owever, social anxiety did notsignificantly predict academic adjt t.

is ment among undergraduates. Also, it was noted thatemotional intelligence
significantly 11

.

d ,

.
.10 eratcd the rclatJonship between perceived stress andacademic adjustment, and lastly the r

l f, esu ts o the study also showed that emotional intelligencedid not significantly moderated the
relationship between social anxiety and academic

adjustment.

Based on the findings, the study has empirically demonsn·ated that perceived stress and
emotional intelligence are strong factors that determined the extent to which an undergraduate
adjust academically. This study also demomated that students with high levelof emotional

intelligence had better chancc•s of adjusting academically than their counterpans. The

significant level of emotwnal intelligence indicated a good ability to deal and managed the

negative impact of stress that maymilitatc against thier academics.

· ·

d ¡

, •

1

:> direct JJn1ctical implications for student_, lecturersFindings of this stu Y iavc ,on e

.

N.
.

The finding from this studv would contributes toand management of uni versitics m igena. .

t. na! intclliaence and academic adjustmentf
.

ved stress, emo ,o ºliterature on• importance O percie
. .

•

1

. students' learning, success and quahty in
s tor en 1anctngof students become .as resource

education.
. ement should design appropriate psycho-.

est that university managThis- study sugg
.

.

!' ence of undergraduates. Thisemot1ona! mte 1g
, h t would enhance

educational intervent10ns t a

d orkshops for students who are
.

proorams
an w

could· be achieved by organizing trannmg 0

.
. act of stress,

\'1,1¡-¡etat,Ie to the negauve imp
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r

students.

The findings f rom this Stud
.

y Would
I

research m this dire t

ª so serve a
e 10n am

s a referen •

tr
ong

Psycholog1st

ce pomt and sumulate more

perc1eved s ess
and th

, social an.x.
. o er research

Iety, emot"
ers that are interested in

ional
intelligence and academic adjustment among

5.3 Rccommendat· 1011S

Based on the findin s
.

g ot this research th
could be motivated h

' ere are various wa .

,

on ow to adapt to th

ys in which undergraduates

.

e develo

pursuit. Although it. m· h

pments or changes in th ..

ig t not be eas

eu new academic

d

Y to accomplish .

un ergraduates, still orientations si

o1 make a complete effect on all

.

10uld be given to stud
with more emphasis on emotion I

.
.

ents on better academic adjustment
a 111tel11gence.

For the fact that ti ie result of h.t is research is th

reaserches are to be carried

oroughly investigated, further

out on other facto 1rs l iat can correlate acad.
. .

undergraduates.

enuc adJustment among

Against this l ¡XlC.: \.grounct future r-?s,,arcl1es' ' s11ould t b

. .

. no e streamlined to a panicL,Jar

vanables like what is used in th. .

.

IS research; future rcscarche I l
.

s s iou d examme variables like

parental support e
·

.

1

•

'
nv1ronmenta factors, self-cfíicacy acadcm·--

. .
.

\
h, mot1vat10ns tnat can predict

academic adjustment among undergraduates.

5,4' Limitation of the Study

Although the sn1dy has accomplished the purpose which i1 is set ou1 to cio b t ¡·k 1u 1 e ot 1er

studies, this present study has some limitations as well.

However, findings in this study should be generalized with caution due to the following

reasons; In this study, the samples population was limited to government owned Universities

in Ondo state. Future researchers' shoud try to research on students from other private

Ul\iversities and. also if possible include college of educations and polytechic institutions. Also

dâ?llÍ,?ht oe ppen 10 response s'et because data were collected using self-report questionnaires,
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APPENDIX
Department of Pure & Applied

Psychology
AdekunicAjasin

University,
Akungba•Akoko, Ondo StateDear

Respondents,

I am a
postgraduate student of the above named Department. The aim M this research is

basically on how students usual/y respond to issues in their institutions. Please, respondlruthfiil/y and honestly to all the items in the questionnaire. There is no right 01· wrong answer
and thus, it is not a test Responses will be treated in eonliciencc and will only be used forresearch purpose.

SECTION A

Instruction: Picase cumplctc the following biugrc,plrical dc1ai1,
SECTION A

Gender: Male ( ) Female (

Age (in years)?-?--
Leve/: l 001 ( J

2001
( J

3001 ( ) 4001 ( )

Religion; Christian ( J
Muslim (

SECTIONB: (AAS)

J Traditional ( ) others ( )

SINO

I-
1-,------;;:;::;;----T? Doesn '¡ ¡;;¡;¡y

J, ? ;be c0Jk_gi..:/Unlvcr:-;ity App ies \ uy
I

.
- .

, 14 statements l:.SL:í.¡"'""""" '"' -

'" "" "' ""
.

- /l it ..ippfics lo )'llll at
I

closely lo me

I
d decide how weexperiences, Read eacli one an

1

"C for each statt:mcnt.
I

k only one respons

I
?

?

the present time, Please mar

I f- ? ················ITEMS
I

.

p to date with my academic
, , 'ht,a~ve been keeping u

work
.

.

,

, and what l want out
h .I'm in Umverst!YIknoww Y

I

I
2

2

4

4

T
5 ¡6

7 9

9
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Í _/_ºfit
I

3 lam finding academic work at
University dif'ficult

I

I

24-
I

II

•1h11ai,v1ee:nnoott tb?e;e,ñ1
ffi'üu;nccit"úioi"";nJinnigz?\\?•eJillrid?u r?i n?g;-/-,¡--/-1-:-,,2rl,+,h--h:1,+,;-,f-,;---3

114
5 6 7 8 9

examinations

I I /
1

J ?

4 5 6 7

I an, satisfied with the level at which J am

performing acadcn1ically
6

I 2 3 14 5 6

17
18

J 1

7

9

I'm "°' wa,k;a, as haru .;; I ,1,,.,.¡d ac ms I ,

¡11
,J

/
•• 5 6

f
7 8U11ivcrsity courses

l ? ,My academic goals and purposes arc well de lined
I

I í2 11J
I

4

¡
s 6

1

7 8

/
9

I j

9

9

8 I'm not really smart enough lor the academic work i I

I

19
I

I

I

I

¡
10

, '., 'I' II h·· v, i 't been having much motivation for12 rea y. a ei

213/4¡56 7
J am expected to be doing now

/

I /
1Getting a Uni versify degree is very important 10

í
, ¿

I

3

14n 6 7

I

8 9

¡?:.. ,. •, bee• "'' ,m,;,m ;., lbs "" e I Sleds ,: ¡-' ,-k '

S+6 i 7

j
S O II

I

I

I

II _L I

bm, lalely

_

/-.-
1

11

-

1 enjoy writing papers?f-or cou·-=r?sc::;·s?---
.

111 I 22. I

)311
14 I

5 6 r L?
I 2 3

14
5 (i

I
i

I
8 9

.

I I

1
..

4 S 6 i,-',t,
I

j
2 3 4 5'' 7 8 '9

studying lately

¡laving doubts regarding t?¡I
,

13 Lately, / ha ve been

I
.

fi d with the number and variety
ofl

I
I

'

14 I am satis 1e

I fa University Educationva ue o

·1 ble at the Universitycourses. ava, ª

. trouble concentrating 1'15
-

-Recently, I have been havmg

s
¡

9

I

I

2 4

116
?

when I try to study

l'rn not doing well enOLl,!lh academically for

the¡
I
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[ amount of work J put in

I 7

'

1 am satisned with lhe quality or
courses available at

University
18 I am attending I·e dSScs regularly

lhe caliber of I

I
I

I

s ó

I
1

I

I
8

f
9

I

19

¡
20

I am enjoving my acad ." em,c Work at lhe University
I am having a /01 of troubic getting started on

I

I
2 3

14
5

I

6 7
I

8 9

I :
I

I
/:2211-l11c-;:;a?n1?s;at?is0·t?ie?di-;;w?it?h?rn?y;--;:;;:;;-;-??Y==::::c-:-;:-:--??-c:--?-L_Jprogram or courses this

¡ 2 3 I ,¡ 5 6¡7/8 9

-+ I I I I
21314

5 G

!7 8191I

I

I

r2z:337¡1?a?1?11?,?-e?'ryy?s;a?ti;·1?-;.f¡?·?11h¡?:;:;;-¡?-:-:::-:-=-;--;:-=?-+1--:--h---h-17 I
I

s iec wit 1 I 1e prolessc,rs I ha\'e nuw
!

I 2 I J
I

4 , 6 8
I 9¡, my eomses

_ Ld I i J 1

I
" I'm ""'" sa<isfied w,ch m,c>caJcm issi'"""º" "

'I' 13/
'i i

-I
ó

I

7 8 9

_!__ ?tl-1e
University

_ _ ----------?l__J_JJ / I---?-??

homework assignments

semester

22

I 2 3

/4 /5
6 7 8 9

t¡2 3 r SJ
6

I

7 8 9

Mosr oft/1e things I a111 interested in are not n.::IE.ted
I

I

I
to uny ofmy course \.Vork Lll Univcrsit)

SECTION C: (PSS)

Instruction: The following statements ask about your lee/ings and thoughts during the past

montli'. For each statement, picase choose by ticking if you have had these thoughts or

feelings:

O=Never, ¡ =Almost never, 2= Sometimes, 3= Fairly often, 4= Very often.

SINO ITEMS

1

1 h th how often have you been upset because, n t e past mon ,

something that happened unexpectedly?

2
"

h l often have you felt unable to control
• In the pa?t mont , ,ow

"IT?/?
11i
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í the

Important things in your life? !

j I II

'

3. In the past month, how ollen h /ave you felt nervous or stressed? J
4. In the past month how oft,

I

.
.

/ i

r
, en iavc you fel¡ confident about

iyour ability to handle
Ipersonal problems? I

5. In the past month h I
• ow oJten hav, f

I.
"'" ''""ª""'"'"".

I I

I
going your way0

6. ln the past month, how o/ten have you found
I

I I that vou could 7
I?at cope with all the things you had to do?

•

I

I

I

7. f n th e , ? 1past month, how often have )'OU been abÍ;::-10 control i
I

I
irritation.sin your lif'e?

i'
I

I

I
I

I
I

I
8. ln the past month, II

I

. ?-LJho\\ often have you I

e l ¡ lat Vou \Ven: on I

/

•

I Itop of things?
I

I

I I

I
I

9.

10,

In the past month, how olkn have ''Out,,, ?--;:--;:;-¡--i---¡--7?-¡.....-+__,J l:en angrJ because of
1I·
It11ngs that happened that were outside ofvour con tr 1·, I• u .

I

ln the past 111011th, how o/ten have you /cit that difíiculties
1

were piling up so high that you could not overcome them? I I
SECTIÇ)N D: (LSAS)

Instruction:The following are statements whose objective is to assess the range of social

interaction and performance situation that individuals with social phobia may fear or avoid.

Please read each statement carefully and indicate the frequency of your feelings. Tick the

nunibersthât represent your feelings in each of the statements.
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I

The numbers are indications of the
following; O ?

Never, /
?

Occasionally, 2? Often
, 3 ?usually

SINO

lTEMs
o I 2 3/

I.
Telephoning in public

2.
Participating in small groups

I

3. Eating in public places

I

I

4,
Drinking with others in public places

I

S. Talking to people in authority

I-

6. Acting, performing, or giving a talk in front of an audience

--
I

7. Going ro a pany

I
---

I

8. Working while bt.:ing observed
'

I
I

-I I

9. Writing while being observed
I

I

I·
I

--!

10, Calling someone you don't know very vvcl/

r-1
II. Tolking with people you don't, know very well

I r

?--1 ¡- __J
12 Meeting strangers

I

I

?

13. Urinating in a public bathroom

H
?I

14 Entering a room when others are already seated

----

-Cl
I

15. Being the center of attention

---Speaking up ma meeting16.

I

17.
,

,

Taking a written test

disagreement or disapproval to people you
I /8,

.

Expressing appropriate

don't l<riow very well

'
I I·d 't know very well in the eyes19, Looking at people you on

'20 Gliy(ng'a report to a group
.
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I
r,

?
Trying to pick up someone

2

-

Return
in? goods to a store where returns are

normally accepted23 Giving an average party

l24
Resisting a high pressure sales person

SECTIONE: (EIS)

Instructions: Please answer each statement below by ticking (v) the number that bestreflects your degree of agreement or disagreement with that statement. Do not think loo long
about the exact llleaning of Ilic

statcme111s. Work quickly and try to :inswcr as accurately as
possible. There is 110 right or wrong answers,

The number stands for; I= Strongly disagree, 2

Strongly Agree.
Disagree J Neutral, 4 =

Agree, 5=

'S?IN;;:-,;0?,----1 .1-ry?------------
1''2' 13' 1 4''5 '''I am good at reading peoples' feelings

¡ find it difficult relating with other people

'5

¡ can tolerate negative social interactions form

another¡person

14 1 , "-----h-
-

·

¡ k"lls to-handle interpersonal discomfort
J have t e socia s 1

•

·

.

I aware of bothpositive and negative
¡ am conscious Y

feelings from other people

j,1
"?6

-

'l
'e-"h"u'ó?y- the company of my friends

1· 7

\¥Jtrà.¥s:'trey to create positive relationship... ,; ??;?
' i. .'1':i?it

?1-.,.?-';li?.i.;•:0;;.•,"?•:?' .

•

with people



I care about others

I always identify rnyselfwith those in need
I am usually enthusiastic when I

co111111unicntc
111y feelingsto others

li I prefer face to face discussion of disagrec111ent to sendingmessages

12

13

I do not allow nervousness to take charge of111e

14

l know how to control
111y anxiety in the public

I am always ca/111 at every situation
15 I am easily irritated when people 1 don't know call 111c on

phone

16

17

Occasional/y, r worry about little things
I am easily disturbed when I hear negative comments about

my person

18 I do not believe one can achieve ail things

-----
i,;19'/cE"v-=-e:::ryt:;,:;-hÕ::i

n?g;;ic;s-;-",-;;,o:;;r·kL- ii,n,?g, ·,cvvpel/I lfofor1r1rnn ee

I
1

1
'20 I can see positive aspects of any proble111

21 J believe/ can achieve any goal I set for myself
22 ¡ take time tolisten to every opinion

23
1 can complain without making it an issue

_24 l
•

·

self easily whenever J feel marginalized
,

express my

ls 'r-1\?l<edp?op·lereasons for their actions without of/ending



ii

r{"?i;'.,:iwttooffend others

?, ···

I try to find solutions to ITlY life challenges
28 'I always plan before I embark on anything

i ¡,it

,
•30

31

32

33

34

35

36

37

38

39

40

I try to solve my problems as well as that of my neighbours
When I am in a fix, I look for a way out of it

Whatever
I do

l prepare for any outco1T1e either
positive/negative

Under adverse
circumstance, l avoid conflict with anyone

f resolve my challenges easily
l relate with anyone

I explore al/ situations to make it enjoyable
1

When changes come I adapt easily
l am open to new ideas

I am easy-going and make friends easily

I

?01,::::-:::;:,;¡-,;_-;,_,,,-""'""''º"' ?111,,,a,nnc --, ·,
I

I Iii,

I am rigid and do not accept c rnnges

_¡

I am ready to learn new ideas

Thanks for your part1c1pa11on 111 this study j

¡-g;-:J:f.:o·y?inº'·J•·re··w·.·o·Je"·

,.·,

.,-."'

,,.· .


