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Abstract 

Sound education remains the priority upon which education policy of any nation should rely. If this is to be 

achieved adequately well, then early childhood education must be fully taken care of right from the beginning. 

Based on this, the study examined and assessed government involvement in establishment of early childhood 

centers in Moro Local Government Area of Kwara state. The study employed explanatory mixed method 

research design, the population of this study consists of 75 head teachers and 75 public early childhood care 

development centers.  The study sample Size consisted of 98 respondents which include 49 head teachers and 

49 in early childhood centers using simple random sampling technique. Four research questions were raised 

for this study. Data was collected through rating scale and interview guide. The instruments were validated by 

early childhood experts. The reliability of Governments’ Provisions of Infrastructural facilities rating scale was 

established using Pearson Product Moment Correlation (PPMC) and yielded a reliability coefficient of 0.72 

while Governments’ Provision of Learning Materials was established using Pearson Product Moment 

Correlation (PPMC) and yielded a reliability coefficient of 0.81. Descriptive statistics of frequency count, mean 

and percentage were used to analyze the research questions while the qualitative aspect of the study were 

analysed using content analysis and thematic technique. The findings of the study revealed that the level of 

government involvement in infrastructural facilities in early childhood centers in Moro LGA is average 

(WA=1.50). The interview conducted on the in-service teachers revealed that the level of government financial 

support in early childhood centers in the Moro local government area is low while government is not active in 

the training and retraining of teachers. In addition, the findings revealed that government involvement in the 

provision of learning materials in early childhood centers in Moro LGA in Kwara State is average (WA=1.69). 

Finally, inadequate teachers, lack of adequate chairs and tables among others were also seen as the problems 

facing effective development of early childhood centers in Moro Local Government Area of Kwara State. Based 

on the findings, the following recommendations were made; Provision of infrastructural facilities in the early 

childhood centers in Moro LGA of Kwara State by the PTA; Regular training and retraining of teachers as well 

as employing qualified and adequate teachers by government in order to improve the teaching and learning 

qualities. 

 

Keywords: Early childhood centers, Development, Care, Establishment, Involvement, facilities, 

Assessment, Government. 

 

Word count 386 
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CHAPTER ONE 

INTRODUCTION 

Background to the Study 

Sound education remains the foundation on which the education policy of any nation 

should rely on. If this is to be achieved adequately, then, e  arly childhood education must be 

fully taken care of right from the beginning. There is no denying the fact that early childhood 

education is the first education that the child receives between the ages of 0-5years (the 

Federal Republic of Nigeria, (2013). Early childhood education is described in Nigeria as the 

period of learning that takes place from birth to 5 years. This type of education is known as 

preschool and prekindergarten (pre-k). Ortom (2016) sees early childhood education as the 

bedrock of education that a child needs for its later educational career. Ortom (2016) stresses 

that every child should have access to early childhood education. 

Barmett (2015) sees early childhood education as any type of educational program 

that serves children in the preschool years and it is designed to improve the latter school 

performance. This type of education is also known as preschool and prekindergarten (pre-k). 

Barmett caps the overall meaning of early childhood education as: 

“A kind of education that produces significant gains in children’s learning 
and development of high-quality education, persistent gains on achievement 
test scores and decreased crime and delinquency rates. It is assumed that 
children who participate are less likely to be on welfare as adults compared 
to those who had not received any early childhood education’’. 

 
Albert (2012) defines early childhood education as the kind of education that children 

need for the latter stages of education in their respective communities. To Albert (2012), such 

education affords the children better advantages of acquiring all necessary facilities, skills, 

stamina needed to cope with future academic challenges. Furthermore, the Federal 

Government of Nigeria (2013) define early child care development and education (ECCDE) 

as the care, protection, stimulation, and learning promoted in children from age 0-4 years in a 
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crèche or nursery. Federal Government of Nigeria (2013) considers early childhood 

education as the one year education given to children of age 5 before entering primary 

school. Education at this level prepares children for entering school with cognition and early 

reading skills that help them meet later academic challenges. There are several types of early 

education programs, including those that are federal, states, or privately funded. However, 

early childhood education programme may be run by private organizations for profit. These 

programs are normally tuition-based. The curricular and approach often vary at the pre-

school level, but there are generally agreed-upon standards for the types of learning 

addressed in early childhood education settings. However, education during this period is so 

crucial that it demands special teachers who have enough training and experience for them to 

be able to deliver and care for the children as expected. 

 The objectives of pre-primary education as stated in the National Policy of Education  

(FRN, 2013) to include effect a smooth transition from home to the school, prepare the child 

for the primary level of education; provide adequate care, supervision, and security for the 

children while their parents are at work; inculcate social, moral norms and values; inculcate 

in the child the spirit of inquiry and creativity through the exploration of nature, the 

environment, arts, music and the use of toys; develop a sense of co-operation and team-spirit; 

Stimulate in the child good habits, including good health habits; teach the rudiments of 

numbers; letters, colours, shapes, forms, etc., through play. 

It is based on these outlined objectives that the government agreed to do the 

following: (as spelt out by policy document FRN, 2013); set and monitor minimum standard 

for ECCDE; develop and disseminate curriculum materials; policy, national minimum 

standards and curriculum. implementation guidelines and other materials that will enhance 

the implementation of pre-primary education; encourage both community and private efforts 

in the establishment of ECCDE centres based on set standards; make provision in teacher 

education programme for specialization in early childhood care and education and for 
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retraining of teachers; ensure that ECCDE Centres adopt the following caregiver /infant 

ratios; Crèche 1:10;Nursery 1:25; ensure that the curriculum of teacher education is oriented 

towards play-way method; develop suitable ECCDE curriculum for nationwide 

implementation; supervise and control quality of ECCDE centres; make provision for the 

production and effective utilization of learning and instructional materials in adequate 

numbers and; ensure that the medium of instruction is principally the mother-tongue or the 

language of the immediate community and to this end develop the orthography of more 

Nigerian languages and produce textbooks/ supplementary readers and other instructional 

materials in Nigerian languages. 

Beside these functions, the government has been mandated to ensure that the 

establishment of childhood education and care development centres remains the priority, and 

financial support of such schools should not be left in the hands of private individuals. In 

addition to financial support and establishment of early childhood education and care 

development centres according to the Federal Republic of Nigeria (2013), is charged with the 

following responsibilities: provide first education for the children between 0-4 years; ensure 

that all children have access to education at this age; provide all necessary facilities needed 

for education during this period; encourage the children to have the spirit of determination 

towards having sound and better education even at a later stage; ensure that governments at 

all levels do their best to establish more childhood education centres within their 

jurisdictions. 

Though ‘establishment’ is a general phenomenon but in this sense, it encompasses 

instructional materials and facilities, financial support, provision for training and retraining of 

teachers. Infrastructural facilities remain very essential in teaching and learning. They 

facilitate better understanding of what is taught by the teachers especially at every stage of 

education including pupils at childhood care centres. There is no denying the fact that 

instructional materials provide better opportunity for teachers to teach effectively and 
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efficiently well. To this end, government should see to it that these instructional materials are 

adequately provided by the government for purpose of delivery (Okobia, 2011). Considering 

instructional materials, Tety (2016) asserts that “instructional materials shape the behaviour, 

the belief and also transmit information/knowledge which constitutes the process of 

teaching”. Olorundare (2015) emphasizes that “instruction is teaching by telling or by 

imparting knowledge on the learners’’. He stresses that the interrelatedness of both teaching 

and learning lies in instruction materials. Osamwonyi (2016) opines that “instructional 

materials are kinds of materials/forms of media that the teachers and the learners use in the 

teaching and learning situations to improve the quality of teaching and learning”.  

In view of this, instructional materials are those materials that help the teachers to 

teach with ease and the learners to learn without any stress. Instructional materials offer 

learning experience that facilitates reaction from learners (Umar, 2016). However, 

instructional materials, when appropriately and adequately used by the teachers, the teaching 

will be more coordinated vis-a-vis, the enhancement of learners understanding of what they 

are being taught. Government’s role in financial support of early childhood care centres 

cannot be over emphasized. Obiweluozor (2015) attests to this by observing that “government 

cannot distant itself from making all necessary provisions for standardization of early 

childhood care centres”. Obiweluozor (2015) affirms that early childhood care education 

though remains a budding stage which eventually serves as the foundation for the pupils; 

therefore, all hands must be on deck by the government to ensure that the future of these 

pupils is educationally insured.  

Amali, Bello and Okafor (2012) reaffirms this view by reiterating the fact that the 

financial support of early childhood care centres should be the priority of any responsible 

government’’. In this wise, special money intervention should always be earmarked by 

government for good standard of these centres. In the same vein, Daramola and Eziyi (2010) 
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observes that “our government has not been sensitive to providing fund to the education 

industry and this has been deterring the standard of education in this country”. 

However, in order to have good standard in our education system, government must 

ensure that serious attention is given to education. To corroborate this, Alex (2017) agrees 

that the Lukewarn attitude of our leaders to education has been contributing adversely to the 

retardation of the standard of education. He maintains that if government focuses attention on 

education, it shall be a better output. In the light of this, financial support is a sine qua non 

and efforts must be made to consolidate on it. Infrastructural facilities are needed in our 

schools and early childhood care development centres are not equally left out. In most of our 

schools, the classrooms are not more than “pick-and-pack-stores’’. Where these facilities are 

lacking, there cannot be meaningful teaching and learning and the adverse effect of this is 

poor output 

Peter, Alberto, Tigran, Diego and Maria (2019) once observed that “it is the sole 

responsibility of government to provide all that it takes to effect standard in our school 

system’’. Most of our schools are at poor stage due to the shortage of classrooms, teaching 

and learning facilities, library and laboratories’’. In addition, even where there are enough 

classrooms they are dilapidated. All these have negative impacts on the teaching and learning 

activities in the education industry. Abdurrahman (2017) caps it by emphasizing that “only 

very little attention is given to education and this does not help the situation in the country’’. 

He observes that the early childhood care centres have not been adequate, considered the 

level of infrastructural facilities. No matter what it takes, standard is required in the early 

childhood care centres in order to have the expecting standard. 

Therefore, the need for teachers training and retraining cannot be brushed aside if 

they are expected to deliver very well. In view of this, the task now rests on government. The 

government should create avenues for teachers training in order to update their knowledge. 

When teachers are not exposed to constant training and retraining, they will not be able to 
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cope with current and global challenges. Aiwuyo and Omoera (2019) states that teacher 

training is not only limited to conferences, lectures or symposia but that additional teaching 

qualification is highly commendable for knowledge update. It is common these days that 

teachers lose interest to further their education. This cannot help because you cannot give 

what you don’t have. So, teachers should be ready to always seek for knowledge in order for 

them to compete with their colleagues worldwide. However, if teachers are to be trained and 

retrained, then the responsibility lies in the government. The government needs to make 

provision for fund through TETFUND, scholarship, donation, or study leaves so as to assist 

the teachers. The story is now different because teachers still struggle with the meagre sum to 

further their studies without reinforcement from the government. The government is now 

charged with the responsibility of providing fund for teachers training. 

The Federal Republic of Nigeria (2013) recognizes early childhood education and 

thereby gives priority to it for the balanced and sound education of children. Furthermore, 

section 8 article 13 accounts for the significance of early childhood education and compels 

government at various levels to attach much importance to it in terms of establishment and 

financial support. The policy reiterates the need for the government to equally make 

provision for all necessary facilities needed in a bid to facilitate teaching and learning 

activities during this period. Therefore, as important as this education is, it is unfortunate that 

due attention has not been given to it. For instance, Abdulkadir (2010) observes that 

childhood education has not been given due attention in Nigeria because of the government’s 

negligence towards childhood education. Abdulkadir (2010) maintains that governments at 

all levels have been showing a Lukewarm attitude to childhood education. Abdulkadri (2010) 

agrees that though early childhood education is an important stage of education, it appears 

that little has been done towards its establishment, financial support, and provision of 

adequate facilities by the government. Abdulkadir (2010) also states that early childhood 

education is undoubtedly an important stage of education in a child’s development; it exposes 
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the child to a new environment different from the home where he is coming from; it prepares 

the child ahead of future educational challenges. Hence, the need to do the best to make the 

learning environment conducive for teaching and learning; determines the quality of 

education at this stage. 

Similarly, Obi (2012) agrees that early childhood education provides the first 

education for children. That notwithstanding, the priority given to it has been so low in terms 

of establishment and financial support. Also, early childhood education remains a project for 

all and sundry for its sustainability and success. Abdulkadir (2010) caps it by advising the 

government, stakeholders, parents, private individuals as well as school administrators to see 

Early Childhood Education as very important and, therefore, join hands together in its 

financial support, establishment, and provision of other logistics required to ensure that 

education at this level is ensured and stabilized to achieve the objectives which are meant to 

achieve for the children at this crucial age. Akindele (2009) emphasizes that early childhood 

care developmental centres may take different outfits from a normal or formal school setting. 

The researcher adds that this is not unconnected with the benefit of facilities available in the 

childhood centres: not only this, every child needs extra care and as such special teachers are 

needed to take care of children at this level. 

Therefore, concerning the financial support of early childhood education and care 

development centre, the Federal Government of Nigeria (FRN, 2013) admits that the 

financing education should be the joint responsibility of the federal, state/FCT, and Local 

Governments and the private sector as well. In this connection, the government welcomes and 

encourages the participation of local communities, individuals, and organizations. The policy 

documents further showed that efforts towards the improvement in the financial support of 

education shall include some of the following: increased government investment in education 

to eliminate the deficiency in public investment between Nigeria and sub-Saharan and 

developing countries; strengthening governance frameworks and the skills of administrators 
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at all levels; establishment of a framework for government intervention funds from sectorial 

bodies like UBEC, TETFUND; strengthening and harnessing policy and capacity to draw in 

and effectively utilize resources from international and local development partners; 

encouragement of formal participation of alumni bodies in the financial support of education 

from pre-primary to tertiary institutions. The Federal Government of Nigeria (2013) 

recognizes early childhood education and therefore mandates all the three tiers of government 

to ensure that due attention is given to the establishment of early childhood education and 

care development centres with the following terms of reference: ensure the establishment of 

child care development centres; provide all necessary logistics for the smooth running of 

these centres; ensure that teachers are available in all these centres; provide all needed 

facilities for effective teaching and learning activities; monitor these centres and ensure that 

no stone is left untouched.  

Johnson (2016) is of the view that little attention is given to early childhood care 

development and education in Nigeria. Johnson (2016) maintains that education at this level 

should be handled with all attention and seriousness to meet the objectives for which it is 

being established. Also, this level of education appears to be left in the hands of private 

individuals who are saddled with the responsibilities of establishing, financial support, and 

providing all necessary facilities for a child education during this tender age. It is against this 

background that research investigated government involvement in establishment of early 

childhood care development and education in Moro Local Government area of Kwara State, 

Nigeria. 

Statement of the Problem 

The quality of education in Nigeria in recent past decades have been on the steady 

declines. The case is not different from the early childhood or pre-primary education. A look 

into the pre-primary educational system in Nigeria reveals that the attainment of the purpose 

of the early childhood education which is anchored on laying solid foundation for the 
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cognitive, physical and emotional development of preschool children with a view to 

preparing them for the future is far from reality. Many scholars, educationalists, and 

researchers have shown significant inputs in the study of early childhood education. Such 

studies include: the analysis of learners’ performance at ages 0-5 years. The study was within 

early childhood; the significance, impact, description, and analysis of children’s environment 

in early childhood education in Nigeria. Therefore, previous researchers have worked 

extensively on other areas like comparative analyses of learners’ performance in private early 

childhood care centres and public early childhood centres; the relationship between children’s 

exposure in childhood education centres in public and private establishments and a host of 

others.  

Despite the research works on early childhood education in Nigeria and Moro in 

particular, based on the researchers’ knowledge there was no empirical study on the 

assessment of government involvement in the establishment of childhood care development 

centres in Moro Local Government Area of Kwara State. However, this study focuses on the 

need to assess the involvement of government in the establishment of early childhood care 

development centre in Moro Local Government Area of Kwara State in a bid to equally 

investigate the importance of cognitive, physical and emotional development of preschool 

children Vis a Vis the essential needs of these centres in terms of features, infrastructural 

development, as well as instructional materials in order to establish their effective  teaching 

and learning at early childhood care development education in Moro Local Government Area 

of Kwara State. This allows the researcher to examine the contribution and involvement of 

government towards the establishment and provision of facilities in these centres across the 

nooks and crannies of Moro Local Government Area of Kwara State. 
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Purpose of the Study 

The main purpose of this study was to assess the government’s involvement in the 

establishment and financial support of early childhood care development and education in 

Moro Local Government Area of Kwara State. Specifically, this study sought to assess: 

1. The level of government’s involvement in provision of infrastructural facilities in 

early childhood centres in Moro LGA. 

2. The level of government’s involvement in financial support of early childhood centres 

in Moro LGA. 

3. The extent to which government supply learning materials to early childhood centres 

in Moro LGA. 

4. The level of government’s involvement in early childhood centres with respect to 

training and retraining of teachers in Moro LGA. 

Research Questions 

 The following research questions were raised for this study: 

1. What is the level of government’s involvement in infrastructural facilities in early 

childhood centres in Moro LGA? 

2. What is the level of government’s financial support to early childhood centres in 

Moro LGA? 

3. To what extent does government supply learning materials in early childhood centres 

in Moro LGA? 

4. What is the level of government’s involvement in early childhood centres with respect 

to training and retraining of teachers in Moro LGA? 
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Significance of the Study 

The findings of this study are expected to be of great help to educationists, 

policymakers, school administrators and pupils in the following areas. The findings of this 

study are also expected to be of immense benefit to the educationists in the education industry 

in the sense that it will assist them to have thorough knowledge of government’s involvement 

in the establishment of early childhood centres in Moro Local Government Area of Kwara 

State. In this wise, they will be adequately informed of the necessity of having a proper 

record of early childhood centres in Moro Local Government in respect of the overall 

contents of this research. 

In the same vein, the policymakers are not left out in the scheme of benefitting from 

this work. The research will be a pivotal to address the possible areas of weaknesses on the 

part of government especially those that require urgent attentions like infrastructural 

facilities, learning materials as well as the overall standard of these centres. 

To the school administrators, this work will remain an experimental tool to assess the 

involvement of government in the establishment of early childhood centres in Moro Local 

Government Area of Kwara State. Besides, the findings of the study will reveal to the school 

administrator, the standard of the centres as well as the facilities available in the centres and 

examine how often such facilities are used during teaching and learning process. However, 

this work will offer useful information to the parents to ascertain the extent to which the 

government has supported early childhood education in Moro Local Government Area Kwara 

State.   

Above all, the school administrators would be able to identify areas of priority, 

concern, problems and offer useful solutions. More importantly, the school administrators or 

will find this research beneficial because the findings of the study would be a wakeup call for 

proper management of early childhood care development and education centres in Moro 
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Local Government Area of Kwara State. Similarly, the work will assist the pupils to have 

holistic development with a view to prepare them for the future. 

Delimitation of the Study 

This study examined government’s involvement in the establishment and financial 

support of early childhood care development and education centres in Moro Local 

Government Area of Kwara State. This study was conducted in public early childhood care 

development and education centres in Moro Local Government Area of Kwara State. The 

respondents in this study are the head teachers 

Operational Definition of Terms 

 The following terms were operationally defined in this study: 

Early Childhood Education: It is referred to the one-year education giving to children aged 

five prior to their entering primary school. 

Care: It is the act of overseeing the pupils in terms of their needs towards effecting good 

learning conditions and outcomes. 

Government: It is an institution that is to be responsible for the financial support and 

establishment of early childhood education and care development centres. 

Involvement: This refers to the level to which government engage in establishing early 

childhood education centres. 

Establishment: It refers to government provisions of infrastructural facilities, financial 

support, instructional materials as well as training and retraining of teachers.
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

This chapter presents the existing literature relevant to the assessment of government 

involvement in the establishment of early childhood care development and education in Moro 

Local Government Area of Kwara State. The literature are reviewed under the following sub-

headings; 
 

Theoretical Review 

Constructivism theory (Jean Piaget 1896-1980) 
 

Conceptual Review 

Concept of Early Childhood Education 

National Policy on Education 

Early Childhood in Nigeria 

Government’s provision of instructional materials early childhood education 

Government’s training and retraining of teachers in early childhood education centres 

Government’s provision of financial support in early childhood education 

centres  

 

Empirical Review 

Government’s involvement in establishing and funding early childhood care 

development centres. 

Government’s involvement in training and retraining of teachers. 

Challenges in early childhood care development centres in Nigeria. 
 

Appraisal of Reviewed Literature 
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Theoretical Review 

The study was guided by the Jean Piaget’s theory of constructivism which was 

presented by different opinions, views and arguments of scholars. 

Constructivism Theory 

The idea of constructivism theory was introduced by Jean Piagets (1896-1980). He 

was a child psychologist who studied young children during their early years. The theory of 

constructivism is a theory in education that recognizes the learners' understanding and 

knowledge based on their own experiences before entering school. It is associated with 

various philosophical positions, particularly in epistemology as well as ontology, politics, and 

ethics. The origin of the theory is also linked to Jean Piaget's theory of cognitive 

development. Constructivism in education has roots in epistemology, which in philosophy is 

a theory of knowledge, which is concerned with the logical categories of knowledge and its 

justification basis. Epistemology also focuses on both the warranting of the subjective 

knowledge of a single knower and conventional knowledge. In constructivism, hence, it is 

recognized that the learner has prior knowledge and experiences, which are often determined 

by their social and cultural environment.  

Learning is therefore done by students “constructing” knowledge out of their 

experiences. While the Behaviourist school of learning may help to understand what students 

are doing, educators also need to know what students are thinking, and how to enrich what 

students are thinking. Some scholars state that the constructivist view emerged as a reaction 

to the so-called "transmission model of education", including the realist philosophy that it is 

based on. Constructivism can be traced back to educational psychology in the work of Jean 

Piaget (1896–1980) identified with Piaget's theory of cognitive development. Piaget focused 

on how humans make meaning about the interaction between their experiences and their 

ideas. His views tended to focus on human development concerning what is occurring with 

an individual as distinct from development influenced by other persons.  
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Lev Vygotsky's (1896-1934) theory of social constructivism emphasized the 

importance of sociocultural learning; how interactions with adults, more capable peers and 

cognitive tools are internalized by learners to form mental constructs through the zone of 

proximal development. Expanding upon Vygotsky's theory, Jerome Bruner developed the 

important concept of instructional scaffolding, whereby the social or informational 

environment offers support (or scaffolds) for learning that are gradually withdrawn as they 

become internalized. Despite, views more focused on human development in the context of 

the social world include the sociocultural or socio-historical perspective of Lev Vygotsky and 

the situated cognition perspectives of Mikhail Bakhtin, Jean Lave, and Etienne Wenger; 

Brown, Collins and Duguid; n Newman, Griffin, and Cole, and Barbara Rogoff. However, 

the concept of constructivism has influenced several disciplines, including psychology, 

sociology, education, and the history of science. During its infancy, constructivism   

examined the interaction between human experiences and their reflexes or behaviour-

patterns.  

Piaget called these systems of knowledge "schemes”. Schemes are not to be confused 

with schema, a term that comes from schema theory, which is from information-processing 

perspectives on human cognition. Whereas Piaget's schemes are content-free, schemata (the 

plural of schema) are concepts; for example, most humans have a schema for "grandmother", 

"egg", or "magnet." Meanwhile, constructivism does not refer to a specific pedagogy, 

although it is often confused with constructionism, an educational theory developed by 

Seymour Paper, inspired by constructivist and experiential learning ideas of Piaget. Piaget's 

theory of constructivist learning has had a wide-range of impact on learning theories and 

teaching methods in education and is an underlying theme of education reform movements.  

The relevance of constructivism theory to this study lies in the fact that it sheds more 

light on the necessities that make a structure as a whole. These necessities include: 

assessment, structure and functional effect of a system. By assessment, the theory takes into 
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cognizance of the rubrics that are involved in the system as a whole. Structural make up of a 

system encompasses the organizational arrangement by hierarchy while system itself 

comprises the organization in its entirety. However, since our study centres on assessment of 

a system, the need for constructivism becomes necessary in order to address the subject 

matter of this study. 

The Conceptual Review 

The conceptual reviewed of this study was carried out under the following sub-

headings 

The Concept of Early Childhood Education 

The term early childhood education encompasses all forms of education both formal 

and informal, provided for young children up to approximately eight years of age (Albert, 

2012). This type of education is fundamental to the development of a child and can 

significantly shape the later years of an individual life. Albert (2012) further stresses that 

there are several different facts that all combine to contribute to a child’s early education. In 

his opinion in terms of informal education, the primary source of input when it comes to a 

child’s development is, of course, its relationship with its parents or primary caregivers. In 

essence, parents can be considered to be a child's first teacher. It was further maintained that 

this relationship is especially critical between 0-2 years of age as the child begins to develop a 

sense of self and establishes attachment with its parents. However, the quality of the 

attachment formed at this stage of life has a significant impact on a child further education. 

Jim and Orthom (2016) are of the view that “Early Childhood Education is the formal 

education that a child receives at a young age”. They both agree that this stage of education 

typically spans years 0-4 in a child’s life. They observe that early childhood education 

embraces all that it entails for a child to acquire formal education at a young age most 

especially between the ages of 0-4 years. Education at this stage allows the child to make a 
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difference between him or his immediate environment (homes and school) equally reaper the 

child ahead of the future academic endeavours. 

Aboyade (2009) observes that “an early childhood education remains a foundation for 

the child in that the child develops and acquires all that may be needed for future education 

goals. In a similar vein, Ahmed (2010) agrees with this submission and asserts that “every 

child needs preschool experience before its integration into the mainstream of full section 

period”. He specifies that education at this period calls for all attention from the teachers for 

the child to be able to function and cope effectively well. Obidi (2008) caps it all by saying 

that: early childhood education is a prelude to the future academic career of any child. Going 

by its significance it cannot be brushed aside because it serves as a foundation for the child. 

Besides the child is for the first time being exposed to a new environment, therefore it must 

be adequately taken care of by the experts so that the child finds it very easily to adjust and 

cope until new challenges he now faces which are entirely different from home. 

According  to  the  National  Education  Association  of  Nigeria  (2018), A  high-

quality ECCDE Programme consists of five important components which are: It should 

provide a well-rounded curriculum that supports all areas of development, it should address 

child health nutrition and family needs as part of a comprehensive service network, it should 

assess pupils’ mode of entry, learning, and identify their areas of peculiarity, it should employ 

well-educated adequately field teachers, and it should provide small class size and low 

teachers child ratios. These five components should therefore be the pillars of any quality 

early childhood education program. However additional characteristics of a high-quality 

program include nutrition, meals, and snacks constant measure of children’s progress 

Johnson (2010) describes early childhood education as a kind of education that helps 

to prepare children in the pre section age. He stresses that early childhood educators are 

responsible for caring for and educating young children. However, the areas of study within 

this period focus on both cognitive and social development which includes various activities 
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that engage pupils’ abilities to flourish. Johnson (2010) agrees that there are many career 

paths during this school period including teaching managing a day-care and providing in-

home care for children. He highlights the following as early childhood education careers. Pre-

school teacher; kindergarten and elementary section teacher; nanny; childcare centre director 

school counsellor or psychologist. However, early childhood education will give the teacher 

the accurate and adequate knowledge of how to take care of the pupils very well as well as 

affording the pupils an opportunity to relate with their teachers as well. However, the 

significant effect of early childhood education abound.  

Agum (2006) comments that one of the significant effects of ECE is its capacity to 

close the education gap between low and high-income earners pupils/students. This has been 

so far demonstrated and identified with pupils from poor homes background. Etim (2012) 

also agrees that early childhood education helps children to learn, how to develop a solution 

to problems; it teaches steps and processes until increasing confidence. In the opinion of 

Joseph (2008) “Early childhood education is beneficial for childhood ages 0-4 years. It also 

often refers to as pre-section, pre-kindergarten, day care, nursery section, or early education. 

No matter the name, each serves the same purpose to prepare young children for their 

transition into elementary school at a later stage for adequate and accurate output”.  

Abubakar (2006) is also of the opinion that early childhood education provides ample 

opportunity for pupils to have enough resources for elementary education to excel well. 

Abubakar (2006) itemized the size benefits of early childhood education as follows ; it helps 

children to learn and develop; it stimulates the skills; it improves social skills, it increases 

health and wellness physical and emotional; it supports parents, family, and community; it 

helps children like their best. Besides the foregoing benefits and purpose of early childhood 

education, Cyril (2007) affirms that “the benefits of ECE are innumerable in that it gives 

room for adequate and proper necessities which are Sine qua non towards child future 

educational endeavour. He emphasizes that early childhood education has a better advantage 
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of creating time for fun and learning. After all, kids will be more encouraged to study and 

attend school if they are having fun. Also, the environment and low-stress condition will help 

kids absorb new concepts and learn things. 

 

National Policy on Education 

The goal of the government was for the National Policy on Education’s development 

plan in pre-primary education to be distributed effectively, but there are many flaws in the 

plans process and implementation as discussed in this section. One area is in provision and 

distribution of policy guidelines for the establishment and management of pre-primary 

institutions. One major problem was the federal government’s decision to facilitate the 

objectives of pre-primary education by the granting permission for private establishments of 

pre-primary education in the countries, but not the participation of the public schools in their 

establishment. Presently there are many ill-equipped, substandard pre-primary schools 

scattered all over the country.  

This is as a result of lack of supervision and inspection to ensure that standard and 

quality are maintained. It is assumed that with the amount of money being charged by these 

commercial institutions that the facilities should be of high standards, but the reverse is the 

case. Therefore there is a need for the federal, state, and local governments to put measures in 

place to ensure standards. This is because the pre-primary level is the bedrock for a smooth 

transmission to the primary school. If the foundation is faulty, it will naturally affect the 

superstructure. The policy ironically failed in this aspect. 

Currently, there is no provision in teacher education programs for specialization in 

early childhood education. Unfortunately, significant provision is yet to be made in any 

public or private teacher training institution in Nigeria for the production of professional 

teachers in early childhood education. Most tertiary institutions in Nigeria run teacher 

education B.Ed. programs that will lead the graduate to secondary or primary school teacher 
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in subject areas other than early childhood education. Such specialists in early childhood are 

few and because of low wages and job insecurity associated with the private institutions, 

many otherwise interested teachers cannot afford to take these positions. The government to 

date has not effectively addressed the lack of early childhood teacher education. 

Thirdly, the NPE (2013) ensures that the communication medium of early childhood 

institutions is principally the mother tongue (MT) or language of the immediate community 

(LIC) and orthography and textbooks of Nigerian languages will be produced to enhance MT 

and LIC. Ironically, in most of pre-primary schools in Nigeria the medium of instruction is 

principally the English language. As far as mother tongue instruction is concerned, Emenanjo 

(2001) notes the value attached to native language as regards to protection, preservation, 

promotion of Nigerian culture, as well as its role in promoting interethnic unity that enhances 

9ohuman dignity and subsequently helps promote national unity and integration in the 

country. This policy supported by the Constitution of the Federal Republic of Nigeria and 

justified in the National Policy on Education.  

The use of English Language for a child to the neglect of his mother tongue has a 

negative influence on the child’s cultural background which the policy is meant to protect. 

Contrary to this most parents want their children to be immersed in the English Language as 

early as possible because of the perceived advantages and beliefs that knowledge of English 

accelerates the teaching process for children entering the primary and other levels of the 

educational system. On the other hand, evidence shows that, if children are taught with their 

mother tongue, they learn and develop faster intellectually, cognitively, and psychologically 

(Fafunwa, 1984). The policy has failed in the aspect of language implementation. The 

question is, does it mean that the teachers teaching those children do not speak their native 

language? How do we promote culture when our children cannot speak their mother tongue 

or language of the immediate community? These questions are for the policy makers to 

review and address. 
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Fourth, the NPE ensures that the main method of teaching at this level shall be 

through play and that the curriculum of teacher education is oriented to achieve this. As a 

result of the government inability to regulate and control private establishment and operation 

of pre-primary education in the country, some schools employed teachers who are neither 

trained to teach nor know how to handle or relate to children. Moreover, there is no standard 

curriculum to guide the activities of these teachers. Such people without teaching pedagogy 

cause the children to lose interest in education as they are unable to present the teaching and 

learning experiences to children in a stimulating, sequential, and logical manner as prescribed 

by Robinson and Robinson (1968). 

Lastly, the input of government in terms of the financial aspect in pre-primary 

education has been very negligible as stated by Maduewesi (2001). Pre-primary education is 

recognized by the federal government in the National Policy on Education, which stated that 

financing education shall be a collective effort and responsibility of the three tiers of 

government, but it is found that there is no financial provision for education at the pre-

primary education level. The only time the government financed education at that level was 

through the Early Child Care (ECC) project of the NERDC which was founded through the 

collaboration of UNICEF and Federal Government of Nigeria and other international 

agencies prior to 2001 (Maduewesi 1992). 

Early Childhood Education in Nigeria 

Early childhood education is a starting point for a child development and the key 

foundation of the Nigerian education system (Obiweluozor, 2015). This type of education is 

recognized by the Nigerian Policy on Education (FRN, 2013) Pre-primary education is the 

education given to young ones or learners before the age of entering primary education or 

pre-primary education is defined by the National Policy on Education (FRN, 2013) as the 

education given in educational settings for children age 0 -5 years in preparing their entry 

into the primary section. This type of education is currently provided by private 
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entrepreneurship. Early childhood education can be traced to the effort of prominent 

European education experts like John Amos Comenius (1590-1690), J.J Rousseau (1782-

1788), Johann Heinrich Pestalozzi (1748-1827), and  Friedrich Froebel (1782-1751). 

These experts championed the right of children to early education. Their tone, many 

educationists and scholars including Maducwesi (1992) and Fafunwa (1967) supports and 

advocated for the views held by these earlier educators that there is a need for good early 

childhood education to help students develop their full potentials. The first pre-primary 

education was founded in 1816 by Robbert Owen ( as citied in Obiweluozor 2015)  The early 

expert in childhood education was envious to see the childhood of the rich and the poor have 

the opportunity and the privilege to be educated. With the phasing out of infant classes, some 

parents began to feel the need for nursery sections.  

The demand for nursery education was however very low in Nigeria until recently. A 

study for the provision of nursery education in Lagos conducted by Makinwa- Adebusoye 

(1981) showed that only 7.7% out of 948 parents sent their children to the nursery section or 

group care centre. In a similar vein, a study conducted by Orebanjo (1981) showed that 

working mothers in Ile-ife which is a semi-urban area preferred keeping their children to 

members of extended families for childcare rather than sending them to day-care centres or 

nursery schools. This invariably showed that parents at that time did not value pre-primary 

education. Consequently, the need arose for educational administrators, as the then military 

government of Nigeria revealed the need for pre-primary education in Nigeria and gave 

official recognition to it in the National policy on education (1977) and revised 1981, 1998 

and subsequently revised again under an elected civilian government in 2004, 2007, and 

2012. The operational objectives of pre-primary education as stated in the National policy of 

education (FRN, 2013) include: 

“Effecting a smooth transmission from the home to the section; preparing the child 
for the primary level of education; providing adequate care and supervision for the 
children until their parents is at work; inculcating in the child the spirit of inquiry 
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through the exploration of nature and environment art, music, and playing with toys; 
developing a series of co-operation and team spirit; inculcating social norms; 
learning good habit especially good health; teaching rudiments of numbers etc. 
through play”.   
 

The few points highlighted above are the objectives of early childhood education as 

pointed out by the National Policy of Education (2012), However, Aderibigbe (2016) opined 

that: The objectives of early childhood education are many and even numerous: it creates 

room for pupils to build the required skills to function well in the elementary section and 

careers. Besides, it allows the pupil to have the first educational exposure in life and as such, 

they can accumulate and adjust to the new environment where they find themselves.  

Early childhood education involves a cognition development of the child since it 

provides a background for the first learning of the child. For the child to be able to function 

well, it needs a section. The section should be well felicitated with both human and non-

human resources. The learning environment should be conducive enough for the child to 

learn effectively well in the section. The teaching materials should be within the experience 

and exposure of the child for proper learning. The teachers as a resource person must up and 

doing in terms of being taught and how to teach it as well. He shouldn’t be too harsh and 

make the teaching to be funfair. If the structure is well implemented, the teaching and 

learning activities will be meaningful. 

Onita (2009) observes that “for an early childhood education to be realizable, the 

teacher and the section administrators have a lot to do”. The section makes rows in for a 

conducive learning environment for the pupils and ensures that teaching is well equipped 

with all necessary features needed. He identifies the following as the necessities of an early 

childhood education or pre-primary education: the need for adequate learning environment; 

effective and efficient teachers; Sound and knowledgeable teachers; provision for necessary 

features in the sections; learners experience must be put into consideration and special 

consideration must be given to the time of the lesson and ensuring that teaching is within the 
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reach of the learners. However, for full implementation of early childhood education and for 

it to meet its objectives, the National Policy of Education (2013) specifies these guidelines 

stated by the movement. These include to: 

1. Establish pre-primary section existing public section and encouraging both 

communities and private efforts in the provision of pre-primary education; make 

provision in teaching education programs for specialization in early childhood pre-

primary education; 

2. Ensure that the medium of instruction is principally the language of the immediate 

community as develop the autography of many more Nigerian languages provide 

textbooks in Nigeria Languages. 

3. Ensure that the main method of teaching at this level shall be through play and that 

the curriculum of teacher’s education is oriented towards activities regulated and 

control the operation of pre-primary education. To this end the teachers and the pupil 

ratio shall be 1.25 

4. Set and monitor the minimum standard for early childhood centres in the country. 

5. Ensure full participation of government, communities, and teachers association in the 

running and maintenance of early childhood education facilities (FRN, 2013).  

Government Provision of Instructional Materials for Early Childhood Education 

Education is an important instrument for the development of a nation’s social life, 

human resources, political awareness and the economy at large. It is clearly stated by the 

Federal Republic of Nigeria (1988:15) in her National Policy of Education that ‘education 

has been adopted as an instrument for effecting national development”. It is in the light of 

this that the federal government is doing everything possible to see that illiteracy rate is 

reduced or totally wiped out of the nation because no country can grow beyond the 

educational level of its citizenry. Nursery education or early childhood education which is the 

first stage of formal school system in Nigeria today forms the bedrock of an individual’s 
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education life. This is because the quality of an individual’s subsequent educational prowess 

depends largely on the quality of nursery education that the individual received. Hence the 

broad aims of nursery education within Nigeria can be summarized as preparation and laying 

of strong foundation for primary school and other levels of education in future. 

The Federal Republic of Nigeria (2013), stated that nursery education is the education 

given in an educational institution to children between the ages of three (3) and five (5) prior 

to entering into primary school. Nursery education began as a private enterprise in Nigeria 

and continued until the year 2003, when the federal government and the United Nations 

International Children Education Fund (UNICEF) took inventory of early childhood care 

facilities in Nigeria and discovered that most of the facilities were privately owned. It was 

then that the Universal Basic Education (UBE) act (2004) included programmes and 

initiatives for early childhood education and development in states and local government 

areas. To make it more effective, the UBE programme made provision for every public 

school to have a nursery school linkage to cater for children aged 3 – 5 years. This is a period 

of growth and vulnerability in children. They are extra active at this stage, inquisitive and 

very curious to know the ‘how’ and ‘why’ of everything they see. It is because of this that 

teaching and learning process requires a sort of simulation and adequate use of instructional 

materials to make lessons interesting and meaningful, especially in English language. 

The impact of instructional materials in teaching and learning in the school is 

indisputable. Teaching at any level requires that students be exposed to some forms of 

simulation. Ikerionwu (2000) refers to instructional materials as objects or devices which 

help the teachers to make learning meaningful to the learners. Instructional materials are 

materials which assist teachers to make their lessons explicit to learners. They are also used 

to transmit information, ideas and notes to learners (Okorie 1982). He identified instructional 

materials to include both visuals and audio visuals such as pictures, flash cards, charts, 

posters, tape recorders, radio sets, video, television sets and computers among others. These 
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materials and equipment serve as supplements to the traditional or normal processes of 

instruction. The use of instructional materials provides the teachers with interesting and 

compelling platforms for conveying information since they motivate learners to learn more. 

Furthermore, the teacher is assisted in overcoming physical difficulties that could have 

hindered his effective presentation of a given topic to the learners. According to Zhihong, 

Leijuan and Xiaohui (2010) the use of electronically medicated instruction to duplicate the 

traditional face to face classroom has resulted in a shift from teacher to student centreed 

classes. In this situation, the responsibility for learning is shifted to the students. The teacher 

only facilitates the learning by acting as a coach, resource guide and companions in learning. 

The use of instructional materials therefore does not only encourage teachers and students to 

work collaboratively, but also results in more cooperative learning activities among the 

students. 

The purpose of instructional materials is to promote efficiency of education by 

improving the quality of teaching and learning. Incorporating these tools and materials 

present, supports and reinforces teaching. According to Aduwa, Ogiegbeen and Imogie 

(2005), these materials and resources including audio tape recorders, video tape recorders, 

slide projectors, still pictures, programmed instruction, film strips, maps, charts, graph, 

opaque projectors, overhead projector and many more, offer a variety of learning experiences 

individually or in combination to meet different teaching and learning experiences.  

 

Government Training and Retraining Of Teachers in Early Childhood Education 

Centre 

The teacher is one of the most important inputs in the education system. He shapes the 

direction and influences to a great extent other educational inputs to achieve the stated goals 

of the education industry. The extent to which this can be done depends on the quality and 

quantity of training received by teachers since the quality of educational outcomes depends to 
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a great extent on the quality of teachers. In recognition of this enormous role that the teacher 

plays, Ukeje (2007) observed that the power to heal or kill, build up or tear apart depends 

particularly much on the teacher who is the most important part of the education process. 

Teacher productivity seems to be a nagging issue in education. This low performance by 

teachers could be attributed to many factors and could also have adverse effects on students’ 

performance which is one of the outcomes of teacher productivity. Productivity can be 

measured as a ratio of output to input. In the context of the school system, productivity is 

measured in terms of both efficiency and effectiveness, since the realization of goals and 

objectives in the school depends on the efficiency and effectiveness of the teachers (Garret & 

Poole as citied in Ajayi & Afolabi 2012).  

Training is a very important aspect of pupils’ development. Training according to Udo 

in Ezeani and Oladele (2013) is the development of specific skills and attitudes needed to 

perform a particular job or series of jobs; to maximize the productivity of the individual and 

improve the overall organizational efficiency. Ohakwe also in Ezeani and Oladele (2013) 

defined it as a continuous assistance or coaching, given to an employee in order to make him 

have current knowledge of the job content, scope and relationship within the organization. 

Retraining is an on-the job training used by organizations to bring about development and 

improved competency in workers. This is essential especially with the frequent policy 

changes in education and also in the evolving new knowledge and technology based society. 

Retraining teachers can help to reduce mistakes and improve innovations in the teaching 

profession. Training and retraining of teachers can be done in different ways.  

 The purpose of training and retraining is to update, develop and broaden the knowledge 

that teachers had acquired during the initial teacher education and/or provide them with new 

skills and professional understanding. It improves the effectiveness of teachers. In the words 

of Ngala and Odebero (2010) training and retraining were seen as “a vehicle to improve on 

teachers teaching effectiveness”. They further noted that teachers getting involved in pupils’ 
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development programmes, particularly pursing higher education and training motivate them 

into taking their teaching roles more seriously. Teacher training programme in Nigeria has 

undergone radical changes over the years. It started with the training of Grade IV; Grade III; 

Grade II; the Nigeria Certificate in Education (NCE) and now Institutes and Faculties of 

Education in the universities. The essence of these changes is to improve the quality and 

competence of the teachers (Okeke, 2012 & Wellington 2012). Okafor (2015) re-affirmed 

that teachers are the main determinants of quality in education. She pointed that if they are 

uncommitted, unmotivated, uninspired and untrained the whole nation is doomed. This entails 

that the kind of secondary school teachers trained in the Nigerian Colleges of Education need 

re-training or upgrading to enhance quality and performance (FME, 2008). 

 

Governments’ Provision of Financial Support in Early Childhood Centre 

Financial support of early childhood education centre is the process by which 

government provides all the essential teaching and learning materials for overall development 

of the school. Aromokeye (2010) believes that financial support of early childhood care 

development is not only left with the private sector but the government as well. He identified 

the following as the contributions of government towards the financial support of early 

childhood education in the country: Procurement of furniture for the centres, payment of staff 

salary; construction of building /classroom in these centres, provision of enough logistics to 

these centres. Such logistics include: registers, schemes of work, writing materials, first aid 

boxes, teaching aids/ materials and provision of means of transportation. All these stressed by 

Aromokeye (2010) allowed room for the smooth running of the centres vis-à-vis the 

improvement of teaching and learning processes. Meryers (1995) agrees that governments at 

a various levels have been trying hard to ensuring that early childhood care development 

education writers, robust financial support, and pronouncing such that function are not left 

with the private sector alive. He maintains that there are concerns that goals government 



 
 
 

  29 
 
financing, financial support, operation, and control of early childhood care development 

centre education. These include availability of resources, efficiency and cost-effectiveness, 

accountability, quality, equality diversity and choice. 

The foregoing are seeing as the criteria needed for governments’ involvement in the 

financial support of early childhood care development education. He condemns the act of 

leaving the financial support of these centres with private individuals, organizations or 

individuals. Aboyade (2009) comments that: 

“A great deal of government efforts and involvement in education has been 
focused to date with special attention on pre-primary and primary education 
Such effort include: finding and pronouncing of the pre-primary and primary 
sector by not only even the government but international donors like UNESCO, 
AU, UN, and other internationally recognized institutions across the globe”. 
 
Ajayi (2008) collaborates the need for the government’s involvement in financial 

support of early childhood education in hygiene. She observes that: “to achieve success in 

any public service, the issue of pronoun/finding cannot be overlooked”. If education is poorly 

funded, it will affect the staffing, pupil-teacher, ratio, the provision of infrastructure and the 

like, which include having a grace effect on what is likely to be the quality of the output. This 

is the reason many developed nations make provisions for the finding of the services for their 

researchers. The finding of this segment is given a prime place in the nation’s budget. For 

instance, American estimated the cost of providing quality pre-school education just under 70 

billion a year based on an annual cost-per-child of around 8700. The estimation covered, the 

full costs of the programs including facilities, administration, and support services. So that 

every child could participate. Therefore, in light of this, now that Nigeria is committed to 

early childhood care development education, it can learn from other nations that support 

education, the right of every child; it requires the government to make a realistic budget for 

this educational sector. At the same time, there should be proper monitoring and coordination 

of the disbursement of the fund earmarked for the sectors so that every child is truly taken 

care of. 
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Empirical Review of Literature on Early Childhood Education 

The following related empirical review were reviewed under the following sub-

heading: 

Government Involvement in Establishing and Funding Early Childhood Care 

Development Centres 

Amali, Bello and Okafor (2012) investigated pre-primary schools programme 

activities in Kwara State. The objective of the study was to determine the extent to which the 

programme of the school has met with the stipulated policy statement as contained in the 

National Policy on Education. The study adopted descriptive survey research design and the 

instruments used was questionnaire. The sample for the study consisted of 265 teachers using 

simple random sampling technique. The study revealed that government involvement in 

commitment and support in pre-primary education is low and also the infrastructural facilities 

and instructional materials provided by the government are not adequate. The similarity 

between Amali, Bello and Okafor study and the present study is that both studies used pre-

primary school while the difference between the two studies are the research design, sample 

size and the instrument. 

Akinrimisi, Adeyemi and Iroegbu (2020) investigated Government’s Involvement in 

Implementation of National Policy on Early Childhood Education in Nigeria. The aim of the 

study was to assess the government’s involvement in the implementation of national policy 

on early childhood education in south western Nigeria. The study adopted descriptive survey 

research design and data was collected through interview and checklist. The sample for the 

study consisted of 390 respondents which consisted of head teachers, teachers and parents 

using multisampling technique. The study revealed that governments are involved in 

establishing and providing pre-school facilities at a high level. The similarity between 

Akinrimisi, Adeyemi and Iroegbu and the present study lies in the fact that both studies are 
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concerned in investigating government involvement in early childhood centres: The 

difference between these studies are the sample size, research design and instrument. 

Government involvement in training and re-training of Teachers 

Igbinedion, Abraham and Nwogu (2016) examined Government’s Involvement in 

Safety Management in Public Early Childhood Education Centres (ECECs) in Rivers State, 

Nigeria. The aim of the study was to examine government’s involvement in safety 

management in public ECECs. The study adopted descriptive survey research design and data 

were collected through questionnaire. The sample for the study consisted of 1000 

respondents. The study revealed that government involvement in training of teachers is at low 

level. The similarity between the studies is that both studies conducted their research at early 

childhood centres. The difference between the studies are the research design, sample size, 

instrument and also Igbinedion, Abraham and Nwogu investigated safety measure in early 

childhood centre which was not investigated in the present study. 

Omotuyole and Okudo (2014) investigated professional development of early 

childhood and language education teachers for sustainable development. The aim of the study 

was to examine the impacts of professional development of teachers as a tool for sustainable 

development among Early Childhood and Nigerian language teachers. The study adopted 

descriptive survey research design and sample comprised 150 teachers from public and 

private early childhood centres using stratified sampling technique. Data were collected 

through questionnaire. The study revealed that training of teachers through seminar and 

workshop was not regularly organized. The similarity between Omotuyole and Okudo study 

and the present study is that both studies conducted their research at early childhood centres 

while the difference between Omotuyole and Okudo study and the present study are the 

research design, sample size and instruments. 

Aiwuyo and Omoera (2019) researched on assessment of the learning environment of 

early childhood and development education in public schools in Esan West Local 
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Government Area of Edo State, Nigeria. The aim of the study was to examine the learning 

environment of children in public early childhood centres. The study adopted descriptive 

research design with a sample of 117 teachers through simple random sampling technique. 

Data were collected through questionnaire. The study revealed that teachers were regularly 

trained by the government. The studies are similar because both are concerned with early 

childhood centres. The present study is different from Aiwuyo and Omoera study because 

while Aiwuyo and Omoera investigated the teacher/ pupil ratio which was not investigated in 

the present study. 

Challenges in Early Childhood Care Development Centres in Nigeria 

 The challenges of Early Childhood Care Development Centres in Nigeria abound in 

the literature. Amadioha (2017) examined challenges of early childhood education in Nigeria: 

implication for assessment of early childhood curriculum implementation in Port Harcourt, 

River State. The aim of the study was to investigate challenges facing early childhood 

education in Nigeria. The study adopted descriptive research design with a sample of 200 

parents through simple random sampling technique. Data were collected through 

questionnaire. Some of the problems identified in the study are: inadequate trained teachers, 

overcrowded classes, lack of teaching and learning resources and low motivation of teachers. 

The studies are similar because both are concerned with early childhood centres. The 

difference between the two studies is respondent. 

Eze-Thecla (2016) investigated the challenges of pre-primary education in Enugu 

State, Nigeria. The aim of the study was to examine the challenges of pre-primary education 

in Enugu State. The study adopted descriptive research design with a sample of 108 teachers 

through simple random sampling technique. Data were collected through questionnaire. 

Some of the challenges revealed in the study are: inadequate learning materials and 

infrastructural facilities, inadequate training and retraining of teachers, inadequate funding of 

schools and poor attitude of teachers to work. The studies are similar because both are 
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concerned with early childhood centres. The present study is different from Eze-Thecla study 

because Eze-Thecla only investigated the challenges facing early childhood centres 

Appraisal of Reviewed Literature 

The literature review started with a various views and opinions on Jean Piaget 

constructivism theory which serves as the theory that guide this study. This was followed by 

a critical review of the conceptual review such as Concept of Early childhood Education, 

National Policy on Education, Early Childhood in Nigeria, Government Provision of 

Instructional Materials Early Childhood Education, Government of Training and Retraining 

of Teachers in Early Childhood E-Centre, Government Provision of Financial Support in 

early Childhood Education Centre. The concept that were reviewed showed the significant 

factor the government play in Early Childhood Education Centre. 

The related literature on past studies on government involvement in establishment of 

early childhood care development and education were reviewed and compared with the 

present study such as Amali, Bello and Okafor (2012) investigated pre-primary schools 

programme activities in Kwara State .The objective of the study was to determine the extent 

to which the programme of the school has met with the stipulated policy statement as 

contained in the National Policy on Education. The study adopted descriptive survey research 

design and the instrument used was questionnaire. The sample for the study consisted of 265 

teachers using simple random sampling technique. Akinrimisi, Adeyemi and Iroegbu (2020) 

investigated Government’s Involvement in Implementation of National Policy on Early 

Childhood Education in Nigeria. The aim of the study was to assess the government’s 

involvement in the implementation of national policy on early childhood education in south 

western Nigeria. The study adopted descriptive survey research design and data was collected 

through interview and checklist. The sample for the study consisted of 390 respondents 

which consisted of head teachers, teachers and parents using multisampling technique. Also, 

Aiwuyo and Omoera (2019) researched on assessment of the learning environment of Early 
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Childhood and Development Education in Public Schools in Esan West Local Government 

Area of Edo State, Nigeria. The aim of the study was to examine the learning environment of 

children in public early childhood centres. The study adopted descriptive research design 

with a sample of 117 teachers through simple random sampling technique. Data were 

collected through questionnaire. The study revealed that teachers were regularly trained by 

the government. The studies are similar because both are concerned with early childhood 

centres. The present study is different from Aiwuyo and Omoera study because while 

Aiwuyo and Omoera investigated the teacher/ pupil ratio which was not investigated in the 

present study. Going by the research instrument, this study is different from other previous 

researches because it made use of rating scale and interview guide while questionnaire, 

interview and check-list were the main instruments used by the previous researchers and the 

research design previous studies employed was descriptive survey research design while the 

present study adopted explanatory mixed method. The advantage of this method over the 

previous research methods is that it combines both qualitative and quantitative data to arrive 

at concrete solutions whereas the methods adopted earlier by the previous researchers did not 

give room for comprehensive analysis of qualitative and quantitative data. This actually 

creates a wide gap which this study intends to fill. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

This chapter presents research methodology that was used for the study. The chapter is 

presented under the following sub-headings: Research Design, Population of the Study, Sample 

and Sampling Techniques, Research Instrument, Validity and Reliability of the Instrument, 

Procedure for Data Collection and Method of Data Analysis. 

 

Research Design 

The study adopted explanatory mixed method to assess government involvement in the 

establishment of early childhood care development centres in Moro Local Government Area of 

Kwara State. A mixed method research is an approach to inquiry that combines or associates 

both qualitative and quantitative forms of data analysis to arrive at concrete solutions. The 

essence of using explanatory mixed method is to give better explanation of qualitative and 

quantitative data. A qualitative method was used in order to have an understanding of 

government involvement in the establishment of early childhood care development centres in 

Moro Local Government Area of Kwara State, in respect of respondents’ perceptions and to 

generate words, rather than numbers. More so, the qualitative methods also assisted in 

collecting in depth valid and reliable information while the quantitative method was conducted 

in order to obtain numerical representation and manipulation based on the researchers’ 

perspective. It is more objective which provides observed effects (interpreted by researchers).  

 

Population of the Study 

The population of this study consists of all public early childhood care development 

centres and head teachers in Moro Local Government Area of Kwara State. There are 75 public 

early childhood care development centres in Moro Local Government Area of Kwara State 

(Kwara State Ministry of Education and Human Capital Development, School Census, 

2015/2016). 
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Sample and Sampling Techniques 

The sample for this study consisted of 98 respondents which included 49 public early 

childhood care development centres and 49 head teachers. This was based on the idea of kombo 

(2006) which stated that 10- 30% is sufficient for social science research, so the researcher 

decided to increase the sample to 65% in order to be able to generalize the findings. The sample 

was selected using Simple random sampling technique. Simple random sampling technique was 

employed in order to give all the schools equal chances of being selected. The respondents were 

selected because of their experiences and relationship with the children for several years. 

Research Instruments 

Three research instruments were used for data collection. These are: Rating Scale on 

Government Provisions of Infrastructural Facilities (RSGPIF), Rating Scale on Government 

Provision of Learning Materials (RSGPIM) and Interview Guide on Government Financial 

Support, Training and Retraining of Teachers. (IGGFSTRT). 

The Rating Scale on Governments’ Provisions of Infrastructural Facilities (RSGPIF) 

consists of section A and B; sections A consists of items that measured the demographic data of 

the head teachers while section B consists of items measuring the infrastructural facilities in the 

school. The response to each of the items is in a three point modified Likert scale format 

ranging from Available and appropriate” (AA), “Available Not Appropriate” (ANA), “Not 

Available (NA). 

The Rating Scale on Governments’ Provision of Learning Materials (RSGPLM) consists 

of section A and B; sections A consists of items that measured the demographic data of the 

school while section B consists of items measuring the instructional materials in the school. The 

interview guide on Government Financial Support, Training and Retraining of Teachers 

(IGGFSTRT) consists of eighteen questions measuring government financial support, training 

and retraining of teachers which was administered to the head teachers. 
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Validity of the Instruments 

To ensure the content and face validity of the RSGPIF, RSGPLM and IGGFSTRT, the 

two instruments were given to six teachers in Ilorin East Local Government Area of Kwara 

State and five lectures in the Department of Early Childhood and Primary Education, Kwara 

State University, Malete for comment and suggestions. This was done to improve the quality of 

the instruments and also to ensure the instruments measure the intended variables. All the 

observation of the experts were effected before administered. 

 

Reliability of the Instruments 

The Rating Scale on Governments’ Provisions of Infrastructural Facilities (RSGPIF) 

was trial tested in 10 early childhood care development centres that are not part of the sample 

using test re-test method in an interval of two weeks. Thereafter the two ratings were analysed 

using Pearson Product Moment Correlation (PPMC) and the reliability was 0.72. Similarly the 

Rating Scale on Governments’ Provisions of Infrastructural facilities (RSGPLM) was trial 

tested using test re-test method in an interval of two weeks, thereafter the two ratings were 

analysed using Pearson Product Moment Correlation (PPMC) and the reliability was 0.81 

 

Procedure for Data Collection 

The researcher collected letter of introduction from the Head of Department of Early 

Childhood and Primary Education of the Kwara State University Malete which was presented to 

the school authority. This enable the researcher to gain formal access to the schools and Head 

teachers in order to ensure smooth administration and collection of research instruments. The 

data collection lasted for five weeks. Two post graduate students and one class teacher were 

used as research assistants. Three weeks was used in administering the questionnaire while two 

weeks was used for the in- depth interview. The interview was conducted in English language 

and the researcher recorded the interview session on audio tape with the permission of the 

respondents. On the average of 4-5 respondents were interviewed per day with each session 
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lasting for approximately 30 minutes per day and the interviewed exercise lasted for 10 days. 

The researcher assured all the respondents that all information supplied will be treated with the 

utmost confidentiality and that the outcome of the response is meant for research purpose only. 

Method of Data Analysis 

The data were analysed using descriptive statistics of mean, standard deviation, 

percentage and frequency count while the qualitative aspect of the study were analysed using 

content and thematic technique analysis. For the research questions, where the weighted mean is 

less than 1.49, the weighted mean is regarded as low. Where the weighted mean is between 1.50  

to 1.99 the weighted mean is regarded as average. Where the weighted mean is above 2.00, the 

weighted mean is regarded as high 
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CHAPTER FOUR 

DATA ANALYSIS AND RESULTS 

This chapter is concerned with data analysis and result of the study. Descriptive 

statistics of frequency count, mean, and percentage and transcribing were used to analyse the 

research question 

Table 1: Educational Qualification of Teachers 

 Qualification Frequency Percentages 
 NCE 25 51 
 B.ED 12 24.5 
 PGDE 2 4.1 
 No Indication 10 20.4 
 Total 49 100 
 

Table 1 shows that there are 25 teachers with NCE which accounted for 51% there are 

12 teachers with B.ED which accounted for 24.5%. There are 2 teachers with PGDE which 

accounted for 4.1% and there are 10 teachers that did not indicate their qualification which 

accounted for 20.4% of the sampled population 

Table 2: Teaching Experience of Teachers 

 Experience Frequency Percentages 
 5below 17 34.7 
 6-10years 17 34.7 
 11-15years 1 2 
 16-20years 1 2 
 20years and above 2 4.1 
 No indication 11 22.4 
 Total 49 100 
 

Table 2 shows that there are 17 teachers with below 5years experience which accounted 

for 34.7%. There are 17 teachers with 6-10years experience which accounted for 34.7%. There 

is a teacher with 11-15years experience which accounted for 2%. There is a teacher with 16-

20years experience which accounted for 2%. There are 2 teachers with above 20 years 

experience which accounted for 4.1% and there are 11 teachers that did not indicate their 

teaching experience which accounted for 22.4% of the sampled population. 
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Answering the research questions 

Research Question 1: What is the level of government involvement in infrastructural facilities 

in early childhood centres in Moro LGA?ss 

 

Table 3: Level of Government Involvement in Infrastructural Facilities in ECE Centres in 

Moro LGA 
 

S/N ITEMS NA ANA AA MEAN 
1 Classroom 10 37 2 1.837 
  (20.4) (75.5) (4.1)  
2 Befitting toilet 42 6 1 1.163 
  (85.7) (12.2) (2)  
3 Desk 12 30 7 1.898 
  (24.5) (61.2) (14.3)  
4 Water 46 2 1 1.082 
  (93.9) (4.1) (2)  
5 Thermometer 43 5 1 1.143 
  (87.8) (10.2) (2)  
6 Storage of breast milk 48 - 1 1.041 
  (98) - (2)  
7 School bus 43 3 3 1.184 
  (87.8) (6.1) (6.1)  
8 Electricity 43 4 2 1.163 
  (87.8) (8.2) (4.1)  
9 Clinic 41 6 2 1.204 
  (83.7) (12.2) (4.1)  
10 Shelf (materials and books) 18 25 6 1.755 
  (36.7) (51) (12.2)  
11 Warming facilities 31 13 5 1.469 
  (63.3) (26.5) (10.2)  
12 Resting facilities 30 11 8 1.551 
  (61.2) (22.4) (16.3)  
13 First aid facilities 10 17 22 2.245 
  (20.4) (34.7) (44.9)  
14 Indoor play equipment 15 21 13 1.959 
  (30.6) (42.9) (26.5)  
15 Outdoor play equipment 14 28 7 1.857 
  (28.6) (57.1) (14.3)  
weighted Average = 1.50 
 

Table 3 shows that the level of government involvement in infrastructural facilities in early 

childhood centres in Moro LGA is Average (WA = 1.50). The detailed analysis is as follows: 

Classroom (mean = 1.84), Desk (mean = 1.90), Shelf (materials and books) (mean =1.76), 

Resting  facilities  (mean  =  1.55),  First  aid  facilities  (mean  =  2.25),  Indoor  play 
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Equipment (mean = 1.96), Outdoor play equipment (mean = 1.86) were rated available not 

appropriate while Warming facilities (mean = 1.47), Clinic (mean = 1.20), Electricity (mean 

1.16), School bus (mean = 1.18), Storage of breast milk (mean = 1.04), Thermometer (mean = 

1.14), Water (mean = 1.08), Befitting toilet (mean1.16) were rated Not Available.  

 

Research Question 2: What is the level of financial support to early childhood centres in 

Moro LGA by the government? 

From the interview conducted on the in-service teachers in Moro Local Government 

Area of Kwara State, it was observed and recorded that the level of government financial 

support to early childhood centre in Moro Local Government Area is very low has agreed by all 

the respondents (49 head teachers). 

Teacher C in her interview said: 

Government don’t pay our salary on time as they sometimes owe us three to four months 
salaries. Government do not place priority to teachers’ welfare. We do not have power supply 
connectivity in our school let alone government paying the PHCN bills government don’t 
provide water for us in fact we do not have any form of water supply source let alone 
government paying the bills. Government has not been repairing any of our damaged 
properties as we only rely on the support gotten from PTA, government supply of teachers in 
our school is not enough so we sometimes get help from the community, there is nothing like 
school feeding programme in my school, the children eat what the parent gives to them. 
Education at the pre-primary and primary school level is free. 
 

Research Question 3: To what extent does government supply learning materials in early 

childhood centres in Moro LGA? 
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 Table 4: Extent of Government Supply of Learning Materials in ECE Centres in 

Moro LGA 

S/N ITEMS NA ANA AA MEAN 
1 Colourful posters 28 

(57.1) 
10 
(20.4) 

11 
(22.4) 

1.653 
 

2 Lego building blocks/play dough 37 
(75.5) 

12 
(24.5) 

- 1.245 
 

3 Musical instrument such as flute,  
drum, whistles and other local  
musical instrument 

30 
(61.2) 

16 
(32.7) 

3 
(6.1) 

1.449 

4 Objects for counting 
 

13 
(26.5) 

16 
(32.7) 

20 
(40.8) 

2.143 

5 Radio/ audio devices 
 

38 
(77.6) 

11 
(22.4) 

- 1.225 

6 Photo albums 
 

12 
(24.5) 

15 
(30.6) 

22 
(44.9) 

2.204 

7 Flash cards 16 
(32.7) 

20 
(40.8) 

13 
(26.5) 

1.939 

8 Decorated instruments 
 

30 
(61.2) 

17 
(34.7) 

2 
(4.1) 

1.429 

9 Magnetic slate/ white board 29 16 4 1.490 
  (59.2) (32.7) (8.2)  
10 Drawing charts 18 18 13 1.898 
  (36.7) (36.7) (26.5)  
11 Dvd/Cd 35 10 4 1.347 
  (,71.4) (20.4) (8.2)  
12 Chart 19 13 17 1.939 
  (38.7) (26.5) (34.7)  
13 Playing card for kids 20 20 9 2.102 
  (40.8) (40.8) (18.3)  
14 Pictures 20 11 18 1.939 
  (40.8) (22.4) (36.7)  
15 Puzzles 36 9 4 1.327 
  (73.4) (18.4) (8.2)  
Weighted Average = 1.69 
 

Table 4 shows that the extent of government involvement in learning materials in early 

childhood centres in Moro LGA is average (WA = 1.69). The detailed analysis is as follows:  

Colourful posters (mean = 1.65), Objects for counting (mean = 2.14), playing for kids (mean 

2.10) Photo albums (mean - 2.20), Flash cards (mean = 1.94), pictures (mean= 1.94) Drawing 

charts (mean = 1.90), Chart (mean = Appropriate while Puzzles (mean = 1.33), Dvd/Cd (mean = 

1.35), Magnetic slate/ white board (mean = 1.49), Decorated instruments (mean = 1.43), Radio/ 



 
 
 

  43 
 
audio devices (mean = 1.23), Musical instrument such as flute, drum, whistles and other local 

musical instrument (mean = 1.45), Lego building blocks/play dough (mean= 1.25) were rated 

Not Available. 

Research Question 4: What is the level of government involvement in early childhood centres 

with respect to training and retraining of teachers in Moro LGA? 

From the interview conducted on the in-service teachers in Moro Local Government 

Area of Kwara State, it was observed and recorded that the level of government involvement in 

early childhood centres in respect to training and retraining of teachers is low has agreed by all 

the respondents (49 head teachers). 

Teacher A in her interview said: 

s 

Government has not been training the teachers in my school ever since i got 
transferred to the school Teachers do not have access to leave, teachers have never 
gotten sponsorship from government to go for workshops, conferences and seminars, 
government only come for monitoring and supervision once in a while, government do 
not have any welfare packages for we the teachers though government employ qualified 
teachers but not professional teachers in our school for example teachers in our pre-
primary section are qualified but not professional as they possess NCE certificate in 
Economics Education and not ECE and PES. 

 
Summary of Findings 

1. The level of government involvement in infrastructural facilities in early childhood 

centres in Moro LGA is average. 

2. From the interview conducted on the in-service teachers in Moro Local Government 

Area of Kwara State, it was observed and recorded that the level of government financial 

support in early childhood centre in Moro Local Government Area is low. 

3. The extent of government involvement in learning materials in early childhood centres 

in Moro LGA is average. 

4.  From the interview conducted on the in-service teachers in Moro Local Government 

Area of Kwara State, it was observed and recorded that the level of government 
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involvement in early childhood centres in respect to training and retraining of teachers is 

low. 
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CHAPTER FIVE 

DISCUSSION, CONCLUSION AND RECOMMEDATIONS 

This chapter presents discussion, conclusion and recommendations of the study. The 

purpose of this study was to examine and assess government involvement in establishment of 

early childhood care development and education in Moro Local Government Area of Kwara 

State. Based on the discussions, conclusions were drawn and recommendations as well as 

suggestions for further studies were also made. 

 

Discussion of Findings 

The result of the findings revealed that the level of government involvement in 

infrastructural facilities in early childhood centres in Moro Local Government Area of Kwara 

State was average. This result agrees with Thomas and Robinson (2017) who observed that “the 

level of infrastructural decay at our various institutions of learning across all levels/cadre of 

learning could be moved to the lukewarm attitude of government towards the provision of 

infrastructural facilities in our various schools.  

Another finding of the study revealed that the level of government financial support in 

early childhood centres in Moro Local Government Area is low. This manifested out the levels 

of workers, teachers welfare and other facilities. The result of this finding confirmed the 

findings of Adaralegbe (2015) who observed that there is no denying the fact that government 

itself has to be blamed for the falling standard of education in Nigeria; this is not unconnected 

with the ineptitude of government policy which have not been favourable to education industry 

in the country. This range from poor salary, ill-treatment of teachers in terms of welfare and 

packages to infrastructural facilities and a host of others.  

Another finding of this study also revealed that the extent of government supply of 

learning materials in early childhood centres in Moro Local Government Area of Kwara State 

was average. This result is in line with the finding of Amali, Bello and Okafor (2012) who 
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observed that the provision of teaching and learning materials should be given priority to, by 

the government in order to improve the quality of teaching in schools. 

Another finding of the study showed. That the level of government involvement in early 

childhood centres in respect to training and retraining of teachers is low. This indicates that 

teachers do not have the opportunity of going for training and which may have adverse effects 

on the input of the teachers vis-a-vis learning outcome. This finding is in agreement with 

Igbinedion, Abraham and Nwogu (2016) who also reported that the training and retraining of 

teacher is low that is, teachers are not regularly trained. 

Conclusion 

This research examined and assessed government involvement in establishment of early 

childhood care development and education in Moro Local Government Area of Kwara State. 

Based on the findings of this study, it has been established that the level of government 

involvement in infrastructural facilities in early childhood centres in Moro Local Government 

Area of Kwara state is low which may hamper the smooth running of these care development 

centers. However, provision of infrastructural facilities like tables and chairs, fences round the 

schools, water and other logistics as observed in this study is very important in a bid to have 

standard and quality education. The findings of the study revealed that the level of government 

financial support in early childhood centres in Moro local government area of Kwara state is 

very low. Therefore, the study concluded that  to ensure smooth running of early childhood 

education centre in Moro Local Government Area of kwara State government should not only 

establish the school but should also be involved in funding, training  and re-training of the 

teachers.  

Recommendations  

Based on the findings of the study the following recommendations were made: 

1. The PTA should rise up to the challenge of assisting the school management in the area 

of provision of infrastructural facilities in early childhood centres in Moro Local 
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Government a Area of Kwara State to enhance the quality of teaching and learning 

process. 

2. The government should see it upon itself to work more on the training and retraining of 

teachers. This will assist a lot to improve the teaching quality because if teachers also do 

not update their knowledge, it becomes difficult to cope with current academic 

challenges. 

3. The government should also see to the fact that qualified and adequate teachers are 

employed in order to increase the teaching and learning qualities.  

Limitation of the Study 

In a bid to carry out this research, it was already known to the researcher the limitation 

and constraints of this study. Parts of the constraints was the terrain that (the researcher) had to 

cover in the process of meeting the objectives of the study. Though, the study covered only one 

local government (Moro) out of the sixteen Local Governments in Kwara State. Another area of 

constraint was the task of conducting the interview with the in-service teachers of these early 

childhood centres, some of the teachers were reluctant in answering the questions 

 

Suggestions for Further study. 

The following suggestions for further studies were made: 
 

1.  A similar study could be conducted in other Local Government Area of Kwara State 

and in Nigeria. 

2. A similar study could be conducted that the researcher would used different research 

design and sample size. 
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APPENDIX 1 

KWARA STATE UNIVERSITY MALETE 

COLLEGE OF EDUCATION 

DEPARTMENT OF EARLY CHILDHOOD AND PRIMARY EDUCATION. 

RATING SCALE ON GOVERNMENTS’ PROVISION OF 

INFRASTRUCTURAL 

FACILITIES 

Dear Respondents, 

This rating scale was designed to elicit information on government provisions 

of infrastructural facilities. Your sincere rating of the items will help to provide useful 

guide for this research work. All information given will be treated with utmost 

confidentiality. Thank you 
 

SECTION A: DEMOGRAPHIC INFORMATION 

1. Educational qualification NCE ( )  B.ED( )      PGDE ( )  OTHERS( ) 

2. Length of service 5 below ( ) 6-10 ( )     11-15 ( )   16-20 ( ) 

 20 and above (   ) 20 and above  (   )     

 

Instruction 

 

NOTE: AVAILABLE AND APPROPRIATE=AA, AVAILABLE AND NOT 

APPROPRIATE =ANA, NOT AVAILABLE =NA 

S/NO Activities Carried Out by the Government AA ANA NA 
1. Teaching materials are adequate    
2. Pupils toys are needed    
3. There are enough charts to test the pupils    
4. Minimum standard    
5. Curriculum is in abundance in the school    
6. Demonstrative pictures are appropriate    
7. Sufficient textbooks on different indigene languages    
8. Enough white board for teaching    
9. Good pictures for pupils to learn    
10. Markers for teachers    
11. Pupils need photo album    
12. Plastic cards are useful for pupils    
13. Musical instrument are essential    
14. Teaching requires drawing charts    
15. Radio/audio devices for pupils    
16. Enough desk for pupils    
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17. Adequate classrooms    
18. A water is essential    
19. Toilets for teachers and pupils    
20. Teachers are enough    
21. Welfare of teacher    
22. School bus    
23. Pupils safety    
24. Teachers incentives    
25. Teachers’ study leaves    
26. Teaching qualification    
27. Regular conference and seminars    
28. Teachers promotion    
29. Teacher’s print to further studies    
30. Teacher’s innovation strategy    
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APPENDIX II 

KWARA STATE UNIVERSITY MALETE 

SCHOOL OF POSTGRADUATE 

FACULTY OF EDUCATION 

DEPARTMENT OF EARLY CHILDHOOD EDUCATION. 

GOVERNMENT PROVISION OF LEARNING MATERIALS (GPLM). 
 

Dear Respondents, 

This rating scale will be designed to elicit information on government provisions of 

infrastructural facilities and learning materials general observation on the assessment of 

ECCDE centres based on establishment. Therefore, your sincere response to the items will 

help to provide useful information for this research work. All information supplied will be 

treated with utmost confidentiality. 
 

Instruction: please (tick) or fill in the gap as appropriate 
 

DEMOGRAPHIC INFORMATION DATA 
 
 

1. School Location:        Urban(   )             Rural(   ) 
 

2. 
 

Number of Pupils:    (           ) 
 

Section B: General Observation of ECCDE Centres 

 

NOTE: AVAILABLE AND APPROPRIATE=AA, AVAILABLE AND NOT 

APPROPRIATE =ANA, NOT AVAILABLE =NA 

S/NO GENERAL OBSERVATIONS AA ANA NA 
A INFRASTRUCTURAL ACTIVITIES 
1. Classroom are enough    
2. There are adequate desk for pupils    
3. Teachers and pupils befitting toilet.    
4. Play ground    
5. Bed space    
6. First aid box    
7. Pupils’ s toy    
8. Water is within the of pupils and teachers    
9. Thermometers are on ground for pupils in the school    

10. 
There is room for storage of breast milk for pupils in 
the School  

   

B. LEARNING MATERIALS 
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1. Chart and colorful posters    
2. Lego building blocks/ play dough    

3. 
Musical instrument such as flute, drum, whistles and 
other local instrument (one set for class) 

   

4. Objects for counting    
5. Radio / audio devices    
6. Photo albums    
7. Flash cards    
8. Decorated instrument display    
9. Magnetic state/ white board    
10. Pupils drawing charts    
C. TRAINING AND RETRAINING OF TEACHERS 
1. Teacher’s study leaves    
2. Room for further studies    
3. Regular conferences and seminars    
4. Teacher’s incentives    
5. Government teachers relationship    
6. Regular teachers’ promotion    
7. Teachers supervisor and monitoring    
8. Teachers’ teaching qualification    
9. Teachers’ spirit of innovation and research    
10. Teacher welfare    
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APPEDIX III 

 

INTERVIEW GUIDE ON GOVERNMENT FINANCIAL SUPPORT, TRAINING 

AND RETRAINING OF TEACHERS. (IGGFSTRT) 

 

INTERVIEW GUIDE ON GOVERNMENT FINANCIAL SUPPORT ON ECCDE 

1. Does government pay salary promptly? 

 

2. Does government pay priority to the teachers’ welfare? 

 

3. Is teachers’ welfare a priority to government? 

 

4. Is government responsible for the payment to school NEPA bills 

 

5. Is government taken care of school water bill 

 

6. Is government responsible for the repair of damaged desks and other properties on the 

school? 

 

7. What is the role of government in classroom construction? 

 

8. Does the government make education free at this level? 

 

9. Does government allow recruit teachers? 

 

10. Does the government fulfill their promise on school feeding? 

 

TRAINING AND RETRAINING OF TEACHERS 

 

1. Is government responsible for the training of teachers 

 

2. Do teachers enjoy study leaves from government? 

 

3. Do government sponsor teachers to attend conferences and seminars constantly? 
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4. Is the training of teachers general in selection? 

 

5. How often are you sponsored to attend seminars, workshop, and conferences 

 

6. Does government give mentors to teachers 

 

7. Does government provide adequate welfare for the teachers? 

 

8. Does government recruit qualified and professional teachers? 
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Kwara State School Population Census 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

  59 
 

Letter of Introduction 
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